Targets from the previous assignment:
·  to engage with an extensive range of literature and essential reading.
· [bookmark: _Int_fDD3rbzF]To decide upon a research question that could have the potential to lend itself to literature that can give stronger counter arguments.
· To explicitly relate experience and appetite for further development with professional teaching strands such as professional learning-wider reading and research findings, continuing with professional learning and evaluating the impact of change in practice within innovation.
How I plan to address these targets in my assignment:
· Spend more time on research and use more sources from the reading list provided 
· This is mostly irrelevant to this assignment as it is not research based, but developing stronger counter arguments supported by literature will benefit my work.
· I will expand and elaborate on my professional development and refer to the professional teaching strands and the effects on my practice in the conclusive statements of this assignment


Demonstrate how Cross-curricular teaching and learning can influence in-depth skills and understanding. Underpin this with reference to relevant research, a lesson plan, and an enhanced provision material.

[bookmark: _Int_yt37mrYf]“When the skills, knowledge and attitudes of a number of different disciplines are applied to a single experience, problem, question, theme or idea, we are working in a cross-curricular way.” (Barnes, 2011, p.10). This definition for cross-curricular learning is a good reflection of what I have learnt from various mentors and teachers, I would also add that cross-curricular learning serves to enrich a learning experience by bringing in other disciplines and can be done to purposefully enhance learning and connect seemingly separate areas of learning and experience. Within the curriculum for Wales there are frameworks and guidance to cross curricular learning, and there are mandatory skills within these documents. The digital competence framework (Welsh government, 2022a) and the literacy and numeracy framework (Welsh government, 2022b) provide guidance and support practitioners in creating a curriculum that develop these skills in the same way that the areas of learning and experience documents do. These frameworks provide the progression steps and outline the strands and elements of each skill, which can be used to create a curriculum and the lessons needed to develop each skill set. These frameworks apply to pupils in maintained and funded non-maintained schooling except those over the age of sixteen (Curriculum and Assessment (Wales) Act 2021).

[bookmark: _Int_7oG1ulh3]Whilst the teaching of cross-curricular skills is mandatory due to legislation (Curriculum and Assessment (Wales) Act 2021) cross-curricular teaching methods create opportunities to teach literacy, numeracy, and digital skills as well as creating links between areas of learning and experience. Learning would be enhanced by implementing a cross-curricular style if legislation did not already demand it. Having seen examples of good practice using cross curricular teaching I know this teaching method to blend subjects and ideas organically and can be used in conjunction with authentic contexts to create rich and meaningful learning experiences for pupils.
A cross-curricular teaching style can also be used as reinforcement for skills and ideas, by blending old information with a new topic or theme you can revisit the material in a new way that will allow you to maintain the interest of pupils. Cross curricular teaching can also engender critical thinking and develop a pupil's creativity in tackling challenges.
Barnes (2011, p.11) states the assumption that not all children respond in the same way to teaching methods and goes on to say that cross-curricular teaching may not be beneficial to all pupils. This is certainly a challenge worth considering. As I have seen, during my own experiences in classrooms, pupils do react differently to teaching methods and so it stands to reason that a cross-curricular way of teaching may not enhance a pupil's learning experience and could hinder their progress.
In this essay I will further explain the cross curricular frameworks and teaching method as well as their significance, elaborate on the opportunities and challenges mentioned above by adding more substance to these ideas whilst referring to literature and I will discuss a lesson plan and enhanced provision material created to demonstrate the use of cross-curricular frameworks.

Cross-curricular frameworks and their opportunities

The digital competency (Welsh government, 2022a) and literacy and numeracy (Welsh government, 2022b) frameworks encompass all primary school curriculums and should be implemented for all ages. The frameworks contain the A, B, C steps and the progression steps used to monitor progress from early years education until the end of primary school and into secondary school. These skills can be taught from a young age, by using the appropriate progression step as a guideline for their achievements.  As I have seen in my classroom experiences, pupils of all ages can practice and develop these skills. They are vital parts of everyday life, literacy and numeracy are integral to the communication of information in different formats and in this digital age, possessing skills in this area is important as technology serves as another medium for sharing information and knowledge. Some may argue against the need for teaching digital skills at young ages, but technology can be used to “facilitate engaging techniques to support the teaching and learning process and improve academic success.” (Glover, 2023, p.25). Why not then, give pupils an early start on this enhanced pathway to academic success by integrating technology into a cross-curricular teaching style. As we are now in a digital era and the new curriculum guidance makes the teaching of these skills mandatory, there is a significance to ensuring digital skills can be applied in a variety of ways and to a variety of disciplines or themes.

[bookmark: _Int_zK3XUuls]A cross-curricular method of teaching comes with its opportunities and challenges, benefits and limitations. In a research article on the Irish curriculum and their equivalent of cross-curricular learning, it was found that teachers believe that the approach is more “more holistic, meaningful, and relevant” and that “A cross-curricular approach helps children make connections and see relevance” (Greenwood, 2013). By crossing over different subjects and skills it highlights that different disciplines can be interlinked and taught in tandem. The same could be said of cross curricular skills such as those found in the digital competency framework and the literacy and numeracy framework. If pupils are learning to make connections through cross curricular teaching, they can apply this skill in the future and connect topics, knowledge and skills for themselves. Teaching cross-curricular skills will also give them a greater breadth of knowledge and capability in the given areas the frameworks cover.

