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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 








AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





















Assignment 2 - Learning Through the Observation of Other Practitioners
The use of reflective practice develops our everyday thoughts and reflections, into valuable reflections regarding our professional practice, and helps individuals to improve themselves in their profession (Tanguay, 2025). Within this assignment, three different practitioners’ delivery of a lesson will be discussed, including lesson preparation, learning theories, teaching strategies, assessment methods, inclusivity within the classroom and the professional standards linked, followed by a reflective piece on how the practitioners’ methods of teaching could be used within my own teaching practice.  
Reece & Walker (2007) discuss how there is wide variety of literature written on how individuals learn, with learning theories being discussed to help individuals understand the complexity around the mental processes to understand and gain knowledge.  
The humanist learning approach largely focuses into the learner's autonomy, their self-drive, what they prefer and their inspirations, and therefore within this learning approach, learners need to be provided with a learning environment that is reliable, inclusive and comfortable (Javadi & Tahamsbi, 2020). Practitioner 1 (Appendix 1) used the humanist learning approach solely, as from the start of the lesson to the very end all students were emersed into an experiential learning experience to paint to rocks into different animals, while have a discussion of why the task was being completed and how all students felt. As discussed by Reece & Walker (2007), effective learning through this approach is based on learning through experiences, with key principles in place including involvement of the students, how students feel, self-initiation and lastly evaluating their own work.  
It was identifiable that Practitioner 2 (Appendix 2) and Practitioner 3 (Appendix 3) used elements of the humanistic approach within their lessons, as discussed by Curzon (2003), Maslow and Rogers were key theorists within this approach promoting principles based on the student themselves being essential, whilst the teachers holds the responsibility to facilitate the progression to achieving self-actualisation. Practitioner 2 used experiential learning towards the end of the lesson, by students taking part in a CPR activity to see if they could do it and how it felt, and all practitioners completed the hierarchy of needs set out by Maslow’s theory. Maslow’s theory set out five categories that need fulfilling to move to the next level, including physiological needs, to feel safe, to belong, self-esteem and lastly self-actualization (Rojas et al, 2023) which were achieved by the practitioners aligning lesson plans to professional standards. Therefore, ensuring an inclusive environment was provided, as well as all students being treated with respect, being aware of what their lesson looked like and what was expected from them, and allowing students time to reflect on the knowledge and skills to allow ongoing improvement (Welsh Government, 2023).  
In terms of the delivery methods of each practitioner, they were all different methods based on what the lesson was about. Practitioner 1 was based on practical activity, using experiential learning, with an information handout as a resource with written explanations of what to do and a picture, with Reece & Walker (2007) stating that the handout should provide the individual with the information required to achieve the objectives of the lesson. Practitioner 3, on the other hand used a lecture style at the start with question and answers, followed by a research task and students explaining the information found to the class, using a Socratic teaching style. The Socratic method gives attention to having structure and allows students to be inquisitive, as it focused on Bloom’s taxonomy, it encourages students to use critical thinking skills (Oyler & Romanelli, 2014). As for reference, Bloom’s taxonomy was said to be a stages process, and each stage needed to be achieved before the next one commenced, consisting of knowledge, then comprehension of subject, application, then there was analysis, synthesis of subject and lastly evaluation (Agarwal, 2019). In comparison to these styles, practitioner 2 moved through stages of delivery from lecturer, through to a demonstration and finally into a practical task, therefore moving from a didactic style to an experiential style. The didactic method is used when the teacher is sharing lots of information and the students are just listening, used when certain concepts need to be taught (Anthony et al, 2024), which in practitioner 2s lesson was required at the start due to being taught how to know when to do CPR and how to do so.  
By making the objectives of the lesson known to students at the start of the lesson, it can provide various benefits, including the students knowing what is expected from them, what the structure of the lesson looks like and allows students to understand what they will be learning (Thompson et al, 2024). Practitioner 2 and practitioner 3 set out clear objectives on their power points for the students to see, whereas Practitioner 1 mentioned objectives within explaining what we were doing, but not as clearly given to students. Although, as mentioned by Reece & Walker (2007), the objectives that are given to students can range from being general to very specific, but states objectives assist the achievement within the lesson.  
