For this essay, we were tasked with observing experienced teachers in the post-secondary sector and then making observations on what we had learned and how we could apply what we had learned to our own teaching practice. All educational professionals have been anonymised for the purpose of this essay. for the purpose of confidentiality, names have been replaced with pseudonyms. Lahman, Thomas and Teman (2022) state that the implementation of pseudonyms guarantees the preservation of the teaching professionals' identities and the confidentiality of their personal data. From these observations we would   get insight into good teaching methods and approaches that we could use in our own educational settings. 
My initial observations were of teacher A teaching a class of seven students at level four higher education about the understanding of mental disorders. At the start of the lesson, the teacher created a warm and friendly atmosphere by addressing the students on first-name basis. This aligned with the professional standards and best practices in education in accordance with ‘Respect individual learners and diverse learning communities’ (Advance HE, 2023). According to Sun and Shi (2022), building a connection between teacher and student by the use of a first-name basis makes pupils feel more equal and connected.  In addition, building rapport between teacher and student can encourage student participation and academic success (Engels et al., 2021; Roorda et al., 2017). I believe that the students appeared more at ease when the teacher addressed them by first-name basis, and I would take this into account in my teaching practice as I feel it created a more welcoming environment.
The teacher continued by going over the subjects that had previously been discussed in the prior class and inviting discussion of the material that had already been covered. This aligned with the professional standards framework and best practices in education in accordance with ‘how learners learn, generally and	with in	specific subjects’ (Advance HE., 2023). Wiklund-Hörnqvist et al (2022) suggest that retrieval practice can increase a student's comprehension and application of knowledge in addition to their memory of information. Furthermore, retrieval can help students to clarify any uncertainties by asking questions. Recapping also serves to foster inclusivity by ensuring that every student feels supported and part of their educational experience (Chu and Nguyen, 2022). An alternative perspective is given by Bertilsson et al (2020) who argue that retrieval practice is less helpful for students with lower cognitive abilities as these students might find it more difficult to store information at first, therefore retrieving the information later can be more challenging. 
Recapitulating the preceding lesson, in my opinion, was a good idea since it helped the students remember the content and draw connections between it and what they had already looked at. Additionally, by going over important ideas again and solidifying their knowledge, I feel this helped students to confirm their comprehension.  However, in order to accommodate pupils of all skill levels, I would take into account various learning methods such as visual aids, doing practical tasks or even dissecting challenging thoughts into more manageable chunks. I feel that this would accommodate each learners needs and preferences. Alvarez-Peregrina et al (2020) indicate that to accommodate a broader range of students' visual aids can have the potential to improve understanding and memory of material. Using an inclusive approach would be in accordance with best practices (Nilholm, 2020).
Following the summary, the teacher went over a PowerPoint and allowed the class to engage as he gradually introduced the material and then used a question-and-answer approach to educate. The use of an interactive method promoted debate among the students and reinforced the material (Giorgdze and Dgebuadze, 2017). This aligned with the professional standards framework ‘teach and/or support learning through appropriate approaches and environments’ (Advance HE., 2023). This in my opinion worked very well since it kept the student interested and participating in the instruction. If I were to employ this technique with a bigger class of students, I would be mindful of individuals who might not be as forthcoming with their responses or who would be uncomfortable or overwhelmed by the participatory manner, even if the small class size made it appear like a good method. To be in line with best practises in education regarding inclusion for all students of all abilities, it would be imperative to provide a welcoming and friendly environment where all students can participate and feel at ease (Messiou, 2017). This might be accomplished, for instance, by allowing more opportunities for more reluctant students to engage with the material or by introducing brief group discussions.
Furthermore, the teacher provided examples and real-world experiences that supported the content being taught. He posed questions on the subject and, in the event that no one responded, he would rephrase the query in order to give the students a better idea and enable them to respond this aligned with best practices in education by including students thorough different communication techniques (Vlachopoulos and Makri, 2019). This approach in my opinion helped the students make connections between general ideas and actual situations which improved their memory of the material. According to Molderez and Fonseca (2018) using this method of real-life experiences can help students comprehend the content being taught more fully and have a beneficial effect. This aligned with the professional standards framework ‘approaches to teaching and/or supporting learning, appropriate for subjects and	level of study’ (Advance HE., 2023).
The content of the class material was cantered around mental health and in my opinion from the warm welcome, relaxed atmosphere and the real life experiences the teacher had used the students felt comfortable to share their own experiences with the class. As a result, a welcoming atmosphere was established where everyone felt included and acknowledged. Students were able to acquire important ideas and views on mental health as a result of the teacher's approach, which promoted compassion and open debates. Although I believe I would use this approach of sharing real-life events into my lessons, I would exercise caution to make sure the stories were pertinent and suitable for the students' age and culture. Furthermore, while being open to any possible triggers that could surface, I would also offer a secure and encouraging setting for students to talk about their own experiences (Cents-Boonstra et al., 2020). This would be in line with the professional standards framework in ‘support and guide learner’ (Advance HE., 2023).
