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A critical evaluation and the and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.   (4087 words + 1000 equivalence appendices)
Before studying critical incidents within a classroom, it is important to identify what educational research is. Research is by nature a “professional approach to enquiry”(Gall, Gall and Borg, 2002, p. 1) which is organised and offers a way of compiling information “that is as accurate and reliable as we can get”(Fraenkel, Wallen and Hyun, 2012, p. 4). It is a way of developing knowledge for future praxis, but also to be able to apply that knowledge within different contexts. Dylan Wiliam (2020) suggests that as well as understanding the principles of teaching and learning we need to be able to apply them to our practice. This indicates that it is not only important to conduct the research, but also to reflect upon it. Hatton and Smith suggest critical reflection  
“implies the acceptance of a particular ideology, along with its accompanying assumptions and epistemology…..[to] form a particular framework for reflection”(1995, p. 35).
This combination of ideology, theory and research can allow us to become critical of not only our own practice, but also “critical consumers of educational research”(Dylan Wiliam, 2020). 

Critical Incidents involve describing and analysing a witnessed event within its context (Vachon and LeBlanc, 2011). Initially developed during WWII for pilots (Flanagan 1964 cited in Shapira-Lishchinsky, 2011), they are a form of qualitative research methods that were designed to identify key points of an event that could have contributed to its success or failure(Philpot et al., 2020). However, it is important to note that within education, these incidents are not always critical in the common sense of the word, they can be mundane, everyday events that are chosen to be investigated further (Bell and Waters, 2014). Tripp (2012) support this as he suggests that critical incidents are “indicative of underlying trends, motives and structures”. Critical incidents are a “form of reflection in action which facilitates the integration of theory and practice”(Keatinge, 2002, p. 34) as a way to develop ones “understanding of the cause of a phenomenon”(Tripp, 2012, p. 30) which can be seen as being crucial for the development of practice.

It is important to note, that despite the serious tone that a lot of the descriptions of key elements in education research have, we must remember that research is a tool to develop your own knowledge base, to become an expert in your chosen field and above all it is a “process of self-development that lifts you to higher levels of understanding.”(Newby, 2014, p. 28), which in itself can make research thrilling to undertake.

Following the BERA(2018) guidelines in order to preserve anonymity within this work the observed school shall be labelled as School A. School A is a primary school in a suburban area of Swansea. It is a relatively affluent area which is reflected in its low FSM levels (1.9%(Welsh Assembly Government, no date)). School A has approximately 245 on pupils on role ages 3-11, of which 12% have identified ALN and very few have EAL. As of 2019 School A was a green category school according to the National School Categorisation System(2019). Attendance is above both the national and local authority average at almost 96% and pupils that identify as an ethnicity other than white British is also above both the local authority and welsh average, at 20%(Welsh Assembly Government, no date). 
The observations within School A were conducted within a Foundation Phase reception class, most of the pupils were four years old from a variety of different backgrounds. Due to covid-19 many of the pupils had been out of nursery or other formal childcare for around 6 months and had not had a transition programme in place. The observational visit occurred at the start of their third week in school, and the first week that was not being utilised to conduct baseline assessments. Due to this the pupils were still learning the routines of the school, and relationships were still forming within the group.

The Foundation Phase was introduced in Wales in September 2010 (Department for Children, Education, Lifelong Learning and Skills, 2015). It is a holistic play based curriculum that is designed to inspire and develop imagination and creativity to encourage pupils to take ownership of their own learning which in turn makes it more effective(Department for Children, Education, Lifelong Learning and Skills, 2015). Although it is predominantly a child centred curriculum it is important to note that within the guidance there is a requirement to find a balance between the child led activities, and activities led by qualified staff(Department for Children, Education, Lifelong Learning and Skills, 2015). The aims of the Foundation Phase are to provide children with “the right foundations for good health, be actively engaged in learning and be equipped with the skills to reach their full potential.”(Department for Education and Skills, Department for Communities and Tackling Poverty and Welsh Assembly Government, 2013, p. 3). Research has suggested that when implemented following the original principles “it is achieving its aims”(Wainwright et al., 2016, p. 522) meaning that it is fit for purpose and helping young people achieve across the curriculum, while providing a good foundation of skills to develop lifelong learning.

