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Assignment Title: An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards (professional learning standards).

The aim of the assignment is to perform an exploratory case study on an area of teaching practice that has been observed. In this case, the area of teaching practice observed is group work and learning, with the aim of gaining an understanding of staff and pupils’ perspectives of the strategy, and the impact this strategy has on the progression and development of the pupils. This is of interest currently as this teaching and learning strategy is commonly observed by practitioners across Wales.
The research will take place in a small rural school, in a small town in South Wales. Participants of the case study will be staff from this school and pupils in a year two class. The class in focus contains around thirty children and often uses group learning as a teaching strategy. For ethical reasons, the school will be referred to as ‘School A’ and any names of participants will be redacted at source. In addition, the participants will have given consent or assent, where appropriate, and given the right to withdraw at any point within the research. This will be done in accordance with the guidelines set out by the British Educational Research Association (BERA) ([BERA], 2018). Using lesson study as a process of research in the classroom has been seen to allow teachers to reflect on their own practice, therefore aiding them enhance student learning and attainment (Cheung & Wong, 2014).
The case study aims to highlight strengths and areas of improvement of the strategy to better the development of the children. A further aim of the case study is to trial various research methods, specifically the use of observations, interviews, and questionnaires. The research tools will then be critically evaluated, looking at the strengths and limitations of each. The results of this critical evaluation will develop the research skills of the researcher in the future, increasing their professional development in the process.
The research question identified is ‘What are staff and pupils’ perspectives on group work, and how this strategy impacts the progression and development of the pupils?’

As a teaching and learning strategy, the use of group work has become more commonly used within the primary classroom setting. This is a way of encouraging the pupils to become active participants in their own learning and development, as they are given the opportunity to cooperate with the peers. This is an aim of the Curriculum for Wales (2022), as they aim to give children the best possible teaching and learning experience (Government, 2022) (Donaldson, 2015). The strategy of group working itself has many positives surrounding it, yet still must be used effectively to avoid common mistakes and areas for improvement in the future. Significantly for this case study, group work has been identified as a key focus for the classroom in participation, with previous research around group work aiding to form the research question for this study.
There have been many arguments raised by researchers and authors on the benefits and limitations of group learning. Galton and Williamson claim that group work can provide a more secure and supportive environment for the children, while simultaneously creating a more manageable and flexible base for teachers to provide the best learning experience (Galton & Williamson, 1992). This security and support will give children the opportunity to become active participants in their own learning and development. Furthermore, Baines et al (2007) also identified the use of group work and how it facilitates for pupil involvement, suggesting teachers make more use of social pedagogy in their classrooms (Baines, et al., 2007).
However, not all group work done with children is as effective as it could be. It has been suggested that the effectiveness of group work depends on the delivery of the session by the teacher or instructor. Salmon and Jaques (2007) highlight this, implying that many tutors will find taking the leadership role on difficult (Salmon & Jaques, 2007). The pair believe that the key area of group work is communication, and if done correctly, the children will have a more effective learning experience. Baines (2009) also agrees that for effective group work to occur, there are other factors that need to be considered. Baines argues that in order for group work to be successful, the social and physical organisation of the classroom and the groups themselves need careful attention (Baines, 2009). This can be done through considering the seating arrangements of the groups, as well as the size of the group. Furthermore, Baines discusses the idea that for effective group work to occur, the children need to have practiced good group working skills. This is done through experience of group work activities and the child’s communication skills, allowing the children to work effectively together.
A further advantage of group work is the benefit to the children’s cognitive development alongside their social development (Ambreen, 2021). The social interactions seen in group work enables children to learn from each other, by discussing and sharing their ideas. This is evident in mixed ability groups as the children have the opportunity to work with a more knowledgeable other, aiding their development through being in their zone of proximal development (Smolucha & Smolucha, 2021). However, it cannot be assumed that all children will be able to efficiently work together in this way. It could be suggested that group work often fails due to the children not being able to cooperate effectively, lacking the skills needed in order to do so. For skilled group work to occur in a primary education setting, all group members need to be involved, with a high level of talk or communication which is on task and a positive socioemotional environment (Veldman, et al., 2020) (Gillies, 2014).
In addition, it could be proposed that group work allows children to learn help-related behaviours, through the opportunity to give help to others who need it or in turn, receive the help from others who are more knowledgeable (Gillies, et al., 2008). This is a key part of having proficient group work skills. Tolmie et al (2010) further state how the importance for children to have the opportunity to develop group working skills will not only encourage cooperative learning, but also improve the success of such work (Tolmie, et al., 2010). Tolmie et al (2010) further discuss how they believe the social and cognitive gains seen in cooperative learning, will both contribute to the development of the group skills, which in turn could lead to more progression within the learning.
Previous research of group work highlights the positive impact on the child’s development, both through their academic development and the social outcomes attained through cooperative working (Slavin, et al., 2003). Though this is believed to be the case, these outcomes seem to differ from what’s happening inside the classroom. Baines et al (2009) argued that whole class teaching and discussions were a more substantial way of getting children involved and gaining a higher level of talk, with children discussing between themselves being discouraged by teachers and adults (Baines, et al., 2009).

