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Analysis of child development theories and how international education approaches influenced the foundation phase.
Introduction
The foundation phase is early years children aged 3 to 7 usually in primary schools. The foundation phase encourages children to be creative and imaginative, and makes learning more enjoyable and more effective. In Wales the foundation Phase was introduced to all ages 3 to 7 on September 2010, this was introduced because of the many theories and research done by international countries and how they provide education for children between 3 and 7 years of age. The articles that influenced the foundation phase in Wales were the High scope research article from the USA, Te Whariki from New Zealand, Reggio Emilia from Italy and forest schools from Denmark. The purpose of this essay is to analyse each of the different foundation phase articles, how the Welsh Government has been influenced by these articles and what will be done to use and promote the foundation phase education in Wales.
Current education for young children in the UK
The current education system in UK for young children especially in England is very subject based in most primary schools for young children an article published by the UK government which looks at the Statutory framework for the early years foundation stage. This article provides ways for teachers and children to discuss between each other and consider the children needs when teaching. (GOV.UK, 2017). For example, the article mentions that “In planning and guiding children’s activities, practitioners must reflect on the different ways that children learn and reflect these in their practice.” (GOV.UK, 2017) they ways they do this is playing and exploring – “children investigate and experience things, and ‘have a go’”, active learning – “children concentrate and keep on trying if they encounter difficulties, and enjoy achievements” and creating and thinking critically – “children have and develop their own ideas, make links between ideas, and develop strategies for doing things” (GOV.UK, 2017). Within Wales the Foundation Phase curriculum was introduced on September 2010 to all ages between 3 and 7. The centre of the Foundation Phase curriculum is to “develop children and their skills across the curriculum, building on their previous learning experiences, knowledge and skills.” (Welsh Assembly Government, 2008). Furthermore, the Foundation Phase curriculum “promotes equality of opportunity and values and celebrates diversity. Positive partnerships with the home are fostered and an appreciation of parents/carers as the children’s first educators is acknowledged.” (Welsh Assembly Government, 2008). During the age of 3 to 7 children learn and discover through play, children practice learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups. (Welsh Assembly Government, 2008). Therefore, during the Foundation Phase children are encouraged to learn through play throughout their ages of 3 to 7 in primary school for the majority of the day. The reason for the Foundation Phase to be introduced to children aged 3 to 7 is that throughout their “formative years, children’s learning develops more rapidly than at any other time.” (Welsh Assembly Government, 2008). Although children during this age range can learn unevenly and that they can go through rapid periods of development and can sometimes seem to degenerate during times. A curriculum for young children should be “appropriate to their stage of learning rather than focusing solely on age-related outcomes to be achieved. Children should move on to the next stages of their learning when they are developmentally ready and at their own pace” (Welsh Assembly Government, 2008). 
Child development
Young children can recognise a “wide range of patterns and regularities in the world around them. This encourages them to question when things are puzzling and different from what they expect and to respond to “nonsense” and humour” (Ministry of Education, 1996). During the age of 3 to 7 play is used to encourage children to learn and adapt to their surroundings, environment, people, culture and communication. However, “It would appear that there are differences between the way in which children and adults view play and there is considerable value in utilising children’s views of play.” (McInnes et al., 2009). Furthermore, children who participate in play learning than normal learning conditions generally show a significant greater improvement in performance across a range of activities and behavioural differences in play learning show “greater on task behaviour, deeper involvement in the activity and therefore a greater learning experience.” (McInnes et al., 2009). Additionally, children that participate in the play learning “children try out a range of purposeful behaviours, whereas in more formal conditions they use fewer purposeful strategies and repeat behaviours even if they are unsuccessful.” (McInnes et al., 2009). Young children have “increasing capacities for language and inquiry, increasing ability to understand another point of view, and are developing interests in representation and symbols, such as pictures, numbers, and words.” (Ministry of Education, 1996) 
Use of Outdoors in Education for Young Children