When deciding upon the methodology to conduct this research it was important to ensure that it would link with the use of critical incidents within an educational setting. This meant that observations within a case study were the preferred method in gathering the evidence required. 

Bassey (1999) suggests that although it is easy to ask what a case study is, it is harder to define, especially when being used within educational research due to the relatively recent application in comparison to their use within psychology and similar more scientific fields. Cohen et al.(2011) give the definition that a case study is a particular situation or case that is studied whist acknowledging and accepting its many variables, through the use of a combination of different data collection methods. Within educational  research, case studies are often used as a method to collect the data in a way that allows us to analyse the what, why and importance of an event in a way that “brings out critical incidents”(Newby, 2014, p. 69). They allow us to study and interpret interactions within the environment on a micro and macro scale in that we are able to witness individual interactions between pupil and teacher, but we are also able to see how the whole school policies affect the learning within the classroom (Black-Hawkins, Florian and Rouse, 2007). 
The data collection method used within this case study was observation. Newby (2014) states that observations occur in a real time situation where the researcher collects data using a variety of techniques that can be highly structured or completely serendipitous. There are many variables in observational research, from how structured the observations will be, to whether you are undertaking the research in a participant or non-participant format. Within classrooms, observations are often categorised as naturalistic observations as researchers do not control the variables (Arthur, 2012) which contrasts to more experimental observations, that would happen within a laboratory setting. However, as it is not possible to be completely covert within a classroom; due to a child’s innate curiosity, it can be argued, such as in Newby (2014), that they can never be truly naturalistic as there will always be some form of modified behaviour.  A naturalistic observation can be used in both a qualitative and quantitative manner, within this research it will be used within a qualitative form.

It is also important to consider the most appropriate format of observation for this research, so that the research would be conducted in an ethical manner. Referring to Solvason’s (2017) work, she discusses ethics not only being in line with ethical procedures including confidentiality and consent etc. which are indisputably important, but also the need for research to reflect the caring and compassionate nature of educational settings. According to Degotardi (2008) familiarity within the classroom allows more natural behaviours to be displayed, reducing the likelihood of participant bias. Due to the impact of the aforementioned work by Solvason and Degotardi the research was conducted in an active and known manner (Newby, 2014). The Active and known manner from Newby(2014) is similar to both the complete participant and participant-as-observer on the continuum given in Cohen et al. (2011, p. 457) and the reactive observation alluded to in Arthur et al.(2012, p. 166). Within these styles of observation the researcher introduces themselves to the participants and observes in a manner that means they are able to withdraw and purely observe, but also interact within the group as necessary thus allowing a deeper knowledge of the cohesion of the group and the situation they are in.

The observations were conducted using a semi-structured formula, this meant that although the content of the observations was vague, there was a pro-forma that was being used to record and identify the critical incidents within the classroom. An advantage of this is that it reduces the behaviourist theoretical orientation that structured observations can be argued to have (Cohen, Manion and Morrison, 2011), subsequently allowing the study of the possible motivations for behaviours as well as the actions themselves. This in turn can be seen to give the research higher validity however it can also be argued to reduce the reliability as the findings would not be able to be replicated due to the variables of the situation. 

The observation notes for the critical incident are found within appendix 1.  The Critical incident that was observed within School A occurred within the reception classroom. The class had been completing some whole class, mixed ability, group work on the carpet with the teacher but were then put into groups, based upon ability, to compete the focus tasks. The groups consisted of 6-7 pupils that were sat around either the teacher or teaching assistant. The groups were mixed gender and ethnicity in reflection of the class, but they were grouped according to ability. Within the task observed this allowed for differentiation of work as some groups were overwriting with physical aids and others were underwriting independently. The groups were then drawing pictures in their books to support their written work. Within this setting the teacher led the lower ability groups and the teaching assistant worked to support the development of the higher abilities. The class teacher was using woodland animals for the grouping names so that they fit in with the class topic web for the term of ‘animals all around us’, this meant that although the pupils were ability grouped, they were not necessarily aware of this. This incident has been made critical as it led to the questioning of if ability grouping is the most appropriate method of grouping within a classroom, or if there are other more successful denominators within an educational setting.

