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Introduction.
A School Development plan is a strategic plan for improvement that outlines key areas to strengthen overall performance and meet learners’ needs (Welsh Government, 2014). This assignment critically evaluates one target from the School Development Plan (SDP), focusing on the strategic target of ‘developing diversity within the school’. The target applies to all pupils across the school, aiming to further develop a culture of inclusivity and acceptance of diversity throughout the school community (School X, 2024). Research suggests that embedding diversity within the curriculum enhances pupils' sense of belonging, academic outcomes, and social development (Smith et al., 2022).
To maintain confidentiality, this assignment will adhere to the BERA (2024) guidelines and refer to the school as School X. School X is a small village school in South Wales with approximately 250 pupils. 10% of pupils are eligible for free school meals, which is significantly lower than the national average for Wales, which is 22% (Welsh Government, 2023). This context implies that School X experiences fewer socioeconomically challenges than many other Welsh schools, but it also limits pupils’ exposure to cultural diversity outside the classroom.

Policy
Through a planned, evidence-based approach, school development planning seeks to provide ongoing school improvement (Welsh Government, 2014). The School Development Plan (SDP) must consider the changing requirements of pupils, teachers and the larger school community by the guiding principles of the Curriculum for Wales. To meet the high standards for every child, this evaluation process must enhance teaching strategies (Welsh Government,2022). However, the Welsh Government (2014) does not specify a set number of steps, successful SDPs often require an annual plan that includes the following five steps: auditing, strategy setting, action planning, implementation and evaluation. This method provides schools the ability to track pupils' progress and make informed decisions that enhance learning and well-being.
To support school improvement, the Welsh Government has established a framework for accountability and evaluation improvement. In order to ensure that all schools deliver effective learning experiences, it provides a strong emphasis on effective self-evaluation, improvement planning and support (Welsh Government, 2022.). Efforts to improve schools are likely to lack accountability and guidance without formal policy frameworks in place, which would eventually restrict their long-term impact.
Through frameworks such as the Additional Learning Needs and Education Tribunal (Wales) Act 2018, which provides specialised support for a variety of learning needs, policy plays a crucial role in developing inclusive education. Meanwhile, the Curriculum for Wales provides a holistic and inclusive learning environment that supports all learners. In addition, the Anti-racist Wales Action Plan reinforces educational equity by emphasising the use of data and information to enhance learning across the educational system. This strategy aims to improve pupil outcomes and ensure long-term improvement (Welsh Government, 2022).

Literature Review. 
It is crucial to create an inclusive learning environment in schools. However, several challenges stand in the way of diversity’s successful implementation. According to Sharma (2025), staff members are often reluctant to integrate new procedures because schools find change to be challenging. Furthermore, according to research by Devine and Ash (2021), many schools struggle to implement diversity-promoting programs because they require a lot of money and resources that may not be available. Staff members may find it challenging to teach a variety of subjects and guarantee that pupils understand equity and inclusion as a result of these challenges.
Different attitudes between staff and pupils can also create a barrier. This implies that teachers can choose to avoid teaching diverse lessons assuming that they are not trained to acknowledge their own biases (Nelson, 2016). The lack of resources is another major problem. Similarly, Lumby and Coleman (2016) argue that many different programs need a lot of money and resources, which are not always available. Insufficient funding makes it difficult for schools to offer valuable training materials and represent a range of perspectives. This is supported by findings in School X where all staff questionnaires revealed gaps in diversity awareness, with results showing low staff confidence in resolving racist situations and a lack of knowledge of protected characteristics. These internal limitations further hinder effective implementation of inclusive practices. 
Implicit bias and curricular gaps also lead to limitations. Teachers may avoid teaching a variety of subjects if they are not prepared or lack the confidence to engage in discussions about race, identity or inequality (Brownlee et al., 2022). Additionally, students’ exposure to inclusive narratives is limited by curricular gaps, which frequently fail to represent multiple histories, cultures and identities. According to Professor Charlotte Williams’ 2021 report, “Black, Asian and Minority Ethnic Communities, Contributions and Cynefin in the Curriculum Working Group,” curriculum gaps avoid Wales’ multicultural identity and varied histories while excluding minority communities. According to Banks (2009), the absence of diverse role models in the curriculum can further exclude diverse groups and reinforce a limited cultural perspective in educational settings.
Banks (2009) emphasises that multicultural education requires inclusive education across the curriculum teaching and school culture. Loader and Hughes (2017) support this by stating that embedding diversity into the curriculum enhances social cohesion, academic performance, and pupil involvement. Literature by Brownlee et al. (2022), states that classroom relationships and learning outcomes improve when teachers actively support pupils reasoning about social inclusion because it promotes greater acceptance and understanding.
Incorporating diversity into education requires thoughtful, evidence-based approaches. These may take the form of targeted initiatives like diversity-themed assemblies and guest speakers, as well as weaving inclusive perspectives across the curriculum so that diversity is not confined to isolated lessons but embedded throughout learning. The Curriculum for Wales actively promotes inclusive effective teaching practices. The curriculum sets a strong emphasis on equity, acknowledging each childs unique identity and making sure that their experiences and backgrounds are represented in their education, according to the Welsh Government (2021). Nelson (2016) supports this by stating how important professional development is in providing educators with the tools and confidence they need to engage with a variety of related topics.


