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Compare and Contrast two different play-based approaches, you should include a critical analysis of the curricula guidance (1500 words). 
Play-based learning is learning while playing. Children can interact with people and the environment through play-based learning.  In Addition, play-based approaches encourage a child's holistic development. According to Early Childhood (2023), play-based learning is a holistic approach that makes learning more enjoyable through play. 
One play-based approach is the Foundation Phase. The Foundation Phase is a developmental program designed to improve learning outcomes while promoting children's creativity, imagination, and excitement. The Foundation Phase is a crucial component of the curriculum and is based on the idea of learning by play. The seven Learning Areas of the Foundation Phase are taught through engaging, structured, hands-on activities and active learning opportunities. As stated by the Welsh Government (2019) the foundation phase is an exciting way of learning which is through play and curiosity. 
Even though there was a lot of variation throughout Wales, the Stocktake decided to visit and speak with educators from well-maintained schools. According to the Stocktake, the Foundation Phase principles were successfully implemented in these maintained schools, and the practitioners had a clear understanding of what made a successful Foundation Phase. They maintained standards focus, made good plans, and modified their pedagogy to fit necessary. Improvements in children's outcomes were observed throughout the Foundation Phase in cases where the implementation was successful. Improvements in reading, numeracy, and welfare were reported by the settings. The attitude towards learning and increased independence were two effects mentioned. Overall, the pupils seemed to take more responsibility and be more involved in their education. As reported by the Welsh Government (2014), the foundation phase works well and improvements were made in a variety of different aspects, including reading through the implementation of the foundation phase. 

There are a variety of issues and challenges with the Foundation Phase approach. During observations, it was uncommon to witness practitioners watching children to learn about their development. This was more frequently observed during focused activities as opposed to continuous ones. Additionally, it appeared that this was the same for all Foundation Phase year groups. It was discovered that staff members in non-maintained settings observed children much less frequently than those in schools. Many schools and settings struggled to arrange for child observations, with practitioners confused about when and how to do so, according to many Local Authority Training and Support Officers. This could account for the low number of observed observations. According to the Welsh Government (2015), practitioners were unclear and unsure about children's observations and how to do them correctly. 
To encourage play-based, child-initiated learning, the Foundation Phase demanded a shift in practitioner behaviour. This implies that the Foundation Phase teacher in Wales had to use a pedagogy based on a socioculturally informed theoretical understanding of the child. According to Wood (2004), the practitioner's responsibility in international models is to be both proactive in creating the learning environment and sensitive to the interests and learning preferences of the children. According to WJE (2015), practitioners' behaviour must shift, and they must promote a learning, positive environment for the children. 
When the Foundation Phase was first introduced, the vast majority of practitioners and important stakeholders greeted it well. According to the national study, 42% of lead practitioners in financed non-maintained settings, 59% of lead practitioners in schools, and 54% of head teachers indicated they were "looking forward to it." Merely 2% of the employees polled stated they were not looking forward to it. Additionally, according to 97% of head teachers, its introduction was well received by their Foundation Phase practitioners. As stated by the Welsh Government (2015), the majority of practitioners were eager for the foundation phase framework to be implemented. 
A second Play-based approach is the Curriculum for Wales. The Curriculum for Wales guidelines are designed to assist each school in creating its own curriculum so that students can progress towards the curriculum's four goals. Section 71 of the Curriculum and Assessment (Wales) Act 2021 established the Curriculum for Wales Framework, which provides official guidance. Collaboration and cross-disciplinary planning, learning, and teaching are encouraged within Areas under the Curriculum for Wales guidelines. This will allow students to integrate various experiences, knowledge, and abilities and create links across their study. This Framework contains 27 necessary statements of what matters. Since learners must gain an understanding of every statement, these provide a certain degree of stability in curriculum design across schools. According to the Welsh Government [Hwb], (2024), the Curriculum for Wales is a framework that includes planning and structure in the curriculum. 