This research will use an exploratory case study in order to gather information surrounding group learning and what staff and pupils’ perspectives of the strategy are. The definition of the term case study has been long contested and remains an unknown area with many researchers (Yazan, 2015). Many methodologists vary their definitions of case study based on the varied methodologies used to undertaken them (Stake, 2005). However, Simons (2009) prefers to describe case studies as an approach rather than research or a method, once again not giving a definite definition of a case study (Simons, 2009).
It is suggested that there are two parts to a case study, with both parts needing each other in order for the case study to be successful. The parts include the subject, which is identified as the person or place in the case study, while the other is the object, often referred to as the analytical frame (Thomas, 2021). To conduct a case study, the lens analogy must be considered. The lens analogy places the enquirer or researcher, looking at the object through the lens of the subject. For example, if looking at the concept of the quiet child, the object would be the concept of the quiet child, and the subject would be quiet children themselves.
There are three main types of case studies. Firstly, there is an evaluative case study has the aim to find out how effective something is and if it has worked as expected. Another type of case study is an explanatory case study, where the area being looked at needs to be unpacked, connecting various parts of the issue that need unravelling. The last is an exploratory case study, which is the type of case study that will be used in this research (Yin, 2009). Exploratory case studies are used where little is known, with the main purpose to find the ‘shape’ of the problem or topic. This type of case study is often used when there is no pre-conceived ideas or pre-determined answers. Yin (2014) suggests that case studies can be used with appropriate questions, such as “what”, “who”, “how” and “why” (Yin, 2014). However, Yin identifies the “how” and “what” questions as the key questions for an exploratory case study. An exploratory case study has been identified as the most effective type of case study for this research as the aim of the research is to gain an in-depth, extensive understanding of group work, and gaining staff and pupil perspectives of the topic.
The use of case studies aims to give the researcher in-depth understanding, giving rich data about the chosen topic. Furthermore, case studies are based in reality, providing a real insight into the topic, and allowing patterns between relationships and processes to be identified and analysed. A case study also allows the researcher to think in various ways, becoming creative, critical, or reflective of the process. In addition, case studies highlight the use of various research methodologies, allowing the processes the be critically evaluated and improved as well as being reproduced (Turek & Deniz, 2017).
However, case studies have been identified as being liable to personal biases of the researcher, as well as the researchers’ positionality within the research. Researcher positionality is seen as the world view of the researcher, as well as the position they adopt within the research task (Holmes, 2020). The researcher must acknowledge their positionality in the research, so that their individual beliefs or ideas impact on pre-conceived ideas. This is a weakness that needs to be addressed by the researcher both before and during the research (Hamilton & Corbett-Whittier, 2012). Similarly, another area needing close attention is the sample size, as if the sample is too small, it could potentially not represent the general population.

This case study includes the use of three research tools to gain understanding of staff and pupil perspectives of group work. A mixed method approach will be used in this case study, in order to gain both qualitative and quantitative data, benefitting the interpretation of the research problem (Creswell, 2014) (Punch, 2013). Firstly, an observation will take place within the research. The observation will be of a group work session, taking in the realistic use of the strategy, analysing both children and staff’s behaviours throughout. Secondly, the children in the group will then be interviewed, allowing them to explain their thoughts about working in groups, and if they feel any benefits of the strategy. Lastly, a questionnaire will be sent to the staff members at the school to find out if the group work is being used, and if staff think it is effective for child progression. All three research tools have been considered appropriate for this research in order to gain a broad, thorough understanding of the topic. The sample that participates in any of the research tools will be chosen at random, with consent or assent given before participating in accordance with BERA guidelines. ([BERA], 2018)
Observations are commonly used within the social sciences, enabling researchers to collect data from the people observed. Observation is seen regularly within education research, especially by teachers who are observing the pupils in the classroom. Observational research has been split into two kinds of observation. First is systematic or structured observation, which is commonly seen in classrooms as it originates from social psychology. The other is participant observation, which mainly looks at the lifestyles, cultures, or beliefs of various social groups (Denscombe, 2014). 
The observation conducted in this research will be a systematic observation and will include the use of the Leuven Scale, which in turn will measure children’s engagement at various time intervals in the observation. It is suggested that children are to be observed for approximately two minutes in order to be scored against the scale. The Leuven Scale allows the researcher to record a child’s involvement at different stages of the observation, ranging from low activity, up to sustained intense activity. Furthermore, it also allows the well-being of the child to be measured, ranging from extremely low to extremely high (Laevers, 1994). However, the use of the Leuven Scale can show children as lacking due to low end scoring, when in fact they are simply falling into the low end during the particular activity. This could suggest that adults need to think more deeply about how they take notes of children playing (MacRae & Jones, 2020).
Observations allow researchers to see exactly how participants act and behave in a transparent way, rather than what participants say they do. This is due to observations being based in reality, therefore avoiding some of the biases seen in interviews and questionnaires. Observation will also allow the researcher to gather rich, detailed data, such as the children’s interests and chosen strategy to achieve a goal (Forman & Hall, 2005). However, it is highlighted that the amount of rich data gathered depends on the ability of the observers (Kawulich, 2012). Another limitation of this method would be the observer may become distracted and miss an event, causing inaccuracies within the notes and therefore the research method itself. Additionally, the observer may have memory selectivity if writing notes after the observation, potentially missing key events or information related to the research topic (Cohen, et al., 2007).
Interviews used for research are used to gather data through questioning, sharing a similar method to questionnaires, as the participant will give their answer to the researcher. The data is often qualitative with the researcher finding out what the participants say they do, how they say they felt and are potentially able to give justification as to why (Rowley, 2012). Interview methods can vary depending on the participants in the research. These include one-to-one interviews, which involve the researcher and one participant. Another is group interviews, which allows the researcher to interview many people in a group setting. Focus groups are also used for interviewing in research, usually containing six to nine participants brought by a moderator (Denscombe, 2014). The type of interview chosen for this research is a one-to-one interview with participants selected at random.
The interviews will take place in a face-to-face setting, adhering to all ethical guidelines, with participant having given consent or assent ([BERA], 2018). Face-to-face interviews allow the interview to see the social cues of the participants as well as just their verbal answer. This provides an advantage to this type of interview rather than an email or telephone interview (Opdenakker, 2006). In contrast, face-to-face interviews are time consuming, especially in a one-to-one setting. Interviews in research are often transcribed, further adding to the time taken to conduct this style of interview. Transcribing in interviews is seen as a crucial part of the process, given the risk of substantial data loss. For a transcript to minimise this risk, researchers are encouraged to take note of exactly what was said, including the tone of voice and social cues (Cohen, et al., 2007).
When conducting an interview, especially when interviewing young children, it could be suggested that the most important area of the interview is the questioning. Ponizovsky-Bergelson et al (2019) discuss the importance of the power-differences between the adult interviewer, and the child interviewee, stating that adults are usually seen telling children what to do and say, rather than being interested in the children’s opinions and ideas (Ponizovsky-Bergelson, et al., 2019). Furthermore, the authors also imply that the use of open-ended question results in more rich data than closed questions. This is supported by Denscombe (2014), as he also discusses the use of open-ended questions to gather theories and opinions from participants. However, closed questions can still be used to gather data, but may require follow up questions to gain a justification or reasoning for the answer given (Denscombe, 2014). In addition to the questions being asked, it could also be thought that silences in interviews are equally important. The good researcher will embrace silences and give time for participants to gather their thoughts, prompting them with body language to gain further thoughts and opinions (Danby & Thorpe, 2011) (Cohen, et al., 2007). In contrast, too many silences or pauses within an interview can disrupt the flow of the conversation and negatively impact the interview.
The questionnaires in this research will be aimed at the staff within the primary school. The questions will aim to find out if staff use group work in their classroom and what the impacts of this strategy are on child development. Questionnaires can come in many forms and ask questions in a variety of ways. Questionnaires can come in many forms and ask questions in a variety of ways, from structured to unstructured questionnaires, containing both multiple choice and written responses. This mixed method of questioning can also result in quantitative or qualitative data, allowing a range of data to be interpreted from them (Denscombe, 2014). 
The use of questionnaires is seen to aid researchers reach a larger sample as they are easy to distribute and are cost effective. In addition, if the question is accessible online, the distribution to the participants becomes more effective. Questionnaires also reduce of the risk of interviewer bias, as the researcher is not commonly present when questionnaires are completed (Gillham, 2008) (Denscombe, 2014). Furthermore, questions are consistent for participants, as all respondents to questionnaires have had the exact same question, adding validity to the data received.
However, limitations of questionnaires have also been identified. Brace (2018) highlights the importance of the questioning strategy, as well as the quality of questions (Brace, 2018). If the questions are not clear, the reader could mis interpret the question, leading to misinterpreted data (Krosnik, 2017). This cannot be avoided at this stage as questions cannot be reworded or explained. Cohen et al (2007) suggest that for questionnaires to be clear, the layout and questions need to be as uncomplicated as possible. They further suggest that this leads to greater participation as people can simply read the question, answer, and move on (Cohen, et al., 2007).