The new Curriculum for Wales 2022 is based upon Prof. Donaldson’s Successful Futures(2015) report. It was commissioned by the Welsh Assembly government to review the education systems in place in Wales from Foundation Phase to KS4, and provide proposals on how to conduct reforms in order to improve the curriculum in Wales (Donaldson, 2015, p. 1). The report was called successful futures as it identifies and emphasises the importance of lifelong learning within wales in order to allow for “long term success and wellbeing”(Donaldson, 2015, p. 105). Within this report Donaldson identifies the four key purposes of the curriculum, these are: 
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(Welsh Assembly Government, 2015, p. 4)
The critical incident observed links to a couple of the purposes, the ambitious capable learners’ purpose as it was allowing the learners to build upon knowledge and skills that will lay the foundations for future learning opportunities. It could also be linked to healthy, confident individuals as by being in the differentiated groups all the individuals were seen to complete the task within a secure environment that may lead to increased self-esteem, helping them to feel more confident to participate and develop the skills needed to live life independently.  

This literature review will, in part, be looking into the use of ability or attainment grouping, specifically as a method of differentiation. Because of this the purpose that the incident links to most specifically is the ambitious capable learners. The aims of this purpose are to encourage young people to set high but achievable goals that utilise effective communication skills in English and Welsh whilst encouraging and developing critical skills(Donaldson, 2015). The observation saw evidence of this as the children were using cross curricular oracy skills to describe their weekend activities which in turn was developing their communication skills. They were then given praise from either the teacher or teaching assistant depending on which group they were with. 

Ability or attainment grouping within education is a highly debated subject globally, with links to multiple learning theories. The intention of this literature review is to summarise and evaluate some of the arguments both for and against this method of grouping in relation to the critical incident that had been observed. 

Mary Myatt (2020) implied that ability setting doesn’t benefit the majority of pupils, especially when combined with the diminished diet that she suggests many schools provide.  Myatt has also suggested that we need to favour scaffolding over differentiation(no date) within a classroom, as differentiation can place limitations on the learning of an individual as children will work to a form of self-fulfilling prophecy(2020). This was also identified within A. pollards(1986, p. 30) work where it states that performance was manipulated by the expectations of the teacher. This concept of placing perceived limits onto the individuals based upon teacher expectations is similarly alluded to in MacIntyre and Ireson (2002) when they discuss the negative impact on self-concepts that can happen within ability grouping. For the pupils in the lower ability groups, differentiation in this way can feel as a form of punishment especially when given repetition of the same activity (Cooper, 2014, p. 93). These negative attitudes can be seen to lower achievement as pupils may not feel that they can achieve the higher-level work or may not be given the opportunities or provisions to attempt it.
The issues surrounding pupil understanding of ability grouping have been discussed by many researchers, including Roberts-Holmes who’s recent research in England suggested that 65% of EYFS and KS1 teachers were in agreement that pupils knew what group they were in(2019). He then suggests that from his research he found clear indications that ability grouping reduced self esteem and confidence  stating that “early years groupings can create and produce negative learner identities”(2019, p. 6). This can have a long lasting affect as Boaler (in Roberts-Holmes and Kitto, 2019, p. 859) harrowingly states that 88% of pupils will remain in the same ability groupings from age 4 until they become school leavers. When combined with the statements from Myatt discussed previously it could be suggested that at the age of four teachers are identifying a group and inevitably setting limitations on their ability to achieve.

When looking at the way groupings were used within primary settings Baines et al.(2003) found that despite the regular classroom set up of small group seating the pupils were rarely working together. When pupils were seen to be working together it tended to be within certain subjects such as Science which can be argued to suggest that different grouping methods benefit different subjects. The subjects that were found to often be grouped within primary schools included English and Maths, one argument for this is that grouping within those contexts maybe out of the teachers control with Roberts-Holmes(2019, p. 3) suggesting that the ‘Read Write Inc. phonics programme instructs teachers to group based upon ability. This lack of control for the teacher is mirrored in Boaler(2005) when she says that teachers who go against the pressures to ability group are not only in the minority, but also have to be brave for standing up to the pressures imposed by outside agencies and governments.
Often within schools pupils will be grouped into ability setting for core subjects such as English and Maths that will then be used for other subjects, meaning that they may not be challenged within them, according to Gardner’s multiple intelligence theories there are up to nine different strengths in intelligence, and it is up to the teacher to work to support and challenge pupils based up this(Gardner 1993,1999, in Cooper, 2014, p. 93). This lack of differentiation in groups across subjects can be seen as negative as the children may not be fully engaged within a subject due to the mismatch of their ability to the task given and therefore may not reach the progressions that they are capable of.  