According to the Curriculum for Wales 2022 guidelines, students should be given the chance to explore issues of culture, language, and belonging in both their local community and Wales in order to develop their sense of self. An international viewpoint gives students the chance to consider their obligations as international citizens in a diverse society, as well as to address the difficulties of pursuing a sustainable future. They should be exposed to situations that enable them to look deeper and draw connections between challenges in their community, Wales, the UK, Europe, and the larger world. In a multicultural culture, this will enable them to investigate healthy connections founded on tolerance, respect, and dignity. As stated by the Welsh Government (2019) students should look into issues in both their communities and Wales as a whole to find good connections and ideas. 
The Estyn's thematic study identified a few barriers to the Welsh curriculum. Finding time to think strategically and offering professional development opportunities to guarantee that all staff members comprehend the curriculum design process are two obstacles that must be removed to guarantee the successful implementation of the Curriculum for Wales. Stronger collaboration between schools and an awareness of the connection between curriculum and pedagogy are also necessary. According to the Estyn’s thematic report (2022) one main barrier was finding ways in which to help staff members understand the curriculum. 
The issue raised by the New Welsh Curriculum is whether the six Areas of Learning and Experience and the Four Purposes make up the cohesive curriculum that was envisioned. According to the Welsh Government's curriculum guidelines, the Areas of Learning and Experience support the Four Purposes and both curriculum components are equally important. Donaldson's desire that schools fulfil the Four Purposes and offer a broad, balanced curriculum makes this clear. The question posed is if the Four Purposes may be most effectively met by the Areas of Learning and Experience, and how a subject-based curriculum might help achieve these objectives. (Gatley, 2020, pp. 202-214)
The Donaldson Review of Curriculum and Assessment from Foundation Phase to Key Stage Four was commissioned by the Welsh Government in March 2014. In 2010, Donaldson conducted a similar evaluation for the Scottish Government, and Curriculum for Excellence was redesigned as a result of his findings. Alpesh (2024) shows the results of the Donaldson Review and the excellence of the curriculum. 
Most primary schools were using the Curriculum for Wales with good results. Some schools made further strides and were successfully implementing their methods, which included involving students in curriculum design. However, the curriculum's implementation was still in its early stages in a small percentage of schools. These schools frequently lacked a solid enough grasp of the Curriculum for Wales concepts and modified their lesson plans to emphasize student learning outcomes above methods of instruction. According to Estyn (2023), schools using the Curriculum for Wales found it challenging to know what to do and how to provide lessons using the curriculum standards required and necessary. 
There are a variety of both similarities and differences between the Foundation Phase and the Curriculum for Wales. The new curriculum for Wales differs greatly from the previous one in that it gives schools the freedom to create their own curricula based on local requirements, but only under specific restrictions. It takes the position of the 2008 Curriculum for Wales for Key Stages 2-4 and the Foundation Phase (3–7 years old). It includes special schools and pupil referral units, in contrast to the former curriculum. As mentioned by the Welsh audit (2022), the new curriculum for Wales is based more on freedom of choice with still rules in place. 
The curriculum for Wales cannot be delivered using an easy application. To help practitioners provide successful early education and enabling learning guidelines have been developed. This philosophy is based on providing children with engaging experiences in productive settings that cater to their interests and help them advance in their learning and development. In order to plan in a way that works best for the children, enabling adults should get to know them and try out various methods in the classroom. According to the Welsh Government [Hwb], (No Date), practitioners and adults should experiment with different options and methods in the schools. 
The most important lessons learned are that time, procedure, tradition, competitiveness, and motivation are the five primary obstacles to good curriculum creation. These obstacles can be removed with the right preparation, scheduling, and administrative assistance. According to Weber, S.M. (2010) the five main obstacles to an effective curriculum can be overcome using strategies including assistance and preparation. 
