	[bookmark: cysill]Targed/Target 1
	“Further develop your critical evaluation.” Within this essay criticality was implemented within the SWOT analysis of the project proposal. 

	Targed/Target 2
	Ensure consistent and correct use of the UWTSD Harvard Referencing Guidance, e.g. please see comment on the reference list, e.g. title of book, report and journal should be placed in italic. Throughout the referencing and citations, the referencing guide was consistently referred to. 

	Targed/Target 3
	Further develop your criticality by ensuring that you support every claim you make with literature evidence. All aspects of the SWOT analysis were supported with literature. 

	Targed/Target 4
	Extend your engagement with literature by engaging further with peer-reviewed journal articles. Within the essay, there were numerous types of literature including the use of peer-reviewed journal articles.



Written response- A proposal for a school community project. 
“Parental engagement in children’s learning makes a difference and remains one of the most powerful school improvement levers that we have” (Harris and Goodall, 2008, p. 287). Within this essay, a school community project will be proposed based on the focus of addressing deprivation through parental engagement and improved life experiences of vulnerable learners (PTE School, 2019). This focus was selected to support the School Development Plan (SDP) and the needs of the community. For example, the SDP conveys how schools plan on improving pupils’ learning following a self-evaluation. For instance, the Professional Teaching Experience (PTE) School prioritised the development of “a community hub to further develop community engagement and improve life experiences for vulnerable learning” (Welsh Government (WG), 2014a; PTE School, 2019). The PTE School is based within the second group of most deprived areas of deprivation according to the Welsh Index of Multiple Deprivation (WIMD) with fifty percent of pupils also eligible for free school meals which is “Well above the Welsh average” (Estyn, 2018a, p.1; WG, 2019a; WG, 2019b). Consequently, Estyn (2012) suggests that those from disadvantaged backgrounds are less likely to have parents/carers who are involved in the education of their children causing a possible barrier to engagement. It is important to acknowledge that this is not the case for all parents/carers and that engagement is just less likely of parents/carers from disadvantaged backgrounds. The proposed school community project hopes to tackle this as engagement is essential in reducing the attainment gap between those of disadvantaged pupils and their peers (WG, 2016b). 
Despite the proposed project being based on addressing deprivation through parental engagement and improved life experiences for vulnerable learners, the school already has many opportunities, both past and present, that link to the community. For instance, creating “enterprise projects” from creation to evaluation which were sold in a ‘pop-up’ shop within the local community. Pupils and the wider community benefited from this as pupils were able to develop aspects such as, literacy, Numeracy and ICT (Estyn, 2018b). Moreover, the school also has very strong relations to the families it serves through modes such as, social media, newsletters and the school website with opportunities for families to participate in school life for instance, “express events” (Estyn, 2018a, p.8).
Deprivation is a “lack of access to opportunities and resources which we might expect in our society” (WG, 2019a, P.3). Within this section deprivation will be analysed to understand the possible effects that it may have on pupils such as, the attainment gap as well as understand how parental engagement is affected by deprivation (Estyn, 2012; 2014).  For instance, parents/carers from disadvantaged backgrounds are less likely to engage in the education of their children possibly due to lower levels of literacy being more likely among parents/carers who live in poverty.  In addition, they are more likely to have negative experiences of education themselves causing an additional barrier to engagement which can prevent them from helping their children to thrive (WG, 2016a; WG, 2014b; Estyn, 2012; 2014). However, engagement can be difficult for many parents/carers who face economic challenges but, the desire to support the pupils is still present (Goodall and Caroline, 2014). Through supporting the reduction of this barrier and developing effective engagement there are numerous benefits that can occur for example, pupils’ attainment can improve as a result of engagement (WG, 2016b). Finally, this could support the life experiences of vulnerable learners as “the better a young person’s academic qualifications at school, the greater the likelihood of securing a well-paid job” (EEF, 2017, p.8). 