The recording of data for this research will be done with transparency and done as accurately as possible to the best of the researcher’s knowledge. The data received from the observation will be written done before being typed up, ensuring names are redacted and confidentiality and anonymity of all participants. This will remain consistent for the interviews, as transcripts will be typed up immediately after the process to ensure they are as accurate as possible, while having another person check the accuracy from notes to typed transcripts (Kvale, 2007). The trustworthiness of these results has been considered, as the researcher aims to ensure accuracy and validity of results. All of the research methods used in this research will aim to work in tandem to ensure the results are trustworthy, preventing any process which would detract trustworthiness (Altschuld, et al., 2022).

This research will be in accordance with the BERA (2018) guidelines, maintaining both participant confidentiality and anonymity throughout ([BERA], 2018). An ethics form has been produced for this research (Appendix 1) and highlights the ethical considerations that are in place. The participants in this study will be informed of how and where their data will be used prior to their participation in any of the observation, interviews, or questionnaires.
Participants who are involved in this research will have given informed consent to be involved. This is an essential part of research, and must be given freely, or voluntarily, by the participants. In addition, the subjects of the research must also know exactly what is being asked of them. For children, the consent is provided by parents, with the children themselves providing assent if they are old enough to do so (Connelly, 2014). Throughout the research, participants will be given the right to withdraw at any point (Holm & Ploug, 2017). This will be given throughout all research tools, with children using a ‘thumbs up’ if they are happy to start or continue and signalling a ‘thumbs down’ if they would like to withdraw.
Furthermore, Morrow and Alderson (2011) argue that consent should be thought about thoroughly during the planning phase of the research, taking into account the rights of the child (Morrow & Alderson, 2011). The pair discuss the importance of these rights, such as the freedom of thought and conscience and listening to the views of the child, articles 12 and 14 in the United Nations Convention on the Rights of the Child (UNCRC) (Unicef, 1989). These considerations have been implemented into my research. When planning my research, I took time to consider the required consent needed from any participants, both staff and children, and ensured all participants views were listened to throughout the research. This has been covered in my ethics form (Appendix 1).

