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ECEY6011 – Reflection Paper - Quality Part 2.
Quality within the Early Years setting is said to be a provision which improves the outcomes of every child through high aspirations and effective pedagogy, providing personalised learning, development and support tailored to the needs of the child. (Birth to 5 Matters, n.d.) 
High quality childcare settings are important for children’s development and future success as high quality provision enhances children’s learning, development and well-being, building a strong foundation for lifelong success (Ofsted, 2023) and is equally important to all stakeholders involved with the setting. Social and emotional development is improved due to frequent interactions with skilled practitioners and help children develop communication, language and emotional skills (Blanden et al., 2019). A quality setting provides resources and experiences that children from disadvantaged backgrounds might lack, reducing developmental gaps and ensure children are prepared for school, positively impacting their life chances. (Bonetti and Brown, 2018).
Both Sustained Shared Thinking and Emotional Well-being (SSTEW) and Early Childhood Environmental Rating Scale (ECERS) are part of a family of quality rating scales called Curriculum, Leadership and Interaction Quality Rating Scales (CLIQRS) developed to support children aged 2 to 6 years in Early Years Provisions (Kingston, 2023). 
Quality can be referred to as process quality (relationships) and is essentially qualitative in nature or structural quality (systems) which is essentially quantitative in nature.
[bookmark: _Hlk194244968]Process quality highlights the adult’s responsibility to identify each child’s skills, interests and learning style (Fisher, 2024), and direct experience of children in the setting, as used in SSTEW. Whereas, structural quality refers to the more regulated elements of ECEC, such as group sizes, educator credentials, and child/ratio, being the core components. (Howes et al., 2008; Slot et al., 2015). Although these elements are frequently seen as essential tools to enhance process quality, they are insufficient on their own to maximise children's learning. Burchinal (2018) The SSTEW approach was developed to evaluate the interaction quality in Early Years Education and Care (EYEC). This framework incorporates aspects of process quality and is underpinned by developmental theories and best practices from successful educational settings. According to Sylva et al., (2014), the SSTEW scale was developed following an extensive study using Researching Early Pedagogy in the Early Years (REPEY) (Siraj-Blatchford, 2002) on educational practices aimed at enhancing children’s task attention, problem solving abilities, creativity, well-being, self-regulation and the type of cognitive processes nurtured by supportive relationships with others. The evaluation scale necessitates a systematic assessment of observed practices in relation to a defined set of descriptive criteria organized within five subscales, each comprising of 14 items. Each item is rated by aligning its descriptor with the observed practice. Descriptors are evaluated on a scale from 1 (indicating insufficient provision) to 7 (indicating excellent provision). The strategies presented in the high-quality descriptors have been associated with enhanced outcomes for children (Siraj et al., 2002, Sylva et al., 2014b). SSTEW recognises the importance of intergenerational elements in their work as educators engage with parents and carers to create healthy connections in the home learning environment (Kingston and Siraj 2017).
[bookmark: _Hlk194242792]Whereas the ECERS framework specifically examines the effects of varying levels of curriculum and interactional quality on children’s language acquisition, numeracy skills and socio-behavioural development. (Howard et al., 2018), relating to the structural quality system. The original Early Childhood Environment Rating Scale (ECERS) that was developed by Harms and Clifford in 1980, consisted of 37 items, organized into seven subscales. The subsequent revised editions, known as ECER-R (Harms et al., 1998), included 43 items while maintaining the seven subscales. Each item was defined using numbered indicators, which enhanced the clarity of scoring and allowed assessments to effectively guide program improvements. In 200, an update was introduced, which provided expanded notes for further clarification and a revised score sheet. The most recent version, ECERS-3 (Harms et al., 2015), is designed for use in a single classroom, focusing primarily on children aged 3-5 years, who represent approximately 75% of the participant. ECERS-3 comprises of 35 items that are organized into six subscales, reflecting similar contextual circumstances. These subscales are Space and Furnishings, Personal Care Routines, Language and Literacy, Learning Activities, Interaction and Program Structure. It is noteworthy that the Parent and Staff subscale was removed due to its reliance on teacher reports rather than direct observation. (ERS Institute, 2024a).
