ECAD7005			Student Number: 2309662
Basic Acknowledgement format of AI tool use
 
I acknowledge the use of ChatGPT [(https://chatgpt.com/ l)] on [26 Feb 2025] to [Summarise key documents and research]. I used the prompt(s): 
 
1. [Can you please summarise these documents in relation to school development planning.]
 
2. [Can you advise me on any further readings or documents that could further my research]
 
3. []
 
I confirm that I have not presented any AI generated text as my own work. I confirm I have copies of my drafts, notes, and other resources I used before, and after the use of AI tools which I may be asked to provide in evidence. 


	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	Targed/Target 1
	Continue to develop your critical contribution
	Looked closely at strengths/limitations etc of each piece of research.

	Targed/Target 2
	Revise all referencing conventions with care
	Researched and taken care with referencing. 

	Targed/Target 3
	Read more widely to give more opportunities for critical engagement
	Used AI and library to research readings and research. Taken more time with researching and looking for criticality. 





















A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections
-Improve the standard of Welsh at KS4-
Introduction
This essay will analyse one action point from my placement school’s School Development Plan (SDP). The strategic target, ‘Improve standards of Welsh at Key Stage four (KS4)’, is significant as it will improve attainment and align with the Welsh Government’s (2017) target of reaching one million Welsh speakers by 2050. The school will be referred to as ‘School X’ throughout this essay to protect their anonymity in line with BERA (2024). School X is a mixed 11-16 comprehensive school that currently has zero first language Welsh speakers (Estyn, 2019, p.1). Socioeconomic factors may play a role in reaching this target, with 40% of pupils eligible for free school meals, and 27 pupils with English as an Additional Language.
 This essay will critically examine the SDP Process and its role in sustained school improvement. How the school measures progress, the impact of national policies, and barriers to this target will be discussed. Additionally, I will reflect on my own practice and how the SDP process can shape my future teaching, while evaluating evidence-based recommendations.
Literature Review
The Welsh Government (2023a, p.4) announced a national mission to raise the standards of education and reduce educational inequalities in Wales, an SDP helps work towards this mission as it is a strategic document outlining priorities for improvement. The school leadership team have a responsibility to self-evaluate and improvement plan (Welsh Government, 2022). An SDP should provide a school with a clear framework on how to achieve long-term, sustainable, and measurable improvement for its pupils. 
The Welsh Government’s, School improvement guidance (2023) highlights the stages of the SDP process through approximately seven different stages, whereas another document condenses it into four: self-evaluation, priority setting, action planning, monitoring and evaluation (Welsh Government, 2021). Estyn (2018, pp.3-4) emphasises that self-evaluation is a crucial step for school improvement. Self-evaluation and collaboration should occur school wide to improve pedagogy and the school environment. Their findings should then inform the strategic priority setting and action planning (Estyn, 2024a). Self-evaluating our strengths and areas for development can be an uncomfortable process, but when done effectively can lead to a significant improvement in quality and consistency in teaching. Some schools have included parents, governors, and the wider community in the feedback via a forum to create a successful ‘feedback loop’ (Estyn, 2024c). The Welsh Government (2022b) argues that self-evaluation should be a continuous part of school culture, yet this would take a lot of time and energy for schools to implement. 
GwE(no date, p.2) is a school improvement service in North Wales and have provided their schools with additional frameworks to ensure that their strategic targets are SMART (Specific, Measurable, Achievable, Relevant, Time-bound). Their example objectively states who will complete the action, when it should be completed by, and resources or funding needed. Priority targets can often be influenced by national policies such as Cymraeg 2050 (Welsh Government, 2017). It could be argued that schools feel pressured to align their targets with national policies and tick boxes rather than catering to their own specific needs (Donaldson, 2015, p8). 
An SDP should be monitored regularly to ensure progress. Some schools will review the document termly, others annually. Reviewing the document frequently will allow necessary adjustments to be made but will use more staff resources and put additional pressure on school leaders. It is important that strategies are adjusted if needed for continual improvement. Estyn (2024b, p8) regularly check in with school leaders and hold them accountable if the school is not improving in areas where it should be. This does raise thwe question of whether there should be a set frequency for how often schools review their SDP or if it should remain flexible. Learners should be given the best chance to fulfil the four purposes set by the Welsh Government. According to Koh, Askell-Williams, and Barr (2023, p.298) continuous professional development, a supportive culture, and clear goals are integral to sustaining school improvement long term. School improvement is a long-term process, and it is vital that everybody in the school feels supported to improve.