Another suggested concern with the use of attainment grouping is the dichotomy between the use of language within high and low groups. Roberts-Holmes and Kitto (2019, p. 858) allude to the difference in adult intervention of off topic conversation, suggesting that within high ability groups the social opportunity to discuss previous experiences is encouraged, whereas within lower ability groups adults intervene when they feel the conversation is off topic. Boaler (2005, p. 1) suggests that this segregation may limit the stimulation of thinking that may occur in mixed set groupings again preventing the ability for peer development within the classroom. This method contradicts Vygotsky (in Roberts-Holmes and Kitto, 2019, p. 858) who implores the importance of familiarity  within peer groups to establish shared meaning within their conversations as a way to develop through social processes.

In contrast to the above, it is suggested through Vygotsky’s work that children do not develop in isolation, but when they are within a social matrix(Gray and MacBlain, 2012, p. 71). This ‘social matrix’ is developed through the different bonds a child will make with their peers in order to work towards a shared goal(Corsaro, 1992 in Gray and MacBlain, 2012). One of Vygotsky’s most influential theories is the Zone of Proximal Development (ZPD), this provides a model to identify and explain the optimal levels of support for an individual with support. It has been suggested that the ZPD can be used in a diagnostic manner to develop learning schemes to support and challenge the learners(Gray and MacBlain, 2012, p. 78). Within educational settings the theory of ZPD has often been applied to the concept of ‘scaffolding’; this is defined by Bruner as a method of helping the child to succeed and then as their skills develop reducing the level of support until they become able to master the task themselves (1983, p. 60). More recently the traditional definition of scaffolding given by Bruner has been adapted to also include the use of physical aids(Davis and Miyake, 2004) meaning that scaffolding is no longer a one-to-one approach and can be applied to small groups with an adult there to provide support. 

Vygotsky’s social constructivism model further supports attainment grouping as it can be argued to be most effective when used within mixed ability groups, because it provides opportunities for the pupils themselves to fill the role of the more knowledgeable other(Cooper, 2014, p. 109) as a complement to the teacher filling that role. This is supported by Justice et al.(2014, p. 1722) who drew the conclusion that not only is it beneficial for pupils to be surrounded by peers with high levels of achievement, but also that there are positive associations between a class grouping and the individuals growth throughout an academic year. 
Bandura’s well-known bobo doll experiment put forward theory of social learning, He argued that although different models of conditioning that had been developed by the likes of Skinner and Pavlov could be applied to social learning, there were two key factors that were arguably more important (Gray and MacBlain, 2012). These factors are imitation and identification. Both imitation and identification can happen from an individual experiencing the behaviours and language of both peers and adults to replicate them and learn from them, so that when they are in a new situation or face a new topic they draw upon the internalised learning from their own observations (Gray and MacBlain, 2012) thus reinforcing the benefit of peer learning within a classroom.

Within such a young cohort the developmental range between a child who has just turned four (August born) and the September born child who has just turned five can be monumental especially as it equates to a quarter of the younger child’s lifetime. This vast variety of maturation, both physically and developmentally, can pose a huge challenge to a teacher and they may have to draw on their own observational skills to be able to plan appropriate lessons for the group (Gray and MacBlain, 2012, p. 145). Due to the differences in pupils age related milestones it may be that the ‘low ability group’ coincides with the younger pupils as they have not yet reached the same levels of maturation. 