The research planned to gather data using three research methods in order to gain data. These included observing the pupils working with collaboratively in focus groups, before using the Leuven scale to measure engagement during a fifteen-minute period. The next method chosen to collect data was to interview 5 pupils at random to gain their perspectives on working in focus groups, gaining qualitative data from their responses. Lastly, the research planned to gain staff perspectives on group work and group learning. A questionnaire was used to see how often this strategy was used and the benefits staff have seen of using focus groups to aid pupil progression.
The observation took place with a group of seven pupils working collaboratively during a focus group session. Three students were chosen to have their engagement graded against the Leuven scale, there were chosen completely at random and named student A, B and C to ensure confidentiality and anonymity. The results of the Leuven scale showed the levels of engagement from these three pupils, aiming to represent the general population. Student A was graded to have an average engagement of 3.67, being very engaged during the first five-minute period before reducing their engagement slightly. Student B was much less engaged, with an average engagement of 1.67 over the fifteen-minute session. Engagement improved when spoken to by the teacher but otherwise remained at a very low level of engagement. Student C also had an average of 3.67 for their engagement. Similarly, to Student A, they began very engaged with the group and work, becoming less engaged as the session went on. However, both Student’s A and C showed positive body language and appeared to be comfortable in this kind of learning environment, backing up the importance of this from literature (Salmon & Jaques, 2007).
The next research method used to gather data, were interviews, in which the participants were the pupils in the classroom. The interviews gathered information from the pupils about their experience and knowledge of group work and their thoughts on the topic. The participants were encouraged to give positive and negative aspects of group work in their opinion, in addition to discussing whether they thought it benefitted their learning. Transcripts of the questionnaires can be found in Appendix 2, including the questions and answers from pupils. Pupils have been kept anonymous in accordance with BERA (2018) guidelines.
The results of the interviews revealed that many of the participants were unable to confidently explain group work, leading to the interviewer explaining group work to the interviewee. After this explanation was given, all participants then were able to recognise the strategy. All participants reported how they felt happy when asked to work in a focus group, with peers and a member of staff, with a common reason being that they ‘like to learn or work’. Furthermore, participants discussed how working in these groups allows them to work with others, sharing ideas and working collaboratively to learn. No participants in the interviewers were able to discuss any negatives about the strategy, potentially signalling their enjoyment of the teaching and learning strategy. Lastly, when asked whether they felt working within a focus group aided their progression, most of the participants felt they did learn in these groups. However, some were unable to give a reason for why they thought their learning was effected, while some gave the example of working with a teacher or partner aided their progression.
Finally, a questionnaire was sent to staff members in order to gain staff perspectives on group learning, highlighting whether they used the strategy and their opinions on how, if at all, it benefits pupil progression and learning. Staff responses showed that group work is used often in the foundation phase of primary education, possibly indicating it will have a positive impact and child progression and development. According to staff responses, the use of group work allows children to collaborate, and share ideas with each other. This can be seen as a positive in current literature surrounding the use of group work in the classroom (Ambreen, 2021) (Smolucha & Smolucha, 2021). In contrast, staff saw similar negatives when using this strategy. These included children copying others, instead of demonstrating their own understanding of their work. The responses from staff were limited, meaning the results of the questionnaire may not represent the general population of staff.

After the conclusion of this research, it appears that the research was successful in it’s aims to gather staff and pupil perspectives of focus group work and group learning. The planning process of the research, including the choice of research methods, aimed to ensure the research produced a wide range of data, from a wider range of participants. In addition to this, the preparation of the research ensured that the research was done in an ethical and responsible way, gaining appropriate consent and assent from participants and parents/guardians.
The pupil engagement in the strategy was seen during an observation, using the Leuven scale in which to measure their engagement. However, although the observation gave a clear indication of the level of engagement of pupils, it could have been more beneficial to include these pupils in the interviews to gain their opinions of the strategy. This would have allowed the researcher to link both engagement and opinions together, clarifying if what the participants state about the strategy is proven in their engagement levels.
The interviews with the pupils allowed the researcher to gain qualitative data, including the pupil perspectives on the strategy and how they feel it has impacted their progression and learning. The participants were able to give their opinions, with the majority of responses being justified with reasons why, further validating the results. An area of improvement for these interviews is the interviewer could have further prompted explanations from those participants who felt they couldn’t give a reason for why they gave their answer. Quality of questioning is an important part of interviews, but will be developed as the interviewer becomes a more skilled researcher (Denscombe, 2014). The participants being selected at random was very important and benefitted this research massively, due to enabling the researcher to gain feedback from a wider range of the classroom, increasing the reliability of the data representing the general population.
The questionnaire aimed to gain the staff perspectives on the strategy, but unfortunately proved to be largely unsuccessful due to a lack of respondents in the research window. However, the responses that were received gave a clear indication into staff perspectives on group learning, providing explanations into the positives and negatives they have seen when using the strategy. To improve the impact of using a questionnaire next time, the researcher could ensure that the questionnaire is sent out earlier, in order to give participants more time to respond, while also ensuring all participants have received the questionnaire. Furthermore, the researcher must ensure questions are clear and concise, enabling participants to understand what is being asked of them, thus might increase the participation and therefore responses (Cohen, et al., 2007).










