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Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.
The purpose of this assignment will be to critically analyse and evaluate the findings from Bernardo and Gaerlan (2011) article on ‘Non-native English Students Learning in English’. The articles main purposes are, to evaluate and find the best possible way of teaching English to Filipino learners. These purposes will then be critically analysed, in a way in which they could possibly be used in the teaching of Welsh in the English-medium sector, to enhance learning further.
Bernardo and Gaerlan have relevant knowledge and authority within this field, both having relevant studies previously on acquisition of language (Bernardo, 2004; Gaerlan, 2009). The articles main discussions come from two ways of learning a second language. Those being; a psycholinguistic way of teaching language, this involves learners learning through subjects such as, science, mathematics and history through the means of the second language in hand (Trinca, 2014). The second way of teaching is through a sociolinguistic manner, this process believes that learners will develop their second language better when they use it freely in their social environment (Farrell, 2017). When evaluating these two discussions; I will suggest the benefits and limitations that might occur if these two methods were implemented into the teaching of Welsh in the English-medium Education sector. 
The first focus point of discussion will be using the psycholinguistic way of teaching to benefit learners. Bernardo and Gaerlan (2011, p.2) state in the article that we must, “not see learning as a process that merely involves memory-based processes”. They recommend that we need to view learning as a whole, where learners need to make connections between old and new information to fully understand and develop their learning. This is supported by Donaldson (2015, p.35) who suggests we need to; “Promote coherence and encourage children and young people to make connections across different aspects of their learning”. Therefore, it is clear to see that this is something that could be introduced within the curriculum. As Donaldson (2015) suggests above, there needs to be connections made within learning. This could be achieved in schools by, teaching for example, a science or Mathematics lesson through the medium of Welsh. Rose (2009) and Barnes (2015), would suggest this could help improve standards because they believe teaching using this, almost cross-curricular approach, can help the learners make connections in their learning thereby improving the individual's capabilities. 
In the article, there is a specific review upon Filipino bilinguals and their learning of mathematics through their second language, using a psycholinguistic approach. Although this article is related to the Philippines, we can relate it to Wales and the ways in which we teach learners Welsh in the English-medium sector. Just over 92% of the Filipino population can speak English as a second language (Kroulek, 2017). Thus, showing that their educational system is doing something right; for them to attain the skills to learn a second language at such a high rate. This is important because of the Welsh Government’s (2017) 2050 vision of having over one million people being able to speak Welsh in Wales. The most recent figures from the Welsh Government (2014a), show that just over 550,000, which is around 20% of the population, can speak Welsh. This suggest that for the 2050 goal to be met, they need to look at examples of good practice from outside Wales, such as the Philippines, that can allow this goal to be met.
Referring back to the article and the way of learning mathematics, Bernardo and Gaerlan (2011) concluded that the teaching of Mathematics using the second language benefited most when the learners were required to attain that knowledge from memory. This is because, “They are better able to do so when the language used during learning and the language during retrieval are consistent”. Therefore, showing the impact of learning through making connection. Furthermore, it will be important to look at this way of teaching mathematics as it could be introduced in lessons in Wales in the English-medium sector. By teaching mathematics in Welsh and allowing the pupils to make connections, this could be a valuable way for schools and the Government to attain more Welsh speakers.
However, there is need to be cautious in this way of teaching in Wales. In the article it suggests that, this approach is affected by teachers and their understanding of the second language (Bernardo and Gaerlan, 2011). For this way of teaching to be successful in Wales, the teacher would need a high level of competence in Welsh. The Welsh Government (2013, p.3) state that teachers in the Primary English-medium sector “are not confident enough and lack the knowledge to teach Welsh to an appropriate level.” Therefore, if they are not confident and lack knowledge, teachers cannot be expected to teach using this approach. To deal with this lack of confidence and knowledge, the Welsh Government (2014b) has discussed the introduction of further teacher training of Welsh. Through this, teachers can hopefully gain confidence and knowledge to possibly attempt to teach using this approach.
Although the article does support the teaching and learning through another subject, there needs to be caution when doing this as it can arise some limitations. In Richards and Rodgers (2001) and Stryker and Leaver’s (1993) works, they discuss the teaching of a second language through a subject/content, similarly to that in the article. However, they find limitations to the approach stating that; “All participating instructors comment on the large amounts of time and energy involved in Content Based Instruction” (Richards and Rodgers, 2001, p.215). Teacher work load is already at a high, with research from Scott and Vidakovic (2018) showing that work load was the main concern for over 80% of teachers and 65% of teachers saying that it was a big problem in their school. It could be argued that by introducing this approach, workload will be increased even further having a negative effect upon the teaching and the teacher’s well-being (Department for Education, 2018).
Overall, this approach of teaching a second language through a different subject clearly works. As shown above and in the article, this approach can be positive in acquiring and taking part in the learning of a second language. However, although this approach is beneficial in the Philippines, it does not necessarily mean it will be in the teaching of Welsh as a second language in the English-medium sector. The writer believes, this approach could possibly be achieved in the future. However, teacher’s subject knowledge in the Welsh language is not at a high enough level and the extra work load that teachers are currently coping with in Wales would make this approach less feasible.