The strategic target of improving standards of Welsh at KS4 is integral to Wales’s long-term Cymraeg 2050 strategy (Welsh Government, 2017). Welsh language education is vital in order to reach one million Welsh speakers by 2050. Yet research suggests that second-language secondary schools face challenges in this area.
There is a shortage of Welsh-speaking secondary school teachers, a major barrier when trying to improve standards of Welsh at KS4. The Welsh Government’s 10-year plan (2022a) has budgeted £9 million to address this with teacher training incentives, mentoring, and the recruitment of Welsh-speaking teachers from across the border in England. It is still quite early to assess the impact of this, yet research has highlighted that teachers with basic Welsh proficiency may still lack the confidence and knowledge required to teach it effectively to KS4 (Parry, 2021, p.111). Without sufficient training, this could negatively impact the mental health of many (Thomas, Apollini, Parry, 2018, p.23).
Harris (2019, p.12) argue that upskilling current teachers may be a more sustainable way to improve the standards of Welsh in schools as it can empower teachers and give them a professional development opportunity. Yet this still would be a reach for improving those at KS4 as they require subject-specific language skills to deliver the curriculum effectively. This could however work as a long-term solution as improvements could be made at KS3 which would positively affect KS4 down the line. The 10-year plan does not assess the effectiveness of continued professional development for teachers compared to teacher recruitment.
Comparing Wales’ strategy to bilingual education with similar countries may highlight alternative approaches that could be beneficial to improve standards of Welsh at KS4. In Canada, learners can spend up to 50% of their schooling in their second language (Naqvi, Schmidt and Krickhan, 2014, p.2). This ensures that they are immersed in the second language, and they do not just experience it as a standalone subject. Research argues that lessons should not be monolingual, learners should develop both their literacy and oracy in both languages (Naqvi, Schmidt and Krickhan, 2014, p.2.
Translanguaging refers to pupils using English alongside Welsh in Welsh lessons and vice versa with Welsh in other lessons (Singleton, Flynn, 2021, p.137). This strategy could help to improve standards of Welsh as it allows learners to flexibly use both languages to support their understanding, comprehension, and proficiency. For example, this may present itself as a pupil reading in Welsh but discussing the information in English to help build their confidence. A major drawback of translanguaging in an English-medium classroom is that it may lead to an increased use and over-reliance of English in the classroom (Thomas, Apollini, Parry, 2018, p.16). GCSE examinations are monolingual and therefore although this approach may improve standards in the classroom and overall fluency, it cannot be used in an exam. For some pupils at KS4 with a good understanding of both languages, translanguaging can push them to think deeper and express themselves more clearly. 
Another key barrier to raising Welsh attainment at KS4 is pupil engagement and motivation. Cymraeg 2050 (2017) aims for a future where Welsh is used in daily life and work. However, current data suggests that only one in five Welsh speakers regularly use the language in the workplace (Welsh Government, 2023b). This suggests a gap between policy ambitions and real-world language use. This may have a knock-on-effect to learners, they may be less motivated to revise and work on the subject if they do not see it used in day-to-day life. Curriculum for Wales stresses the importance of giving learners real-word contexts for their learning (Welsh Government, 2020). It could be beneficial to use technology and media in the classroom to support this, this will be discussed further on. 
Developing an Action Point
The strategic target of improving standards of Welsh at KS4 was chosen as a priority in the SDP following an Estyn inspection. Very few learners in the school were achieving above a C grade in GCSE Welsh and the pupils’ Welsh language proficiency was said to be ‘underdeveloped’ (Estyn, 2019). This target supports the school‘s broader vision of improving the quality of education offered to all pupils and setting them up for future success (*******, 2025).
The school's self-evaluation process, which included lesson observations, pupil and teacher voice feedback, and book looks found that there was a lack of incidental Welsh used in the school and overall pupil engagement with the language low, leading to a lack of confidence within the pupils. The school used this information to inform their action plan. 
The Welsh Government’s (2022a) 10-year plan allocated £500,000 for individual schools to help improve their Welsh language provision, School X used some of this funding to hire a second Welsh teacher. Having two subject specialists within the school has improved lesson quality and support for pupils. It is important to note that the long-term plan for this funding is uncertain and the headteacher will have to find money for this cost down the line. Yet this second Welsh specialist has been allocated the role of PGCE Welsh mentor, contributing to the long-term goal of increasing Welsh-speaking teachers and therefore upskilling teachers, which could be a more sustainable approach for the goal. 