Assessments for learning are required to take place in each lesson, to establish if the students are understanding the information and achieving the stated objectives to the lesson (Reece & Walker, 2007). Fukuda, Landa and Pope (2020) define two different domains of assessment, these being the assessment for learning, which allows the teachers to understand how the student is achieving, whereas assessment as learning allows for the students to see how they are progressing. Throughout practitioner 1, practitioner 2 and practitioner 3s lessons, elements of both types of learning could be seen in hindsight. For example, practitioner 2 completed an entry level behaviour check at the beginning, asking the class to show how confident they were with CPR information, and then after being provided with all the information, the class needed to complete a CPR task, followed by using paddles for a true or false quiz. Reece and Walker (2007) state that when an individual is learning how to do something, the psychomotor domain, this process has three clear steps, which is the purpose, the procedure and the practicing the skill, with the psychomotor domain generally being assessed via a practical task. Within Bloom's taxonomy of objectives with education, the psychomotor domain is about students using their psychomotor abilities (Yang and Lin, 2023). These clear stages, as well as the assessment type were clear through practitioner 2s lesson, whereas the assessment type was different for practitioner 3, as we took part in a research task. Practitioner 3 was teaching the class about how crime is portrayed in media, and therefore as discussed by Reece and Walker (2007), due to this piece being about students understanding, it is classes as a cognitive domain. The cognitive domain focuses on the mental processes within a task and using knowledge to a fresh problem (Nikolic et al, 2026). The research task put in place by Practitioner 3 helped us as students gather our own knowledge on the subject and get an understanding of what the topic was more clearly. As stated by Alt (2018), a research task comes under being a summative assessment, an assessment as learning, and it brings together the gathering of data and then how the student can interpret the data and explain it, to further their understanding. By using assessment activities, students are able to see their own progress and understandings, whilst the teacher is also able to assess the students and therefore adapt their work or gain further knowledge into an area to assist with the learning (Alt, 2018). 
In connection with the themes discussed above, classroom management works alongside these, as addressed by Hulac and Briesch (2017), the management of the classroom is about the practices teachers follow to make sure that the behaviour in the class by students is respectful and not disruptive and ensure that the teachers are able to focus on the subject being taught. All 3 practitioners had good classroom management, as all students were focused throughout and were brought back to task by a question being asked by the practitioner or focus being brought back to the board for information, but I did find that due to on hands task of Practitioner 1, it meant that even though the classroom was managed well, all students did have other conversation, not necessarily on the task.  
In terms of the key learning gained throughout the observations of these lessons, I believe there are several elements I can bring into my own teaching, as well as better understanding of the assessments in learning. 
Throughout looking into the different assessment types that each practitioner used, I understood how to better incorporate assessment of learning into different types of lessons. As explained by Schellekens et al. (2021), the assessment for learning is how the teacher can assess the student on their learning, like practitioner 2 doing a true or false quiz with paddles at the end of session. Whereas like expressed by Schellekens et al. (2021), the assessment of learning is about students assessing where they are with learning like in practitioner 1s lesson as students were able to paint and see how they were doing as they went along, although many assessment methods cross over. Therefore, when thinking of ways to do assessment for each lesson, I will ensure to focus on what I want students to achieve by end of lesson thoroughly, the lesson objectives, as I now understand the importance of this, to ensure I use correct assessment methods. Like Reece and Walker (2007) explain, there is an importance of knowing what you want students to know at the end of lesson, so you then know what you want them to learn throughout the class. 
The professional standards for further education have been provided to give a framework to aspire to, as well as ensuring that all individuals learning is structured correctly and cohesively (Welsh Government, 2023). Throughout the lessons taught by practitioner 1, practitioner 2 and practitioner 3, I could identify several professional standards that they all included, such as showing commitment to the learners are well-being, ensure inclusivity, ensure effective teaching and planning of lessons, with effective methods of assessment, whilst ensuring learners have a share of responsibility for their learning, build positive relationships and use of bilingualism (Welsh Government, 2023). With these professional standards in mind and after observing the lessons, I need to ensure both assessment of learning and assessment for learning are used, to ensure I achieve many of the professional standards, as well as being mindful of Maslow's hierarchy of needs. In connection with the bilingualism part of the professional standards, I noticed that Practitioner 1 didn't use any Welsh within the lesson and therefore it made me very aware to ensure I use Welsh to start the lesson and try and progress my Welsh further to ensure I can make an inclusive environment for all learners in the classroom. 
In relation to the classroom management, I have learnt from observing the 3 practitioners that the different teaching style used impacts the management of the classroom, and therefore I will ensure that when I teach, I am able to bring students back to the academic point that we are working towards, because in the words of Hulac and Briesch (2017), the classroom management is there to allow lessons to be taught, rather than to teach life lessons. With this in mind, after seeing the different teaching styles, and tying in the learning theories to them, in the future when setting out my lesson objectives and writing a lesson plan, I will be mindful of my delivery method to what I want to achieve. Like Reece & Walker (2007) state, a lesson plan is to act as a guide for individuals for each lesson. 
Observing my peers and reflecting on their practice has allowed me to see different styles of teaching, assessment options, classroom management and different tasks that can be used for a variety of topics. By observing a task, a vast amount of learning can take place, as the observing individual is engaged in similar processes to the individuals who are taking part in the task (Rohbanford, 2011).  
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Appendices 
Appendix 1 (Practitioner 1) 
 