Another argument for the use of ability grouping within a classroom, is the potential benefit to behaviour management. Baines et al.(2003)suggest that within some contexts ability grouping can encourage classroom cohesion and despite it not necessarily improving learning in its own right, due to the potential improvement in classroom dynamics and the increased ability for the teacher to present the lesson improvement may still occur. 
With the current global pandemic, combined with the phasing in of the new curriculum in Wales, it is as important as ever to strive to achieve best practice through reflection and evaluation both of and in practice. For this initial meet test share bridging activity, a model was provided to observe and reflect upon the critical incidents within the classroom. The observational field notes provided were adapted from Fletcher wood 2016 and provided guidance on the observation of the incident and the context surrounding it. This allowed a thorough contextual observation to happen and provided a foundation to evaluate the critical incident. There are many different models for reflection within education. This research used Kolb’s 1984 experiential learning cycle. Kolb’s cycle was chosen as it highlights the importance of reflecting upon a concrete experience in order to progress learning(Kolb, 1984).  Kolb’s cycle involves a continual loop where you firstly have an experience, then reflect and upon it and apply it to literature in order to form explanations, before applying it to future experiences(Boud, Cohen and Walker, 1993). Although there are many criticisms of Kolb that often focus on the circularity of the model, and argue that this limits learning(Barnes and Sharp, 2004), it is a reflective model that has gained substantial empirical support through its wide acceptance within education and many other fields(Manolis et al., 2013). 
Both the field notes and evaluations for the critical incident that has previously been discussed and also three other critical incident observations, can be located within the appendices.
As discussed, groupings are used across schools globally, as a way to differentiate the learners, assess progress and as a form of classroom management. Due to this there is a large breadth and depth of research on grouping. However, there has been limited research on grouping within the Foundation Phase in Wales. Because of this the research used was gathered from across the world, however it is still applicable to grouping practices within Wales.
Following the critical incident that was observed in School A, a discussion was held with the teacher and it was discovered that the groupings are different for English and Maths, and also that the groupings have already been changed, with the intention of using assessment for learning strategies to continuously adjust the grouping as necessary. 
From the research we are able to see clear rationales both for and against ability grouping within primary schools. The continual assessment used within School A may prevent the stagnation of grouping that was alluded to within the literature review. The pupils currently seemed unaware of the meanings of the groups that they were in, something that may be aided by the continual adaptation of the groups, however as the year progresses it is something to be conscious of as they may develop an understanding of why they always work with the same people. The continual adaptation may also help to prevent any teacher or learner biases to form, which will hopefully aid the pupils long term achievements. 

A strong argument for the use of ability grouping is that it aids with differentiation; within School A it was clearly beneficial as it meant that more physical support could be provided to the lower ability group to enable them to develop skills that will allow them to participate in all subject areas. The use of a more knowledgeable person was clear, and at times it was possible to see both the teacher and the pupils take in this role, this further links to the new curriculum as the pupils are taking responsibilities within their groups for learning. It also strengthens the links to the teaching standards as supports the pedagogy strand by promoting appropriate challenges which in turn may encourage the motivation to achieve. 

To conclude, this research was conducted in an observational method, this allowed for a greater understanding of the context in which the critical incident occurred. It also was a valuable tool to show how research can be used within future practices to develop teaching standards across wales. Professional learning and innovation are two of the five sections of teacher standards in Wales, and they both have strong links to the importance of reflective practice within a classroom. Due to the current situations within schools, the observation day was limited, however a range of possible critical incidents were still observed. Through the use of grouping as a critical incident, further knowledge was gained that will benefit future praxis. The development of understanding around the current use of grouping, and the long term effects that grouping can have on an individual’s self-esteem and likeliness to achieve have provided possible solutions and awareness that may help change the attitudes and applications of attainment grouping. This links to Donaldson’s four purposes as it may encourage young people to strive to achieve and become ambitious capable learners through out their education, rather than being limited by the biases put upon pupils at a young age. 
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Appendix 1
OBSERVATION / FIELD NOTES 1
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
28.09.20 AM session 1 reception

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
This was a reception whole class indoor session. The pupils have only been in the class for three weeks, and had not had any transition period prior to the summer holidays due to COVID-19. Some of the pupils had not put this school as prefered placement and subsequently were still forming friendships within the class.
The morning session began with class coming in to sit on the carpet having put their bags and coats away. They sat on the carpet for the register and a welcome activity. The teacher then explained to the class that she had asked “mummies and daddies” to talk to the pupils about their weekends and she wanted to talk to them about that. After asking a selection of pupils about their news she introduced the carasole activities. These were four stations of fine motor skills such as colouring, cutting and basic pensil control. She then explained that two groups would be using their ‘learning journey’ books to complete a writing task with either herself or the HLTA. The work covered two of the AoLE – Language literacy and communication, and Health and wellbeing. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
The class was a very welcoming environment with lots of colour. The pupils were all very excited to arrive and appeared happy. They were beginning to follow class routines with little prompting, for example only a couple needed to be prompted on how to answer the register. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Due to the layout of the classroom it was clear to the pupils that whilst on the carpet they would be sat looking towards the teacher. The class were all very excited to be sharing their news with their peers. The majority of the activities were desiged to develop the fine motor skills of the class. The teacher chose this as it was an area that she noticed skill gaps in multiple pupils.  The work linked a couple of Donaldsons key perposes – Ambitious capable learners and Healthy confident individuals



