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Section 1
According to the UNCRC, Article 31 states that children and young people have the right to have fun in the way that they see fit, whether that is playing sports, watching television, or doing something else entirely. They also have the right to rest. There are many forms of play that a child can take part in. Some of these are block play, solitary play, competitive play, and exploratory play.
Communication play, according to Encourage Play (no date), uses both verbal and non-verbal cues as the main form of play, this can vary from activities such as play-acting to telling jokes. These activities benefit their social and emotional skills as well as in person communication skills which can include understanding body language and social cues, maintaining conversation with others, and listening to others. Smart Kidz Play and Learn Ltd (2022) support this and adds that communication play can also happen alongside other forms of play. Communication play supports three of the four areas of holistic development which are social-emotional, physical, linguistic, and cognitive development, according to HEI Schools (2022). Communication play supports cognitive development through activities that involve memorising words such as play acting, it improves attention and thinking when having a conversation with a peer as it includes the child having to respond and listen to their peer when they are talking. It also supports linguistic development as communication play involves a child having to use their language skills to communicate with peers or to play act, these activities also support social and emotional development when having conversations and developing confidence when they must perform in front of people as part of a game or activity.
Physical play, according to Gowrie New South Wales (No Date) can be described as children performing multiple forms of physical activity such as skipping, jumping, throwing, running, and climbing. Make Time 2 Play (No Date) expands on the definition of physical play, adding that it is important for children to keep fit. It helps children to fathom what their bodies are capable of and what they can be used for. Physical play contributes to three out of four of the areas of holistic development, it contributes to physical development as it contributes to gross motor skills such as running, jumping, and climbing as well as fine motor skills, such as picking up a pencil or building a tower with various objects. It contributes to cognitive development because of some activities involving problem solving and critical thinking, such a building with blocks, participating in an obstacle course or climbing various objects. It also contributes to social-emotional development as various activities that are categorized as physical play can be performed as a group with peers.
According to Gowrie New South Wales (No Date), solitary play is defined as when a child is engaged in a solo activity such as puzzles, drawing or role play. Solitary play can benefit the child as it develops their self-reliance, creativity, and confidence. Onlooker play is summarised by Gowrie New South Wales (No Date) as a child playing alongside another child, without interacting with each other. The child will simply observe the other child and will mimic the child that they are observing. Onlooker play improves a child’s cognitive development which includes memory, attention, and other benefits such as social and emotional development by improving confidence and social skills. Parallel play, according to Gowrie New South Wales (No Date), is defined as two children playing next to each other, but not together. The children may observe each other and alter what they are doing occasionally based on what they see each other doing. Although, the children would not have as much influence on each other as they would when playing together. Parallel play benefits the child through developing their socialisation skills and creativity as well as supporting cognitive development through developing their attention skills. It would be beneficial to encourage children to engage in solitary, onlooker, and parallel play as they all contribute to the development of the 4 different areas of holistic development. Solitary play benefits cognitive development, onlooker play supports linguistic development through the language that they learn through observing, it also supports cognitive development and social-emotional development. Parallel play benefits the social and emotional development of the child and cognitive development. Depending on the activities they are carrying out the child could be supporting their physical development using fine motor skills whilst building with blocks and other activities. It would also be beneficial as it allows them to adapt in various social situations.
[bookmark: _Int_6C3wjzvv]Vygotsky’s Zone of Proximal Development refers to a child’s ability to complete tasks with the support of someone more proficient. It is defined as the difference between a child’s true development as settled by their independent problem solving. The child’s zone is known initially by the child’s existing ability level or their capability in an area of intellectual development (Walker, 2010). Margolis (2020) further adds that the recommended approach on the Zone of Proximal Development following Vygotsky, focuses on the interaction between the child and the adult to create a scientific concept together. The development aims to influence a learner’s overall cognitive development by influencing the impact of conscious scientific notions on spontaneously arising conceptions. Walker (2010) adds that the Zone of Proximal Development connects the minds of children with that of adults. Working within a child’s Zone of Proximal Development or with the support of someone more capable, according to Vygotsky, enables the child to interact with the world in more sophisticated and competent ways.
Section 2
[bookmark: _Int_yfmKANXg]According to Robinson (2020), similar to many skills, developing self-directed children requires the adults to shift from being a leader pf play, to guiding the children as a co-learner. However, the process may take time away from other aspects of the curriculum. Self-direction may also require the children to be reaching a certain level of maturity and motivation. Aurora Early Education (2022) stated that adults should support a child’s play experiences by being present and engaged rather than controlling the terms of play, this is because the main principle of play is that it should be self-directed by the child. Aurora Early Education (2022) continue to add that supporting a child’s play can enhance their learning and knowledge as well as familiarising the adult with the child’s interests. The adult can support the child’s play by being a playmate, such as participating in role play activities. This will make the children feel that the adult is invested in their play and respected choices. In other situations, such as when children are painting, drawing, or modelling clay, adults may remain as spectators rather than participate. Adults can also influence self-directed play when regarding addressing stereotypes, resolving conflicts, or addressing safety concerns. Adults can be perceived as role models for children and can influence their beliefs and values, meaning that when a situation develops, adults should not conclude the play scenario, but rather resolve it in a firm yet fair manner.
