

Nearly 200,000 children who are in poverty will finish primary school underachieving at their expected level for reading (The Children’s Literacy Charity, 2019), this is why literacy is fundamental for children and future generations. This assignment will be evaluating one approach which supports the development of one strand of the Literacy and Numeracy Framework (LNF). The strand which has been chosen is reading for children in Key Stage 2 (Welsh Government, 2014). Reading has four key features that are involved in the process, these are comprehension, fluency, recognition and motivation. To read, learners will have to put these four together to make sense of what is on the paper (Leipzig, 2001). Johnson (2017) agrees with this statement as he believes that the most important part of reading is being able to understand and acknowledge the written letters on the paper.
[bookmark: _GoBack]According to National Literacy Trust (2017a) literacy focuses on four key features which are to read, write, speak and listen and, if people are able to do this, they will achieve successful communication and have a better understanding of the world. However, according to UNESCO (2006a) the word ‘literacy’ is one which everyone understands, although literacy is seen as a complex and dynamic word which can be difficult to break down as literacy can be defined in many ways. Furthermore, UNESCO (cited in DES, 1975, p.147) states that “a person is literate who can, with understanding, both read and write a short simple sentence on his everyday life”. However, Limbrick and Aikman (2005) acknowledge the exchange of views on literacy and that people focus more on the heated debates about what literacy is rather than what the key aspects of literacy are and the implications which may come with literacy for literacy education. Furthermore, they comment on how the word ‘literacy’ is taking over the main terms which are used in government documents regarding English. Overall, UNESCO (2006b) state that, over the last sixty years, people’s perception of literacy has widened and that the definitions are constantly changing. 
Literacy is seen as one of the important subjects within the curriculum and is one of the three ‘cross-curriculum responsibilities’ (Evans, 2015). Donaldson (2015) agrees with this as he believes the two subjects which are an important part of education are both literacy and numeracy. Furthermore, Wray (2006) states that literacy can provide support for other subjects and that, by bringing literacy responsibility within these, pupils will be able to expand on their literacy while learning about these other subjects. The Programme for International Student Assessment (PISA) is a survey which explores different education systems across the world. It tests 15-year-old pupils as they are nearing the end of their education and focuses on three subjects, which are maths, reading and science (OECD, 2018). Unfortunately, Wales is falling behind in the PISA results and, according to Hume (2016), the latest results show that Wales has become last in the UK, with a score of 477, whereas England scored 500, Scotland scored 493 and Northern Ireland scored 497. However, Kirsty Williams, the Education Secretary in Wales, stated that there is an action strategy in place, which includes the new curriculum, and this will try and boost the attainment of children ready for the next PISA test. This is one of the reasons why literacy is so important within the curriculum (Hume, 2016).  
In 2008, The Skills Framework evolved which was non statutory, its main aims were to expand on children’s basic skills throughout all of their subjects. It was believed that, if this was achieved, it would help them in the future (Smith, 2012). In June 2010, Leighton Andrews AM (Minister for Children, Education and Lifelong Learning), stated that there were three priorities which were deemed as important for educational attainment, these were: literacy, numeracy and poverty. In September 2012, The LNF became a statutory requirement and had taken elements from The Skills Framework for use within the LNF (Dauncey, 2013). The LNF framework provides support for teachers as well as children as it includes literacy and numeracy in every subject across the curriculum and caters for learners aged five to fourteen (Welsh Government, 2014). It was brought into effect in 2013 as there were concerns raised about children falling behind in literacy (Jones, 2015). When exploring the structure of the LNF, it can be seen to have two sections, which are literacy and numeracy, and, in terms of literacy, it includes three strands which are oracy, reading and writing (Welsh Government, 2013). 
There are many variables which can impact a child’s literacy attainment. One of these is gender and studies from PISA have shown that, over 30 countries, girls exceed boys in reading by one level up (OECD, 2014) Stutz, Schaffner & Schiefele (2016) agree with this statement as they believe girls both enjoy reading and will read more, compared to boys. Further exploring whether gender is a problem for literacy attainment, Moss and Washbrook (2016) found that gender does affect literacy attainment and language development, as more boys than girls are falling below the average standard for their age. Reading and poverty is another consideration for the child’s literacy attainment. According to Save The Children (2014) the situation is appalling for children who are in poverty and are on free school meals as four out of ten children are not able to read well by the time, they turn eleven years of age. However, there is a historic goal which has been put into place for the UK that, by 2025, all children should be able to read well by age eleven. If this is achieved, it would give children more confidence when going on to secondary school (Save The Children, 2014). Furthermore, the National Literacy Trust (2017a) states that literacy is important within a person’s life, especially when they are a child. Not only that, Plan International UK (2017) states that literacy can improve people’s lives, with one of the five ways they identify being that literacy can lift people out of poverty. They support this point by saying that if a person has poor reading and writing skills this is seen as weak and a disadvantage but, if they expand on their literacy skills, this can give a person the chance to gain enriched opportunities for themselves. Using literacy with ICT can be seen as a useful tool for developing children’s print literacy although, according to Woolley (2014), technology is constantly changing and progressing so using ICT for literacy will be difficult as the ICT will need frequent updates and this will also require the teacher to expand on their knowledge. Woolley (2014), therefore, argues that ICT within literacy may not be the best effective practice. However, UNESCO (2006b) disagrees with Woolley (2014) and suggest five key features wherein ICT can support literacy, these include widening access to literacy education and promoting learning. Another aspect of teaching literacy is the language and reading gap as, according to DfEs (2005), by 1997 pupils with English as an Additional Language (EAL) had increased by 35 percent and that 33 percent of ethnic minority children were in British primary and secondary schools. The children whose literacy suffers the most within mainstream education are those children who are non-native speakers of English as they would need to learn English as a language as well as needing to understand the curriculum (Safford, 2008). Furthermore, Safford (2008) comments on how children with EAL are going to have the same learning needs as children who speak English as a first language but, of course, being unfamiliar with the new language and trying to accommodate this can be seen as difficult as every country’s values, culture and expectations are different. 