There are numerous methods to measure deprivation such as, WIMD which measures areas of focused deprivation through a combination of measurements such as, income and education (WG, 2019a; WG, 2014b). Free school meals (FSM) eligibility can also be used as a substitute measure of poverty and socio-economic status with it being widely used in schools, academia and policies in Wales for instance, when examining the attainment gap (WG, 2014b; Taylor, 2018). However, it is important to acknowledge their limitations as not all pupils living in poverty are recorded as FSM (Taylor, 2018). Moreover, not all pupils who live in deprived areas are deprived, but, a considerable overlap between the overall deprivation of the area and the multiple deprivation types that people suffer within an area would be expected (WG, 2019). 
There is an array of barriers that disadvantaged pupils can encounter in relation to their life experiences and achievement. For instance, due to the stigma surrounding poverty, pupils’ aspirations and learning can be affected. Moreover, disadvantaged pupils are less likely participate in “out-of-school activities” than their more affluent peers which can cause them to miss important learning experiences (Hughes and Davies, 2019, p.26; Estyn, 2012, Wrigley, 2012). Furthermore, parents/carers from disadvantaged backgrounds are less likely to engage in their children’s education causing a further barrier to engagement (Estyn, 2012). A significant challenge faced by disadvantaged pupils is poorer educational attainment causing an attainment gap between those from “deprived backgrounds and their peers” which increases as pupils advance through school (WG, 2017, p. 33; Wrigley, 2012; Education Endowment Foundation (EEF), 2017). 
There are numerous possible explanations for this gap such as, the education of the parents/carers. Those parents/carers who have been in education for longer often set educational expectations similar to their own education levels. It was recognised that when teachers and family expect pupils from deprived areas to do well and when they have self-belief they can achieve more (Wrigley, 2012; WG, 2015a). Furthermore, parents/carers from professional households may also act as role models with careers that are dependent upon academic success (Wrigley, 2012; WG, 2015a). However, this reasoning is problematic as numerous factors can influence the attainment gap with some pupils succeeding despite the effects of poverty through support from others such as, grandparents (Wrigley, 2012). This gap, however, has reduced substantially since 2005 with the gap almost halving by 2016 for Key Stage Two (KS2) pupils. The Education in Wales National Mission also identified a focus on the reduction of the attainment gap with this being further emulated within the Curriculum for Wales 2022 (Joseph Rowntree Foundation, 2018; Hughes and Davies, 2019; WG, 2017). Moreover, emphasis is placed upon schools to provide opportunities for pupils to develop their aspirations, ambitions and interests as well as narrowing of the attainment gap to ensure all pupils can develop within the four purposes (Hughes and Davies, 2019; WG, 2017; EEF, 2017; WG, 2020).
Families have a significant effect on pupil’s outcomes, so it is important that families are engaged and provided with appropriate support to help learning and to meet their differing needs and challenges to engagement through equity (WG, 2016a). The Curriculum for Wales 2022 also identifies the need to support pupils from different socio-economic backgrounds to ensure that they receive the knowledge, experiences and skills required and that may not have been gained otherwise (WG, 2020).
The focus uses parental engagement to address deprivation, as engagement is essential in reducing the gap between pupils eligible for FSM and those that are non-FSM, which was one of the success criteria of the PTE School’s priority (WG, 2016b). A further benefit of parental engagement is that it encourages pupil’s learning at home which allows learning to be easier for the pupils. Pupils’ attainment can also advance from engagement which supports improvements in the life experiences of the pupils (WG, 2016b). Although, many schools in disadvantaged areas find engaging parents to be the greatest challenge they encounter, through the project, parental engagement will be developed to support the life experiences of vulnerable learners as identified within the focus and SDP (PTE School, 2019; WG, 2014b).
The importance of parental engagement is also conveyed within Bronfenbrenner’s Ecological Systems Theory. The theory works to understand the relationships between environments and understand holistically how factors such as, social and economic circumstances impact upon the developing child (Payler and Scanlan, 2018). Firstly, the microsystem comprises of the child and their environments such as, home and school in which they interact with as the immediate layer of the system (Payler and Scanlan, 2018; Pound, 2009). Secondly, the mesosystem, examines the relationships between the people and environments within the microsystem for example, the relationship between the pupil’s school and home. Bronfenbrenner argued that good relationships within the mesosystem benefits the pupil’s education (Payler and Scanlan, 2018; Pound, 2009). Goodall and Caroline (2014) further emphasised this stating supportive relationships that are free of judgement are required between the parents/carers and schools for effective engagement to occur and trust to be built. 
