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Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER: The tutorship period to becoming a police constable requires adaptation to a lot of things I have personally never experienced before, such as the nature of the work, shift patterns and joining a new team. Adapting to these all at once has naturally brought on stresses but I have already built resilience to stress during my initial 6 months and continued to do so by applying techniques to counter the stresses of the new adaptations of the tutor period.
I have previously researched statistics into stress and anxiety within the police, finding that Mind, the charity, has published research carried out by the police federation of England and Wales, stating that over a period of a year ending at the publish date 79% of officers felt stress and anxiety, and 94% state this was caused or made worse by their job (Mind, 2015). With such a high numbered statistic, it is evident that policing is a challenging and stressful career choice to take. Therefore, it was important for me to develop my resilience and to put specific techniques into practise to reduce the levels of stress I have experienced.
	Firstly, adapting to shift patterns was the most difficult to do, as I had never experienced working nights before. I found for the first few weeks of working on shift I was constantly tired, which impacted on my ability to concentrate and became stressful. To combat this, I had to figure out a sleeping pattern that would best suit me to allow recovery from the shift pattern. Sleep is very important for a person’s health and wellbeing and provides a number of benefits. Research has shown that  short term sleep deprivation can have a negative impact on a person’s mental wellbeing, and side effects include stress responsivity, performance deficits, lack of quality of life and increased emotional distress (Medic, 2017). From this research and my own personal experience in the initial weeks of my tutor period, it was clear to me that figuring out a sleep patter that worked for me was vital for my wellbeing and to reduce the stress I was feeling. I made sure to get a minimum of 8 hours of sleep just before each shift start, as this is the amount of time recommended to counter sleep debt and reduce stress as backed up by (Peate, 2007). After introducing a minimum of 8 hours sleep just before the start of my shifts, I saw a great impact on the reduction of stress I felt during work hours.
	Secondly, the nature of the work carried out by officers within a small timeframe caused stress during my tutor period. As an example, I dealt with an incident that required a case file to be submitted for CPS (Crown prosecution service) advice. I was awaiting medical evidence, but the victim had stopped engaging and I needed to extend the suspects bail order. Due to the amount of workload for one incident, the time duration it needed to be completed in and my lack of knowledge on how to complete the work, I found it to be an extremely stressful time, workload stress is backed up by (MacDonald, 2006). To deal with this I had to acknowledge that I lacked experience when it came to certain types of workloads and knew that the best way to deal with this was to get help from a colleague whose particular strength was building case files. By explaining to them that case files are a weak area of my knowledge and understanding, and asking for assistance, they walked me through the process of how to complete it and showed me examples of past case files so that I had a reference to better understand what was being explained to me. Strength based approaches to work increases the efficiency and quality of which work is done and can be seen in research conducted by (Pattoni, 2012). 
	To conclude, these are just two examples of how I have reduced stress and built resilience within my tutor period. Although I have used a number of other techniques, using colleagues’ strengths to assist with my workload and making sure I get enough sleep to combat shift work has definitely helped to reduce the levels of stress I felt during my tutor period. I found that adapting my sleeping pattern had a more positive overall effect in reducing stress when compared to working to colleagues strengths as the lack of sleep was impacting on all shifts I worked for the entire duration, whereas strength based teamworking only helped during specific occurrence where I needed assistance due to lacking knowledge or experience.
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER: Communication skills are fundamental when dealing with incidents, especially when it comes to incidents involving vulnerable people, as there can potentially be communication barriers between officers and suspects/victims of crime. Effective use of communication can De-escalate a situation and completely negate the need for use of force on offenders. 
	Before I give an example of a time where I have dealt with a vulnerable person, it is important for me to explain what can make a person vulnerable in the first place. The policing definition of vulnerability states that someone is vulnerable when they are unable to protect themselves or others from harm or exploitation as a result of a personal situation or circumstance (College of Policing, 2021). These vulnerabilities can come from a number of variables such as mental health, disabilities, drugs and alcohol, most of which are present in a high number of policing incidents.
