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Over Coming Barriers of Specific Learning Difficulties

In the following essay I am going to be focus on a specific learning difficulty discuss the impact that it has on the learning and achievements of children and young people within education. It is important for us as practitioners to understand the impact a learning difficulty can have on a student both emotionally and socially to ensure the appropriate strategies and resources are put in place.
The specific learning difficulty I will be focusing on is dyslexia. I have chosen this as I feel that it is often misunderstood as many people believe it is the inability to read and write, however it is much more, dyslexia can affect a wide range of skills such as organisation and time management. Dyslexia can range from mild to severe with each child showing different signs. I will be researching the statistics of dyslexia, the overall impact it can have on a child within the learning environment and the emotional and social effects and what we as practitioners can do to support students.
“Dyslexia is a common learning difficulty that can cause problems with reading, Writing, and spelling. It’s a specific learning difficulty, which means it can cause problems with certain abilities used for learning such as reading and writing” (www.nhs.uk).  The knowledge of dyslexia can be traced back to the late 19th century alongside the development of treatments. In 1878 a German physician called Dr Kussmaul studied a man who was unable to learn to read or write but had normal abilities and intelligence and had a normal education. During this period Kussmaul described this difficulty as ‘reading blindness’ and some years later it became known as dyslexia derived from the Greek meaning ‘difficulty with words’ (www.dyslexiasw.com). 
Having a specific learning difficulty such as dyslexia does not affect the intelligence of the child. Dyslexia is often thought of as a difficulty in reading and writing but it covers a much broader spectrum. According to the NHS website the most common and recognisable characteristics of dyslexia are difficulty in reading, tend to read and write very slow, recognising letters, decoding words, confuse the order of letters, writing letters back to front such as ‘b’ instead of a ‘d’, unable to recall patterns (www.nhs.uk). It can also affect time keeping, following instructions, especially if there are multiple instructions given at once. Children often have a short attention span due to trying to process too much information and can cause the child to lose interest. The child may have poor organisational skills, not just day to day tasks but organising schoolwork such as setting out a task or essay.

‘According to the British Dyslexia Association the number of individuals with dyslexia in the UK is around 10% with 14% of the population at the severe end of the dyslexia continuum. This equates to around 7.3 million people. However arguably, this is not a true representation’ (www.cache.org.uk). Reading impairment is a lot more common in boys than girls at is thought that boys will display negative behaviour in class more due to the inability to complete the work therefore is identified earlier whereas girls are a lot better at hiding their difficulties. A study in 2004 by Rutter and his colleagues found dyslexia was two to three times more prevalent in boys than girls (Rutter, M et al). They also stated that the identification within is schools is extremely poor which is supported by a study in 2013 by Quinn, J. & Wagner, R where they reported the following, ‘perhaps the most surprising and potentially troubling results from the study was how students who met research based criteria for reading impairment were identified as learning disabled by their schools. Fewer than 20% of students we identified as meeting an operational definition of reading impairment were also identified as learning disabled by their schools’ (Quinn, J & Wagner, R 2013). This study suggest that testing is different depending on location and setting resulting in children going undiagnosed.
It is extremely hard for someone who does not have dyslexia to understand the impact it can have on children or young adults learning along with the social and emotional effect it can have at home and with friends. Through my own research I came across an article called “A day in the life of a child with dyslexia” (www.understood.org). The article explains dyslexia from a child’s perspective how they feel on a day to day basis attending school and lessons. The young child explains that their worries and anxiety can often begin to show before they have left home. They will often be worrying about things such as not being able to complete their homework due to lack of understanding, not being able to read their own notes or not having enough notes due to being unable to keep up in the lesson. 
Children with dyslexia do not lack intelligence and can be extremely good subjects such as mathematics, but due to reading difficulties may get word problems wrong or may understand the concept of the problem but may get the numbers muddled. This can cause a lot of frustration and lower self-esteem due to not believing in themselves. 
In subjects they find hard they often loose interest causing them to display negative behaviour so that they will be asked to leave the classroom, this then has a rippling effect as they will possibly miss essential information and fall behind.
The impact on the child’s learning can be improved by having the right support for them which would have a positive effect on their emotions (anxiety, frustration, low self-esteem, no self-belief) in school. Outside school a child may feel isolated or left out due to being unable to communicate properly, unable to understand the conversations had by friends. A child with dyslexia may find texts or the use of social messengers with friends very difficult as may not be able to keep up in a conversation in a group chat due to needing time to read and decode what has been said and can leave them frustrated as they feel embarrassed to say about their dyslexia and asking friends to be patient. Parents may be putting pressure on the child to do better in school, to do homework quicker and this can lead to the child feeling like they have let their parents down.
As a school there are many ways, we can support a child not only with dyslexia but with all learning difficulties. Ensuring the right assessments are being carried out to identify the needs of a child we are therefore able to put in place the right resources and interventions whether it be literacy support or emotional and that teaching is differentiated. In the primary sector there is an array of multi-sensory resources that can be used such as tactile touch, sand trays, multi -link block, flash cards, alphabet lines and play dough, all which can be adapted to the suit the needs of the child. In the secondary sector they use mind maps that are a simple but effective resource that help with organising work by breaking it down to smaller manageable bits of information , flash cards, alphabet line, key words (specific to that topic), extra time to complete work and possibly a 1:1 support during lessons. Interventions may possibly include literacy skills (1:1 support for handwriting, reading, spellings), pupil support, school counsellor to help with the emotional support needed.

Learning barriers can be reduced with the right support within school, but socially it is important that it is a collective effort from family and friends that can help reduce anxiety and frustration, whilst building their self-esteem and self- belief.
Through research and my own personal experience I have found that for any child with a specific learning difficulty it is important for the school to have an holistic approach and an all-inclusive ethos and with barriers being reduced and the right support can improve not only learning abilities but can help support the social and emotional well- being of the child. As Maslow stated in his hierarchy pyramid each student must achieve the lower level of human needs in order for them to reach self-fulfilment, as practitioners it is our job to ensure they reach self-fulfilment through the use of resources and support.
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