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	Targets
	How you have worked on this
	An example can be found on

	It would be even better if you could use past tense consistently to report your project and avoid length sentences. 
	I have made a conscious effort throughout my assignment to ensure I am using all past tense vocabulary when referring to my previous observations and practice. 
	When I am discussing my experience and what I did during the ‘Developing an Action Point, Reflection and Evaluation’ section. 




	It would help if you could introduce your research question(s) at the start and make more links to literature in your Discussion. 
	I ensured to make it known what the assignment was about at the beginning of the assignment.
	During the introduction, I discuss the title of the module and introduce the chosen plan to inform the reader of what I will be discussing and the target I will be referring to throughout.
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2. What is the process of creating an SDP in schools?
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Assessment Component 2: Written Assignment. A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections

Word count (Excluding reference list, targets, title and sub-headings): 1,503 words


Introduction
	This assignment critically evaluates the development of a strategic target within a School Development Plan (SDP). The chosen target that has been evaluated is ‘To raise the standards in the Welsh language’. In accordance with the British Educational Research Association (BERA, 2024) ethical guidelines, the school has not been disclosed during this assignment and will be referred to as ‘School X’ to ensure confidentiality and anonymity. School x is an English medium mainstream primary school for ages three to eleven, with approximately 300 pupils enrolled. The school is in Blaenau Gwent County Borough, a local authority with a high proportion of areas within the ‘Welsh Index of Multiple Deprivation’ (Welsh Government, 2025). This intimates that school x is located within a deprived area.

Policy
SDPs are strategic processes that are mandatory for schools in Wales to complete at least annually. They are aimed at improving educational outcomes through targeted priorities and whole-school collaboration (Welsh Government, 2022 A). In Wales, SDPs are shaped by national frameworks and policies that promote high standards for all staff and learners. The concept of school improvement is an establishment of clear goals that prioritise pupil learning and progression (Koh, Askell-Williams and Barr, 2023). It is evident that pupils should be at the heart of planning within SDPs in Wales, with the main goal being to improve pupils' learning experiences and outcomes (Welsh Government, 2022 A). 
SDPs are informed and adapted by evidence and collaboration from a whole-school approach, including families and outside agencies (Welsh Government, 2014). SDPs include clear visions and strategic directions based on evidence and set measurable targets that ensure continuous development (Estyn, 2016). It is emphasised that the four purposes should guide all teaching, learning and planning Welsh Government (2023 A). This suggests that the purposes of the Welsh Curriculum should be at the forefront of SDP planning, to ensure that high school development standards are consistent throughout the nation. Although the benefits of SDPs are embedded within the Welsh Governments literature, there is a mere amount of discussion regarding limitations or challenges. Reeves (2006), highlights that many schools do not possess the skill to effectively address and analyse their weaknesses, meaning they focus solely on the outcomes within their SDP and overshadow the important strategies they currently lack but are essential to achieve their targets. Fullan (2021) suggests that a cohesive, whole-school and community approach to planning SDPs works best as it fosters collaborative, positive change that focuses on high expectations and continuous school improvement.
Literature review
            This section explores the challenges of enhancing Welsh oracy, particularly in English medium schools and critically evaluates relevant research to school x’s SDP target. The Welsh Government’s vision to have a million Welsh speakers by 2050 and increase the sustained use of Welsh language, places a renewed emphasis on oracy as a foundation for bilingual competence in primary education (Welsh Government, 2017). Additionally, in 2021 a census identified that only 6.2% of Blaenau Gwent’s population are Welsh speakers, which has led to a large push to increase the number of Welsh speakers within that area (Blaenau Gwent County Borough Council, 2024, p.22). Not only does school x’s strategic target benefit its pupils and staff but also supports Blaenau Gwent’s and the Welsh Governments national strategy. 
            Several challenges arise when teaching pupils Welsh in an English medium primary school. Staff’s lack of proficiency and confidence in their Welsh ability poses as a large barrier to supporting pupils’ Welsh language development (Estyn, 2023). If practitioners are not confident speaking Welsh, they will most likely avoid communicating in Welsh with pupils outside of Welsh lessons. If pupils are not exposed to the regular Welsh language by teachers, their enthusiasm to speak Welsh naturally in conversation will be hindered (Jones and Lewis, 2019). Additionally, Baker and Wright (2021) portray that older pupils reject the minority language and favour their primary language due to its higher status and common use in their social lives. This emphasises the need for regular Welsh communication in schools between all to encourage pupils to communicate more frequently in Welsh and develop their vocabulary and confidence.
 Teachers face several workload management issues regarding curriculum management (Mampane and Carrim, 2024). The demand in workload may cause issues when implementing and finding adequate time for focused Welsh learning to take place. However, the Curriculum for Wales strives to embed cross-curricular opportunities during lessons, especially the use of the Welsh language, both incidental and focused (Welsh Government, 2022 B). The Welsh Government provide Welsh language structures and frameworks to support and encourage practitioners to confidently implement Welsh language into everyday teaching. Although, many practitioners do not feel confident in delivering lessons in the medium of Welsh. It is highlighted that practitioners are being pushed to display more Welsh language lessons and use in schools, but do not feel supported by their leadership teams in providing enough training opportunities for them to develop their Welsh language (Thomas et al., 2022). Therefore, the government must make it a priority that schools and practitioners receive adequate training opportunities to effectively teach and develop pupils’ Welsh skills, rather than assuming that practitioners are confident enough to deliver Welsh lessons and meet the government's priorities and aims.