The next layer is the exosystem which indicates the impact that the child faces due to indirect elements such as, family economic circumstances that the pupil may not directly participate in (Payler and Scanlan, 2018; Pound, 2009). The Macrosystem is fourth layer which identified the laws, customs and cultural practices which govern society. For instance, the Wellbeing of Future Generations (Wales) Act 2015 sets seven wellbeing goals including “a more equal Wales” and “a Wales of cohesive communities” (WG, 2015b, p.6). These goals aim to enable people to reach their potential despite their backgrounds such as, their socio-economic circumstance (WG, 2015b). The chronosystem conveys how pupils develop over time from internal and external factors as the last layer of the system (Payler and Scanlan, 2018). 
Within the context of the PTE School, addressing deprivation through parental engagement and improved life experiences of vulnerable learners was selected after identifying the SDP’s priorities and the community’s needs.  With the majority of the pupils living within the second highest group of deprived areas in Wales effective engagement was identified as a method to support disadvantaged pupils and their outcomes (WG, 2019a; WG, 2019b; WG, 2014b). 
Furthermore, the PTE School’s vision also conveyed the importance of supporting all pupils by being a school where “all members of the school community have equal access to learning opportunities and enjoy growing and learning together” (PTE School, n.d.). Moreover, the vision also highlighted the importance of an enriching and fun curriculum in which the pupils are able to gain high standards and be challenged through the creation of a school where the pupils are motivated and happy (PTE School, n.d.). The school vision works to convey the school beliefs and principles which provides the foundation of school life and an ethos that unites stakeholders and the whole school towards (Estyn, 2012).  Inclusion was also supported as a process where all pupils can “access common opportunities in ways relevant to their needs, and which ensures that they fully belong to the school community” (WG, 2016c, p.2). Finally, the vision supports current projects within the PTE School such as, the “enterprise projects” which creates an engaging curriculum that motivates and benefits pupils’ learning within school and community (Estyn, 2018b; PTE School, 2019).  The project works to meets the purpose of ambitious, capable learners through building the pupils’ knowledge and skills as well as supporting the reduction of the attainment gap through engagement (WG, 2016c; WG, 2017; Donaldson, 2015; WG, 2016b; WG, 2014b).
The proposed school community project, the “Learn with Me” project, will build upon the SDP and the PTE School’s planned “Best you can be” club which aims to develop pupils’ aspirations and connections through parents/carers and pupils working together. The “Learn with Me” project aims to support parental engagement, enhance life experiences, and reduce the attainment gap by providing an opportunity for pupils and parents/carers to learn together within the school environment. 
The project will consist of two aspects, the first being a “Learn with Me” homework club that provides opportunities for all pupils alongside their parents/carers to gain support with their homework and develop their understanding through collaboration with teachers as the More knowledgeable other (Pound, 2011; Grigg, 2015).  Working within the Zone of Proximal Development, support will be offered in terms of scaffolding, as theorised by Vygotsky and  Bruner, to support the pupils in their learning to progress from what they can do independently and what they can achieve with support (Pound, 2011; Grigg, 2015).  
The second aspect of the project will consist of “Learn with Me” sessions which will alternate with the homework club each week however, will be based on supporting one KS2 year group to begin with the aspirations to expand if successful. Within the session, a variety of academic and enriching activities will be composed to provide the opportunity for pupils and their parents/carers to work together and engage in enriching activities within the context of the school. The session will work to support parental engagement and reduce the attainment gap for instance, through literacy or ICT activities as well as opportunities to provide enriching experiences such as, working with local artists or visiting local learning opportunities such as, museums. This is an advantage as a limited the number of pupils from deprived backgrounds explore the learning opportunities within their local community and these can impact on pupil’s life skills and confidence. Greater positivity to schooling and education has also been identified as a consequence of extra-curricular experiences (Estyn, 2012; Hughes and Davies, 2019).