PGCE PCET Microteach
Peer Observation Form
  
Guidance on this form: 
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant.  
Please remember to be constructive and respectful in your feedforward. 
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module. 
  
Section One: 
	Trainee Teacher Name: Gaia  Nichols-Oakes  
  
	Feedback completed by: Katie Morrin 

	Date: 23/09/26 
  
	Topic: Rock painting 


  
Section Two: 
Please comment on the below: 
Planning and Preparation: 
There was lots of preparation in terms of bringing in a range of paint brushes for us to use, many different paints, all different sizes of rocks and a handout. The handout had pictures of what we were aiming for, as well as a description of how we needed to do it.  
Teaching and delivery: 
It was an experiential learning technique used as we were involved from the beginning of the lesson. Gaia was very involved with us throughout the lesson and guided us to achieve our potential. Gaia explained in the middle reasons to why rock painting is good and has benefits, so the learning was happening throughout whilst we did the task. 
  
Links to professional standards: 
1. Enable learners to share responsibility for own learning and assessment – we took part in an activity, whilst Gaia showed us and took part too, allowing us to paint the rock and see what we could achieve, seeing the final product. 
2. Build positive and collaborative relationship – It felt a safe environment and Gaia was very present in the teaching, checking on how everyone was doing and praising the learners work 
3. Demonstrate dignity, courtesy and respect towards others – respecting that everyone had different ways to express themselves through the art and praises every individual on their efforts. 
4. Demonstrate commitment to learners, their learning, safety and well-being – setting out everything on the table and explaining the task at hand, while guiding us through the activity to ensure it was completed in a safe manner. 
  
What went well: 
Gaia demonstrated the drawing to us before we started so we knew was expected of us, and it was nice that when the painting didn’t go as planned, there was a lovely relaxed environment created around us so you didn’t feel bad. I also liked that there was a print out to complete the task, that we could then take away with us. Finally, there was a variety of colours and although there was an idea on the sheet of how to do it, Gaia encouraged us to paint the rock how we wanted to. 
  
Areas for development: 
In terms of the area of development, the lesson was lovely and relaxing but I feel like it may benefit from having a clear start and end point. I also thoroughly enjoyed painting and having the handout but feel like it could have had a few stages in picture form to aid us with painting, especially for when we got to take it home so we could try again another time. 
 
 
 
Appendix 2 (Practitioner 2) 
PGCE PCET Microteach
Peer Observation Form
  
Guidance on this form: 
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant.  
Please remember to be constructive and respectful in your feedforward. 
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module. 
  
Section One: 
	Trainee Teacher Name: Tracey Hughes 
  
	Feedback completed by: Katie Morrin  

	Date: 23/09/26 
  
	Topic: CPR 


  
Section Two: 
Please comment on the below: 
Planning and Preparation: 
The lesson was well planned out and you could see that all the resources were at the ready, even the dolls to do the CPR and paddles for the quiz, very organised. The timing was also well thought out and executed, nothing felt rushed, yet we were given lots of information to take away. Additionally, the PowerPoint was well written with just enough information on it without feeling overloaded. 
  
