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Introduction
This study is set out to critically reflect on an aspect of my BA3 school’s development plan (SDP), reflecting on the actions, impact and evidence base showing a deep understanding of the complex professional roles of a teacher in relation to working closely with parents, governors, local authorities, and agencies to impact on learners’ progress and achievement. Following the guidelines of BERA (2018) the school will be known as School X throughout to keep confidentiality and anonymity. 
School X is a small school located in Swansea valley with a total number of 162 pupils, including 23 pupils who attend the nursery class part time. Nearly all pupils are of white British origin. A very few pupils speak Welsh as their first language. Furthermore, an average of 36% of these pupils entitled to free school meals, contrasted to the national average of 23% (School Guide, 2023). Moreover, currently 62% of the pupil’s access one or more intervention programmes, 12% of those learners having additional learning needs.
Within the SDP, three priorities have been shown to enable improvement within the school, these included well-being, oracy, and the curriculum. This assignment will be focused on wellbeing as an aspect of the schools SDP. Moreover, the decision was made due to the current climate in education and society, the school felt the need to develop pupil’s wellbeing to support good emotional and mental health, promoting an inclusive cultural environment. A reflection on actions, and the impact will appear further within the paper. 

Literature review 
Existing literature recognises the critical role of school development plans (SDP) and the effects they have within schools. This section highlights the key theoretical knowledge of the school development process, and the aspect school X’s SDP indicates as a main priority. A School’s SDP is a strategic plan that brings together school’s priorities which enable improvement (Welsh Government, 2014). Professor David Hopkins, of Emeritus at the Institute of Education, University of London, identifies the intention of the school development process as:
“... to improve the learning and achievement of all students and enhance the school’s capacity to manage continuous improvement. The focus is upon school level factors (e.g., leadership, planning, professional development) and classroom level factors (teaching, learning and student feedback). These two areas are united through a process of enquiry”.                                                                 
                                                                                                                               (Hopkins, 2017). 

By 2015, all provided schools in Wales were expected to have in place a school development plan (SDP) which complies with the Education school development plans (Wales) Regulations act 2014. The three-year rolling plan supports schools to set out how their targets can be achieved, corresponding to the schools’ priorities, how they will use resources, and how the school intends on developing staff (Welsh Government, 2022). Moreover, Welsh Government argue that the key to school improvement is developing on-going effective planning, which support schools to set a long-term vision where the impact on learner outcomes will be a seen as the measure of how effective the SDP is, and all school partners and stakeholders will be involved to focus on the development of short and long-term priorities. 
The following study further develops on this, identifying that the governing bodies have a tremendous responsibility for encouraging high standards in educational achievement in maintained school, whereas the headteacher is accountable for the management and control of a school and alongside the governing body, is key to foremost the work of the school and its capacity for improvement. Though, according to the Welsh Government (2014), all school partners and other stakeholders will be involved in identifying the strengths and areas for improvement, addressing the national priorities of raising standards of education in relation to literacy, numeracy, and educational attainment. Each individual school is not the same, where it is for individual schools to decide the cycle of self-evaluation and development planning which works for them. For a school to complete the cycle they need to consider the following steps. A more detailed evaluation of the planning cycle will occur later within the assignment. 

· Stage 1: Self-evaluation
· Stage 2: Strategic planning
· Stage 3: Making improvement/ action.
· Stage 4: Reviewing impact.                                  (Welsh Government, 2014)
 
