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Background- 
During a time of educational reform, the curriculum transitions from the recommendations of Donaldson’s (2015) ‘Successful Futures’ report. Since then, Welsh Government (2017, 2019) have detailed their ideals of how educationalists should integrate the vision and ethos of the reform, for full implementation of Curriculum for Wales 2022. The reformed curriculum structures learning and teaching into six Areas of Learning and Experience (AoLE).The AoLE integrate current subject disciplines but should be blended to create purposeful, real-life experiences (Donaldson, 2015) (Welsh Government, 2019). Donaldson (2015) stresses need for balance for true progression in learning, highlighting the importance of eliminating ‘core’ or ‘foundation’ subjects. However, although the central recommendations release the traditional ‘core’ subjects such as English, Mathematics and Science from ranking hierarchy, Welsh Government (2017) stress the importance of improving the percentage of ‘top-performing’ results within Programme for International Student Assessment (PISA). This measures achievement in the classical ‘core’ subject disciplines; reading, mathematics and science, which will still be assessed through national tests in a summative fashion. Summative, standardised scoring has been criticised by educationalist for years as the only sole reflection of the learner (Robinson 2010, 2016), (Black and Wiliam 1998). Therefore, the endorsed balanced ratio of equal teaching and learning of the AoLEs are under threat of being ignored by still focusing on test scoring as an indicator of success. Within the current Constructivist system, the whispered messages can inform the children’s understanding that certain disciplines are more important than others. This problem informed my research question; ‘Do children in Progression Step Three value the skills, knowledge and experiences within the Expressive Arts?’ 

Rationale- 
The aim of the research project to gain a depth of understanding to whether children in Progression Step 3 value the experiences, knowledge and skills within the Expressive Arts, comparably to the traditional ‘core’ subject fields. This longitudinal study will baseline the children throughout Progression Step 3 to acquire a picture of their views on the disciplines in Expressive Arts, and identify areas of improvement for interventions. This aims to identify whether the children ‘value’ the Expressive Arts as an important aspect of their education. 

The children selected for the research study will be selected from Progression Step 3; which includes Year 4, 5 and 6. Three children will be selected from each cohort. To comply with the British Educational Research Association (BERA) (2018) ethical guidelines, the safeguarding of participants should be paramount throughout the research process. Burton and Bartlett (2009) advocate the necessity for ethics to be at the heart of all decisions. Cohen et al (2018) and Thomas (2017) advocate the importance of a representative sample. Tanner (2014) promotes the positive outcome of a random sample, however to ensure all viewpoints of the population are measured, a representative sample will ensure maximum coverage. Therefore, as the research question broadly attempts to measure viewpoints throughout progression step 3 that may affect educational outlook. The researcher has outlined the main characteristics that ensure representativeness are gender, deprivation and special education needs (SEN). Cohen et al. (2018) outline gender is a key characteristic. Jones (2017), Donaldson (2015), Welsh Government (2017) and Estyn (2014) outline the impact of deprivation that is measured through individuals eligible for Free School Meals (FSM). Thus, this vital educational characteristic should be evident within the sampling. Children who have specialised provision due to SEN are evident throughout the school. Therefore, to ensure representativeness, within the sample a percentage of the participants with SEN should be evident. The Equality Act (2010) classify ‘Disability’ as a protected characteristic, therefore provision will be accessible for the percentage of individuals with SEN. Although the researcher has outlined procedures to obtain a representative sample, to ensure that favouritism is not viewed from non-selected participants, voluntaries may be selected to align with ethical values implied from BERA (2018). Cohen et al (2018) highlight the dangers of validity of data once this occurs.

Thomas (2017) stresses the importance of complying with ethical procedures due to the risk to participants, especially for children and individuals with learning difficulties. The risk to the relationship with the participant and the researcher is criticised by Cohen et al (2018). Thomas (2018) highlights that the participant can be aware of the researcher’s expectation, which can negatively affect validity and reliability of the data. The Hawthorne effect states the changes in behaviour to the participant when the researcher is present or emphasising importance on a particular issue (Thomas 2017). This risk to the participant might be changing their beliefs and norms to improve their relationship with the researcher. ‘Informed consent’ is outlined as the act of freedom (Cohen et al. 2018). Brooks et al. (2014) highlights how consent can be provided for adults or for those if they are a parent/guardian for a younger person. The informed consent awarded for the collection of particular data can only be used for the specific aim of the outline research project (Burton and Bartlett 2009). Although, informed consent complies with ethical guidelines, there can be negative outcomes of informing the participant of the overall aim and objectives of the research project such as the ‘Hawthorne effect’. 

Participants should be aware of their right to withdraw (BERA, 2018). ‘Opt-out procedures’ should be established and accessible for all participants throughout the data collection process (BERA, 2018: 15). As the research project takes part over an academic year, it is important that the researcher repeats, during every data collection opportunity, that they have the right to withdraw. To ensure that this has no adverse outcome on the relationship between the participant and researcher, BERA (2018) advocate employing an objective third party that all participants can contact to withdraw, such as a safeguarding officer. 

Privacy is a risk to the participant. Privacy is increasing prevalent. Privacy is embedded as an issue for all stages of research (Cohen et al. 2018). BERA (2018) promotes the marriage between both ‘confidentiality and anonymity’ to ensure full protection for the participant’s privacy. This could be argued to be denied by the researcher, as full anonymity cannot be guaranteed as the data will be organised by cohort for further analyse. Conversely, BERA (2018) acknowledge that both cannot always be provided, but full transparency should be provided to the participants to inform their decision to take part. Additionally, no raw data will be found within the research project and data will be stored in a secure, password-protected network. 

Informing participants and obtaining both consent and assent will be paramount before any data collection is carried out. Initially the researcher will create and then carry out questionnaires with both qualitative and quantitative data, recommended by Thomas (2017). After, with each cohort, the researcher will conduct semi structured focus group interviews. Cohen et al. (2018) advocates the positive outcomes of semi-structured interviews as the direction of the interview can be led by the participants. The researcher opted to choose focus groups rather than individual interviews, to mirror a conversational, comfortable atmosphere to mitigate further risk to the participant. From this data collected, the researcher will need to create a timetable of interventions for the academic year to promote the teaching and learning of Expressive Arts from the responses of the participants. This promotes Donaldson (2015) ideals for ‘reflective practitioners’ by adapting practice. Event-contingent diaries will be given to the children to ensure formative reflection which is to be carried out after particular interventions (Thomas, 2017). Ensuring the diaries are accessible for all participants is paramount for equal inclusion. Therefore, the diaries may be in an oral recording rather than written. At the end of every term, the semi-structured focus group interviews will be repeated to gain a formative reflection of their views on the teaching and learning in Expressive Arts. At the end of the academic year the participants will repeat the data collection process of completing a questionnaire and semi structured focus group interview. The data will be correlated with the baseline to gain a detailed picture of whether their ‘values’ have changed. The concluded reflection should be made available to the participants. Although these objectives measurably outlined to ensure clear evaluation from the start of the research project to the end. The concept of measuring ‘values’ may be a challenge for the researcher. 
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