References
[BERA], B. E. R. A., 2018. Ethical Guidelines for Ethical Research. [Online] 
Available at: https://www.bera.ac.uk/wp-content/uploads/2018/06/BERA-Ethical-Guidelines-for-Educational-Research_4thEdn_2018.pdf
[Accessed 7 December 2022].
Altschuld, J., Hung, H.-L. (. & Lee, Y.-F., 2022. What is and What Should Be Needs Assessment Scales: Factors Affecting the Trustworthiness of Results. The American journal of Evaluation, 43(4), pp. 607-619.
Ambreen, S., 2021. Children's Perspectives Toward Ability-Based Group Work in a Primary Classroom. Journal of research in childhood education, 35(4), pp. 651-665.
Baines, E., 2009. Promoting effective group work in the primary classroom a handbook for teachers and practitioners. London: Routledge.
Baines, E., Blatchford, P. & Chowne, A., 2007. Improving the effectiveness of collaborative group work in primary schools: effects on science attainment. British Educational Research Journal, 33(5), pp. 663-680.
Baines, E., Rubie-Davies, C. & Blatchford, P., 2009. Improving pupil group work interaction and dialogue in primary classrooms: results from a year-long intervention study. Cambridge journal of education, 39(1), pp. 95-117.
Brace, I., 2018. Questionairre Design: How to Plan, Structure and Write Survey Material for Effective Market Research. 4th ed. s.l.:Kogan Page.
Cheung, W. M. & Wong, W. Y., 2014. Does Lesson Study work?. Intrenational Journal for Lesson and Learning Studies.
Cohen, L., Manion, L. & Morrison, K., 2007. Research Methods in Education. 6th ed. London: Routledge.
Connelly, L. M., 2014. Ethical considerations in research studies. Medsurg Nursing, 23(1), pp. 54-55.
Creswell, J. W., 2014. Research design: qualitative, quantitative, and mixed method approaches. 4th ed. s.l.:SAGE.
Danby, S. & Thorpe, K. E. L., 2011. The Novice Researcher: Interviewing Young People. Qualitative Inquiry, 17(1), pp. 74-84.
Denscombe, M., 2014. Good Research Guide For Small-Scale Social Research Projects. 5th ed. s.l.:McGraw-Hill Education.
Donaldson, P. G., 2015. Successful Futures. [Online] 
Available at: https://www.gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf
[Accessed 23 December 2022].
Forman, G. & Hall, E., 2005. Wondering with Children: The Importance of Observation in Early Education. Early Childhood Research and Practice, 7(2).
Galton, M. & Williamson, J., 1992. Group Work in the Primary Classroom. London: Routledge.
Gillham, B., 2008. Developing a Questionairre. 2nd ed. London: Bloomsbury Publishing.
Gillies, R. M., 2014. Cooperative Learning: Developments in Research. International journal of educational psychology, 3(2), pp. 125-140.
Gillies, R. M., Ashman, A. F., Terwel, J. & Webb, N. M., 2008. Teacher Practices and Small-Group Dynamics in Cooperative Learning Classrooms. The Teacher's Role in Implementing Cooperative Learning in the Classroom, pp. 201-221.
Government, W., 2022. Developing a vision for curriculum design. [Online] 
Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/developing-a-vision-for-curriculum-design/
[Accessed 23 December 2022].
Hamilton, L. & Corbett-Whittier, 2012. Using Case Study in Education Research. s.l.:SAGE.
Holmes, A. G. D., 2020. Researcher Positionality - A Consideration of Its Influence and Place in Qualitative Research - A New Researcher Guide. Shanlax International Journal of Education, 8(4), pp. 1-10.
Holm, S. & Ploug, T., 2017. Do Not Forget the Right to Withdraw. American journal of bioethics, 17(12), pp. 14-15.
Kawulich, B., 2012. Collecting data through observation. Doing social research: A global context, 6(12), pp. 150-160.
Krosnik, J. A., 2017. Questionairre Design. The Palgrave Handbook of Survey Research, pp. 439-455.
Kvale, S., 2007. Doing Interviews. London: SAGE Publications.
Laevers, F., 1994. Defining and assessing quality in early childhood education. Leuven: Leuven University Press.
MacRae, C. & Jones, L., 2020. A philosophical reflection on the "Leuven Scale" and young children's expressions of involvement. International Journal of Qualitative Studies in Education.
Morrow, V. & Alderson, P., 2011. The ethics of research with children and young people a practical handbook. 2nd ed. Los Angeles: SAGE.
Opdenakker, R., 2006. Advantages and Disadvantages of Four Interview Techniques in Qualitative Research. Forum: Qualitative Social Research, 7(4).
Ponizovsky-Bergelson, Y., Dayan, Y., Wahle, N. & Roer-Strier, D., 2019. A Qualitative Interview with Young Children: What Encourages or Inhibits Young Children's Participation?. International Journal of Qualitative Methods, Volume 18, pp. 1-9.
Punch, K. F., 2013. Introduction to Social Research: Quantitative and Qualitative Approaches. s.l.:SAGE Publications.
Rowley, J., 2012. Conducting Research Interviews. Management research review, 35(3/4), pp. 260-271.
Salmon, G. & Jaques, D., 2007. Learning in groups: a handbook for face-to-face and online environments. 4th ed. London: Routledge.
Simons, H., 2009. Case Study Research in Practice. London: SAGE.
Slavin, R., Hurley, E. & Chamberlain, A., 2003. Coopertive learning and achievement: Theory and Research. Handbook of psychology: Educational psychology, Volume 7, pp. 177-198.
Smolucha, L. & Smolucha, F., 2021. Vygotsky's theory in-play: early childhood education. Early child development and care, 191(7-8), pp. 1041-1055.
Stake, R., 2005. Qualitative case studies. In: The Sage handbook of qualitative research. s.l.:SAGE, pp. 443-466.
Thomas, G., 2021. How to Do Your Case Study. s.l.:SAGE.
Tolmie, A. K. et al., 2010. Social effects of collaborative learning in primary schools. Learning and Instruction, 20(3), pp. 177-191.
Turek, D. & Deniz, F., 2017. Case Studies in Reproducible Research. In: J. Kitzes, ed. The practice of reproducible research: case studies and lessons from the data-intensive sciences. s.l.:California Press, pp. 31-40.
Unicef, 1989. A Summary of the UN Convention on the Rights of the Child. [Online] 
Available at: https://www.unicef.org.uk/wp-content/uploads/2019/10/UNCRC_summary-1_1.pdf
[Accessed 21 February 2023].
Veldman, M., Doolard, S., Bosker, R. & Snijders, T., 2020. Young children working together. Cooperative learning effects on group work of children in Grade 1 of primary education. Learning and Instruction, Volume 67, p. 101308.
Yazan, B., 2015. Three Approaches to Case Study Methods in Education: Yin, Merriam, and Stake. Qualitative report, 20(2), pp. 134-152.
Yin, R., 2009. Case Study Research. 4th ed. s.l.:SAGE.
Yin, R., 2014. Case study research designs and methods. 5th ed. s.l.:SAGE.











Appendix 1
APPLICATION FOR ETHICAL APPROVAL


	RESEARCH STUDENTS
This form is to be completed by the student within SIX months for full-time students and TWELVE months for part time students, after the commencement of the research degree or following progression to Part Two of your course. 

Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).

This document is also available in Welsh.


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

SECTION A: About You (Principal Researcher)
	1
	Full Name:
	Jack Underhill

	2
	Tick all boxes that apply:
	Member of staff:
	☐
	Honorary research fellow:
	☐

	
	Undergraduate Student
	☒	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☐


	3
	Institute/Academic Discipline/Centre:
	University of Wales Trinity Saint David


	4
	Campus:
	Carmarthen


	5
	E-mail address:
	1900805@student.uwtsd.ac.uk


	6
	Contact Telephone Number:
	07447023985


	
	For students:

	7
	Student Number:
	1900805

	8
	Programme of Study:
	BAed Primary Education with QTS

	9
	Director of Studies/Supervisor:
	Nicola Evans





SECTION B: Approval for Research Activity
	1
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	
	Date

	2
	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	
	Institute Research Committee
	☐	

	
	
	Other (write in)
Julia Holloway, Module Lead
	☒	28/11/22



SECTION C:  Internal and External Ethical Guidance Materials
	
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, location-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines. You may add rows to this table if needed.

