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	Target 1
	Plan each paragraph carefully to ensure ideas flow

	Target 2
	Prof read for minor errors in referencing

	Target 3
	Continue to develop critical evaluation skills

	Target 4
	Read even more relevant books and articles

	Target 5
	Endeavour to synthesise research into writing






How does pupil-led learning effect engagement within the foundation phase?

The foundation phase provides 3–7-year-olds with learning experiences supporting their development and enhancing skills that can be used within further education. The duration in which children move through the foundation phase is crucial, as it provides the steppingstones to their development and success (Wales, 2015). The learning environments within the foundation phase encourage practical learning, both indoor and outdoor. With regards to suitable learning environments within the foundation phase there is a common theme which runs through most schools and classes. For example, displays, resources and areas within the classroom encourage creative, enjoyable and imaginative learning (Government, 2018). In order to meet the development needs of children, foundation phase learning environments must encourage engagement with learning. This is done through learning through play, experimenting within a safe space, alongside, providing children with fun and meaningful experiences. For example, forest schools are incorporated into the curriculum to give children experiences they may not get outside of school. Role play areas are also found in most foundation phase classrooms. These areas allow children to use their imagination and develop skills through play. Learning environments within the foundation phase are created to promote the common ideology that children learn through play and enjoyable learning (Bruce, 2001). Therefore, by creating a safe space in which children can use trial and error in order to develop, the foundation phase classroom can provide an endless number of experiences all in which contribute to the success of these individuals. 

For the following research, the area which will be observed is the level of engagement with learning when pupils are allowed to self-direct their tasks. With regards to education, engagement with learning refers to children being motivated, enthusiastic and contributing their involvement to the task taking place. Laevers described this as deep level learning. He suggested that when children are deeply involved and engaged with their own learning, they produce a higher quality of work and develop a range of skills whilst doing so (Laevers, 2006). Research has also suggested that when students are engaged with their learning their attention and focus to education in general could increase and they are likely to become motivated to develop their skills even further (Jason, 2017). However, it is difficult to engage every individual with their learning as each unique pupil has their own interests and needs. This is where teaching practices such as pupil led learning tends to be incorporated in order to provide pupils with a unique way to develop their skills. Pupil led learning can be described as self-directed education. It allows pupils to use their interests and chose how they will carry out a task in order to learn (OECD, 2004). This method consists of the teacher giving broad guidelines and allows pupils to self-direct their learning with support from a more knowledgeable other in order to develop skills, as suggested by Vygotsky (Vygotsky, 1978). In most cases the teacher or another pupil will act as the more knowledgeable other and will ask questions and provide support when needed in order to ensure development of skills is taking place (Moll, 1990).  In order for good practice to take place it is important that teachers follow the foundation phase pedagogies created by the Welsh Government. These guide teachers to use appropriate methods in order to ensure their pupils are continuously developing and becoming successful (Government, 2008). When providing pupils with self-directed tasks and encouraging learning using an individual’s interests’ practitioners are using their knowledge to provide suitable learning environments in which pupils are stimulated and motivated. The use of this method and guidance from the pedagogy allows teachers to encourage pupils to engage with their learning. Rudolf Steiner investigated and praised the acknowledgment of a child’s individuality and the impact on learning. He suggested teachers should consider the needs of a child holistically and incorporate this into their education (Edmunds, 1962). With this in mind, it is suggested that teachers must not only obtain knowledge of how children develop generally, but also how each individual child develops. The use of self-directed tasks could enable teachers to gain a holistic understanding of every individual pupil, alongside gaining an understanding of their interests and how much guidance is needed in order to maintain engagement with their education. 

In order to carry out research, the Leuven Scale was used as a tool to observe a small group of children and measure their engagement whilst taking part in pupil led learning. Consisting of a 5-point scale, the Leuven Scale is often used by researchers and produces quantitative data surrounding the topic of observation. Created by Ferre Laevers, the Leuven Scale is a useful tool when it comes to measuring and observing engagement as it allows researchers to quantify any information or form of engagement that takes place (Laevers, 1994). This allows researchers to find patterns in data and analyse their results with ease (MacRae, 2020). However, due to the topic of the research, using a 5-point scale may limit the quality of results. For example, engagement in learning can be portrayed in many different forms. This can make it difficult for a researcher to judge and assign a number to. This could lead to inaccurate results when applying data across the board (Arnerich, 2023). As a researcher I had to plan and prepare my observation and ensure I understood what I was researching in order to avoid inaccurate results when using the Leuven Scale. Before creating my Leuven Scale, I researched both engagement and pupil led learning, ensuring I understood what both terms meant, alongside what this behaviour looked like. By doing so it would allow me to assign points on the Leuven Scale to behaviour I was observing accurately. Providing me with high quality, quantitative data. I also researched examples of different Leuven Scales in order to ensure my scale consisted of relevant information that would make my observations more worthwhile, whilst obtaining as much data as possible. Once I completed my research, I planned and created a Leuven Scale which prompted different behaviours to look out for. I ensured it consisted of clear instruction and guidance to make sure the data I was obtaining was accurate and represented my observations and findings. 