The Foundation Phase curriculum that Wales provides promotes the use of an engaging environment one of these engaging environments is the “great” outdoors. The Outdoors provide many benefits to adults and young people and even more so for children especially children in the Foundation Phase (age 3-7). Children can share many of the types of health benefits when using the outdoors as adults but there can be some aspects of the outdoors that can be more important for children, for example this can include contact with nature, time spent outdoors for children with ADHD, the health benefits (Exercise, increased growth and development) and many more. (Munoz, 2009) Time outdoors also improves a child motor development through strength, balance and coordination which are important skills for children to learn and accomplish. The outdoors has many advantages to learning for children, one of the main advantages of using the outdoor environment is that “it provides children with the space to move freely: movement, along with play, has been described as one of the most natural and powerful modes of learning for young children” (Maynard and Waters, 2007). Children who also play in “flexible, natural landscapes appear to be healthier, have improved motor fitness, balance and coordination, and demonstrate more creativity in their play.” (Maynard and Waters, 2007). This can then help children be more creative and engaged when learning especially if the play outdoors encompasses some sort of self-discovery and features which can promote questioning and feedback etc. The different type of outdoor environment can provide greater motor development for children for example, woodlands and cliffs can be used for climbing, areas of shrubland can be used for building dens and shelters, slopes can be used for sliding, while open spaces can be used for running and catching games. (Maynard and Waters, 2007). The rich, sensory, natural environment not only supports children’s own investigations “but also provides an ideal context for group activities in which the development of knowledge, concepts and skills from across the ‘curriculum’ are embedded within authentic, purposeful and often real-life tasks” (Maynard and Waters, 2007). Some examples of these can be learning about the different leaves and what tree they belong to and how the different seasons effect the leaves, Sand pits can provide group project like building sand castles which would involve communication and understanding of others emotions, Discovering different wildlife e.g. insects, birds and other wildlife. (Maynard and Waters, 2007).
High Scope
[bookmark: _Hlk509925405][bookmark: _Hlk509930562][bookmark: _Hlk509933305]The High Scope approach is children construct their own learning by doing and being involved in working with materials, people and ideas. The High Scope Perry preschool study was developed by David Weikart and other colleagues in Ypslanti, Michigan USA. It was created to help children to not fail school or other problems that the children may have. David Weikart used a sample of 123 low income African-American children and 58 of the children participated in the preschool programme while the remaining 65 children received no preschool programme (Schweinhart and Weikart, 1997). “Project staff collected data annually on both groups from ages 3 through 11 and again at ages 14, 15, 19, 27, and 40, with a missing data rate of only 6% across all measures.” (Schweinhart and Weikart, 1997). Throughout the research they linked the date to education, economic performance, crime prevention, family relationships and health. In education they found that the programme group significantly outperformed the no program group (65% vs. 45% graduating from regular high school) (Schweinhart and Weikart, 1997). In economic performance thee programme group again outperformed the no program group when it came down to employment at age 40 (76% vs. 62%). Furthermore, the research found that “the program group also had significantly higher median annual earnings than the no-program group at ages 27 and 40 ($12,000 vs. $10,000 at age 27 and $20,800 vs. $15,300 at age 40)” (Schweinhart and Weikart, 1997). the program group had significantly more stable dwelling arrangements at ages 27 and 40, more of them owned their own homes (27% vs. 5% at age 27, 37% vs. 28% at age 40). Furthermore, the programme group owned a car at age 40 more than the no programme group and fewer of the programme group received less social services than the no programme group. (Schweinhart and Weikart, 1997). These types of results carried on throughout the research with crime prevention, more of the no programme group committed more crimes and spent more time in jail than those in the programme group. (Schweinhart and Weikart, 1997). Furthermore, the programme group performed better in health, family and children, “more program than no-program males raised their own children (57% vs. 30%) and had second marriages (29% vs. 8%).” (Schweinhart and Weikart, 1997). In conclusion the Perry preschool project showed that children who construct their own learning and was in the programme group performed better in life, education, less crime economic performance, health, family and children. This “study confirms that these findings extend not only to young adults, but also to adults in midlife. It confirms that the long-term effects are lifetime effects.” (Schweinhart and Weikart, 1997). This study shows is that all young children living in low-income families should have access to preschool programs that have features that are reasonably similar to those of the High/Scope Perry Preschool program. As what this study shows is that high/scope Perry preschool programme works and can be implemented into primary schools across the UK. (Schweinhart and Weikart, 1997).