	1
	UWTSD Research Ethics & Integrity Code of Practice
	☒
	2
	UWTSD Research Data Management Policy
	☒

	3
	British Educational Research Association 2018  
	☒



SECTION D: External Collaborative Research Activity
If there are external collaborators then you should gain consent from the contact persons to share their personal data with the university. If there are no external collaborators then leave this section blank and continue to section E.
	1
	Institution
	


	2
	Contact person name
	


	3
	Contact person e-mail address

	

	4
	Is your research externally funded?
	YES
	☐
	NO
	☒

	5
	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☒

	6
	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☒

	7
	
	Employed
	YES
	☐
	NO
	☒

	8
	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)?
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☒

	9
	Has permission to undertake the research has been provided by the partner organisation?
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☒




Where research activity is carried out in collaboration with an external organisation
	10
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☒

	
	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation (this may be a copy of an email if appropriate).




SECTION E: Details of Research Activity
	1
	Indicative title:
	An exploratory case study arising from practice (noticing) and investigated further through identified research tools. The assignment concludes with the identification of an intervention which can be piloted throughout Professional Teaching Experience and evidenced through reflection in the Professional Learning Standards (professional learning standards).

	2
	Proposed start date:
	17th Jan 2023
	Proposed end date:
	28th Jan 2023

	
	Introduction to the Research (maximum 300 words per section)
Ensure that you write for a Non-Specialist Audience when outlining your response to the points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	3
	Purpose of Research Activity

· Develop research skills by undertaking research using a range of methods into children’s experiences of group learning.
· The aim is to gain a deeper understanding of the impacts of small group learning on children’s progression and development.
(this box should expand as you type)

	4
	Research Question

· What are staff and pupils’ perspectives on group learning, and how this strategy impacts the progression and development of the pupils?
· 
(this box should expand as you type)

	5
	Aims of Research Activity 

· To explore how small group learning is used in a primary school.
· To gain feedback from children and staff about this teaching strategy.
· To trial different research tools, including observations, interviews, and questionnaires.
· To critically evaluate strengths and limitations of various research methods.
· To improve my professional practice as a student teacher.
· Explore small group learning and how it is used by staff to aid pupil development.

(this box should expand as you type)

	6
	Objectives of Research Activity

· Observe small group learning within the class room, using the Leuven Scale to measure pupil engagement.
· To interview the children to gain their opinions on small group learning.
· Gain ideas from staff with questionnaire on the use of small group learning across various year groups, and how this strategy aids the pupil’s development.
· Critically evaluate research methods.

(this box should expand as you type)

	
	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed. You do not need to justify the methods here, but should instead describe how you intend to collect the data necessary for you to complete your project.

	7
	
· Observation using the Leuven Scale to monitor pupil engagement at different intervals in the session. Group will have 8 participants. The observation shows a transparent view of the delivery and the engagement within a small group learning session.
· Interview the participants involved in the group to gain a rich understanding of their experience of group work. The interviews will allow the children to give their personal experiences and thoughts surrounding small group learnings, in an anonymous and confidential way.
· Questionnaire to teachers to gain understanding of when and how teachers use group work in their classroom. Questionnaires are easy to distribute to many members of staff to gather a wide range of data, ensuring the data is kept anonymous.

(this box should expand as you type)

	

	Location of research activity
Identify all locations where research activity will take place.

	8
	
The research will take place in School A, a small rural school located in a small town in South Wales.

(this box should expand as you type)

	
	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants. If you live in the country where you will do the research then please state this.

	9
	


(this box should expand as you type)



	10
	Use of documentation not in the public domain: Are any documents NOT publicly available? 

	NO
	☒

	
	
	YES
	☐

	11
	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with the current data protection law of the country in question and that of England and Wales. 



(this box should expand as you type)



	
	Does your research relate to one or more of the seven aims of the Well-being of Future Generations (Wales) Act 2015?
	
YES
	
NO

	12
	A prosperous Wales
	☐
	☒

	13
	A resilient Wales
	☐
	☒

	14
	A healthier Wales
	☐
	☒

	15
	A more equal Wales
	☒
	☐

	16
	A Wales of cohesive communities
	☐
	☒

	17
	A Wales of vibrant culture and thriving Welsh language
	☐
	☒

	18
	A globally responsible Wales
	☐
	☒

	19
	If YES to any of the above, please give details:

	
	
· The group work will be a mixed ability group of children ensuring the sample is varied. This leads to a more equal Wales as all ability levels ideas and thoughts will be taken into account with equal opportunities.

(this box should expand as you type)



SECTION F: Scope of Research Activity
	
	Will the research activity include:
	YES
	NO

	1
	Use of a questionnaire or similar research instrument?
	☒
	☐

	2
	Use of interviews?
	☒
	☐

	3
	Use of focus groups?
	☐
	☒

	4
	Use of participant diaries? 
	☐
	☒

	5
	Use of video or audio recording?
	☒
	☐

	6
	Use of computer-generated log files?
	☐
	☒

	7
	Participant observation with their knowledge?
	☒
	☐

	8
	Participant observation without their knowledge?
	☐
	☒

	9
	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	10
	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	11
	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	12
	Investigation of participants involved in illegal activities?
	☐
	☒

	13
	Use of procedures that involve deception?
	☐
	☒

	14
	Administration of any substance, agent or placebo?
	☐
	☒

	15
	Working with live vertebrate animals?
	☐
	☒

	16
	Procedures that may have a negative impact on the environment?
	☐
	☒

	17
	Other primary data collection methods. Please indicate the type of data collection method(s) below.
	☐
	☒

	
	Details of any other primary data collection method:



(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 

SECTION G: Intended Participants
If there are no participants then do not complete this section, but go directly to section H.