Whilst carrying out research, it is important all researchers conform to the ethical principles that are in place to protect participants. For example, when creating and using my Leuven Scale I ensured all the participants gained privacy and anonymity. This meant I did not take note of any names, genders or ethnicities and ensured this information remained confidential throughout my research. According to the BERA guidelines for ethical research, all participants are given the right to remain anonymous during research (BERA, 2019). Due to the fact these participants were also children, it was extremely important they remained anonymous due to their vulnerability. Whilst carrying out research I also voiced to the participants they had a right to withdraw from observations. Not only did this refer to ethical guidelines but it also ensured my findings were reliable (BERA, 2019). As I was investigating engagement with tasks, if participants felt they could not withdraw from the task they were carrying out; my data would be unreliable and inaccurate. I continued to remind the participants of their right to withdraw throughout the observations to ensure they were aware of their rights and these ethical rights remained valid throughout the research. Due to the fact I was observing children, I believe it was important that I made them aware of their ethical rights throughout the research as they may not have discussed morals and ethics within research prior to my visit (Burgess, 1989). During my research I obtained a large amount of data suggesting the pupil led learning had a positive effect on engagement. With the use of the Leuven Scale and scoring results, (1 being low engagement and 5 being extremely high engagement), I observed a small group of children during a creative lesson. The teacher explained that they needed to recreate a picture that they had previously carried out literacy work on. The guidelines we broad and pupils were aware that they could use any materials they were interested in to recreate the picture. I observed a group of 5 pupils who chose to use LEGO as their preferred material. The observation lasted 30 minutes and during this time data showed that all pupils remained engaged with their task. Behaviour such as group discussions, motivation and constant involvement and participation with the task all scored points between 4 and 5. The teacher acted as the MKO during this task, however, due to the creative nature of the task given their input and guidance was rarely needed. According to Laevers, when children are deeply involved and engaged with a task, the quality of work produced is high and I did see this with the group I was observing (Laevers, 1994). After observing a creative task, I decided to observe a mathematical task set by the teacher, in order to gain more data to support my findings during the first observation. I chose to observe the same group of pupils, again to ensure my data was accurate throughout different observations. The second observation I carried out took place over a duration of 20 minutes. The teacher set the task of improving mathematical skills and gave the pupils the choice of how they were going to develop these skills. The group I observed decided to use iPads to do so. They used a QR code which was a part of different resources available within the classroom and this gave them access to multiple maths games. Once again, the pupils remained engaged throughout the task. There were extremely high levels of group discussions, most pupils acted as a MKO for other pupils within the group and all participants remained motivated to develop their mathematical skills. Research has shown that many primary school pupils have a poor perception and attitude towards maths as a subject and levels of engagement with tasks surrounding the subject are usually low (Smith, 2011). Due to the fact that the pupils remained engaged with this mathematics task, my findings suggest that pupil led learning and having the choice to lead their own development, could provide a positive impact on the level of engagement and involvement pupils have with their learning. 

In conclusion, the data I obtained suggests that pupil led learning does have a positive impact on engagement. By using their interests to develop their skills, pupil led learning is a positive form of viewing every child as a unique individual. This allows teachers to tailor their practice in order to suit every individual, providing a stimulating environment in which they can engage with their learning. By giving pupils a choice, learning becomes enjoyable and creative which is an important aspect of the foundation phase according to the Welsh Government (Government, 2018). By creating a learning environment in which children are encouraged to make decisions and being imaginative, pupils are more likely to engage with tasks. During my research, I viewed two completely different lessons which gave me confidence in my results. Due to the poor stigma surrounding mathematics as a topic, the level of involvement I observed in the duration of the research suggested strongly pupil led learning has a positive impact on engagement. I believe if I had just viewed the creative lesson there would be a lack of evidence behind my findings, as this task is considered enjoyable regardless of the choices given. I recommend the use of pupil led learning within schools, particularly within the foundation phase. Supported by research and the development of High/Scope, the benefits of giving pupils the choice to make their own decisions when it comes to their development are mostly positive (Weilkart, 2002). This research has allowed me to consider my professional learning and future practice as a teacher. The observations I have viewed alongside the positive impact it has on pupils, referring to the pedagogy the emphasis of having the knowledge and understanding of how a child develops is very clear. However, gaining the knowledge and understanding of a child individually is even more important and contributes to the success of the individual (Government, 2008). With that in mind I will also allow my pupils to have a voice and allow them to make decisions when it comes to their own learning and development, as research has also shown me the positive impact it can have on a child. 
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