Furthermore, all pupils in the school have seen an increase in their Welsh curriculum time, increasing from three hours of Welsh a fortnight to four. This increase has led to greater language exposure to the pupils yet came at the expense of another subject that lost an hour, perhaps negatively impacting pupils in other areas of their learning. The frequency that a learner is exposed to a language impacts their acquisition of Welsh however the success is dependent upon the learner's use of Welsh in and outside of school (Thomas, Apollini, Parry, 2018, p.20). Some might argue that learners hearing and using Welsh outside of their Welsh lessons could help improve the standard of their Welsh more than the extra hour of Welsh a fortnight, without hindering their learning elsewhere. Also, after Wales’ low score in the recent PISA test, maybe learners could do with an extra hour of support in literacy or maths (Senedd Research, 2022). 
‘Slot Ddrilio’ is a primary school strategy where they practice Welsh every day for approximately 15- minutes (Estyn, 2023). This helps to develop their confidence in speaking and to practise the language patterns. I introduced this strategy into the secondary school for one morning registration session per week. Games were most effective as they reached the pupils competitive nature and motivated them. Game-based learning is an interactive method that encourages collaboration and problem solving with for the most part, immediate feedback (Adipat et al, 2021, pp.548-549). This approach featured whole class involvement with mainly only the use of an interactive whiteboard, yet there is scope to use mobile phones and apps such as Duolingo as a possible method if mobile phones were allowed in the classroom. Those in KS4 could think of this approach as a fun, differentiated, and accessible revision method.
In terms of evaluating the success of this target, the school utilises multiple methods. Without a shadow of doubt, the Welsh GCSE results would cement for many whether the school has been successful in improving the standard of Welsh at KS4. An improvement in results would show a progression for the school.  In recent years, many of the pupils had been entered into lower-level qualifications as they were not ready or able to sit the full GCSE, ergo the school could evaluate the success of the target through the number of pupils entered and capable of sitting the exam. 
Interestingly, the school further evaluates the success of the target with a pupil voice survey. The surveys will identify whether the increase in curriculum time has influenced pupil attitude towards the subject. These will be taken annually. It could be argued that the school should review the target actions termly, whether this be through a learning walk or the pupil feedback. This would give them the best opportunity to adjust and refine their approach as they go along if something is not working rather than on an annual basis. 
Reflection and Evaluation
In terms of my own practice, throughout this process I actively tried to implement more use of the Welsh language within my lessons. Aligning with the Curriculum for Wales, I incorporated Welsh media, such as S4C and Hansh clips into lessons to emphasise the importance and use of Welsh in everyday life (Welsh Government, 2024). This helped to keep the pupils engaged, especially when analysing and researching Welsh-speaking influencers and social media. Subtitles ensured that all pupils could understand the context of what was happening, yet they were able to gain confidence in listening to spoken Welsh, an important aspect of the GCSE exam syllabus. 
Worsfold (2014pp. 99-101) highlights the importance of providing opportunities for learners to informally communicate with one another in Welsh to improve their proficiency. Trips or other extra-curricular opportunities to speak Welsh outside the classroom can have a positive effect on learners. 
As previously alluded to, this is a long-term target and therefore it would be beneficial to look at how the standard of Welsh can be improved at KS3 ready for the learners to progress to KS4. The use of incidental Welsh throughout the school would help make the language feel more natural to the younger years, this can be achieved through staff development, perhaps an inset day or after school session. It would take time and resources, yet research shows that learners who engage with a language earlier and more frequently have more effective language acquisition (Caldwell-Harris, MacWhinney, 2023). Secondary school learners often struggle with Welsh language retention after coming from primary school as they use and practice the language less. It is important that we carry on this work in secondary schools to keep the standard of learning high. 
Conclusion
To conclude, this essay focussed on the School Development Plan (SDP) process and the strategic target of improving the standard of Welsh at KS4, with a focus on School X’s actions and evaluation methods. The school took clear steps to improve including hiring a second subject specialist, increasing curriculum time, and the introduction of cross-curricular strategies. Yet barriers such as funding, pupil motivation, and proficiency development remain. Furthermore, it is important that proficiency is improved in KS3 to ensure long-term impact for KS4.
Evidence-based decision making is vital to school improvement and the SDP process. Evaluating the effectiveness of long-term strategies regularly, through multiple methods ensures that the target set is sustainable and can be successful.
This experience has given me a new understanding of school improvement and strategic planning. In terms of my own practice, I will continually try to reflect and self-evaluate my pedagogy and increase the use of cross-curricular Welsh, ensuring that pupils naturally engage with the language. All teachers in the school environment should contribute to school improvement to ensure our learners reach their full potential. 
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