	
	Who are the intended participants:
	
YES
	
NO

	1
	Students or staff at the University?
	☐
	☒

	2
	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	3
	Vulnerable adults?
	☐
	☒

	4
	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☒
	☐

	5
	Prisoners?
	☐
	☒

	6
	Young offenders?
	☐
	☒

	7
	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	8
	People engaged in illegal activities?
	☐
	☒

	9
	Others. Please indicate the participants below, and specifically any group who may be unable to give consent.

	☐
	☒

	
	Details of any other participant groups:



(this box should expand as you type)
	
	



	
	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	10
	How many participants are expected?

	
· Approximately 8 pupils for observation
· Approximately 5 pupils for interviews
· Approximately 12 teachers will have a questionnaire

(this box should expand as you type)

	11
	Who will the participants be?

	
The participants will include:
· Pupils in a year 2 class
· Teachers throughout the primary school, both foundation phase and key stage 2.

(this box should expand as you type)

	12
	How will you identify the participants?
	
· The sample of pupils will be randomly selected from the mixed ability group that is observed. This will be done by observing mixed ability groups with the class teacher selecting 

(this box should expand as you type)




	
	Information for participants:
	
YES
	NO
	
N/A

	13
	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	14
	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	15
	Will you obtain written consent for participation?
	☒
	☐
	☐

	16
	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	17
	If the research is observational, will you ask participants for their consent to being observed?
	☒
	☐
	☐

	18
	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☒
	☐
	☐

	19
	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	20
	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	21
	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	22
	If NO to any of above questions, please give an explanation 

	
	


(this box should expand as you type)



	
	Information for participants:
	
YES
	NO
	
N/A

	24
	Will participants be paid?
	☐
	☒
	☐

	25
	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	26
	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	27
	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	28
	If YES to any question, please provide full details 

	
	


(this box should expand as you type)



SECTION H: Anticipated Risks

	
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	1
	Full risk assessment completed and appended? 
	Yes 
	☒

	
	
	No
	☐

	2
	Risks to participants
For example: sector-specific health & safety, emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	
	Risk to participants:
· Anonymity
· Confidentiality
· Children may make accusations of harm

(this box should expand as you type)
	How you will mitigate the risk to participants:
· Names will be redacted at source
· Data will only be shared with those agreed in the consent form.
· Keep a door open, ensure another person present.

(this box should expand as you type)

	3
	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
	
· Children may disclose sensitive information to researcher. School A’s safeguarding policy to be followed if this occurs, not promising confidentiality and reporting to safeguarding office.

(this box should expand as you type)

	4
	Risks to the investigator
For example: personal health & safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	
	Risk to the investigator:

· Children may make accusations of harm
· Relationship with class teacher

(this box should expand as you type)
	How you will mitigate the risk to the investigator:

· Keep a door open, ensure another person present.
· Ensure aims and objectives are clear, and teacher is fully aware that the research is to improve my learning and not to observe them.

(this box should expand as you type)

	5
	University/institutional risks
For example: adverse publicity, financial loss, data protection

	
	Risk to the University:

· Reputation of the university.

(this box should expand as you type)
	How you will mitigate the risk to the University:

· Act as a professional at all times, abiding by code of conduct.

(this box should expand as you type)

	6
	Environmental risks
For example: accidental spillage of pollutants, damage to local ecosystems

	
	Risk to the environment:



(this box should expand as you type)
	How you will mitigate the risk to environment:



(this box should expand as you type)



	
	Disclosure and Barring Service

	
	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	7
	Does your research require you to hold a current DBS Certificate?
	☒
	☐
	☐

	8
	If YES, please give the certificate number. If the certificate number is not available please write “Pending”; in this case any ethical approval will be subject to providing the appropriate certificate number.
	1707837709



SECTION I: Feedback, Consent and Confidentiality

	1
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
	
· Participants will be told how and where their data will be used.
· This will done during the observation, during the interviews and in the questionnaire.

(this box should expand as you type)

	2
	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	
	
· Following BERA guidelines
· Ensuring consent from participants and assent for participants who are under 18.

(this box should expand as you type)

	3
	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	
	
· Following BERA guidelines
· Redacting names at source.

(this box should expand as you type)



SECTION J: Data Protection and Storage

	
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	1
	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person. Any video or audio recordings of participants is considered to be personal data.
	☒

	☐


	
	If YES, provide a description of the data and explain why this data needs to be collected:

	2
	
· Any names of participants or schools to be redacted at source to ensure confidentiality and anonymity.
· Any video or audio recordings will be kept on personal devices that are password encrypted and two-factor authentication.
· All video and audio recordings to be deleted after being transcribed.

(this box should expand as you type)

	
	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	3
	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	☐

	☒


	
	If YES, provide a description of the special category data and explain why this data needs to be collected:

	4
	


(this box should expand as you type)



	
	
Will data from the research activity (collected data, drafts of the thesis, or materials for publication) be stored in any of the following ways?
	YES
	NO

	5
	Manual files (i.e. in paper form)?
	☒
	☐

	6
	University computers?
	☐
	☒

	7
	Private company computers?
	☐
	☒

	8
	Home or other personal computers?
	☒
	☐

	9
	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	10
	“Cloud” storage or websites?
	☒
	☐

	11
	Other – specify:

	☐
	☒

	12
	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of backup procedures, password protection, encryption, anonymisation and pseudonymisation:

	
	
· I will be using personal devices to record and store data.
· Data will be stored on a password encrypted device and deleted after use.
· Manual files, such as notes, will be stored in locked cupboard within the school.