[bookmark: _Int_jHcMulS9]According to Whitebread et al (2012), given the abundance of research evidence that playing with children is adaptive and essential in supporting a wide range of intellectual, emotional, and social abilities, it appears obvious the children who rarely play are at a disadvantage in their development. Nidriect (No Date) further supports this by stating that play promotes children and young people's healthy growth, from infancy until adolescence, they require a variety of self-directed play experiences to develop healthy physical and mental health as well as life skills. Children and young people benefit from play in terms of their cognitive, physical, social, and emotional well-being. Children learn about the world and themselves fear play. They also develop skills that they will require in education comma when getting a job, and when they develop relationships, such as confidence, self-esteem, resilience, social skills, independence, and dealing with difficult situations.
[bookmark: _Int_lh9Fh5lX]Carrots are orange (2024) describes self-directed play as a style of learning in which children are free to pursue their own interests and ideas without being told what they should do. Children have a natural, overwhelming desire to play, and regardless of where they are, they will find a way to satisfy this drive with whatever is available. They are too young to understand that following their instincts allows them to build important life skills. Russell (No Date) supports the importance of self-directed play by stating that children develop in various ways, and self-directed play helps them to master skills and concepts that interest them at their own speed. This can help that overall growth. Self-directed players provide a unique chance for children to take control of their learning experiences. self-directed play has several benefits, including promoting creativity and intentiveness as well as fostering independence and responsibility.
[bookmark: _Int_HeK2W02g]Howard and McInnes (2012) discuss children’s play in their article, they state that their paper shows that when children view an activity as play, they exhibit better emotional well-being than when they see the activity as not play. They continue to support this by stating that there was a noticeable difference in the children’s levels of emotional well-being in the two different activities. Children who completed the ‘like play’ task scored much higher than children who undertook the same activity but ‘not like play’. Observational analysis displayed increased behavioural indicators relative to the emotional wellness of the children participating in the ‘like play’ activity rather than the ‘not like play’ activity. They concluded that children demonstrate heightened emotional wellness when they see an activity as play rather than not play.
Section 3
Structural Learning (2021) defines the Leuven scale as a five-point scale that allows agencies to record children’s emotional wellbeing and involvement sweet spot which are two important components of learning, progression, and development in children. Emotionally Healthy Schools (2019) supports this and adds that if the child’s well-being and involvement levels are high, the more the practitioners are benefiting the child’s development. It is prevalent when deep learning is taking place as elevated levels of wellbeing and involvement show this. Both Structural Learning (2021) and Emotionally Healthy Schools (2019) describe the five points of the Leuven scale as:
1. Extremely Low – The child shows strong signs of unhappiness such as screaming and crying. Children who score one may seem scared and withdrawn as well as showing aggression towards others.
2. Low – The child may appear uneasy. However, the level of discomfort is not as obvious as the previous level.
3. Moderate – The child displays a monotonous expression and demeanour. Their posture and mood do not show signs of unhappiness or discomfort.
4. High – The child displays signs of happiness and contentment. Although these signs are not always the same intensity.
5. Extremely High – The child displays confidence, happiness and shows no signs of stress or discomfort. The child may appear at ease and be deeply passionate and offhand.
Observation is important in settings as it allows practitioners to view the child as an individual, it lets the practitioner accurately discover what the child truly needs in terms of support (West Sussex County Council, 2015). The Leuven scale allows practitioners to view the child from a person-centred point of view, focusing on the child’s emotional wellbeing rather than their academic prospect (Structured learning, 2021).
Structured Learning (2021) believes that the main advantage of the Leuven Scale is that is child centred, and it is focused on meaningful observations. Learning Journals (2024) support this and adds that it is an effective method of early years development teaching. By using the Leuven Scale, the practitioner is focusing on the child’s mental wellbeing and holistic development. The Leuven Scale ensures that the child does not fall into a blanket format and a generalised teaching method. It compels practitioners to adapt their teaching methods to the child’s needs. Another advantage of the Leuven Scale is that it is practical and applicable within the setting as well as within the household. It allows practitioners and parents to determine engagement and learning.
[bookmark: _Int_dvMynI9y]On the other hand, Learning Journal (2024) identifies limitations to the Leuven scale, one of the leading limitations being the fact that it is not tailored well for children with additional learning needs. Some of the behaviours displayed in the five-point scale are sometimes not visible in ALN children, especially non-verbal children. Even though the applications of the Leuven Scale can still apply to some ALN children, it cannot be applied as a blanket procedure as they can be displayed inaccurate due to the vast spectrum of ALN. Other challenges that can be displayed when using the Leuven Scale can be prevalent if cultural differences are not considered, as children present different behaviours across different cultures and religions.