	An example of a time where I have used effective communication alongside dealing with a vulnerable person is when I attended the local hospital as a call had been made for a male who was kicking off. On arrival it was established that this male had driven to hospital whilst intoxicated and on checking police databases it was also established that the male was a disqualified driver. This male was also vulnerable due to his mental health, having history of attempting to harm himself and due to the amount of alcohol he had consumed as well as having taken an overdose of medication. The male was subsequently arrested by myself for section 4 of the Road Traffic Act, driving whilst unfit through drink or drugs (Legislation.Gov.UK, 2011), to safeguard himself as a vulnerable person and to prevent harm to other people. In doing so communication skills was used when dealing with the subject by rapport building at the time of arresting him to gain the compliance and effect an arrest successfully without causing escalation. There were no cultural or language barriers for this incident.
	Building a rapport with someone can be one of the most effective communication techniques an officer can use. While dealing with this incident I was successfully able to build a rapport with the suspect which allowed me to deescalate his turbulent behaviour which was being affected by alcohol, drugs and mental health. The correlation between these factors and behaviour can be seen in a study by (Taylor & Chermack, 1993). The male I was dealing with had a number of musical items in his possession, such as a small keyboard in his backpack. He also kept stating how he had produced music for artists around the world. I took the opportunity to speak to him about his musical talents and ask about his music production as I had common ground with him being a musician myself. I explained to the male how I had played guitar for many years and because of this he opened up to me about his musical experiences which in turn deescalated his behaviour. By keeping the male engaged in conversation it allowed me to actively listen to him when he was speaking. Active listening (College of Policing, 2021), is a separate effective communication technique that I used by parroting small phrases the male had already said, as well as maintaining eye contact with him and expressing positive body language such as nodding my head in agreement. This allowed me to gain his compliance and deescalated his heightened emotional state through the influence I gained by speaking about common ground and building a rapport. This techniques effectiveness is backed up by (Crisis Intervention team, 2022).
	During this incident, there were a number of vulnerability factors that I had to take into consideration to deal with the matter appropriately, some of which involved risk and could have led to the potential harm of not only the subject but other persons within the area. The Suspects personal vulnerabilities included; suffering with mental health, being highly intoxicated, being homeless and having taken an overdose of his prescribed medication for his mental health, some of which is shown by (College Of Policing, 2022). These factors combined with the fact that he was in charge of a motor vehicle and had driven prior to officer attendance show that not only did he put himself in danger, but he made other people vulnerable and put them in danger too due to the high potential for a road traffic collision to occur.
	The environment that the male was in also created vulnerability as he was in the hospital ambulance bay car park stumbling around in the late hours. It was dark, and visibility was poor. The male put himself at risk of harm as he could easily have injured himself by walking in front of a car or ambulance. Many other vulnerable people were also at risk as naturally due to the location being at a hospital, there were a lot of ill or already injured people within the vicinity of the male’s erratic behaviour, also putting them at risk.
	As an officer it is vital that when dealing with vulnerable persons we safeguard them, as we have a duty to do so under the police Code of Ethics (GOV.UK, 2014) . To do this I initially arrested the male for Section 4 of the Road Traffic Act (Legislation.Gov.UK, 2011), this allowed me to prevent harm to any other member of the public as well as the male himself as he could have easily injured himself or someone else by driving his vehicle in the current state he was in. I also believed that the male was in immediate risk as he disclosed to me that he had taken on overdose of prescribed medication. I took the male into the hospital so that he could get medical assistance from trained professionals, who ran a number of tests and confirmed that he was medically fit before conveying the male to custody.
	Although I had initially safeguarded the male by stopping any immediate harm to anyone including himself, the safeguarding did not stop at custody. After returning to the office a submitted a public protection notice for the male, explaining the circumstances of the incident and the help I believed the male needed to get better. This allowed for information sharing with other support agencies, to get them involved and work with the vulnerable male with his mental health and alcohol and drug intake, information sharing with partner agencies is vital when it comes so safeguarding and is shown by (GOV.UK, 2014).
	To conclude, the techniques used within this incident to communicate with an offender were effective. Active listening skills played a small part in bringing the offenders behaviour to a normal level, but rapport building was considerably more successful and allowed for total compliance of the offender to be gained. It also raises the awareness of just how important these communication techniques are when dealing with a vulnerable person, as using them appropriately allowed me to completely safeguard the vulnerable male as well as other people within the vicinity of what was potentially a high-risk incident. Although communication techniques initially safeguarded the male, it is just as important that the police put in place effective, long term safeguarding to prevent further incidents of harm occurring to an individual. This is when information sharing with partner and support agencies is of priority. By outlining the circumstances of the incident and explaining factors for why the incident happened, such as the males vulnerabilities with mental health, drugs and alcohol, I got the correct support the male needed going forward from support agencies, this being the most effective way the police can help safeguard the vulnerable.