(this box should expand as you type)



	
	Data Protection

	
	Will the research activity involve any of the following activities:
	YES
	NO

	13
	Electronic transfer of data in any form?
	☒
	☐

	14
	Sharing of data with others at the University outside of the immediate research team?
	☐
	☒

	15
	Sharing of data with other organisations?
	☐
	☒

	16
	Export of data outside the UK or importing of data from outside the UK?
	☐
	☒

	17
	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	18
	Publication of data that might allow identification of individuals?
	☐
	☒

	19
	Use of data management system?
	☐
	☒

	20
	Data archiving?
	☐
	☒

	21
	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and Data Protection Act (2018) (and any international equivalents, where appropriate):

	
	
· All data generated will be stored in accordance with GDPR regulations, and on the cloud with password encrypted protection.

(this box should expand as you type)

	22
	List all who will have access to the data generated by the research activity:

	
	
· Myself, the researcher

(this box should expand as you type)

	23
	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	
	
· Myself, the researcher

(this box should expand as you type)

	24
	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	
	
· Myself, the researcher

(this box should expand as you type)

	25
	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
	


(this box should expand as you type)

	26
	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)
	YES
	☒

	27
	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒





SECTION K: Declaration
	
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	1
	Signature of applicant:
	J.D.Underhill
	Date: 28/11/22




For STUDENT Submissions:
	2
	Director of Studies/Supervisor:
	Julia Holloway
	Date:
5/12/226

	3
	Signature:
	
Julia Holloway
	



For STAFF Submissions:
	4
	Academic Director/ Assistant Dean:
	
	Date:

	5
	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☐
	I have read the guidance notes supplied before completing the form.

	☐
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☐
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.



	RESEARCH STUDENTS ONLY
Once complete, submit this form via the MyTSD Doctoral College Portal at (https://mytsd.uwtsd.ac.uk).


	RESEARCH STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.


	STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form (and receive the outcome) via systems explained to you by the supervisor/module leader.




Appendix 2
Observation Schedule
	Engagement
	Student A
	Student B
	Student C

	0-5 Minutes
	4
	2
	5

	5-10 Minutes
	4
	1
	3

	10-15 Minutes
	3
	2
	3

	Average Engagement
	3.67
	1.67
	3.67



Student A – Very engaged at the start of the focus group activity. Reduced engagement as the time went on but was overall very engaged with the group and the work.
Student B – Lacked engagement throughout most of the focus group, failing to fully complete task. Level of engagement increased when spoken to but did lack engagement independently.
Student C – Very engaged at the start, showing lots of positive attitudes towards work and the focus group. Engaged with other group members dropped after first 5 minutes but remained engaged with the work throughout.

Interviews
Question 1: Do you know what group work is? If so, could you tell me what you know about group work?
No. (Interviewer explained group work)
Question 2: How do you feel when you complete group work?
Happy. (Why happy?) Don’t know.
Question 3: Can you think of any good things about working in your groups?
Working.
Question 4: Can you think of any bad things about working in your groups?
No.
Question 5: How do you think group work helps your learning, if at all?
Yes. (Why do you think that?) because we are working with a teacher.

Question 1: Do you know what group work is? If so, could you tell me what you know about group work?
Yeah. (Could you explain that to me please?) It’s like when there’s groups over there, then a group is called to work. Two groups and two groups on MOJO.
Question 2: How do you feel when you complete group work?
Happy. (Why happy?) Because I like not doing MOJO time.
Question 3: Can you think of any good things about working in your groups?
Like when I’m doing the date and L.O., I like when I’m in the middle of the piece. Working in a group with others because I’m with others, and when I get stuck, I can ask a partner or other or teacher.
Question 4: Can you think of any bad things about working in your groups?
No, nothing.
Question 5: How do you think group work helps your learning, if at all?
Yeah. (Could you tell me why?) Because I learn more about reading.

Question 1: Do you know what group work is? If so, could you tell me what you know about group work?
Not quite work. (Interviewer explained group working)
Question 2: How do you feel when you complete group work?
Happy. (Why happy?) Because you like working, and I feel confident.
Question 3: Can you think of any good things about working in your groups?
I work with partners, and share some good things. I be kind to my partners.
Question 4: Can you think of any bad things about working in your groups?
No, because I like doing my work.
Question 5: How do you think group work helps your learning, if at all?
It does help me learn. (How so?) Not sure.

Question 1: Do you know what group work is? If so, could you tell me what you know about group work?
Yes. (Could you explain it?) Doing work all together.
Question 2: How do you feel when you complete group work?
Happy. (Why are you happy?) Because I like working.
Question 3: Can you think of any good things about working in your groups?
Working with the teacher.
Question 4: Can you think of any bad things about working in your groups?
No.
Question 5: How do you think group work helps your learning, if at all?
Yes (Why is that, could you explain why?) no.

Question 1: Do you know what group work is? If so, could you tell me what you know about group work?
No. (Interviewer explained group work)
Question 2: How do you feel when you complete group work?
Happy, nice to learn and we are all working together.
Question 3: Can you think of any good things about working in your groups?
Nice to learn and we get to learn new things every day.
Question 4: Can you think of any bad things about working in your groups?
I can’t think of any bad things.
Question 5: How do you think group work helps your learning, if at all?
Yeah, because we are all working as a team, working with a teacher and if I need help I ask the teacher.

Questionnaire
Staff perspectives on Group Learning
1.What year group do you currently teach?Single choice. 
Nursery
Reception
Year 1
Year 2
2.How often do you use group work/focus groups as a teaching strategy?Single choice. 
Daily
Weekly
Monthly
Never
3.What are some of the benefits of group work on pupil learning?Single line text. 
Enter your answer
4.What are some of the limitations of group work on pupil learning?Single line text. 
Enter your answer
5.Overall, what would you rate the effect of group work/focus groups on child progression?Rating. 
1
No effect at all
2
3
4
5
6
7
8
9
10
Very Effective
Add new

