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Section one
 Over the years there have been many curriculums put into place within the foundation phase with the intention to provide better for the children. The establishment of the National Assembly for Wales in 1999 involved the devolution of responsibility for education within Wales from UK central government. The Learning Country set out the intention to ‘build stronger foundations for learning in primary schools with a radical improvement for early years provision’.  
The Foundation Phase sat within this overarching and emancipatory vision for children and promoted a play-based approach to learning for three- to seven-year-olds with an emphasis on the centrality of personal development and well-being of the child to provision. 
 Seven areas of learning were identified, the first of which was situated ‘at the heart of the Foundation Phase’: Personal and social development, well-being and cultural diversity, language, literacy and communication skills, mathematical development, Welsh language development, knowledge and understanding of the world, physical development, creative development. (Waters, 2016). 
According to Education Endowment Foundation, (2023) settings are encouraged to use play based interventions because they have been proved to help develop social, emotional or behavioural development of children.  These programmes explicitly aim to improve social and cognitive skills by helping children learn how to play.
According to Waters, (2016) The Foundation Phase then thought to extend early years pedagogy into the five- seven years old age range. This was to ensure that the outdoor space became an essential on a child’s daily experience in school. This was to have children’s interests available for them, for children’s interests to be visible on the curriculum pedagogical interaction included episodes in which children and adults contributed, on an equal footing, to the development of a shared understanding of experience. 
The early years curricula that preceded the Foundation Phase adopted a developmental view of children’s learning in which the role of the adult educator was put into place. This was for the adult to manage, in age-related stages, the children’s learning and development. This was put into place for the adult to measure the children’s difference within their intelligence within the same age range. The Foundation Phase requires teachers to be active in the classroom and with the children, to have a participatory role in children’s play. This would therefore facilitate environments that support children’s play and exploration and for the adult to understand and have knowledge about the child’s interests. In its introductory pages the Foundation Phase promotes a holistic approach to children’s development in which practitioners consider children’s prior experience as the base from which to develop, rather than assume age-related norms of performance. (Waters, 2016). 
According to Maynard, (2012) this theorist could see possible difficulties within the Foundation Phase Framework. Including a tension between the play-based pedagogy, underpinned by a strongly developmental approach.  And the current detailed statutory curriculum expectations to the Years one and two outcomes, in particular in the areas of literacy and numeracy. This was because there had not been a noticeable change within literacy and numeracy within the previous year ones.  This had also been noticed within Wales and a review of the curriculum.  Therefore, assessment in Wales is currently underway and in 21 the Foundation Phase particular attention is being given to the areas of learning of language, literacy and communication and mathematical development.
In older age groups the Stocktake had noted reports of schools who had not been able to successfully implement the Foundation Phase. The implementation of the Foundation Phase was poor. There was a lack of clear understanding and agreed view of how to implement the Foundation Phase. This issue happened to be appearing around Wales. In result to this being a very noticeable problem all schools and practitioners had often guide and the practice for themselves.  For some schools and practitioners this had worked although, for many who lack theoretical and research knowledge and understanding which underpin the principles behind the Foundation Phase this has been problematic. This was a problem as practitioners could not truly understand or appreciate how children learn. This would include practitioners not understanding notions of learning through play, this therefore had a negative impact on schools. In schools this led to a pendulum effect. Where initially implementing the Foundation Phase, practitioners could not understand how to control a classroom which is play based learning. This therefore led the classroom to be chaos. This also led to many staff members becoming very stressed and their confidence being knocked within their job role.  People which want to work with children should be ensured they understand how to structure children’s experiences, opportunities and ensure the environment has essential equipment to enhance the children’s learning. The play-based pedagogy found in many non-maintained settings prior to the implementation of the Foundation Phase was inadequate in supporting and extending children’s learning as it rarely included planned play or tracking children’s progress through careful observation and planning, which was guided and enriched by adults. This therefore led to returning to more formal methods of teaching.  Although the Foundation Phase pedagogy is likely to involve in many schools and settings making a change to the approach to therefore ensure the practitioners understand children’s needs. This is then reflected on the training and support the staff are given, to enhance the role of the adult. 