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

There were posters up within the classroom that displayed the school motto and motivational posters. The class were sat in friendship groups whilst on the carpet and then were put into groups and given stations or “missions” to work on. During the carpet work the TA supportd the class by attending to pupils who had personal care needs and other queeries that may otherwise disrupt the classroom. 

When explaining the “misson tasks” the teacher stood up and modeled each activity for the class to see. For harder activities, like coulouring in a rainbow she provided an exlemplar for the more advanced colours indigo and violet, she also used the classroom decoraton to provide an option for the pupils who couldn’t blend or match the letter sounds to form the colours to match the letters and provide a visual reference to the colours.

The class were focused on the activites, with many pupils comepleting their tasks independently.

The pupils were very focused when working with both the teacher and HLTA and followed instructions.





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All pupils were able to access the morning session as multiple levels of work were provided as choices for each child. The class teacher had group the class based upon ability and was providing differentiated work accordingly. 

The lower ability groups spoke their sentences to the teacher or HLTA and then using a yellow pen they wrote in the books for the pupils to overwrite. The higher ability groups again gave their sentenses, but this time the teacher or HLTA used a green biro, and the pupils copied it out underneath.


Some of the class had physical aids to help with pencil grip.






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

During the introduction to the task the teacher was seen to ask for some “good sentences” that described the pupils weekend. The use of positive reinforcement and phrases such as “thats a lovley sentence well done” were then observed.
The teacher and TA were giving constant feedback to the pupils within their groups, including providing guidance on how to correctly hold the pencils and scissors. 





	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

During the morning session there were a few occourances that could be identified as critical incidents. These were
· One child was observed to be moving toys arround in the boxes at the back of the carpet area whilst the teacher was asking other pupils about their weekends. This led me to wonder if the session was engaging enough for them, or if they needed more stimulation. 
· The class were put into ability groups to complete the tasks with the Teacher and HLTA. Why were they grouped in this way, is there a reason for ability grouping rather than mixed ability?
· At one point during the carpet time a pupil disclossed that “my daddy is 44” the teacher then engaged with the comment to say how there are a lot of fours in the pupils house as the pupil was also four. Following this multiple children began to shout out the ages of their parents. The teacher asked them to stop shouting out and said that the class were going to stop toalking about mummy and daddies ages as they would be there for a long time. The HLTA then giggled following which the entire class burst into laughter. This was a clear disruption to learning which made me wonder how this could be better addressed in the future.










CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Reception 
Morning session
Indoors classroom
Teacher and HLTA snd class of 24

The pupils were still relitavely new to the environment, having only been in school for three weeks. For many of them it was the first time since march tht they had been in a school environment due to COVID-19. Due ot this they were still forming friendships within the group. 

After asking a selection of pupils about their news she introduced the carasole activities. 

These were four stations of fine motor skills such as colouring, cutting and basic pencil control. She then explained that two groups would be using their ‘learning journey’ books to complete a writing task with either herself or the HLTA. The work covered two of the AoLE – Language literacy and communication, and Health and wellbeing. 


	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The class were put into ability groups to complete the tasks with the Teacher and HLTA. The groups consisted of 6-7 pupils, that sat around a horseshoe table around either the teacher or HLTA. The groups were mixed genders but not mixed ability. Within this setting i was able to see how the teacher was able to use the grouping to be able not only to adapt the teaching through differentiation but also by using small groups she was able to use AfL strategies to continuously assess the pupils skill development and rearrange the groupings if necessary. 

This incident made me consider the following questions Why were they grouped in this way, is there a reason for ability grouping rather than mixed ability? Would it make a difference to be gender grouped? 
Does it link to cognitive load theory, as it is a new skill for many of the pupils? Is it Vygotskian as the skills are being developed with a ‘more knowledgeable other’.  Was the work differentiated for the different groups? How was this assessed? Was it successful?