Word count: 1280




Task 3 (Component 1)



Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER: When dealing with offenders, conducting an interview with them to prove or disprove their suspected involvement in a crime is a regular part of policing. It is important that when conducting these interviews, the police gain the necessary information to help to investigate and progress each case, whilst also making sure they do so legally, by following code C of the Police and Criminal Evidence Act codes of practise (GOV.UK, 2020), and by using the correct methods, in line with articles 3,5 and 14 of the Human Rights Act (Legislation.gov.uk, n.d). To do so, the police use the PEACE model (College of Policing, 2022). This model is a framework that consists of 5 phases to aid an officer in conducting an interview, these 5 phases are as follows; Planning and preparation, engage and explain, account clarification and challenge, closure and evaluation.
	An example of a time where I have conducted a suspect interview is when I arrested a male for the theft of a number of phone chargers from a store within town. I arrested the male for section 7 of the Theft Act 1968 (Legislation.gov.uk, n.d) and subsequently took him to custody.
	The first step of the PEACE model is planning and preparation. To do this I had to gain as much evidence as possible around the offence so I could plan out my interview around the evidence. I was able to obtain CCTV from the store which showed the suspect clearly pick up the stolen items, hide them in his jacket and leave the store without paying. I also tasked my colleagues with obtaining a witness statement from the store manager who saw the suspect steal the items, as I conveyed the offender to custody. After obtaining the relevant evidence I then built my interview questions around the points to prove for the offence of theft, which can be found in the basic definition of theft under section 1 of the Theft Act (Legislation.gov.uk, n.d). Before starting the interview, consideration was made for an appropriate adult and a solicitor. As the offender did not have any vulnerabilities and he also did not want an appropriate adult, one was not obtained, but a solicitor was requested which is a protected right of the suspect so I arranged for a duty solicitor to join us before conducting the interview.
 	On starting the interview, I cautioned the suspect and read out his rights, which involved speaking about an appropriate adult and their role, and his solicitor’s role within the interview. I told him that if at any time he wanted to stop the interview to speak to his solicitor than we could and that the interview is purely to prove or disprove the suspects involvement of an offence. I also asked the suspect if there was any reason medically or else that should stop the interview from taking place which he confirmed there wasn’t. The solicitor and suspect were also happy that they had enough time to speak privately and that the solicitor was handed the correct information and paperwork beforehand.
	The next step of the interview process was to put to the offender questions to prove or disprove his involvement in the offence. I initially asked if he was guilty for the offence of theft, but the suspect denied being involved. After this initial question I asked him if he could tell me his account of what happened. By giving an open question like this at the start of the interview, it allows the person being interviewed to tell their full account first-hand without any interruptions, and comes with a number of benefits such as not being able to fabricate a story from a witness statement. This is also proven by research from (Solutions Risque, 2017). The suspect gave his account that he was shopping and didn’t steal anything from the store at all and he didn’t know why anyone would think that. Further closed questions were asked to try and obtain more specific details of the incident as he would tell it but he continued to no comment any other relevant questions I put to him until I brought in printed photos of him on CCTV stealing the items. By showing him the exhibited photos of him clearly stealing from the store, the suspect quickly turned from answering questions of no comment, to admitting the offence, stating he needed to take them as he couldn’t charge his phone, and that he thought he took a plug and a wire but accidentally took 2 wires.
	To prove that the offence is completed I needed to get all the points to prove within the offence. After the male admitting to the offence I went back over some previous questions to see if he would answer them. These questions were more topic focused, such as what he did whilst in the store and why he stole in the first place. This also included finding out if he intended to pay for the items and what he intended to do with them after leaving the store. After revisiting these questions, it was established that the male did not intend to pay for the items and he had no means to pay for them, he also stated he was going to keep them. Although it is easy to assume the male knew he was stealing, it was also important to question him on if he knew that the stolen items belonged to the store, and if he had permission to take them without payment. In depth, closed questions like this really assist in confirming the points to prove for the offence. This is the account clarification step of the PEACE model.