In 2013 a man named Huw Lewis who was the Minister for education and skills announced that a stocktake of the implementation of the Foundation Phase would be taking place over the next six months. The Welsh Government commissioned Professor Iram Siraj and Denise Kingston from the Institute of Education, University of London, to conduct a Stocktake of the Foundation Phase. The Stocktake was laid out for the Foundation Phase to follow as: to understand how the Foundation Phase is being implemented across Wales, show understanding of how language development, literacy and numeracy skills are embedded across all areas of learning in both non-maintained and maintained settings across all ages, understand the progression of the child throughout each year, establish how well the Foundation Phase principles and requirements are embedded in initial teacher training and on-going continuing professional development, 
The Stocktake focussed on key stakeholders, experts and best practice on the implementation of the Foundation Phase and further considered the detail of how the Foundation Phase supported individual children, their families and communities as well as aspects of leadership qualifications, training and transitions. The Stocktake gathered its evidence through a series of consultations and observations which are described in the table of Stocktake evidence below. The Stocktake had four main means of gathering information and validating findings, practitioners had to complete these. 
People had decided to put a new curriculum into place, called the new Curriculum for Wales. Some schools in Wales have already begun the new curriculum. This began in 2017, schools, teachers and other education experts came together and started working together to create a new curriculum. Practitioners have been able to focus on the children’s well-being and the children’s progress of learning. Teacher’s do not have to do non-essential work. There are now four defined laws’ as to what the purpose of education in Wales should be. The four aims of the new curriculum is to support: ‘1- ambitious, capable learners, ready to learn throughout their lives, 2- enterprising, creative contributors, ready to play a full part in life and work, 3- ethical, informed citizens of Wales and the world, 4- healthy, confident individuals, teachers will have more flexibility. 
There will be a guidance framework to ensure there is consistency within this and the child’s interest is at best. Educators will get the opportunity to decide what they would like to teach- to get the best out of their learners. 
The Curriculum for Wales has six Areas of Learning and Experience: expressive arts, health and well-being, humanities, languages, literacy and communication, mathematics and numeracy and science and technology. Specific subjects still have to be taught although it is up to the teacher on how they would like to teach it.
Learning about different ethnic histories will also be included in the new curriculum. Learning about Welsh history and the history and diversity of communities, in particular the stories of Black, Asian and Minority Ethnic people, will be mandatory parts of the new curriculum. Each of the curriculum’s six Areas of Learning and Experience include mandatory ‘Statements of What Matters’, described as the ‘big ideas and key principles in each Area. The Statements include an expectation that learners “can develop an understanding of the complex, pluralistic and diverse nature of societies, past and present. These stories are diverse, spanning different communities, as well as in particular the stories of black, Asian and minority ethnic people.”
 Relationships and Sexuality Education will be mandatory, as will Religion, Values and Ethics in all schools from September 2022. Children in settings will have access to appropriate relationship and sexuality education in the new curriculum for Wales. This will include learning about healthy relationships, keeping safe, including online, and being confident to raise issues with responsible adults.
The New Curriculum for Wales is aiming for a new framework for children to learn from in Wales, this would therefore give each school in Wales the opportunity to express permission to design as curriculum for the needs of each individual unique child. Every school is different, and every school has different children in it therefore they should all have equal opportunities and space to learn at their own pace. 
Section two
Some practitioners expect all children to be able to complete the same tasks in a classroom because they are in the same age range. Although, every child develops differently and learns at a different speed.  
According to Worcestershire County Council, (2023) the unique child is one of the four guiding principles, this is put into place to help shape all early year’s practice. The early years foundation stage describes the unique child as: ‘every unique child who is constantly learning and who can be resilient, capable, confident and self-assured'. Every child is unique in their own ways. 
According to early years matters, (2023) babies and young children mature in every area of development at their own pace and in their own individual ways. Inclusion means that individuals and communities are valued. As practitioners we ensure that no child or no family is discriminated against. Practitioners ensure within the settings that the children are kept safe and develop resilience with their wellbeing is being protected by adults as children are at their most vulnerable. Health and well-being are an integral part of children’s emotional, mental social, environmental and spiritual health. 
Every child within each setting is as important as each other, therefore as a practitioner and as an adult we must ensure the child always feels safe. Each child should have equal opportunities within the setting. 