Regarding funding, according to EEF (2020, p.1) a parent workshop would cost around “£80 per session” however, they acknowledge that these differ greatly. For instance, the funding would need to consider the cost of running a parent/carers and pupil project with two teacher, depending on the numbers of participants, staying an additional hour each week for a term to run the project as well as the cost of trips. To support the project funding avenue will need to be assessed such as, that of the Pupil Development Grant as schools use grant to support activities such as, “family engagement work” (Estyn, 2020, p.43). 
Through the implementation of the proposed project there are numerous aims, outcomes and impacts that the project intends to achieve. The first aim of the proposed project is to develop parents/carers skills, confidence, and educational perceptions.  This would address negative perceptions of education as parents/carers from disadvantaged backgrounds are more likely to have adverse experiences and perceptions of schooling and education (Estyn, 2012). Moreover, lower literacy skills are more likely of parents/carers who live in poverty due to their negative experiences (WG, 2016a). The aimed outcome of this intervention is improved parental engagement.  By improving the knowledge and skills of the parents/carers they will hopefully gain more confidence to engage with the pupil’s education (WG, 2016b). The intended impact of this intervention is to address deprivation within the community as the area is in the 10- 20 percent most derived area in Wales for education (WG, 2019). Furthermore, improved outcomes in education are seen as central to better life experiences and as a way out of being disadvantaged (Kerr, Dyson and Raffo, 2014).
This next aim is to develop parental engagement as parents/carers from disadvantaged backgrounds are less likely to engage in the education of their children (Estyn, 2012). Many parents/carers find school engagement difficult, practically those facing challenges economically, however, they still desire to support and be involved in their children’s education (Goodall and Caroline, 2014). Furthermore, a benefit of parental engagement is a narrowing of the attainment gap which is the intended impact of the proposed project through encouraging parents to engage and support pupil’s learning at home as the aimed outcome of the proposed project (WG, 2017; EEF, 2017). This outcome is beneficial in supporting the learning environment at home as this is beneficial to the pupil’s learning and aids them their achievement of their potential (WG, 2016c).
The final aim of the project proposal is to enhance the life experiences of pupils both academically and through the provision of opportunities that pupils from disadvantaged backgrounds may not experience compared to that of their peers such as, exploring their local communities opportunities for learning such as, museums (Estyn, 2012). The aimed beneficial outcomes of this aim is to reduce the attainment gap through providing experiences for pupils to enhance their learning further as well as have opportunity to engage in activities that they may not have otherwise have had the opportunity to do which can positively  impact upon the pupil’s confidence and life skills (Estyn, 2012). The intended impact of this aim is to support pupils in the further reduction of the attainment gap as the EEF (2017) conveyed that there is a greater chance of securing well-paid jobs if the pupil’s academic qualifications are improved at school. 
The first method to measure the impact of the proposed project are parental/carer questionnaires. These will evaluate the projects impact on parental engagement and parent’s/carer’s confidence in their skills to support pupils. For example, to evaluate the success of their priority the PTE School provided parents/carers with a questionnaire as well as evaluating pupil’s data (PTE School, 2019). Using the method of questionnaires, the proposed project will ask parents/carers to answer a range of questions both before and after the project to measure the impact the project has had as well as their views on the pupil progress. The questionnaires will ask questions such as, to what extent do you feel confident in supporting your child/children’s learning as home? Are there any barriers to your engagement in your child/children’s education?  The pre and post questions will be analysed and compared to understand the parents/carers perceptions of the areas of success and improvement regarding the project and parental engagement. Moreover, the project will be reactive to the feedback to provide further support and maintain the engagement of parents/carers. 