To conclude the lesson, the teacher divided the students into pairs and assigned a group task. By promoting collaboration, the teacher, in my opinion, inspired the students to collaborate with one another. Students were able to take use of each other's viewpoints in addition to developing a sense of togetherness through this collaborative approach (Nakata, Nitta and Tsuda, 2020). This was In line with best practices in education as it allowed students to work together in a supportive setting to efficiently complete their task. Jeong, Hmelo-Silver and Jo (2019) suggest that collaborative learning in an educational setting helps students collaborate with the course material and helps students gain a better knowledge of the material. I would implement this learning initiative into my teaching practice as I believe this worked well and students were engaged in the task, and it produced quality discussion. 
The teacher leading a far bigger class was the focus of my second observation. The class size was considerably bigger than the prior one I observed, with around thirty students in total. The focus of the lesson was communication and the students attending were first year students. Prior to the pupils starting, the teacher rearranged the tables and chairs. We arranged tables in groups of tables rather than rows. I asked the teacher what the reason was for doing this, the teacher stated it would promote interaction and also create a more active learning atmosphere by the increased contact and conversation amongst the students because of the revised layout of seating. According to Cho et al (2021) revising the layout of seating within a classroom can enhance students' participation and can work well for a variety of activities. redesigning the classroom can create a warmer and more welcoming environment. This aligned with the professional standards framework ‘teach and/or support learning through appropriate approaches and environments’ (Advance HE., 2023).
Moreover, when the pupils took their seats, the teacher played calming meditation music in the background. This, in my opinion, was a lovely addition that contributed to the classroom's environment of calmness. It made it possible for the students to arrive at class prepared and more open to the topic on communication that was being covered. Kane (2017) agree with this adding, that creating a calm and relaxed atmosphere in a classroom can promote a more happy and focused learning environment. This aligned with the professional standards framework ‘collaborate with others to enhance practice’ (Advance HE., 2023). 
The teacher began the class with an icebreaker activity. The teacher asked the students to share with the class something about themselves as part of the activity, this generated spirited discussions with the class and created a more inclusive environment.  Solihat, Astuti and Satriani (2020) suggest that ice breakers can improve communication and collaboration among students by fostering engagement and the development of connections. This was In line with best practices in education. I felt this worked well as students were laughing and joining in on discussions. However, I would use this initiative carefully, as I sensed that some students found it awkward to discuss themselves in front of a big number of people. I feel it is critical to provide a welcoming and safe space where students feel safe to share their life experiences, to do this you could introduce smaller group discussions or offer substitute participation options for students who are not as comfortable with speaking in larger groups. Furthermore, adapting your teaching strategies for all learning needs creates a more inclusive educational experience and is in line with best practices (Zabeli, Kaçaniku and Koliqi, 2021).
Following the icebreaker, the teacher explained the subject they will be studying. This was accomplished with the help of a PowerPoint presentation. Key principles, an outline of the topic, and learning aims were all covered. This was in line with professional standards ‘design and plan learning activities and/or programmes’ (Advance HE., 2023). The teacher began by discussing communication and getting the students' opinions on various communication concepts and the way they affect interpersonal interactions. She continued by giving instances of communication that were both verbal and nonverbal, highlighting the significance of good communication in a variety of contexts, including daily contacts, workplace environments, as well as personal connections. The teacher then split the room into groups by the table layouts that were arranged earlier in the class and set a task for each table to look up or discuss in groups. This aligned with the professional standards framework ‘collaborate with others to enhance practice’ (Advance HE., 2023). Chiriac (2014) suggests that engaging in group activities will enable students to actively learn via working with other students, which will aid in the development of critical thinking abilities like problem solving and communication.  However, it can be argued that a possible hindrance to learning in a group setting could be lack of communication skills in the group setting. Furthermore, varying student dedication and drive could also be a difficulty for students to work successfully together (Le, Janssen and Wubbels, 2018). 
According to my observations of the class and this particular instance, some students seemed to benefit more from the group tasks assigned, while others did not. which, given the material mentioned above, I believe validates the advantages and drawbacks of collaborative learning. While some students engaged in productive group work and generated smart ideas, others were only talking and not focusing to the subject at hand. If I were to include this in my teaching style, I would assign a more interactive teaching strategy. As a result, the students would be able to actively interact with the content and put what they learned to use. To further improve the students educational experience and accommodate different learning styles and follow best practices I would also use digital technology tools, such as instructional programs or internet-based tools like quizzes and games (Haleem et al., 2022). This would be in line with professional standards framework with ‘appropriate use of digital and/or other technologies, and resources for learning’ (Advance HE, 2023).



Conclusion
I was able to see firsthand how professional teachers engaged students, handled learning environments, and presented curriculum by witnessing them in action. This experience not only inspired me, but also allowed me to critically reflect on my own teaching approaches and find areas for improvement. In terms of inclusive education and fostering a supportive learning environment, I believe the teaching philosophies of the two teachers were similar. They both placed a high priority on the specific needs of each student and invited every student to participate actively. They also made good use of collaborative instructional techniques and technology to raise student knowledge and involvement. All things considered, seeing these teachers in action strengthened my feelings about the effectiveness of good teaching strategies and inspired me to keep pushing for professional development in what I do as a teacher.
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