Developing an Action Point, Reflection and Evaluation
	            The target to raise standards in the Welsh language was prioritised by the school following Estyn's inspection feedback, which highlighted underperformance in pupils’ oracy and knowledge of the Welsh language, which is a high priority of the Welsh Government. As discussed, Blaenau Gwent is not a predominantly Welsh-speaking county, which limits pupils’ opportunities to use Welsh outside of school x. This reinforced the need to embed the Welsh language more meaningfully daily, to develop pupils’ oracy skills. To address this target, the school adopted a whole-school approach. To address the target, School X introduced a pupil-led Welsh coordination group called ‘Criw-Cymraeg’. The group comprised four pupils from each year group who acted as Welsh ambassadors and promoted the use of Welsh throughout the school. Liu (2025) observed that pupil-led groups within a school contribute to more positive pupil outcomes as pupils foster a sense of agency and ownership over each other’s roles. ‘Criw Cymraeg’ would celebrate the Welsh language with awards and pupil recognition, fostering a whole-school engagement. Additionally, school x actively engages with the ‘Siarter Iaith’ (Welsh Government, 2023 B) as a framework to promote a positive Welsh ethos. All staff were encouraged to model incidental and conversational Welsh daily to increase the regular use and fluency. To strengthen home links, School X run Welsh workshops and activities for parents and carers, encouraging them to foster a bilingual culture with their child and support the language development at home. 
            As a confident Welsh speaker, I was well-positioned to contribute to school x’s target. Throughout my placement, I collaborated closely with the Welsh lead to support staff in developing their knowledge of accurate Welsh vocabulary and pronunciation. This ensured that all pupils received the correct modelling of the Welsh language. During my practice, I used consistent incidental Welsh daily in class and throughout the school. Estyn (2024) portrays that frequent drilling of Welsh vocabulary ensures understanding and development amongst pupils. Welsh language patterns were drilled daily and reinforced through displays in the classroom relevant to the language patterns pupils knew and were learning. I also embedded cross-curricular Welsh lessons while exploring the class topic, encouraging pupils to use Welsh flexibly and meaningfully in various contexts. This supported their confidence, fluency, and understanding of how Welsh can be applied in everyday life. 
            School x measured progress towards their target through regular monitoring by the Welsh lead, who observes lessons and communal areas termly to assess the frequency and accuracy of incidental Welsh use. They track improvements over time and provide feedback to staff. However, as stated by Schlesinger and Jentsch (2016) a fair overall measurement of progression cannot be analysed by one observation, as pupils progress at different levels, as well as the many factors that affect behaviours such as time, moods or personal situations. Therefore, termly observation completed by one member of staff cannot count as a fair measurement of whole-school progression. Instead, collaborative observation feedback from several teachers and pupils should take place. This will foster a more authentic collaboration and dialogue, informing the school of a true reflection on how they are addressing and progressing with their target (Cravens and Hunter, 2021).

Conclusion
	   In conclusion, the evaluation of school x’s strategic target highlights the importance of a collaborative and pupil-centred approach within SDPs. The implementation of the ‘Criw Cymraeg’, staff modelling, and home engagement were key strategies that supported meaningful use of Welsh across the school. School x’s target does relate to the Welsh Government's priorities, and it is evident that they are working towards improving their whole school standards of Welsh.
A key lesson learned is that SDPs must be dynamic, inclusive, and responsive to both pupil and staff needs. Moving forward, I will prioritise whole-school collaboration and advocate for professional development and training for staff to ensure sustainable progress aligned with the Welsh Curriculum’s aims and national priorities.
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