In order to give children, the best education possible, teachers have an obligation to stay informed and execute changes in the National Curriculum. Teachers can successfully navigate curriculum changes and make sure their instruction is in line with the changing educational nature by routinely reviewing official sources, participating in professional development sessions, working with colleagues, joining subject-specific associations, participating in online communities, reflecting, and embracing continuous learning. Teachers are essential in giving pupils the information and abilities they need to prosper in a world that is constantly changing by remaining updated and putting these changes into practice. Heart Teaching (2024) states that for children to receive the highest outcomes teachers play a vital role in this through reflection and learning about the curriculum.  

Considering the concept of the ‘Unique Child’, critically evaluate methods of assessment, progress tracking and age or stage related development methods within play-based curricula (1500 words). 
The Early Years Foundation Stage (EYFS) is a special framework that gives parents, and educators a variety of resources to guarantee a child's healthy development holistically. It is crucial to emphasize that each child will develop at their own speed. This is the idea of what is frequently called "the unique child." However, abilities need to be developed in order to meet the specific needs of the child. Therefore, all children will and should be included in a positive framework. According to Lauren (2021), the unique child shows and demonstrates that each child is an individual and will grow and learn at their own pace. 
One process of assessment is Learning Stories. Margaret Carr defines Learning Stories as "written vignettes of individual children" that are structured narratives (Carr, 2001: 90). An account of an important event in a child's life is called a learning story. The Learning Story is a constructive method of assessing children's learning in addition to being a collection of observations. Observing an entire activity or experience will document several aspects of learning and development. Brodie, K (No Date) suggests that learning stories is an observation method to document events throughout a child’s life. 
A type of documentation and observation that is produced in the style of a narrative story is the Learning Stories Assessment technique. The adult observes and listens to children as they play and explore. She might do this, for example, by taking a picture or writing down some observations, then writing a narrative about what she has witnessed to share with children and their families. (Naeyc, 2016)
There are a variety of benefits of the learning stories assessment approach. One main benefit is that it is very encouraging which increases involvement. In general, stories are more captivating and fascinating to read than more analytical reports of observations. Families and children can be invited to engage in assessment procedures by interacting with the learning stories and assisting in planning through the use of narrative and engaging photos. Hargraves, V. (2020) states that the learning stories assessment is interesting and engaging for children and adults. 
Another strength of learning stories is that it gives a sense of identity. A child's sense of identity is developed through the use of learning stories. Children can nurture their own interests and a crucial feeling of self-worth by being aware of what they are doing and comprehending how they learn. More interest in learning on their own initiative will result from this. A child's sense of belonging and community play a significant role in shaping their identity. Learning stories can be used to teach cultural norms to the children. They teach children what it means to belong to a community. (Educa, 2017)
There are also a variety of weaknesses of the learning stories assessment approach. Writing a learning story can take a lot of time, so these are frequently finished at a later period. This indicates that the learning story is frequently written weeks following the observation. This relies primarily on practitioners being able to recall the details. Because it might be challenging to recall so many aspects for every child, these learning stories might not be an accurate representation of the experience. According to Kelly (2016), the learning stories assessment is time-consuming and ultimately relies upon practitioners' memory to remember what took place in order to document correctly and accurately. 
Another disadvantage of learning stories is the subjectivity. The subjectivity such as the views and opinions of the adult determines the quality of the learning story. The frequency of writing and the length of each observation determine how much growth the Learning Stories technique can cover. Critics suggest that because creating a learning story takes time, Learning Stories are not produced frequently enough to accurately document a child's growth. According to Alexander, S. (2018), the learning stories assessment is based on views and opinions which could result in inaccurate findings. 
Learning stories would support the concept of the unique child as it is different for every child. Learning stories illustrate the complexities and intensity of events through detailed descriptions. They also describe the surroundings and interactions between teachers and students that promote and enhance learning. According to Hargraves, V. (2020), learning stories can promote the concept of the unique child through the details that can be included in learning stories. 
