Reflection-
What is quality?
Quality provision is important in an early years setting as it positively effects the child’s language, communication and cognitive development (Foundation Years, no date). A ‘Building a Brighter Future’ plan was established by the Welsh Government (2013) who noted that experiencing a high-quality setting can have a profound influence on a child’s development and future life opportunities. A project known as the EPPE – Effective Provision of Pre-School Education discusses similar findings which also suggests that high-quality settings have a profound effect academically as well as the development of self-regulation and social communication (Sylva et al., 2004). The Welsh Government (2014) also suggests that quality provision in the early years can help reduce aggressive behaviour whilst improving independence, concentration, reading and mathematical skills and improve language. This shows the importance of early years practitioners and settings striving to have high quality provision to give children the best possible chance of having successful futures, as portrayed by Cwlwm (2016).
Achieving quality provision however, holds challenges with Campbell-Barr and Leeson (2016) identifying that practitioners, parents, children, managers and other stakeholders having different perceptions on what quality practice is and looks like. Cottle and Alexander (2012) found that different meanings of quality varied depending on the setting and the experiences of the practitioners. It is suggested by Cottle and Alexander (2012) that some settings can be influenced by official’s as many see inspection reports as a target for quality, compared to other settings that believe in placing more emphasis on the social and emotional growth of children focused attention to each child’s unique needs as a sign of high-quality practice. As a result, it is crucial to sustain a balance between giving children engaging and rich play experiences that fit their needs and the expectations of curricular objectives (Cottle and Alexander, 2012).Slot (2018) argues that quality cannot be described as one meaning as there are several characteristics. Bonetti and Brown (2018) agree explaining that structural quality is a characteristic which refers to measurable traits such as staff to child ratios, training, qualifications, physical environment, and policies whilst process quality refers to the interactions children have in the setting as well as their experiences (Edwards, 2021). Also, Edwards (2021) implies that process quality can have a direct impact on a child’s learning and development compared to structural quality which can have impact a child’s experiences indirectly.
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The REPEY study (Siraj-Blatchford et al., 2002) identified that interactions such as sustained shared thinking can contribute to enhancing an early years setting through displaying warmth and encouragement towards their relationships with the children. Brodie (2014) expresses the value of sustained shared thinking as the basis for children to develop their communication and language skills. According to Siraj-Blatchford et al., 2002), sustained shared thinking develops when individuals work together intellectually to further extend knowledge, overcome problems and assess activities. However, research shows how practitioners understand the importance of sustained shared thinking for children’s development but it does come with some implications suggesting an urgency for access to training so all practitioners are aware of the effectiveness of sustained shared thinking and what it means (Purdon, 2014). As a result of these drawbacks in research, the Sustained Shared Thinking and Emotional Wellbeing Scale (SSTEW) was introduced as a quality insurance tool that concentrates on the support for learning and development for children through the role of the adult (Kingston et al., 2015).
The SSTEW scale was produced to help support sustained shared thinking through well trained adults observing how the child interacts and their use of body language in situations (Howard et al., 2018), as well as encouraging children to build on what they are learning with the adult respecting their decision making and base it on what interests the child to keep their attention visible (Siraj-Blatchford and Manni, 2004). Lancashire County Council (2020) believes the SSTEW also concentrates on the emotional well-being of the child, therefore understanding the importance of positive relationships is paramount for practitioners as children need to feel understood and accepted. The Social Service and Well-being (Wales) Act 2014 supports this as it emphasis that well-being is vital (Welsh Government, 2019) which is also a key area written in the Quality of Care Review by CIW (CIW, 2019). 