Having defined a school’s SDP and the role it has on school improvement, I will now move on to discuss an aspect which a school could develop as part of their SDP, which will be mentioned later in this assignment. According to the Welsh Government, emotional well-being has been defined as 
“.. a holistic, subjective state, which is present when a range of feelings, among them energy, confidence, openness, enjoyment, happiness, calm and caring are combined and balanced”.        (Welsh Government,2010).
 Social and emotional skills are important life skills that support children to develop resilience and manage their thoughts and feelings. Theorist Abraham Maslow (1962) was potentially one of the first theorists of psychology who was able to describe the term ‘well-being’ with his characteristics of self-actualization (Gordon & Browne, 2015). However, more recent studies by Dr.Martin Seligman constructed the PERMA model, a theory of well-being. Seligman (2012) selected five components that people pursue which all contribute to wellbeing. The model symbolizes positive emotion, engagement, positive relationships, meaning and achievements. Each dimension of the model works collaboratively to increase well-being, allowing individuals to look at their lives with a sense of pride (Kern et al, 2015). These theories differ from that of Erik Erikson (1958, 1963) who argues that Maslow’s theory cannot be tested empirically, where the theory shows little consistent support from other studies. Building upon Freud’s theory of psychosexual development, Erikson introduced eight sequential stages of human development. He implies that the stages arise as individuals grow and face new life experiences during childhood, suggesting that the inability to successfully complete a stage could result in failure to complete further stages, resulting in an unhealthier personality and sense of self (Lewis, 2022). On the other hand, both Erikson and Maslow interpret how important outside factors are within emotional development. These findings could suggest that school X, parents and other stakeholders could have a tremendous impact of a child’s emotional development. 
According to AFNCCF (2022), Primary schools are a crucial role in supporting children’s mental health – teaching learners to have the skills and ability to recognise and deal with their emotions, and supporting those who have difficulty in controlling their emotions. The organisation identifies several ways in which emotional skills and resilience can be developed on through interventions, high-quality lessons, and the use of resources. In this paper, an exploration of bringing animals into school will be evaluated through the school development planning cycle.


Developing an action plan 
This section provides an overview of the school development planning cycle where reflections to the approaches will be made throughout. Firstly, the school development planning cycle is set against a clear picture of what the school is aspiring to achieve (Welsh Government, 2014). Improving the quality of education is currently a central concern of education policy in many countries. The creation of legislation and monitoring in the field of school self-evaluation is considered the essence of a successful organisation (Demetriou,2012). For school X to make sustained improvements and advance the school needs to have a clear purpose which is shared and understood by all stakeholders within the school. In this development cycle, the assignment will be focused on the priority well-being, specifically implementing the Baxter Project intervention to improve wellbeing across the school.
Stage 1 – self-evaluation 
This stage provides school X the opportunity to reflect upon their performance where they will use it for the baseline of their improvement planning. Where the purpose of this stage is to support the school to identify areas of strength, what needs to be improved and what actions will they need to enhance learner progression. ESTYN (2020) imply that by school X carrying out self-evaluation to identify their areas of strength and improvement can have an impact to school experiences and outcomes for learners. 
The Welsh Government (2022) imply schools could complete self-evaluation through accessing a range of benchmarking data, allowing schools to compare their practice against both the best performing schools and the family schools within their county. Furthermore, The Welsh Government (2022) imply that data analysis and assessment is a vital part of a school’s self-evaluation and continuous improvement. Through using assessment and data analysis could allow leaders and practitioners to identify whether different groups of learners are making expected progress regarding a school’s curriculum. In contrast to Greene (2019), who states schools should avoid comparing to another, because of each school is different and has different individual learner needs. School X had identified through benchmarking data and carrying out surveys, allowed them to see how well the school was preforming around well-being, their areas of improvement which resulted in school X working collaboratively to identify actions to make those improvements.  