Another progress of assessment is the progression steps of the new curriculum. Progress is different for every person, and each person may advance at a different pace or choose a different route to reach their next learning phase. The progression steps, which take the form of achievement outcomes that broadly relate to expectations at that age, will be at 5, 8, 11, 14, and 16. These will assist educators and parents in determining whether progress is being made effectively. Twinkl (No Date) suggests that progression is individual to each child and that progression steps have certain expectations and specific ages to help progress be made. 
To help schools prepare for student advancement at each progression stage across the scale, each AoLE will include a progression narrative with "descriptions of learning." Each school's method of assessment will be based on these learning descriptions. According to EAS (2024), learning descriptions are provided to help children reach every stage of the progression steps. 
There are a variety of strengths of the progression steps of the new curriculum for Wales. One benefit is that it increases effectiveness. As students progress, their ability to study in a social and professional setting improves. As their effectiveness grows, individuals are able to independently locate sources of support and seek out the right kind of assistance. They pose more complex queries and look for and assess responses from a variety of sources. This includes more effective methods of self-regulation, identifying their next learning steps, and increasingly successful approaches to self-evaluation. The Welsh Government (2021) suggests that the progression steps help to promote effectiveness by students being able to assess and ask questions to benefit their learning and development. 
There are also some weaknesses in the progression steps of the new curriculum for Wales. Some respondents felt that the revised curriculum offers a more logical development from the Foundation Phase into Key Stage 1 across many transition points. The change from primary to secondary school and subsequently from secondary to university school was full of issues. Others believed that transitions would go more smoothly if the new curriculum improved young people's abilities and self-esteem. According to the Welsh Government (2019), the change over from one school to the next comes with issues. 
The progression steps of the new curriculum for Wales can support the concept of the unique child. All learners' needs have been considered in the development of this guideline, which acknowledges that each learner's identity, language, ability, history, and past learning will vary depending on their unique situation and the help they may require. According to the Welsh Government (2024), the progression steps of the new curriculum for Wales identify each child’s ability holistically and therefore support the concept of the unique child. 
It is vital that assessments should reflect on the individual development of children. Finding the ideal balance is crucial, even though assessment is necessary. Making sure that evaluation procedures are in line with the principles of play-based learning and are suitable for development is crucial. The overall aspect of a child's development should be reflected in assessments. In early childhood education, assessment is an effective tool that gives teachers the ability to develop each child's potential. When used carefully and with an emphasis on individuality, evaluation can provide useful information that directs instruction, promotes parental participation, and supports early intervention. Eyworks (2023) suggests that finding a balance in the assessment is important to ensure that the holistic development of a child is demonstrated and accounted for in assessments. 

Write a blog suitable for a professional publication (for example, Nursery World, Small Talk) linked to considerations needed when implementing a play-based curriculum/curriculum changes (1000 words). 
Outdoor Play should be mandatory.
Outdoor play should be compulsory in schools and childcare settings. It is so vital for children to experience and have time outdoors for a variety of different reasons including the child’s overall health and wellbeing. Children who spend time outside on a daily basis are more physically active and healthier. Encouraging children to run and jump helps them become physically fit and supports important developmental processes including the development of muscles. In addition, maintaining good health from an early age is another way to avoid issues later on. Children must spend time outdoors as it provides fresh air and helps children keep physically healthy and helps their development. According to Early Years Alliance (2022) Outdoor Play is so important to keep children healthy and fit. 
Outdoor Play in the early years is essential for the positive mental well-being of children. According to research by Carolyn Williams, it is shown that spending time outdoors has a significant positive influence on cortisol levels which is a chemical in the body linked to stress. It is suggested that spending 20 to 30 minutes outside had the biggest effect and benefit to children. According to her studies, being in outdoor spaces seems to raise parasympathetic nervous activity which is what relieves the causes of stress. Being outside not only makes you feel calmer, but it also decreases your blood pressure overall. For children to have a positive mental attitude and well-being, spending time outside is necessary. Miller, K. (No Date) suggests outdoor play for children is massively influential on the reduction of stress and better overall mental health and wellbeing. 