Teaching and delivery: 
It was very well delivered, having the written information first, in a short and concise manner, followed by a demonstration I found very beneficial, and then having a chance to try ourselves. There were clear stages to the learning process. Entry level behaviour was checked via asking a show of number on our hands, and a knowledge check via a quick at the end.  
  
Links to professional standards: 
1. Demonstrate commitment to learners, their learning, safety and well-being – this was apparent throughout, for example giving the comfortable environment, the trigger warnings and the layers of learning. 
2. Value and promote diversity, equality and opportunity and inclusion – When we went to do the activity, Tracey said if anyone needed to move the dolls onto the table to practice, the option was there, showing access to training for everyone. 
3. Understand importance of the Welsh culture and language as a bilingual nation – use of Welsh at the start of the lesson and little words throughout too. 
4. Demonstrate dignity, courtesy and respect towards others – a trigger warning was given before the video so if anyone needed to step outside they could 
5. Plan and deliver effective learning, teaching and assessment – these were clear throughout the lesson, clear stages of the lessons moving through checking knowledge, theory, demonstration and finally us taking part, with assessments checked at start and end. 
6. Build positive and collaborative relationships – made the room feel comfortable throughout, so you felt like you could ask questions and it was okay if you got something incorrect. 
7. Enable learners to share responsibility for own learning and assessment – by being taught the theory and having a demonstration, before then taking part in trying CPR on the doll, it allowed us to see how much we had learnt and if we could retain the knowledge. 
What went well: 
There were many things that went well including the use of Welsh at the start of the lesson, the clear stages of teaching and the amount of information that we were given. Tracey presented very confidently with all the knowledge, but also made us feel comfortable and included throughout, which helped the learning process. Trigger warning was given for the video showing there was thought for the audience. 
Areas for development: 
If there was more time available, it would be nice if the speed could be slowed down slightly as I found the first part was spoken quickly, but by 5 minutes in, the pace calmed down. 
Appendix 3 (Practitioner 3) 
PGCE PCET Microteach  
Peer Observation Form 
  
Guidance on this form: 
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant.  
Please remember to be constructive and respectful in your feedforward. 
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module. 
  
Section One: 
	Trainee Teacher Name: Mia  Kelleher 
  
	Feedback completed by: Katie Morrin 

	Date: 23/09/26 
  
	Topic: How media portrays crime 


  
Section Two: 
Please comment on the below: 
Planning and Preparation: 
A well thought out presentation, with many different elements to it. Could see that lots of preparation had gone into this as there was visual aids on the presentation, whilst Mia was able to give a lot of information.  
Teaching and delivery: 
The lesson was well delivered. The lesson starting with information and following onto us completing a research task, made us integrated into the lesson. We all had involvement within the lesson by Mia asking us questions and throughout the initial information being given and then completing the research task and sharing our findings. Additionally having an end to the lesson by looking at a recent newspaper was a lovely finish as it felt like the lesson had a start, middle and clear end. 
Links to professional standards: 
1. Demonstrate commitment to learners, their learning, safety and well-being – this was shown throughout the lesson by the amount of preparation and effort that had been put into the lesson, as well as the trigger warning for the content to be discussed. 
2. Demonstrate dignity, courtesy and respect towards others – ensuring everyone was aware of the trigger warning so everyone felt comfortable and allowing the students to express their thoughts without judgement. 
3. Maintain and update knowledge of my subject and how best to teach and assess them – Could see a large amount of research had gone into the lesson and thought into how best to teach the subject, like a research task suiting this task. 
4. Plan and deliver effective learning, teaching and assessment – this lesson was effective in teaching us the subject, while clearly seeing that there was entry level behaviour assessed at the start and the research task assessed how we understood 
5. Build positive and collaborative relationships – the class felt a comfortable environment where we could all share ideas and answers without judgement, a safe place. 
6. Enable learners to share responsibility for own learning and assessment – by us completing a research task, we were responsible for how much we did and gave the onus to us 
What went well: 
Mia was able to provide us with lots of information and had us very interested as all the topics were relatable. The Power point only had small amounts of information on with images so it didn’t feel like you were being overloaded with information, and Mia then shared additional information to explain. Mia got us involved throughout the lesson and made a comfortable environment. 
Areas for development: 
In terms of areas of development, the font and boldness of the Power point information could be changed, in particular the headings as I found them a little difficult to read. 
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