According to University of Wisconsin, (2023) each child in this world is born with their own unique temperament or style of behaviour. Every child’s temperament is made up of a numerous different trait. This could be sensitivity, intensity, activity level, and adaptability. Temperament affects on how each child reacts to the world and peers around them. Research shows that parents, adults and practitioners who understand children’s temperament have a better relationship with the child and have a better understanding of how the child’s behaviour works. 
According to the Foundation Phase ‘Children acquire and develop skills at different rates and must be allowed to develop at their own unique, individual pace. As children learn new skills, they should be given opportunities to practise them in different situations, to reflect on and evaluate their work. In all aspects of their development, children’s own work should be respected, valued and encouraged for its originality and honesty’. 
When it comes to assessments in early years settings- are they really fair? There are a lot of things to consider. As practitioners know every child is unique and develops at different rates. Therefore, we should not expect all children to have the same results in the assessments even if the children are in the same age range groups/classrooms. 
According to Gray Group International, (2023) practitioners doing assessments within the early years this provides valuable insights into children’s learning preferences, strengths and areas for improvement. Therefore, the information practitioners get from doing these assessments enables the practitioners and parents to get specific essentials for the children to get the best possible learning and individual development. From these assessments within early years encourages the best possible communication between all three- practitioners, parents and the children. This also benefits the parents of the children as it allows the parents to gain a deeper understanding of their child’s interests, abilities and progress. This therefore usually develops a closer relationship and bond between the parent and the child. 
Another significant benefit of early childhood assessment is identifying special needs or developmental delays early. This allows practitioners to detect potential difficulties. This therefore allows practitioners to provide specific and appropriate interventions by closely monitoring the child’s progress in many different areas, this could be speech development or motor skills.  This allows the practitioner or parent to arrange sessions which could be for speech therapy. These interventions can significantly improve the child's future outcomes and help them overcome challenges.  By the practitioners having a better understanding of the individual and unique child this allows the practitioner to have a personalized approach, this enhances the child’s learning, gives the child of sense of belonging, and encourages the child to have more of an active part in the classroom. 
Although there are also negatives with assessments. Assessments take a lot od time, effort and consideration, this takes a lot of planning from the practitioners to prepare. Children should be having play-based learning, and the practitioners should be interacting with the child through play, this is a negative for the practitioner and for the children. Children should be settling into a new setting, not being assessed, the results of any assessments would not be used for any kind of formative assessment to aid teaching therefore it is no benefit to the children, practitioners or to the parents. Assessments are also difficult to set up and to deliver, practitioners especially struggle when there is a class with a lot of children in it. If the practitioner is delivering the assessment in a busy area the child is likely to get distracted- usually assessments are taken place in the classroom with all of the other children. Therefore, it is not a fair assessment either way.  Judging what has been learned is not always evident from looking at products. From having studies on assessments, it was found that there were some noticeable effects from assessments such as, children losing confidence within themselves and an increase of competitive behaviour. 
With early years children it is hard to show what they are learning in the classroom and to have evidence you have taught the children what is on the curriculum. A lot of schools these days take photo evidence of the children’s work and upload to a page for the parents. Especially with nursery settings, children have not developed to write and do a lot of things which provide evidence. A lot of the activities in early years settings are also play based and early years settings are encouraged to play outside. The practitioner must ensure that there are opportunities for the children to play outside (depending on weather). Having a classroom which is play based for learning encourages the child to be individual and unique. This also supports the children by allowing the child to decide for themselves and to engage with other children if they want to and to play and learn in their own unique way. 
The new curriculum focuses on more essential skills and topics for the children. It aims to provide a better outcome and experience for the children. Although a couple of practitioners were interviewed and surveyed and thought that the Foundation Phase was having a positive impact on children and learning. According to The Government, (2023) ‘schools will be empowered to design their own curriculum, tailored to each individual learner's needs, while supporting their wellbeing. Every pupil will benefit from learning that supports them to become confident and creative, with the life skills and knowledge needed to help them reach their potential’. 
Although, in conclusion with assessments there are positives with doing assessments and also negatives with doing assessments. Although practitioners have to do assessments. Early childhood assessments are crucial in enhancing children’s learning and development. They also identify special needs early or any difficulties at an early age. By utilizing assessment results effectively, educators and parents can create a supportive and enriching environment that maximizes a child's potential and sets them up for future success. Therefore, assessments do not define a child. Every child learns at different paces. There are so many different things to consider in a classroom. 