The Leuven Scale benefits holistic development by focusing on the emotional well-being of the child as well as social-emotional development/well-being rather than academic development. This is beneficial as the Leuven Scale looks at the child as a child rather than a student, it judges how they behave daily. However, the Leuven scale does look at how they are engaged in tasks by using the scale of involvement which is structured similarly to the scale of emotional well-being. Even though they look at their emotional well-being as the main aspect of the observations, they do look at the child and how they are engaged in tasks, focusing on the academic aspect of the child slightly but ultimately focusing on the emotional well-being and holistic development. (Learning Journal 2024). The Leuven Scale helps practitioners identify where they can support and bring to light where there is lack of involvement. The Leuven Scale of emotional well-being provides understanding regarding the child’s emotional stat, a higher score displaying comfort, expressiveness, and confidence. By using the Leuven Scale, teachers can effectively nurture the child’s holistic development and ensure that the classroom can be considered a nurturing environment that caters to the child’s needs, both emotionally and academically (Structured Learning, 2021).
Section 4
Play is important when observing a child as it shows them as a child rather than as a student. It shows the child from a holistic point of view as the activities may develop their social-emotional skills, linguistic skills, cognitive aspects, and the physical aspects of their development. Louis (2020) supports this and adds that observations allow the practitioner to understand the child’s interests and how they approach learning. Observing the child in play also aids the practitioner in how they can support the practice so that it engages the child and enhances their learning as well as bringing together the curriculum objectives and holistic development, whilst keeping the child engaged. Observing children in play also allows the practitioner to learn a lot about their skills and personalities, as understanding children’s skills might help practitioners think about games that they can play to improve and develop their skills. This method can be transferred to understanding their development levels as it may aid practitioners in pre-empting what the child’s ability level is (Forman and Hall, 2005).
Observing children in play gives the practitioner a more accurate representation of their personality and their skills regarding the 4 areas of holistic development. This includes their cognitive development and their linguistic development which gives an accurate view of their literacy skills when they are communicating with others. West Sussex County Council (2015) adds to this by stating that observation gives practitioners the opportunity to see the child as an individual which is crucial for every child in each setting. Observation should be a combination of formal and informal interaction as the practitioner must have the opportunity to see the child during their daily life as well as planned tasks.
Adults can support children’s play by taking the role of an active participant, this allows the adult to extend the child’s knowledge and improve their understand ding of various concepts. The adult can also help children model positive behaviour. This is because children may get upset if the play scenario does not go how they intended it to, however, if they see that the adult is calm and not experiencing the same issue as themselves, they may model their own behaviour after the adults. This can be supported by Aurora Early Education (2022), who further state that when adults participate in children’s activities as playmates, the responsive exchanges that could occur can result in developing a bond between the adult and child. This can result in the child being more forgiving with their peers and being more empathetic towards other as an adult. Robinson (2020) also supports this by adding that as an adult, shifting to a co-learner and allowing the child to direct the play, their motivation increases as well giving them a sense of control, improving their confidence and self-reliance.
UNICEF (2007, cited in Howard and McInnes, 2012, page 738) mentions that there have been concerns regarding the emotional well-being of children. These concerns have resulted in several play-based policies and programmes designed to improves children’s overall well-being, an example of this being the Social and Emotional Aspects of Learning (SEAL) programme (Department for Education and Skills 2005a, cited in Howard and McInnes, 2012, page 738). Powell and Wellard (2008, cited in Howard and McInnes 2012) adds that the importance of play in child development has been recognised, resulting in the establishment of policies to assure that children have access to sufficient play opportunities from a health, education, and social care viewpoint. It has been demonstrated by Karby (1989), Wing (1995) and Howard (2002) (cited in Howard and McInnes, 2012, page 738) that children look for specific cues such as the location, choice, and presences of an adult to determine whether an activity is play. Experimental research has adjusted these cues to create practice situations in which children perceive the activity as play, such as when the activity occurs on the floor and children are given the option of participating. Using such situations has frequently proved the importance of addressing a task as play in improving a child’s cognitive aptitude and problem-solving abilities (Thomas et al. 2006; McInnes et al. 2009, cited in Howard and McInnes, 2012, page 738). Whether children see an activity as if it is play rather than not play leads to improved emotional well-being. Emotional well-being during activities, whether they are play or not play is measured by the Leuven Scale (Laevers et al. 1994, cited in Howard). Laevers (2008) (cited in Howard and McInnes, 2012, page 738). Further adds the signs of involvement such as deep concentration, strong motivation, visible positivity, and satisfaction. Howard and McInnes (2012) reveals that the results of this research showing that the children who participated in the ‘like play’ activity displayed a higher involvement level (4.32) than the children who participated in the ‘not like play’ activity (3.37). This research fixated on behaviours associated with emotional well-being including direction of gaze, facial expressions, language displayed, and body language and position. This analysis determined that the children who participated in the ‘like play’ activity displayed indicators linked to positive well-being more frequently. On the other hand, the children who participated in the same activity that was designed to be ‘not like play’ showed more negative behaviours. The findings in this study support the proposition that a task that is ‘like play’ is different to play as observable behaviour. Howard and McInnes (2012) continue to add that the findings presented in their analysis suggest that a practitioner’s observation of space and possibilities to play may not be indicative of well-being if the children do not see these opportunities as play. Introducing strategies and techniques into child well-being assessments that evaluate the playfulness of the child’s environment may prove to be effective.
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