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Introduction  

In this assignment, I shall be discussing the School Development Plan (SDP) of my second placement school, critically analysing one aspect of this report and how as a school they develop the actions and impact it has using theory and evidence. 
The school that I will be discussing is in the Bridgend local authority with around 440 pupils in education. The vast majority of pupils are of white British ethnicity and English is their home language. With the national average of free school meals being 19%, the school identifies only 10% of pupils are being eligible for free school meals. Further, 12% of pupils have additional learning needs, again below the national average of 25% within Primary education. 
One of the aspects of the SDP that I shall be exploring is how the school intends to create a culture of ‘high ceiling lessons’ whilst closing the gap in Mathematics and English. The intended impact of this is the school wanting all children to achieve with teaching through ‘interest led’ lessons that motivates and sustains understanding, as the school had found many pupils had fallen behind their peers in lockdown. The intended outcome is these lessons will eliminate the difference between children who struggled to learn in lockdown to pupils who did not. 


Literature review 
SSE, also known as School Self Evaluation, should be seen as ‘a process initiated by the school to collect systematic information about the school functioning, to analyse and judge this information regarding the quality of the school’s education and to make decisions that provide recommendations’ (Devos, 1997, pg 1-2). These recommendations are then incorporated into resourced through a School Development Plan (SDP), which is the school’s strategic plan for improvement and ensures action points that the school must focus on using both short- and long-term goals. This plan looks at all aspects of the school including staff, funding and any other resources needed to help support improvements (Gov.Wales,2014) Additionally, the SDP focuses on ‘raising the standards of education in relation to literacy, raising the standards of education in relation to numeracy and reducing the impact of poverty on educational attainment.’ (Welsh Government, 2014, pg3) The SPD should be easily accessible and used as common reference for the whole school when reflecting and developing work as it is an everchanging live document.

The Coronavirus pandemic has had a massive effect on how we have had to adapt education and the way we teach to pupils such as ‘virtual learning becoming the norm’(Hoofman, J. and Secord, E., 2021). As teachers we can recognise the disadvantages of our pupils, with the suspension of face-to-face teaching ‘affecting some 95% of the world’s student population—the largest disruption to education in history’ (Engzell,Frey,Verhagen 2020, pg2). Learning from home has provided multiple issues for both students and parents depending on their home situation. This can be dependant with parents either being furloughed or having to work through the pandemic, both resulting in either parents not being able to afford to pay bills or parents not being able to give their time and support to the pupils' home learning. To support this claim, ‘evidence that a lack of internet connections and adequate devices hindered teachers from contacting many students during school closures in 2020’(Bonal, X., & González, S.) which also aided the learning gap. 


Developing an action point 

The school decided to split their SDP into the four purposes of the Curriculum for Wales, ensuring that there is a target to support each purpose. This SPD has been allocated for the years 2021 to 2023. As stated, before within this assignment, the target will be focusing on the aspect of creating high ceiling lessons in order to close the gap in Mathematics and English. In reference to the Estyn report conducted on the school in 2017, the report identifies that ‘In key stage 2, there are too many weaknesses in pupils’ writing skills in English’(Estyn,2017, pg 2) further explaining that ‘pupils do not have enough opportunities to develop their skills in literacy, numeracy and digital competence’ (Estyn,2017,pg 2). Examples of this data is pupils not being provided the opportunity to re-draft their first piece of literacy work. These opportunities resulted in Foundation Phase pupils’ performance placed ‘at the expected and higher outcomes in literacy has placed the school in the higher 50% compared with similar schools, for three of the past four years’(Estyn,2017). Performance in mathematical development places the school in the lower 50%’ while ‘key stage two performance in English, mathematics and science at the expected and higher levels has fluctuated widely between placing the school in the top 25% and lower 50% of similar schools’(Estyn,2017).
 This self-evaluation is supported through local authorities, Estyn and other partnerships which aims to ‘support all schools to develop and use a range of approaches and resources to achieve the best possible outcomes for all learners in Wales’.(Hwb gov, 2021)
Within this purpose, there are nine smaller targets to aid support with the target that is wanting to be met. These targets include items such as personal development for both staff and pupils, quality of teaching and use of resources which are reviewed through the school development plan cycle, where a school self-evaluate, strategically plan, make improvement or actions and then review in order to make changes (Gov Wales, 2014)

The purpose of creating high ceiling targets was to ensure that learners were given the opportunity to build resilience and respect while working collaboratively and independently.
One way that the school has encouraged the quality of high ceiling teaching is utilising outdoor spaces in within KS2. Evidence gathered on the importance of outdoor learning within the school in Foundation Phase back in 2011 showed that ‘In most cases, children’s enjoyment, wellbeing, behaviour, knowledge and understanding of the world, and their physical development improved as a result of using the outdoors.’(Estyn, 2011) suggesting that the lack of outdoor learning could hinder important milestones and skills. Additionally, it is said that ‘the outdoors is not used enough to develop children’s reading and writing, Welsh language, creativity, or their ability to use information and communication technology (ICT)’(Estyn, 2011). 
Through pedagogical approach and listening to learners, outdoor learning has been recognised as an indication of high ceiling teaching which identifies with other targets within the purpose such as ensuring the learning environment is conducive to the Four Purposes. It ensures that planning is adapted to so that there are several ways pupils can learn. A large amount of funding was put into resources for nurture to be in place such as a construction area outside to enhance the skills from inside the classroom to be transferred outside. However, some educators have found it difficult to connect these skills and adapt them with outdoor learning, meaning that if the school provided extra provision and resources, teachers may be able to create more innovated lessons. This can be self-evaluated through after school meetings and evaluations with senior members of staff.