Appendix 2
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
28.09.20 AM session 2 reception

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
This was a reception whole class indoor session. The pupils have only been in the class for three weeks and had not had any transition period prior to the summer holidays due to COVID-19. Some of the pupils had not put this school as their preferred placement and subsequently were still forming friendships within the class.
The second morning session began with class coming in to sit on the carpet following their breaktime. The teacher then asked the class to stand up as they were going to sing their number songs. This began with a song from 1-10 forward and backwards followed by a song 1-20. After this the class were told that they would be carrying on with the carousel activities from the morning, but instead of writing their weekend news with the HLTA and teacher they would be looking at number formation 1-3. As part of this, before the teacher dismissed the group into the activity areas, she did some simple action rhymes to help the class. The work covered three of the AoLE – Language literacy and communication, numeracy and maths and Health and wellbeing. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
The class was a very welcoming environment with lots of colour. The pupils had very high energy levels following breaktime. However quickly settled into the singing, and the work that followed. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Due to the layout of the classroom it was clear to the pupils that whilst on the carpet they would be sat looking towards the teacher. When doing the number rhymes the teacher bought up a large version of a poster she had on display onto the interactive whiteboard. This helped to focus the pupils onto the maths activities. The work linked a couple of Donaldson’s key purposes – Ambitious capable learners and Healthy confident individuals



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

There were posters up within the classroom that displayed the school motto and motivational posters. The teacher used some of the time she was explaining the activities to the pupils to encourage them to look at the maths display wall. 


The class were focused on the activities, with many pupils completing their tasks. Some of the pupils preferred one activity to others and subsequently they were seen to complete multiple levels of the same activities, rather than choosing the one sheet to work from and then moving to a different ‘mission’

The pupils were very focused when working with both the teacher and HLTA and followed instructions.






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

All pupils were able to access the morning session as multiple levels of work were provided as choices for each child during the ‘missions’. The class teacher had grouped the class based upon ability and was providing differentiated work accordingly. The groups were different to the literacy ones used in the earlier morning session.

Some of the pupils were given physical aids to assist with pencil control. 







	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

As the class were working with the teacher, she was assessing their pencil grips and helping either verbally or physically depending on the needs of the learner. This was especially true for the small group that were using the physical aids. Following the session, she explained that she had already moved some of the groups around, and would probably do so again before half term.







	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

During the second morning session there were a couple of occurrences that could be identified as critical incidents. These were
· One child wanted to repeat the same task rather than challenging themselves to start another or progress to a harder level, did they find the work too hard? Are they old enough to have developed the skills necessary to self motivate?
· The use of songs to develop number knowledge. Why were songs being used? 









CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Reception 
Morning session
Indoors classroom
Teacher and HLTA and class of 24

The second morning session began with class coming in to sit on the carpet following their breaktime. The teacher then asked the class to stand up as they were going to sing their number songs. This began with a song from 1-10 forward and backwards followed by a song 1-20. After this the class were told that they would be carrying on with the carousel activities from the morning, but instead of writing their weekend news with the HLTA and teacher they would be looking at number formation 1-3. As part of this, before the teacher dismissed the group into the activity areas, she did some simple action rhymes to help the class. The work covered three of the AoLE – Language literacy and communication, numeracy and maths and Health and wellbeing



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Whilst the teacher was introducing the lesson
· One child was observed to be moving toys around in the boxes at the back of the carpet area whilst the teacher was talking to other pupils. This led me to wonder if the session was engaging enough for them, or if they needed more stimulation. 
· This could possibly link to Maslows hierarchy of needs. 
· As the teacher wasn’t responding to the child was this a form of negative reinforcement and behaviourism?








Appendix 3
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
28.09.20 PM session 1 reception

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
This session was after lunch break, Initially the group were sat on the carpet as the teacher explained that they were going to be playing a memory game. She then asked the class to find their coats and wellies if they had bought them ready to go outdoors as part of “Mucky Mondays”. The activity involved the class each finding two objects to use as part of a memory game that was undertaken outside. The class then came back inside to complete a second memory game in small groups with made up names that used alliteration. 