[bookmark: _Hlk510017322]Te Whariki
Te Whariki was introduced in New Zealand, the curriculum is founded on the following aspirations for children: “to grow up as competent and confident learners and communicators, healthy in mind, body, and spirit, secure in their sense of belonging and in the knowledge that they make a valued contribution to society.” (Ministry of Education, 1996). Te Whariki curriculum “is about the individual child.  Its starting point is the learner and the knowledge, skills, and attitudes that the child brings to their experiences.” (Ministry of Education, 1996). Furthermore, the curriculum for Ter Whariki is provided by the “people, places, and things in the child’s environment:  the adults, the other children, the physical environment, and the resources available.” (Ministry of Education, 1996). Te Whariki contains four broad principles in the early age curriculum which are Empowerment (The early childhood curriculum empowers the child to learn and grow.), Holistic Development (The early childhood curriculum reflects the holistic way children learn and grow.), Family and Community (The wider world of family and community is an integral part of the early childhood curriculum) and Relationships (Children learn through responsive and reciprocal relationships with people, places, and things.). (Ministry of Education, 1996). These principles then link into strands and goals of the Te Whariki curriculum. The strands include Well-being and the goal is for children to experience an environment where their health is promoted, their emotional well-being is cared and are kept safe from harm”, Belonging, so children and their families experience an environment where connecting links with the family and the wider world are guaranteed and continued, that they have a place, they feel comfortable with the routines, customs, and regular events; they know their limits and boundaries of acceptable behaviour.”, Contribution “Children experience an environment where there are decent opportunities for learning, regardless of gender, ability, age, ethnicity, or background; they are affirmed as individuals, they are inspired to learn with and alongside others.”, Communication “Children experience an environment where: they develop non-verbal communication skills for a range of purposes; they develop verbal communication skills for a range of purposes; they experience the stories and symbols of their own and other cultures; they discover and develop different ways to be creative and expressive.” and Exploration “Children experience an environment where: their play is valued as meaningful learning and the importance of spontaneous play is recognised; they gain confidence in and control of their bodies; they learn strategies for active exploration, thinking, and reasoning; they develop working theories for making sense of the natural, social, physical, and material worlds.” (Ministry of Education, 1996). What Te Whahik promotes is for the child to become more engaged, self-thoughtfulness, interact with the world around them and promote equal opportunities. 
Reggio Emilia
The Reggio Emilia approach to education for young children was introduced in Italy in 1968 in Reggio Emilia in Northern Italy.  Today, the city of Reggio Emilia “finances and runs 22 schools for children ages 3 to 6 years, as well as 13 infant-toddler centres.” (Elliott, 2005). The Reggio Emilia Approach to educating young children is strongly influenced by a “unique image of the child and deeply embedded within the surrounding culture” of Reggio Emilia In Northern Italy. This meant that that Reggio Emilia approach cannot be used in another location and not a “model nor recipe with a set of guidelines and procedures to be followed” (Elliott, 2005). However, what the Reggio Emilia approach provides is that the “fundamental belief on which the image of the child is constructed is that of the child having rights rather than simply needs” (Elliott, 2005). The role of the child as researcher takes place within the background of projects or other forms of studies, when a child is participating in a project or study they have an opportunity to explore, observe, question, discuss, hypothesize, represent, and then continue to revisit their original observations and hypotheses to further refine and analyse their understandings. (Elliott, 2005)
Discussion and Conclusion
The different child development and international approach theories have influenced the Foundation Phase providing different education approaches to young children encouraging them to think independently, provide input to their own learning, guidance from teachers and parents that promote the Foundation Phase, provide the many engaging environments from the use of the outdoors and its’s benefits to the health, motor development, and opportunities it provides for young children. The International approaches to young children’s education especially the High Scope approach has shown that it works and can be implemented into the foundation phase as it shows clear evidence of the benefits of a preschool programme. The Te Whahik approach in another educational approach to young children which has shown to have many benefits to children as children can be more engaged, self-thoughtfulness, interact with the world and environment around them and promote equal opportunities.
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