Outdoor play provides an opportunity for children to develop and grow their confidence. Outdoor play helps children develop their self-esteem. When children are outside, they seem more at ease with both themselves and other people. They feel less limited than they may feel indoors, and they play with confidence knowing that they can be louder and more noisy. Children's well-being and learning capacity depend heavily on their sense of self-worth and confidence. Children who are given the chance to succeed are more likely to feel content and a sense of well-being.  These children may succeed by running, jumping, or playing with their friends outdoors. According to Durant, S. (2018) outdoor play for children helps in the increase of children’s confidence as they can be more at ease and less worried. 
Another massive benefit of outdoor play for children is that it helps to promote risk awareness. Risky or difficult play is sometimes tried to be avoided, however, it is good for children to be aware and to challenge themselves by things such as climbing trees or rolling down hills. Children can explore boundaries, learn about risk and safety, and find their physical limits through the element of risk that these adventurous activities offer. A child's resistance to life's obstacles can be strengthened through challenging play, which also teaches them that it's crucial to persevere and try again even if they fail. These concepts have the power to affect a child's entire life and shape the way they handle difficulties in the future. Therefore, it is not only beneficial now but also beneficial at a later time in life. (Kids Planet, 2022) 
The outside setting can provide engaging circumstances for both adults and children to display different parts of their personalities that typically do not surface when indoors. In relation to Maynard, Waters, and Clement's research, it has come to the conclusion that outdoor play helps adults gain a better understanding of children and provides more effective educational interventions. Similarly, children tend to collaborate better with one another and have fewer arguments when playing outside. (Bento and Dias, 2017)
Playing outdoors is also a massive benefit for the appreciation of the outdoors. Children gain an appreciation for the environment. One survey found that 87% of individuals who spent a lot of time outside as children respected the environment. According to 84% of that sample, protecting the environment should still be a top concern. (Miracle, No Date)
When children play outside, they may let their imaginations run wild and enjoy themselves without the need for numerous toys. For instance, children can develop their creativity and social skills in an outdoor play area, which is a great place for pretend play. Outdoor play is important to keep children interested and to keep their imaginations passionate. Outdoor Play can help children to explore new sounds and textures and use their imagination. For example, they can use the sound of snapping sticks in their imagination. Little Tikes Commercial (No Date) suggests that outdoor play is vital for the increase of imagination in children by children just enjoying nature and the outdoors. 
Outdoor Play is also essential for children with special educational needs. Children with sensory sensitivity are stimulated and encouraged to explore all of their senses when they have access to outdoor play areas. Both fine and gross motor abilities are developed in well-designed outdoor spaces. They support children's proprioception, vestibular system, and movement and coordination. For children with sensory issues and some individuals with autism, it's especially crucial to emphasize outdoor activity rather than indoor activity. Playing outside, away from artificial, electric lights and crowded classrooms where sound persists, can be beneficial. While many may not notice the buzz created by electric lights, other children with special educational needs find it to be an unsettling distraction. It is always better to be outside in a natural setting with natural light. Early Years Alliance (No Date) suggests Outdoor Play is not only essential for children but is also vital for children with special educational needs. 
While research by O'Brien and Murray found that children's self-esteem, self-confidence, ability to work cooperatively, and positive attitude towards learning increased after participating in Forest School and outdoor play, an inspiring process that gives children, young people, and adults regular opportunities to achieve and develop confidence and self-esteem through hands-on learning experiences in a woodland environment, research by T. Gill demonstrated that outdoor learning boosts confidence, social skills, communication, motivation, physical skills, knowledge, and understanding. I truly believe all children should have outdoor play to help their development holistically. 
Therefore, Outdoor Play in my opinion is so important for children for a variety of different reasons including the overall holistic development of children and all the physical, social, and emotional benefits that outdoor play provides for children. (1071) 
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