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)
The pupils had very high energy levels following lunchtime and were all very excited to go outside. They appeared to enjoy the space they had whilst using the schools outdoor learning provisions and were very good at following directions when having to cross over the car park and listening out for the whistle. 
Some of the pupils struggled to focus during the outdoor activity and became very distracted by the environment. Once they were back inside the pupils settled down and listened well to the adults. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


  The work linked a couple of Donaldsons key purposes – Ambitious capable learners and Healthy confident individuals 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher explained what the outdoor activity would be through use of a classroom example. The class listened and joined in, showing that they had some level of understanding of what was required to complete the task.







	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

The class were split into mixed ability groups, and the HLTA was asked by the teacher to ensure that all the pupils were working together when repeating the alliteration names. This meant that nobody was singled out or felt pressured when completing the game.




	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

When demonstrating the memory game with the class the teacher was able to assess the classes level of understanding and was able to adjust the starting point accordingly. She divided the group into mixed ability and asked that the memory games began with three items and one being removed. She then asked if more items could be added as the activity progressed depending on how the groups were doing. This was then repeated for the indoor memory game.




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

During the description of the task I witnessed children were shouting out repeatedly. The teacher was then repeating “hands up” and “we don’t shout” repeatedly until she asked a pupil the answer the question. After asking a few pupils she then asked them to only put up their hands if they knew the answer. This made me consider different classroom management techniques, and how they would relate to early years. 


Within the afternoon session I was asked to assist with leading a group outside, so was unable to observe this section.









CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	PM 1 session
Reception class (age 4)

This session was after lunch break, Initially the group were sat on the carpet as the teacher explained that they were going to be playing a memory game. She then asked the class to find their coats and wellies if they had bought them ready to go outdoors as part of “Mucky Mondays”. The activity involved the class each finding two objects to use as part of a memory game that was undertaken outside. The class then came back inside to complete a second memory game in small groups with made up names that used alliteration. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	

During the description of the task I witnessed children were shouting out repeatedly. The teacher was then repeating “hands up” and “we don’t shout” repeatedly until she asked a pupil the answer the question. After asking a few pupils she then asked them to only put up their hands if they knew the answer. 

This made me consider different classroom management techniques, and how they would relate to early years. 

Are there any links to Pavlov? Does it link to Piaget’s idea of readiness? Was the shouting out actually a sign of Vygotsky’s external symbolic stage where thinking out loud is used to help with internal problem solving? 

















Appendix 4
OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:
28.09.20 PM session 2 reception

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).
After the Memory games the class were helped to wash their hands and then given their afternoon drinks. They came and sat in peer groups on the carpet for a story whilst drinking them. The teacher read the ugly duckling story from a book and followed this up with a YouTube video with a song that was played twice, once to listen to and once for the children to join in. during the second play through the HLTA was getting lunchboxes and coats ready, whilst the teacher was ensuring the pupils had all been to the toilet before home time.
The work covered two of the AoLE – Language literacy and communication and expressive arts.




	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviors towards learning seem like at this point in time?)

During the story the class were very attentive, and all sat to listen without any interruption. Once the song had started, they became a little more unsettled, especially once they realized the HLTA was preparing things to go home.



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Due to the layout of the classroom it was clear to the pupils that whilst on the carpet they would be sat looking towards the teacher. 

  



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The class were told that they would be listening to a story and they all knew to then sit and listen. 






	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?





	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

The teacher was asking questions as she was reading that related to the pages of the story. Some examples are asking if the class knew what a baby duck was called, and if they knew the different animals on each page. 



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

I witnessed that the children all knew to hang up their coats and sit on the carpet. They all sat cross legged on the floor and were very attentive.  – is this part of a daily routine? – is it a behaviour management strategy?









CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	Reception class (4 years old)
Second afternoon session

After the Memory games the class were helped to wash their hands and then given their afternoon drinks. They came and sat in peer groups on the carpet for a story whilst drinking them. The teacher read the ugly duckling story from a book and followed this up with a YouTube video with a song that was played twice, once to listen to and once for the children to join in. during the second play through the HLTA was getting lunchboxes and coats ready, whilst the teacher was ensuring the pupils had all been to the toilet before home time.









	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
I witnessed that the children all knew to hang up their coats and sit on the carpet. They all sat cross legged on the floor and were very attentive.  – is this part of a daily routine? – is it a behaviour management strategy?

Does the story link to the development of oracy skills? Does the concerns raised by Miller and Pound (2011) apply here? Are they developing a positive relationship with reding that could be suggested to lead to higher attainment in the future?
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