Furthermore, voluntary short questionnaires will also be used following each session to gain information from parents on areas they would like to improve and any ways they would improve parental engagement in the future sessions. This was demonstrated as effective within an Estyn effective practice school which also used questionnaires to measure engagement. Initially, the effective practice school used parental questionnaires to identify what the school was already doing to promote engagement and how these could be developed. Moreover, the effective practice school then used parental engagement improvement slips following every parental engagement event to understand how they could be improved as well as examining the effect of the events on pupil’s wellbeing and standards to adapt the events accordingly.  This will be used within the proposed project to measure the impact that the project is having on engagement as well as pupil standards. (Estyn, 2018c).
There are numerous benefits of questionnaires such as, they enable a large quantity of information to be gathered as well as not consuming a large amount of time which alternatively, could cause limited participant interaction. The questionnaires will also enable the identification of any barriers that they face in engagement as well as themes that parents would like to develop in collaboration with teachers to benefit the pupils learning and their engagement. Moreover, the questionnaires will be anonymous which will remove the potential fear of parents feeling judged (Cobb, 2016; WG, 2016b). Possible limitations of questionnaires are that parents/carers may not complete the questionnaire limiting the information gathered thus, limiting the possibility of assuring the impact of the project.  Of note, questionnaires require careful consideration to ensure that they gain the information required for effective measurement and that they do not cause confusion or upset to parents/carers completing the questionnaire (Cobb, 2016). 
The use of pupil’s data will also be examined through summative assessment as another measure of the impact of the proposed project. The PTE School plans to evaluate their priority using the data of Foundation Phase and KS2 data to achieve their goal of improved FSM and girls’ academic performance. Summative assessment will be used to understand if attainment has improved and whether the attainment gap between FSM and non-FSM has reduced.  Using national testing as well as observations will allow data to be collected on participants in the groups of pupils and parents to understand the impact that the project is having upon pupil attainment. Furthermore, formative assessment as well as feedback will be used to plan future sessions due to their frequency to ensure that learning is continuous (Athey, 2007; National Foundation for Educational Research (NFER), n.d.). 
The strengths, weaknesses, opportunities, and threats of the project will be analysed within this section with further analysis in Appendix 1. An opportunity of the project is that it works to address the barrier of parents/carers from deprived backgrounds being less likely to engage in the education of their children through the provision of support within the “Learn with Me” sessions (Estyn, 2012). Parents/carers from deprived backgrounds feel that their skills or knowledge places them at a disadvantage in engagement. However, the sessions will help build the parent’s/carer’s confidence and skills to enable them to better help and encourage their children at home (WG, 2016b). This will work through collaboration with the teachers through pre, post and weekly evaluation to ensure that the sessions are meeting the needs of the pupils and parents as engagement works on a continuum and differs for each cohort with different needs and barriers (Goodall and Caroline, 2014). However, it is important to acknowledge that it is the interest that parents/carers take in pupil’s learning that is important rather than subject knowledge. The project works to try and strengthen subject knowledge and perceptions of education for parents/carers to enable them to be confident in their engagement through a collaborative, supportive project that is free of judgement. This can help alter the perceptions of education for parents/carers who may have negative experiences of education (WG, 2016c).
An Estyn effective practice study demonstrated how parental engagement has been developed through family events and workshops that has supported learning and wellbeing at home and within the workshops. This resulted in an increase in parental engagement at events and parents that were harder to reach had developed in their trust with the school. Furthermore, increased parental confidence was a result of the activities with greater support within the home as well s greater progress in pupils learning (Estyn, 2018c).