Stage 2 – strategic planning 
According to the Welsh Government (2021), for an SDP most efficient, all school stakeholders must participate in the process to ensure that everyone has a liability in the school’s improvement agenda. During School X’s process, the governor and headteacher of the school had a meeting regarding the improvement plan for well-being as a whole school approach priority before calling a school meeting with staff, learners, parents, and any other stakeholders to ensure that everyone works collaboratively towards the SDP. 
Once the priorities have been identified, the governing body must approve of the agreed targets and the expected outcomes when achieving them (Welsh Government, 2022). When relating this finding to School X, the school identified that due to the current climate in education and society, they felt the need to develop on pupils’ wellbeing to support good emotional and mental health. Therefore, the stakeholders conducted a meeting on how they could support good emotional well-being throughout the school, working collaboratively to come up with actions to make improvements.
Stage 3- making improvement action.
The next stage of the school development plan cycle is to put the strategies outlined in the SDP into practice. The Welsh Government (2014), suggest it is vital that school X’s SDP contains clear details of accountability, actions, timescales, and responsibilities to eradicate any misconceptions. 
In school X’s SDP, all staff were responsible to train in team teach, eventually, implementing a whole school teaching approach on emotional well-being and what it means to the learners. Moreover, the school had incorporated an intervention known as the ‘Baxter project’. The therapeutic programme aims to improve physical, emotional, educational, and social wellbeing of children in their recovery from trauma and adversity (Therapeutic Activities Group CIC, 2020).  As a school, through gathering data-base information and seeking advice from other schools within their county on the intervention, school X considered this action to be most effective for their practice to improve well-being for learners who suffer from trauma and bad mental health.  
Schildkamp (2018) sees ‘data-based decision-making’ in education a method which could contribute to pupil progress and achievement. However, Datnow and Hubbard (2016) question this and state to realise the full potential of data analysis in education, schools need more insight in terms of the best ways to use data to improve the quality of schools. This finding could suggest that schools could potentially access training on conducting research and data which is appropriate for their school needs, allowing teachers to develop a concrete understanding of what they are looking for in data to show progress. 
Stage 4 – reviewing impact. 
Previous studies by the Welsh Government (2014), report that SDPs should be considered as on-going documents that are regularly monitored during the development process, formally being reviewed by all stakeholders. The report goes on to mention the governing body of School X will then have the responsibility of monitoring, reviewing, and updating the school development plan annually. 
By School X reviewing the impact of the Baxter project being put in place, enables schools to identify whether the target of improving well-being is being met. Furthermore, like previous studies mentioned, data could be a powerful source to identify school engagement priorities. In addition, the Welsh Government (2022) have implied that supporting learners to progress is a fundamental driver of the curriculum for Wales, however collaboration in maintaining and developing an understanding of monitoring the development process of a school’s improvement plan could result in pupil progression ensuring learning is reinforced by a range of skills and experience and potentially reducing the impact of poverty on learners’ progression and attainment, due to stakeholders changing and evaluating their practice, taking accountability for the improvement of their school’s environment (Welsh Government, 2022); Welsh Government 2014).

Reflection and evaluation 
To review school X’s SDP, it is important to evaluate what the school has done thus far, and offer practical suggestions for improvement such as, involving learners in the self-evaluation process. As the intervention has recently been incorporated within the school’s improvement plan, school X are exploring and investigating ways in which they can review the Baxter project throughout, to identify whether the project is effective for improving pupil well-being in the school. Through offering practical suggestions a way forward for this could be making time for learners to participate in self-evaluation. It has been conclusively shown by Education Scotland (2018) that involving pupils in the self-evaluation process of the SDP could allow learners to feel valued and trusted by adults around them. Furthermore, the organisation has indicated it could be a key aspect of ensuring children’s rights, allowing learners to take responsibility for an aspect of life which possibly affects them the most. In addition, this finding could suggest that by engaging with learners with the self-evaluation process could allow school X to identify from the learners who are engaging with the project, possibly carrying out check in chats with those pupils on whether it is effective for their well-being rather than collecting data-based evidence on academic performance. When relating this suggestion to theory, Professor Alexander Astin’s (1999) and his theory of student involvement implies that learners’ attitudes and beliefs change positively when learner involvement is continuous, where academic performance is correlated with student involvement. 
Moreover, a second practical suggestion on the objective in which the school have chosen to improve well-being within their practice is to make the intervention more of a whole-school approach. According to Thompson (2010) by school X implementing this project across the school ensures that no pupil falls through the crack, where all learners benefit from the Baxter well-being project. However, one implication of this suggestion could be the cost of incorporating the project into school X. When developing the action plan, school X (2021) identified the project cost £1,600 to have several pupils being introduced to the intervention, meaning funding could be an issue for making the project a whole-school approach. In addition, the learners that require emotional well-being interventions to enhance pupil progress, could be affected by the change due to 162 attending the school. Therefore, a practical suggestion for the school could be implementing a second action plan on a whole-school emotional well-being intervention they could employ within the school.


Conclusion
This study set out to evaluate one aspect of school X’s SDP, critically engaging with the impact through evidence and current professional knowledge. Through this assignment, I have developed a concrete understanding of the importance of schools working collaboratively to advance a development plan with learners at the heart of the planning process. Engaging with this assignment will benefit my practice in the future as it allows me to identify the responsibilities and roles all stakeholders take to reflect and evaluate school’s practice. As a teacher I will have to have knowledge on an SDP and data analysis to identify strategies and actions I could incorporate not only into my practice, but as a whole-school approach to continue my professional development. 