Five sub scales are the key themes used in the SSTEW scale that include trust, confidence and independence, social and emotional well-being, supporting language and communication, supporting learning and critical thinking, and assessing learning and language (Hoare, no date). This is evident in the Foundation Phase as it links areas of learning to language, literacy and communication as well as personal, social and wellbeing which suggests that the SSTEW scale is aiming towards overall academic results and targets which contributes to quality provision (Welsh Government, 2015). Play Wales (2023) also refers to how the Welsh Government have established seven core aims guided by the UNCRC that is mentioned in the Foundation Phase. One relates to giving a child the best start in life and support throughout their future to develop successfully which is enhanced through the use of a quality assurance tools such as the SSTEW scale (Play Wales, 2023). Another core aim states that children should be listened to as well as have their views, beliefs and opinions respected which links with article twelve, thirteen and fourteen of the UNCRC (Unicef, 2019) and is also incorporated in SSTEW scale. As well as this, poverty can have a great effect on children but educational opportunities and access to learning should be easily achievable despite living in poverty (Play Wales, 2023). Estyn (no date) indicates based on evidence from annual reports, high quality early years settings can make a difference on reducing the inequalities and have the skills to provide support to parents from different backgrounds. Closing gaps with economic equalities can therefore be achieved through the SSTEW scale as it pushes for improvement and develops quality within the setting. 
The SSTEW scale is to be carried out by well trained and skilled staff (Evans, 2018) who are observed interacting with the children which suggests how well they know the child and how best to support the child’s curiosity. However, due to a lack of funds and time, high quality training is often out of reach for practitioners so many may not have the knowledge and skills needed to sufficiently engage with children for the best outcomes (Croner, 2020). The SSTEW scale also portrays the importance of parent partnerships in regards to quality outcomes for a child and therefore helping parents in continuing the interactions and learning at home is key which links with the national minimum standards (Welsh Government, 2016). Cottle and Alexander (2014) agree suggesting that good parental interactions are associated with children more likely having strong emotional wellbeing. Howard et al., (2018) implies that SSTEW can be easily accessible to parents so they can also support and develop their child’s learning. On the other hand, parents may lack information and training on the importance of further child development in the home and therefore not get involved in their learning (Sharon, 2021).
To conclude, Nutbrown (2012) believes staff who are involved with meeting the child’s needs and have higher qualifications will meet the needs of the early years setting and help improve quality provision. This is because Melhuish (2015) identified that not all practitioners may be prepared for the different subclasses within the SSTEW scale. Therefore, Social Care Wales (2017) recognises that all staff working in an early years setting must hold a level three or above qualification to secure high quality provision.
Baby Effective Early Learning Programme (BEEL)
All establishments that offer early education and care for children from birth to three years old are able to participate in BEEL, a programme of assisted self-assessment and improvement which helps settings push further than the minimum standards (Bertram and Pascal, 2006). Nursery World (2023) agrees stating that ECEC settings are invited to take part in BEEL's rigorous, approachable, and achievable quality improvement and assurance system. It is a programme that not only establishes quality standards with minimum performance standards for all settings, but also has the potential to gradually equip ECEC staff and leaders with the skills necessary to conduct systematic self-evaluations that result in planned and continuous quality improvement. Betram and Pascal (2006) go on to say that the self-evaluation entails the methodical gathering of data that shows how the setting complies with the Early Years Foundation Stage Framework, the national standards, and the new inspection framework. It also assesses the standard of the learning and development opportunities provided to and experienced by young children (Betram and Pascal, 2006).
Th evidence founded through the BEEL self-evaluation process encourages settings to engage in a process of deep level, longer-term organisational development in addition to giving settings the information necessary to demonstrate compliance with the quality assurance requirements (Crosse, 2013). The BEEL Program accomplishes this by offering a clear and focused change approach that builds on and expands the knowledge and abilities of individuals who interact with young children in a variety of early childhood settings (Bertram and Pascal, 2006). All providers should adhere to national minimum standards or expectations, but there is a need for improvement methods that go above and beyond these limitations and support a culture of ongoing quality improvement (Mather et al., 2012). The BEEL Program's goal is to give all settings the tools they need to accurately and rigorously capture the essence of quality as it is reflected in practise; investigate how individuals within each setting, including parents/caregivers and children, perceive and experience the quality of learning and development offered; plan, after reflection, for specific and attainable improvements in that perceived quality (Mather et al., 2012).
To conclude, the goal of the BEEL Project is to make the National Standards' baseline the place where quality improvement begins rather than where it ends. BEEL establishes the minimal regulatory requirements, but builds on each setting's previous best by carefully and thoroughly carrying out a sustained period of self-evaluation that results in improvement through externally controlled action planning. Hence, quality is not a limit that is attained or a boundary that is passed but rather a constant and on-going process of development. This is the core idea behind the BEEL quality method.