 In Foundation Phase, the use of the ‘carousel approach’ is a popular approach. The carousel approach strategy looks at getting pupils to obtain higher order thinking skills and this ‘can be achieved when students are able to understand and integrate knowledge with their experience’. (Anderson & Krathwohl, 2015). It includes three activities that range in various AoLE’s . The school decided to implement this approach in Year 3 from the excellent feedback from staff, where they have trailed the training they received through practice and fed back in twilight sessions.  This was then rolled out through the Key Stage Two classes which meant that teachers were able to incorporate digital competence and a mixture of both independent and collaborative work., allowing pupils to work with the class teacher closer to refine Mathematic and LLC skills to aid understanding. Additionally, the school had included an extra math scheme in September 2021 which all staff had training in to implement into their classes and using pupil voice, the school has been able to make any changes via the learners themselves. 
 The success of using the carousel approach in Foundation Phase has had a profound impact in the way that key stage two devises the work, again as stated by putting training to practice however this approach has allowed the opportunity for problems to arise. An example of one of these problems could be consider the lack of critical thinking from pupils. If a teacher is engaging with one group while the other two groups are independently working, it could potentially lead to students lacking in critical skills as the teacher is said to be ‘spoon feed the students that is by directly providing knowledge to students. (Shukla and Dungsungnoen,2016,pg40). Although in some cases, this may aid support for lower ability pupils, it does not allow opportunity for them to excel in their skills but rather provides them ticking a box. 
As pupils transfer from Foundation Phase classes to KS2, they should be able to develop their skills to critically analyse work and aid independent thinking. This idea of carousel learning could potentially damage the use of independent thinking and set pupils back in their skills. Carousel learning is quite often ‘pupil-centred and pupil-led; they put pupils at the heart of their own learning and give them the locus of control of their learning’(Owen and Thomas,2019) which if pupils have not obtained the basic skills to complete ‘pupil-led’ tasks due to the implications of Covid-19, then pupils cannot be successful in engaging in tasks and enhancing their own motivation to learn which makes ‘closing the gap’ within Mathematic and LLC harder. 
  Additionally, the time constraint on completing three activities at once means that the work can be rushed or uncomplete which as a teacher means that it is more difficult to assess if a pupil understands the work, especially those who work independently. Feedback to pupils is crucial to maximise learning and achievement however if work is not complete within independent activities, the feedback that a teacher gives can be wrong within its context. 




Furthermore, the school had put these sub targets under the purpose of ‘Enterprising,creative contributors’ (Professional Standards,2019) which aims for pupils to be ready to play a full part in life and work by looking at applying their knowledge and skills to create products. For what the school is trying to achieve in terms of closing the gap between Mathematics and Literacy, It may be better suited for this target to be put under ‘Ambitious, capable learners’. (Professional standards,2019) This purpose looks at pupils being able to understand mathematical concepts and being able to communicate effectively in different forms and settings. (Donaldson,2015).  Although the target has been identified, there is little evidence presented in the SDP of this gap between Literacy and Mathematics closing to which the school may need to revisit and ensure that this is an ongoing target.  The school has funded schemes such as Numricon and Lexia to provide extra support for pupils who are struggling however the 

To emphasis this point, the Welsh Language is the intended target for ‘Ambitious, capable learners’ to which the self-evaluation of this target is evident within the classroom. Pupils have a clear understanding of the Welsh Language which is shown through the extra support that the school has provided with funding for staff to attend the Welsh Sabbatical. The Welsh Sabbatical is a course that ‘offers periods of intensive study away from the classroom, for education practitioners to develop Welsh language skills and gain confidence’(Gov,Evaluation of Welsh Sabbatical, 2021). With self-evaluation of the work within the classroom, the school could place the funding onto more literacy schemes. 


In reference to the focused target of closing the gap between Mathematics and LLC, this target will be continuous because of the effects of the pandemic. However, it is evident to see that with self-evaluation of teachers conducting research practice, the school has provided provision for the pupils that have enhanced learning and are continuously putting in place schemes to provide support.   

 Conclusion (200 words) 

Overall, this assignment has allowed me to understand the purpose of a school development plan and why is it vital to school life. Having the SDP allows the school to work closely together with staff and stakeholders to ensure that the learner has the best opportunity to develop and improve their academic skills. It is also important to recognise that the school development plan is not in place just for the learner, but for staff as well to certify that their development of practice and skills are on- going. This can be supported through Effective Teacher Professional Development which is a partnership between Headteacher /other members of the leaderships, teachers, and providers of professional development expertise that focuses on robust evidence and expertise to collaborate and expert challenge. (Department of Education, 2016)
 Going forward in my teaching practice, I aim to continue my studies into SDP to gain a deeper understanding. To further that, I would like to see if schools are successful in applying their targets for the intended outcomes and if not, how they adapt this. Allowing the ongoing study on SDP means that I can work closely with ‘In school colleagues (Welsh Gov,2019)’ to enhance the learner’s experience as reflection is used to develop expertise. To further this, it allows me to ‘continue my professional learning’ (Welsh Gov,2019) as it allows me to define and develop my teaching practice and the understanding of how school documents aid this practice. 
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