The possible challenges of cross-curricular planning

[bookmark: _Int_69WD8lKY]As Briefly outlined in the introduction, Barnes (2011, p.11) stated that cross-curricular approaches may not be suitable for every pupil and goes on to say it could be a problem of engagement. This can be a problem for any given style of teaching or planned lesson. This can be tackled in part by varying strategies of teaching. By mixing different types of work, with varying amounts of social interaction, resources, using different themes and contexts it could be possible to find a way to make cross-curricular learning more engaging. Rowley and Cooper (2009, chapter 1) explained an example of a teacher using different artistic methods to engage the pupils of a year six class with a poem. This allowed them to better visualize the text's meanings, and this maintained their engagement over five weeks. This example could serve as a guideline to combat the challenge discussed, by adding variety to a lesson plan and closely observing pupil interests its possible for a practitioner to find a way to engage all pupils in a lesson. However, as I have observed, some pupils fail to engage in a lesson with what can be considered plenty of variety. There are external factors in a pupils’ life that must also be considered when thinking of their level of engagement.
Another challenge that arises when taking a cross-curricular approach is forcing connections between topics and adding too much content when it is unnecessary, resulting in a lesson plan or session that attempts to focus on too much at one time. As a student teacher I was warned against forcing connections between subjects and advised that not all lessons can or should be made cross-curricular. Greenwood (2013) reported that “the danger of contrivance and artificiality and the temptation to include too much content in topic planning were noted by all five area board officers.”  and later stated that practitioners felt pressure to create cross-curricular content. This pressure is likely what leads to an inorganic feel to cross-curricular activities and the text makes it apparent that even well-versed practitioners can fall into the pitfall of over-loading lessons with content. 



A cross-curricular lesson plan and enhanced provision
[bookmark: _Int_jXDPiN9D] In this section I will be explaining the lesson plan created and how it fits in with a cross-curricular method of teaching and the frameworks in the new curriculum. This plan has been created with my own professional teaching experience (PTE) class in mind and when creating a lesson plan the capabilities of the class as a whole need to be considered and any differentiation needed for pupils with additional learning needs (ALN). The lesson plan focuses on a novel (French, 1995) for the classes current theme of healthy eating. The book features a main character and his activities each day of the week. In the lesson plan it states that the story is to be read to a group at a time and this activity is related to the language, literacy and communication (LLC) area of learning experience (Welsh government, 2022c) as it is a teacher led group reading activity where pupils can follow along with the story as it is read and the teacher is to ask questions about key events in the story e.g. what the character did on each day. This is connected to statements of what matters within the LLC area of learning and experience. To make this lesson plan cross-curricular a recall task was added for pupils to complete later once they are familiar with the story. This task was connected to the digital competence framework (Welsh government, 2022a) and the producing strand of this document. Pupils are familiar with using the Hwb page ‘just2easy’ (j2e) where they can create digital media and animation using the JIT5 application, the task is for pupils to recall and summarise key events of the story using the images and tools available on the application. For differentiation some lower ability pupils would be able to simply use the images and explain them verbally, using the audio recording feature to and higher ability students will be able to use animation as well as more features of the app and use them to greater effect. 

Conclusion
When researching and reading through the curriculum for Wales the significance of the cross curricular frameworks was highlighted, and I believe it could not be overstated. With the literature to consider and the frameworks solid place at the heart of the curriculum alongside the areas of learning and experience it is apparent that creating cross-curricular links within the classroom is greatly beneficial and enhances pupil learning. Researching and writing this essay has also made me aware of the pitfalls and items to be weary of when creating a cross-curricular lesson plan, such as trying to force connections and giving the lesson an inorganic and ill-flowing feel. I have also learnt about the importance of engagement with a cross curricular lesson and that varying content and curricular links is a good way to engender better engagement.
When considering the effect of any work on my professional development it is beneficial to look at the professional teaching standards on the document provided by the Welsh government (Welsh government 2019) and reflect on these strands that make up a professional teacher. 
I believe that going forward, implementing cross-curricular themes to my lesson plans during my professional teaching experience will inspire my innovation with lesson planning and enhance my pedagogy as I will be able to refine my teaching with a new technique that I now have greater confidence in applying and I will be able to influence learners better by monitoring and evaluating the impact of my teaching using the cross-curricular frameworks. This will ensure I develop as a professional and I will be setting myself targets to embed what I have learnt from this assignment. I would like to read more studies and literature on effective practice on cross-curricular learning as one of my targets. The second target will be to create a cross curricular lesson plan and have it reviewed by my mentor to make any necessary changes before delivering the lesson to a small group to build my confidence in using this method in my practice rather than in theory.
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Appendix:
Lesson plan:
[image: ][image: ]



Enhanced provision sheet
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