Woolley (2014) comments on how reading comprehension is a cognitive practice which focuses on forming words together as well as allowing the learner to process the text at the same time and at a range of different levels. Woolley (2014) comments further by stating that if the learner can achieve this cognitive practice, then they will be able to develop a range of self-regulating plans. However, according to Education Endowment Foundation (2017), one issue that can arise when trying to expand on a child’s comprehension skills is the level of difficulty. If one of the texts were too simple, then the child would not need to use the comprehension support, however, if the text is too hard the child may struggle. So, it is important that teachers understand the importance of points such as vocabulary, background knowledge and opportunities. As comprehension is a cognitive practice, it links in with Blooms Taxonomy (1956) as the taxonomy is based around the different cognitive abilities of a human. As children are engaged in comprehension, they will be building on their understanding, summarising, demonstrating and discussing skills and, if the children are on a particular level, the teacher will try and provide further work to extend them onto the next level (Great Schools Partnership, 2014). To support a child’s comprehension of what they are reading, there are two approaches which can be used. The first is a bottom-up approach, which means that the children are understanding the basic level of text, picking up on the words and letters which they can see and hear by reading them (Woolley, 2014). The second approach is called top-down, and this is used when the child makes an assumption about what they are going to listen to or read, as they have gathered the background information first. In this they will do the opposite of the bottom up approach and listen out for what they assumed and see if it is correct or not. This approach is more effective as the child is processing the language more efficiently (Woolley, 2014). 
One effective way of teaching literacy is to introduce games to try and improve children’s literacy skills on an everyday basis. Parcyrhun C.P School is one example of a school which has adopted this method and one of the school’s main aims is to provide great teaching to support pupils and their literacy skills. The effects of this method have shown improved standards in literacy skills with children showing more independence, having more concentration within class and having a happier ethos within the classroom, as everyone is achieving their outcomes regarding literacy (Estyn, 2016). According to Lewis (2009) even when children have learnt to read, the hardship is maintaining their motivation, as children can start to be less enthusiastic about reading. This is why it is important to try out new ideas to make reading exciting and bringing creativity in can be one way of engaging learners to read more. McGeown (2013) states that there is a theory of why children want to read, called intrinsic and extrinsic reading motivation. A child who wishes to read on their own merit because they find it a pleasure will have intrinsic motivation, which is an internal reason. However, if the child is not reading for pleasure and only looking for applause then they exhibit extrinsic motivation, which means they are reading for an external reason.    
Reading aloud is one approach which can help provide support for children’s literacy and expand on their reading development, Trerobart Primary School has one initiative which can also help progress their pupils’ reading ability. Their main concept was for all children to read aloud to one of the members of staff and parents once per day when at the school (Learning Wales, 2012). Neumann, Copple & Bredekamp (2000) support this finding as they believe reading aloud is a building block for literacy development and is seen as one of the most important activities for success in reading. Zamora (2016) comments that many years ago reading was seen as a time to be quiet, a private time, but that now in the 21st century children should be able to read both on their own or in groups. She states how reading is now seen as a social act, which clearly strengthens Neumann, Copple & Bredekamp (2000) point as, if the children are reading aloud, whether that be in groups or as individuals, they are expanding on their understanding of the text. Collins (2008) states that for children to have an interest in reading, they will need to have books which cater for their age and that there is a need to explore different genres which may suit their reading material. Teachers should also provide desired authors who are well known, such as Roald Dahl and J.K Rowling, as these authors have stories which have interesting chapter endings that encourage the children to read further on. The motivation level of children learning to read needs to be high and evidence has shown that when there is limited choice of reading activities available within the classroom the children can show little interest as there might not be something which they are interested in. So, it is important that to keep up children’s motivation teachers need to have a wide range of book genres to engage all pupils’ needs (McGeown, 2015). Spreadbury (1992) agrees with using the reading aloud approach as reading aloud does not just offer benefits for children in school but outside of school also as, if the children are reading to their parents, this can promote social and interaction benefits. Furthermore, Spreadbury (1992) suggests that having the parent’s engagement with the child can allow the child to gain a deeper interest in the text as the parent is interacting with them.