	Finally, after clarifying the finer details of the offence and account from the suspect, I gave him a final option to add anything he wished to inform me before I terminated the interview. The male stated he was sorry for what he did but did not wish to add anymore, so I closed off the interview and ended the recording tapes. Evaluating the success of the interview is the final stage of the PEACE model and is one of the most important steps, as reviewing the interview can help you to improve on future interview plans. As I got the suspect to admit the offence through the use of exhibited evidence and got a full account through open and closed topical questions, I believe that this interview was successful.
	To conclude, it is evident to see how effective interviewing skills can help bring offender to justice and prove their involvement in an offence. It is vital that interviewing is carried out lawfully, using the correct codes of practise and adhering to the suspects protected rights at all times. Although for this example the suspect had no vulnerabilities it is also just as important to understand that the interview process needs to be as simple and as accessible as possible, especially when interviewing vulnerable people. From this example it is also clear to see how effective use of open and closed questions used in conjunction with supporting evidence can change the response of a suspect from a no comment interview to a full admission of the offence being investigated. Using open questions at the start and finishing with closed questions gives officers an opportunity to gain a full account from the suspect without any input from outside sources, before challenging any variables and getting a more accurate account from a suspect.
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Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the night time economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER: Anti-social behaviour (ASB) has a massive impact on the wider community, playing a role in a lot of minor crimes and sometimes even more serious crime. To effectively deal with ASB, officers have to find deeper rooter issues, engage closely with local communities and work together with partnership agencies to tackle ASB head on through crime prevention and enforcement. Anti-social behaviour can be defined as behaviour by a person likely to cause harassment, alarm or distress to persons not of the same household as the person (Metropolitan Police, 2022)
	An example of a time where I have dealt with ASB is when a large gang of youths would cause multiple issues every single night within the town centre over the course of a number of weeks. Some of these issues included shouting and swearing loudly, drinking and smoking, fighting between groups, loitering and littering. These minor issues started to escalate when members of the public started getting assaulted and some of the local shops became victims of theft. Socially, this kind of ASB has a massive impact on the wider community, as not only does it create loads of victims, but it also drives people away from their own community. This could be seen in the example I have given as less people would come to the shopping centre which meant fewer customers for the shop owners. There is also a cultural issue of rival youth gangs from different areas, causing ASB by using the same spaces to socialise and clashing with one another.
Statistics show that the Police recorded around 2 million incidents of Anti-social behaviour within the year ending March 2021, a 48% increase from the previous year (Office for National Statistics, 2021). This research shows how ASB is such a massive issue and how it is important that the police tackle it head on to try and reduce these high numbers. Problem solving plans are a great way to try and tackle issues such as this. Using the SARA model (Arizona state University, n.d) to create a problem solving plan assisted in the success of reducing the ASB in the example I have given.
	To be able to tackle the ongoing ASB in the town effectively, I first needed to understand the effects it was having on the victims by using the first stage of the model, scanning, so I could take appropriate actions. This is where effective communication between the community and the police force is vital. By engaging with the local stores over the period of a few days and making some enquiries with the local residence who used the shopping centre daily, it allowed me to gain the relevant intelligence needed to understand why ASB was such a problem at the time. It was understood after engaging with these people that the impact ASB was having in the area was a lot. The local residence informed us that they were too scared to go into town as they feared being assaulted or having things stolen out of their possession. The shops also stated how much stock they were losing to the youths as they would come into the stores and steal drinks and sweats, not only this but the shops has less customers as they were too afraid to come to the shops, these issues are also backed up by (Schoolbeat.cymru, 2022).
	Before I go onto explaining how I planned and carried out work to reduce the ongoing ASB, it is important for me to acknowledge the bias that impacted on the decisions I made during the process. I made the decision to use prevention methods and partnership working rather than enforcement, due to the impact of ageism bias. This type of bias is when you treat someone unfairly due to their age (Age.UK, 2017), and is a prime example of how it affected my decision making when planning to stop the ASB. As the offenders causing the ASB were of a young age, the bias of ageism actively stopped me from using enforcement as a tactic to reduce the issue as I did not want to criminalise the youths at such a young age, something that could potentially have a lasting impact on them for the rest of their lives, as backed up by (Niacro, 2016).