Furthermore, a strength of the project is that it provides the opportunity for pupils to develop their attainment supporting the reduction of the attainment gap between those of FSM and non-FSM. Engagement is beneficial for pupil success as parents/carers support is an “essential tool for narrowing the attainment gap between learners from richer and poorer backgrounds” (WG, 2016b, p.5). Furthermore, two recent American studies also conveyed that within primary and secondary school when parental engagement was increased there was a positive impact of two to three months progress (EEF, 2020).  Moreover, the project helps pupils to achieve their potential through encouraging families and parents to provide greater support to the pupil’s learning and creating a better home learning environment following the “Learn with Me” sessions (WG, 2016c). Furthermore, one study of trainee teachers’ perceptions identified that 87 percent agreed that “encouraging strong parental engagement in their children’s learning” can help decrease the negative effects of poverty as well as 99 percent agreeing that poverty can also be reduced through “forging strong links with communities and community-based Programmes” (Hughes and Davies, 2019, pp. 28-29). This endorses the fact that the most important factor to pupil’s academic success is not poverty but, parental involvement and pupil’s educational aspirations according to teachers (Hughes and Davies, 2019).
Despite the project attempting to remove the barrier of parental engagement in regard to limited confidence around their skills there are still numerous barriers to parental engagement causing a potential threat to the success of the “Learn with Me” project (WG, 2016b). Furthermore, the EEF (2020) also identified that careful evaluation and monitoring was required when developing parental engagement to support pupils’ attainment as this can be challenging. Limited time has been identified as the greatest perceived barrier to parental involvement, as parents/carers may be in full time employment or working nights as well as having additional responsibilities (WG, 2016b; Goodall, 2017). Therefore, alternating the sessions should address this potential barrier to the parents and pupils’ engagement (WG, 2016a).  However, as this may cause a barrier to active engagement, the project will work to consider the needs of the parents/carers to find a suitable time for the project to take place to ensure that all parents/carers can benefit from the project. The “Learn with Me” sessions will also only occur once every two weeks for a term to help reduce the time required for parents to be in school but, works with parents to support the pupils learning at home through engaging activities and opportunities for enhance experiences (Goodall and Caroline, 2014). 
In conclusion, the proposed project aims to address the impacts of deprivation using parental engagement due to its benefits in supporting the home learning environment and reducing the educational attainment gap which was a criterion of success of the PTE school’s priority.   If successful this can help pupils succeed in reaching their potential and improve life experiences especially for those from deprived backgrounds by promoting equity (WG, 2016b). The project also offers numerous opportunities for pupils to gain enriched experiences such as, museum visits which can develop learning and social skills (Estyn, 2012). Furthermore, through the analysis of the different effects of deprivation on pupil’s learning such as, the attainment gap an understanding of the importance of supporting pupils to ensure that they are not disadvantaged by their backgrounds such as, their socio-economic status was identified. Finally, through the implementation of the project the QTS standard of “the importance of positive involvement of parents/carers and other partners is understood, and opportunities are taken to observe and evaluate processes” was developed (WG, 2029, p.27).
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Appendix 1- SWOT Analysis 
	
	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Reduces the attainment gap- “parental engagement offers the best solution for the significant gap in achievement between children from different socio-economic backgrounds” (Goodall, 2017, p.140)

· Enhanced experiences- visiting local learning opportunity e.g. museums (Estyn, 2012).

	Weaknesses

· Staff limitations-  as staffing numbers are based on participants the number of staff required is unclear. 

	EXTERNAL 
(outside the school)
	Opportunities

· Encouraging home learning- pupil achievement benefits from parental engagement being home based with an attitude that adopts learning at home to be most effective (Goodall and Caroline, 2014).

· Develop parent skills and confidence. 

· Supports Bronfenbrenner’s theory- developing relationships which supports child development.







	Threats

· Parents/carers perceptions- previous negative experiences can cause parents/carers to some seeing little benefits of school (Goodall and Caroline, 2014). 

· Barriers to engagement- time pressures and limited confidence to engage with the pupils work can limit parent/carers engagement (WG, 2016b).

· Funding- there may be limitations to the projects capabilities as a result of funding. 