Developing and Action Point, Reflection and Evaluation. 

Promoting diversity at School X is a strategic target that aligns with both local stakeholders and National Government Policy (OECD, 2023). However, School X faces several challenges due to the lack of diversity in the catchment area, including staff members who lack confidence in inclusive practices, comments from stakeholders and limited exposure to cultural diversity. 

The Welsh Government's Anti-racist Wales Action Plan (2022) reinforces the importance of embedding equity and inclusion in all educational settings. This aligns with Gillborn (2008) and Landson-Billings (2021) that highlight a simplistic approach to diversity might reinforce stereotypes rather than remove them. Teachers also play a crucial role in meaningfully integrating diversity into the curriculum. 

To fulfil the School Development Plan target of incorporating diversity into education, I taught a lesson on various family situations. The lesson objectives were to eliminate common misconceptions about family connections and promote discussion. Students were shown pictures of different types of families. To encourage an understanding mindset towards individuals from other backgrounds, children were asked to discuss what they believed families were doing and celebrating. By enabling children to engage in discussion that allows them to develop their conceptions of diversity.  Most of the group had limited prior knowledge of various family structures, which implies further lessons are needed on the topic, even if the discussion was very interesting and valuable. This lesson aligned with Vygotsky’s (1978) Social Development Theory, which highlights the value of discussion and social interaction in learning. In line with the Welsh Curriculum, which promotes a holistic and inclusive approach to learning, this lesson reflects the value of developing children as ethical, informed citizens of Wales and the world. 

Furthermore, the Black, Asian and Minority Ethnic Communities, Contributions and Cynefin Working Group (Welsh Government, 2021), supports the need to weave diverse contributions into everyday teaching and not make it a one-off lesson. 
Following organised training sessions, staff diversity reviews provided quantitative feedback indicating enhanced confidence (April 2024). Increased understanding and empathy were highlighted among staff, indicating the training’s effectiveness in building more inclusive education. 

My knowledge of the systematic structure of inclusion and the role that teachers play in challenging cultural expectations has grown as a result of this experience. I have become more confident in planning lessons that allow pupils to explore complex social issues and critically reflect on their assumptions. Importantly, I realised that diversity education is an ongoing, evolving process rather than an end goal. Navigating this ambitiously requires reflection, cultural awareness and effort. In the future, I want to promote activities that integrate inclusive views into every aspect of school life and align pedagogy with the various perspectives of pupils' lived experiences.
 


Conclusion. 
To conclude, this critical evaluation of School X SDP target highlights the vital role that inclusive education plays in promoting equity, belonging and pupil achievement. To have an impact on school culture, pedagogy and curriculum, authentic integration of diversity must go beyond symbolic efforts, as supported by literature, national policy and classroom practice. Even though there are challenges such as a lack of resources and staff confidence, a strategy based on professional growth, reflective practice and policy alignment can encourage permanent growth. Crucially this process is active and continual, demanding continuous evaluation and across the school commitment to creating a welcoming, realistic and socially mindful learning environment. 
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