Although this approach might not be the best way forward for Wales, it is important that we strive to find a solution because the benefits to having competence in a second language are impressive. With the article stating that “bilinguals tend to perform better compared to their monolingual counterparts in various learning tasks” (Bernardo and Gaerlan, 2011, p.4). This is further supported by Baker (2011) who suggests that being bilingual can increase achievement in education and the individual’s intellectual skills. Therefore, showing the benefits of being bilingual, it is important to look at the other approach mentioned in the article, which could work in Wales.
The Sociolinguistic approaches; “can provide insights related to other important aspects of the learning experiences of bilingual students, such as how language relates to their identity, affective experiences, relationships, among others” (Bernardo and Gaerlan, 2011, p.4). This specific approach that the writer will critically evaluate will focus upon the social factors that can influence the learning of a second language.
The article discusses Gaerlan’s (2009) research in the Philippines, which found several themes that have a positive impact upon individual’s acquisition of a second language, through social situations. The first point suggesting that their family have a positive impact upon their use of English, as at home they can switch between speaking Filipino and English as they wished. Li (2007), would agree with this statement suggesting in her work, that being able to talk to your family in the second language, completing homework with them, and their parents allowing them to experience different social context, can help them develop in their acquisition of a second language.
In the Philippines, this is achievable because over 90% of the population are competent in speaking English (Kroulek, 2017). However, this will be less achievable in Wales. This is shown in the Welsh Government’s (2015) Language survey which showed that of the 20% of the population that can speak Welsh; only 53% speak Welsh on a daily basis. This shows that, Welsh is not spoken enough in the community or at home because only a small number of individuals are speaking it on a daily basis. For there to be more individuals that can speak Welsh, the writer recommends that the Welsh Government (2018) carries on with their plans to invest more money for resources into English-medium schools. This will enhance teacher and students abilities in Welsh because they will have better resources that are currently on offer. Baker (2011) suggests that if this financial support is not apparent, it is difficult to ensure an effective teaching of the secondary language. With the hope that this will raise standards, this next generation will hopefully gain the competence to speak Welsh to their children and increase the number of Welsh speakers in Wales. 
The point above can also relate to the article and Gaerlan’s (2009) research. It, suggests that the social factors of schools and in particular teachers being a ‘model’ of good language also have a positive impact. Therefore, using the information above, providing better access to resources in English-medium schools and allowing some teachers to undertake the WJEC (2017) Sabbatical Scheme for English-medium teachers, this can improve the learners Welsh. The teachers and individuals can be further equipped and gain confidence to teach and speak Welsh in their school.
The article also suggests that there are social factors in the media that have a positive effect upon how Filipinos learn English. With Bernardo and Gaerlan, (2011, p.5) stating that; “Successful learners in English seem to draw from their experiences with popular media”. This comes from sources such as film, television, online and social media. This way of learning a language is supported by Williams (2016) who sees media as a resource, which can enhance the learning of a second language. She suggests, everyone is surrounded by media whether it be on your phone, television or computer. Therefore, if the learners are immersed in the second language, they are more inclined to find out what, for example, the article or TV show is about.
In Wales however, the amount of Welsh language media is limited. This is due to Welsh being a minority language, with only a small amount of people that can speak Welsh (StatsWales, 2012). Therefore, there is little need for Welsh language media as only a small proportion of the population would be able to use it. However, Thomas (2016) shows that there has been an increase in online users of the Welsh Channel S4C. This suggests that there is a rising demand for Welsh Language media. The writer would recommend that online media should be made more accessible and inclusive for second language learners, to help develop their Welsh language ability outside of educational contexts. 
The article also suggests that Filipino learners have a greater motivation to learn English as a second language, compared to English speakers learning Welsh as a second language. Bernardo and Gaerlan, (2011, p.1) states that; “The students’ goals may relate to personal dreams of traveling to English speaking countries and experiencing these other cultures.” Cook (2008) suggests if the second language has little effect upon the learner, for example, in their job aspirations, then the learners will have little motivation to learn the language. In Donaldson (2015), the Welsh Language Commissioner suggests that in Wales, there is no demand for a high language level of Welsh to attain a job. This show that that learners might have little motivation to learn the language as it is not a requirement in most employment areas.
In conclusion, the two approaches to learning a language can have an impact upon the leaner's attainment and achievement when learning the language. Although, the first approach by teaching the second language through a subject, such as, mathematics, had a positive impact. The writer believes that teachers in English-medium schools are perhaps not ready or confident enough to teach in this way. However, the writer would recommend this approach is used in the future when the number of Welsh speakers increases. The second approach, with the students attaining learning of the second language through their social environment, did again have its benefits. It allows the learners to learn through their school environment, home environment and through the media. Although this approach worked in the Philippines, it became apparent that in Wales there are not enough Welsh speakers to positively impact the learning of Welsh.
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