Reference list
Anna Freud National Centre for Children and Families (2022) Social and emotional skills. Available at: Social and emotional skills : Mentally Healthy Schools (Accessed 11th May 2023).
Astin, A. (1999) Student Involvement: A Developmental Theory for Higher Education. 40(5) Available at: Student Involvement: A Developmental Theory for Higher Education (mass.edu) (Accessed: 13th May 2023).
British Educational Research Association (2018) Ethical Guidelines for Educational Research. London: Available at: https://www.bera.ac.uk/researchers-resources/publications/ethical-guidelines-for-educational-research-2018 (Accessed: 8th May 2023).
Education Scotland (2018) How good is OUR school? A resource to support learner participation in self-evaluation and school improvement. Available at: School Improvement (padlet.com) (Accessed: 11th May 2023).
Erikson, E. (1959) Psychological issues. New York: International University
ESTYN (2016) Leadership and primary school improvement. Cardiff: Available at: School Improvement (padlet.com) (Accessed: 10 May 2023).
ESTYN (2020) Including all staff in the process of self-evaluation process. N.P: Available at: Including all staff in the self-evaluation process | Estyn (gov.wales) (Accessed: 10 May 2023).
Demetriou, D. & Kyriakides, L. (2012) 'The impact of school self-evaluation upon student achievement: a group randomisation study', Oxford Review of Education, 38:2, 140-170. Available at: https://doi.org/10.1080/03054985.2012.666032https://doi.org/10.1080/03054985.2012.666032
Gordan, A. and Browne, K. (2015) California Edition Beginning Essentials in Early Childhood Education. Boston: Cengage learning. 
Goldstone, R. (2022) School self-evaluation for school improvement: Principles of effective practice. Available at: School self-evaluation for school improvement: Principles of effective practice | BERA (Accessed 10th May 2023).
Greene, P. (2019) The Problem with Comparisons in Education. Available at: The Problem With Comparisons In Education (forbes.com) (Accessed 13th May 2023).
Hopkins, D. (2017) 'Monograph', The William Walker Oration 'The Past, Present and Future of School Improvement and System Reform, ACEL Monograph Series, Available at : Future of School and System Reform ACEL Monograph.pdf (profdavidhopkins.com) (Accessed 8th May 2023).
Kern, M. et al (2015) 'A multidimensional approach to measuring well-being students: Application of the PERMA framework', 10(3), 262-271. Available at: https://doi.org/10.1080%2F17439760.2014.936962 
Lewis, L. (2022) Erikson's Stages of Psychosocial Development. Available at: Eriksons Stages of Psychosocial Development - StatPearls - NCBI Bookshelf (nih.gov) (Accessed: 13th May 2023).
Schildkamp, K. (2018) 'Data-based decision-making for school improvement: research insights and gaps', Educational Research, 61(3), pp. 257-273. Available at: https://doi.org/10.1080/00131881.2019.1625716
School Guide (2023) Rhydyfro Primary School; catchment area, reviews, and key information. Available at: Rhydyfro Primary School catchment area and reviews | School Guide (Accessed: 8th May 2023).
Therapeutic Activities Group CIC (2020) The Baxter Project. Available at: The Baxter Project – Therapeutic Activities Group (tagroup.org.uk) (Accessed 13th May 2023).
A ) Welsh Government (2014) School Development Plans. Cardiff: Available at: School Development Plans Guidance Document (gov.wales) (Accessed: 10 May 2023).
B ) Welsh Government (2010) Think positively: Emotional health and well-being in schools and Early Years settings. Cardiff:  or Available at: Introduction (gov.wales)  (Accessed: 8th May 2023).
C ) Welsh Government (2022) School Improvement guidance: impact assessment: Available at: School Development Plans Guidance Document (gov.wales) (Accessed: 10 May 2023).
D ) Welsh Government (2016) Theme 1: Leadership for a self-improving system. Cardiff: Available at: School Improvement (padlet.com) (Accessed: 10 May 2023).
Welsh Government (2022) Evaluating Learner progress. Available at: Evaluating learner progress - Hwb (gov.wales) (Accessed 13th May 2023).

2