Section three
Within early years setting play-based learning is encouraged. Since the curriculum has changed from the Foundation Phase to the new curriculum for Wales it has many positive aims for the children such as: ambitious capable learners, to prepare the children to be ready to learn throughout their life’s, for the children to be as creative as possible and for the children to be educated with different ethical information.  For the children to be healthy, confident individuals, ready to lead fulfilling lives as valued members of society. 
According to Early Education, (2023) pedagogy is a crucial role from the practitioner. Pedagogy is the method and practice of teaching; this could be in an academic subject or even theoretical concept. This includes the practitioners to interact with the children during planned activities and child-initiated play. This also includes communicating and modelling language, showing, explaining, demonstrating, exploring ideas, encouraging, questioning, recalling, providing a narrative for what they are doing, facilitating and setting challenges. 
According to Education Wales, (2023) observing children in settings is a key role as it gives the practitioner a better understanding of the child. It should be grounded in our thorough knowledge of child development and the child should be at the centre of the process. By observing a child, it helps the adult find out more about the child, what motivates them, what interests the child and engaging one to one time with just an adult and a child. It helps us to understand their levels of involvement, their emotional states, their friendships, skills and competencies. If an observation has gone correctly, it will help the adult analyse what they see and hear therefore the practitioner can respond in ways that will help the children progress. By observing the children helps the practitioners give the children a better learning experience. Using a range of observation techniques will ensure that we obtain detailed understanding of each child. 
In a nursery for example, there are many different things to consider when doing a play-based learning environment. Whilst practitioners like to play lead learning the practitioners must ensure the children are using the equipment correctly. This is where the role of the adult is essential. The adult must ensure they show the activity being done correctly for the children to follow. 
According to Michigan University, (2023) there are many different things an adult can do to help the child achieve their best. A lot of it comes down to the planning behind the activities. By ensuring the environment is appropriate and fun. Depending on the children’s abilities and needs, then can therefore enhance their normal play and help the children to be successful and independent. Giving children different activities to choose from gives the children a sense of independence. It helps the children lead their own learning and experiences based on their own personal interests and abilities. 
It is also believed that by a practitioner observing and supporting play helps, this gives the practitioner time to see what the child’s interests are. Adults can extend and support a child’s play simply by engaging with children during play. Adults can talk to children about their play. By being involved, children learn that adults are invested in them and respect their play decisions. When an adult interacts with a child during play it shows the children that you are interested and value what the child has decided to do. Your presence and proximity to children can communicate a lot to them. When interacting with a child whilst they are playing you can also bring new things to the table and suggest for the child to use something as well as what they are already doing.  Adults can extend upon a child’s current knowledge and help them make new connections. This can be done by modelling positive behaviours or interactions.  By adults supporting and observing play they can also help prevent any problems, adults are a lot more aware of any potential problems compared to a child. The adult should always ensure the child is safe. It is also important for the adult to not get that involved as it is important for the child to come across their own challenges and to overcome the problem themselves, if a child wants help, they will ask for it. Make sure to give children ample opportunities to practice these skills on their own and only intervene if necessary. Some children find it hard to interact with others, therefore if an adult is observing they would notice a child being lonely therefore, the adult would interact with the child and help the child. 
Reviewing a child’s play can help collect information about the child and help you to extend upon their current activities and learning. A practitioner can review a child’s by observing the children, talking to the children through their play and listen to what the children have to say. Through reviewing a child’s play you can also learn about the purpose, effectiveness and enjoyment of the child’s play experience. From reviewing a child’s play the information from it can help you think about ways to keep their play engaging and meaningful in the future. Having a space that is well suited for a child’s play is important. By thinking about how the space impacted your child’s play, you can think of ways to make it even better. You can really get to know a child by observing and interacting with them during play. Through those experiences, you can think critically about a child’s interests, interactions, relationships and preferences to check up on their progress and help inspire future successes. By taking all of the information gathered by planning and participating in play, you can make plans for the future to fix any issues, build upon a child’s need and enhance the overall play experience for your child.
By being actively involved in your child’s play, you can help them learn and grow. You create opportunities to build a supportive and trusting relationship with your child and help build them up in the process. You have the power to help your child unlock the power of play. (Michigan University, 2023). 
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