Another approach is Phonics and it is a well-used method in schools today. According to Department for Education (2013), phonics is the preferred method of teaching children to read effectively and swiftly. The main aims of the phonics method are for children to learn how to notice the sound of each separate letter, blending and putting together the sounds which make the word and acknowledging the range of combinations of letters, for example ‘oo’. Although, according to London School of Economics (LSE) (cited in, Espinoza, 2016) study, phonics has no great effect on the pupils reading scores when they are eleven years old. However, if the child comes from a background where there is poverty and does not have English as their first language, it does support their reading development. Furthermore, the Government, who support the phonics method, has commented on how children taught with phonics will be two years in front of the national average (Espinoza, 2016). When evaluating how good phonics are, Drummond (2013) states that there is a clear need for improvement on teaching grammar, reading and punctuation in KS2 as well as KS3. Teachers need to have creative skills to teach reading, punctuation and grammar as children should be able to leave primary school with good reading and writing skills (Drummond, 2013). Montessori’s theory supports phonics, and this is one of the key features of her teaching along with the belief that children should only be shown phonics if they show interest (Pound, 2006). 
Paired reading can help children with their reading attainment and can also help with their fluency development. This initiative can be brought into every subject within the curriculum, for example teachers can bring this into a maths lesson and, by getting children to work in pairs, they might be able to understand the concepts of graphs and bar charts (Reading Rockets, 2019). This links in with Donaldson’s Successful Futures (2015) as, in the new curriculum, Donaldson focuses on literacy as one of the cross-curriculum responsibilities. Because of this, all teachers should enable all children to develop high standards of confidence within this area and be able to apply literacy across all subjects. This was shown previously in the paired reading strategy which does support a variety of subjects as well as literacy (Donaldson, 2015). One scheme which links in with the approach is The Summer Reading Challenge which takes place each year. This scheme encourages children to read more frequently, all the children have to do is sign up at their local library and read six books which suit the children’s needs and along the way to keep the children motivated they will receive awards (The Reading Agency, 2019). According to Estyn (2011) Shirenewton Primary School has had increased improvement in children’s literacy development as they have used a range of strategies which have been seen as very effective, one of these is partner work; shared and paired reading. By using these strategies, the children’s reading within the school has shown a big increase. Many of these children have achieved level 3 since the scheme started. In 2009 literacy was at 29%, then 48% in 2010, and then 53% in 2011, which is evidence that this initiative is successful in promoting the children’s literacy skills (Estyn, 2011). 
One initiative that provides children with better motivation skills is The Premier League Reading Stars (PLRS), a scheme which promotes literacy involvement in children. It is a ten-week intervention which is provided in libraries, schools and football clubs. The National Literacy Trust collaborated with PLRS to design this programme and it has shown that having this programme available boosts attainment and attitude of most children who struggle to find the motivation to read (Premier League, 2015). Evidence has shown that this programme helps to achieve pupils’ reading attainment and Christ’s School is one example which has been a part of the PLRS. The assistant headteacher has commented on how satisfied she was with the results when one pupil managed to achieve a five-year progress in just under ten-weeks (National Literacy Trust, 2017b). However, according to McGeown (2013) there has too much focus and interest on the development of cognitive skills for children’s reading and McGeown (2013) highlights the importance of children needing motivation as this is just as important as other aspects of literacy. 
When exploring what approaches are or are not effective in providing support for literacy and reading, it is clear to see that reading aloud is the approach which has shown great evidence of providing support for children’s reading attainment. Despite all of these approaches having effective support which means that they would all work, reading aloud is the most effective in supporting the reading strand. However, motivation is also needed regardless of which is the most effective approach as, without motivation, the child will not feel the need to read. McGeown (2013) has previously highlighted the importance of motivation when children are learning to read. According to Welsh Government (2013) children in KS2, should be able to acknowledge phonics so this is a good approach to mention, however the phonics approach might be too young for children in the KS2 class. 
Conclusion 
It is clear to see that the majority of children in Wales are not achieving their reading level before they go to secondary school. These results, from PISA, were one of the reasons why The LNF was brought in: to try and promote children’s learning with the help of different approaches. By evaluating these different approaches to reading, this essay explored ideas which will engage children in starting to enjoy reading as a pleasure. Throughout all of the research and evidence, reading aloud was shown to be the main approach which stood out from other approaches. A vast range of evidence has shown that reading aloud is successful and will support children with their reading attainment. By having The LNF in place, children will have the support to progress with their literacy development. It is vital that all schools implement the approach of getting children to read aloud, whether that is in pairs or in individual reading as this will help them understand the text better, improve their fluency and allow them to undertake the top-down approach which can make them think more deeply about the book they are reading. 
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