	Understanding what issues were occurring and how it was affecting the local community allowed me to plan how to resolve the ongoing ASB, but I needed to understand why it was happening. This is where the analysis stage of the SARA model comes in. from the intelligence gathered in the scanning stage it was clear to see that the main issues were being caused because a small group of youths were making their way into town from another area by train. This small group was causing issues with the local youths which was the cause of fighting and the shouting and swearing. The other issue was that the local youths felt like that had nothing to do outside of school hours, so used the shopping centre as a place to socialise, this would then lead to the thefts of sweets and drinks from the stores.
	Responding to this problem had to be done correctly and professionally and the objective was to completely stop the ongoing ASB without criminalising the youths. Partnership working played a key aspect in the prevention of further ASB. I made contact with British Transport Police and made them aware of the group of youths causing issues that were using the railway network to get into town, and suggested that we could work together to set up high visibility patrols on the local station with them to deter the youths from using the rail network altogether, stopping them from entering the town and causing trouble. I also spoke to a local youth club that was not open on the weekends and convinced them to set up weekend activities that the local youths could attend, ideally moving them away from the shopping centre and to a safer environment where they could socialise and keep themselves entertained. It would also making monitoring the youths behaviour easier as they were all in one place and staff members from the youth club could build a rapport with the youths and inform us of any details of persons who had been causing any major issues. Prevention tactics were also used to reduce the ongoing ASB, some of these included using a high number of resources to constantly flood the area with high visibility patrols, as well as target hardening by speaking to the shop owners to rearranged their store so that the items being stolen were better covered by CCTV or was more clearly visible from the till area. The effectiveness of a number of tactics used within the problem solving plan I executed is also backed up by (West Yorkshire Police, 2022).
	Finally, assessing the success of the problem-solving plan is the final stage of the SARA model. To do this I had to understand the impact my problem-solving plan had on the reduction of the ASB. After two weeks of conducting the plan I gathered feedback from the local stores and spoke to the same individual local residence as I did before starting the plan. All had very positive feedback saying that they had seen a massive reduction in the amount of youths loitering within the town centre and the stores no longer had issues with thefts. Although the feedback was positive it was also important for constructive criticism to be gained so that if a similar problem occurred again, I could improve upon the plan. I was informed by the youth club that they would have liked to have seen more patrols around their club when they opened to the youths, as they said some nights they would have issues with fighting and that they believed if officers were in sight it would deter this from happening. I took the feedback onboard and later implemented this which the youth club was grateful for. Overall I believe that the plan was a success as the objective was to try and reduce the ongoing ASB by as much as possible, and the outcome was that I almost entirely negated it with the help of partnership working and resourcing for crime prevention tactics.
	Reflecting upon the problem-solving plan I have done, my perception of ASB and youth related crime has changed. First and foremost, I did not realise exactly how much ASB is caused on a regular basis by young people. After dealing with it first hand and researching statistics on ASB covered by (Office for National Statistics, 2021), I was shocked to see how much of an impact ASB can have on the wider community if left untreated. It can have a devastating effect and leave hundreds of victims, even if they haven’t been specifically targeted themselves. I was even more shocked understanding why ASB occurs in the first place, as for the most part it simply comes down to the youths having nothing to do and no activities to get involved in to keep them out of trouble. This has made me sympathise more with the youths than I have previously done so, but it has helped me to understand that it is better to deal with them in a way that excludes enforcement and criminalisation.
	To conclude, it is clear to see how ASB is such a massive issue for communities and for the police to deal with, and how it is affected by a culture of rival youth groups and boredom. Taking the right approach to deal with it effectively without criminalising is a difficult challenge to face, but by implementing the right approaches using problem solving models such as SARA, and working closely with partner agencies and using crime prevention tactics, the issue can be reduced. Doing so also creates a closer bond between the community and the police, building trust and confidence back into the police force which is always a priority. The reduction of ASB also revitalises communities and creates a better, more welcoming environment for everyone which leads to more positive effects such as more foot traffic for local stores. Understanding the deeper rooted issues that cause the ASB such as the youths not having anything to do and the culture of rival gangs is also plays a massive part in the reduction of ASB, and is why I believe that prevention and partnership work will always have better results than the enforcement and criminalisation of the youths, which could lead to life long implications.
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