[bookmark: _Hlk194143005]SSTEW is a comprehensive framework dedicated to developing the quality of interactions between educators and children. It places a strong emphasis on cultivating sustained shared thinking, which involves the development of language and communication by encouraging rich and effective exchanges of ideas whilst developing and extending conversations between practitioners and young learners. (Brody, 2014). This focus ensures that children feel supported and valued in their learning environments. The framework addresses several essential components of early childhood education, including critical thinking skills that encourage children to analyse, evaluate, and create. It also highlights the importance of providing emotional support to foster resilience and self-regulation. SSTEW is designed for professionals who possess a robust understanding of child development theories and pedagogical practices. Educators using this framework are equipped to create enriching learning experiences that support diverse learners and adapt to their unique needs. One of the key strengths of SSTEW lies in its emphasis on high-quality interactions, which are fundamental to a child's cognitive and social development. By prioritizing emotional support and meaningful engagement, SSTEW not only enhances learning outcomes but also fosters a safe and nurturing environment where children can thrive both academically and socially.
The Early Childhood Environment Rating Scale (ECERS) is a comprehensive tool designed to evaluate the quality of early childhood settings by examining the overall environment in which children learn and grow. This scale assesses multiple components, including the arrangement of physical space, the variety and appropriateness of materials, and the effectiveness of daily routines. (Harms et al., 2014). ECERS places particular emphasis on several key domains: the adequacy and aesthetic quality of space and furnishings, the implementation of personal care routines that promote health and hygiene, the richness of language and reasoning opportunities provided to children, and the diversity of engaging activities available for exploration and play (Neitzel et al., 2019). Applicable across a wide range of educational and care settings, the ECERS-3 is instrumental in measuring both structural quality, such as safety and accessibility, and more recently process quality, which includes interactive and educational experiences. By offering a detailed overview of the learning environment, the ECERS ensures that it meets essential standards, fostering a safe, inclusive, and stimulating atmosphere for young learners (Mathers et al., 2012). On the other hand, the Supporting Social-Emotional Teaching in Early Childhood (SSTEW) tool narrows its focus, putting a spotlight on the quality of interactions between educators and children, as well as the emotional well-being of the children in their care. SSTEW provides a profound and detailed examination of teaching practices and emotional support strategies, delving into the subtleties of how educators can foster positive relationships and support children's social-emotional development. While ECERS offers valuable insights, it tends to deliver a more overarching assessment rather than addressing the intricate details of pedagogy and emotional connections. Implementing SSTEW effectively requires a certain level of specialised knowledge and certified training, making accessible for general practitioners for use only within their own early childhood settings however, for quality assurance, research or auditing purposes, additional training must be achieved and assessment certified (Anon n.d.). This could be due to the open-ended questioning within the qualitative research which involves collecting and analysing non numerical data to understand the concepts, opinions and experiences observed in the setting, Whereas, in contract, ECERS is designed to be more efficient with time due to numerical data collection, also enabling larger data samples and ease of replication and comparison of results. ECERS is also designed to be more user-friendly, enabling a wider range of educators and administrators to assess and enhance their environments without extensive prior training which provides credit for 4 professional development hours but professional learning is required, resulting in evidence of completion (ERS Institute, 2024b).
[bookmark: _Hlk194149774]These assessment procedures have a variety of limitations. The structural approach, as proven by the Early Childhood Environment Rating Scale (ECERS), is a disadvantage. It employs a numerical scale, which restricts the context's depth and variation. This technique is often less adjustable. Important quantitative features might so be overlooked. Furthermore, the reliance on pre-set approaches may result in the complete overlooking of certain critical facts. Furthermore, due to the unique characteristics of each educational institution, not all the questions in the framework may be appropriate, resulting in assessments that are irrelevant in some cases. This lack of flexibility may impede a complete understanding of the environment being assessed. However, the process or qualitative approach, used in SSTEW can be at risk of biased observations where opinions may hinder the outcome. Observers should be trained to ensure everyone collects and records data in the same way. Specific key points need sharing to ensure this information is collected correctly. Another issue for both methods is the Hawthorne effect where students and teachers are aware of the observer and as a result, behave in a better way thus giving a false behavioural outcome (Nikolopoulou, 2022).
[bookmark: _Hlk194150282]Both assessment tools serve important roles in the field of early childhood education. (Brief and Gardiner, 2021). When used together, they can provide a well-rounded view of the educational environment’s quality, capturing not only the foundational elements of structure and process quality but also the critical insight of emotional and social growth. It has been argued that if a child remains with the same educator for extended periods of time the educators emotional investment in the child may increase as well as his or her knowledge and understanding about the child contributing to the ability to respond appropriately to a child’s unique ques and needs and thereby fostering secure, responsive and supporting relationships (Ruprecht et al., 2016, Acf.gov, 2019)
Right to quality education uncrc Unicef uk 2024.
The quality of the ECEC that children attend at age 3 does have a significant association with children’s later cognitive and self-regulation development, even once home environment and demographic factors, as well as the amount of ECEC used, have been considered (Melhuish et al., 2017).
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