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How a school develops one aspect of its SDP: a 

report that critically reflects on the actions, impacts 

and evidence base. 

 

 

Introduction 

“Organisational development in education can no longer be seen as an optional extra, but an 

embedded initiative” (Morrison, 1991, p.171). The Welsh government (WG) have created the 

School Development plan (SDP) process in encouraging continuous progression and 

reflection upon actions taken. This report will examine how a school approaches 

development planning and whether it is in line with the Welsh government’s guidance. In 

ensuring anonymity, the school will not be named, and referred to as ‘School 1’ in line with 

the BERA (2018) guidelines. School 1 is situated in a town in South West Wales and is in 

the green support category (My local school, 2019). The school has seen a dramatic 

increase in pupil numbers from 90 full-time pupils (Estyn report, 2010) to 177 pupils as of 

 Targed/Target Yr hyn yr wyf wedi’I 
wneud yn yr aseiniad 
hwn. 
 
What I have done in this 
assignment. 

 
 
Targed/Target 1 

 
Think carefully about your 
overall question, seek 
guidance from mentors. 

 

I have aimed to ensure that 
I am answering the question 
and considering what it is 
asking. I have ensured this 
by having other students 
and mentors proof-read my 
work. 

 
 
Targed/Target 2 

 
Back-up key judgements 
using a rationale or 
supporting evidence. 

 

Whenever I have provided a 
theory or evidence, I have 
tried giving a context and 
supporting argument to 
ensure the reasoning is 
clear and concise. 

 
 
Targed/Target 3 

 
Ensure every opportunity to 
make critical comments in 
relation to literature. 
 

I have aimed to use 
literature in supporting a 
stance that I have promoted 
or suggested, ensuring the 
comments from the 
literature are accurate to 
what has been said. 
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2019 (My local school, 2019). The headteacher has been at the school for over ten years, 

utilising the SDP process in target planning and creating mission statements. The overall 

objective of this report is to critically investigate whether School 1 is a positive example of 

how to implement a SDP, with a focus on their ongoing target of health and well-being for 

the current school year. 

 

Literature review 

This section will aim to assess theory and literature regarding the development planning 

process and well-being as a growing initiative throughout schools. A SDP usually includes a 

range of short-term and long-term goals that continuously evaluate school progress and 

development, with the significant aim of improving learner outcomes (WG SDP document, 

2014). The Estyn annual report (2013, p.26) stated how self-evaluation and development 

planning needed to be improved in over a quarter of schools in Wales. Professor Graham 

Donaldson states that a successfully established plan, with a thorough self-evaluation, 

should make a vital contribution to raising the quality of education and standards of 

achievement for all involved (2015, p.83). With this evidence, the WG made it clear that all 

schools should have a SDP, or an equivalent set of aims and targets, in place from 

September 2015. 

In guidance of how to create a SDP, the WG (2014) produced steps, seen in Appendix A, 

that promote a continuous cycle of self-evaluation and target setting. A school will firstly 

reflect upon its performance of the previous year, recognising strengths and areas that need 

improvement or attention. They would then develop strategies to emphasise progress, 

before finally reviewing the impact and result. To fully understand why these steps were 

suggested, we must consider what benefits or challenges they could provide to schools. 

Self-evaluation can provide an honest, collaborative process that identifies current 

performance levels. The results would provide strengths that can be celebrated and 

noticeable targets that have become apparent, resulting in action needing to be taken (WG, 

2014). Aydin and Toptas (2017, cited in Kurum and Cinkir, 2019) support self-evaluation, 

declaring that done effectively, it can play a key role in educational success and the 

development of schools. Expanding on this point, the OECD (2009) state how school 

evaluation will impact performances of all pupils, with an emphasis on shortening the 

attainment gap between lower and higher pupils. If done coherently, the self-evaluation not 

only directs schools towards target setting, but it also provides a structure and elevates the 
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improvement process, producing a positive difference to the quality of teaching, learning and 

wellbeing of a school (Estyn, 2018, p.32). 

The leadership of the school is another vital factor that can influence a SDP. Before the 

process begins, a vision for the school must be instilled. John J. Mauriel (1989 cited in 

Williams and Johnson, 2013) explains how a strategic leader would have a clear vision of 

where an organisation should be heading, showing belief and motivation to inspire others to 

follow. Earley and Weindling (2004) elaborate this point from their research, declaring that 

school staff emphasised the importance of leadership, with a headteacher promoting the 

shared values and ethos of the school. In contrary to these views, Dimmock and Walker 

(2004) explain how having a vision is not enough. They argue that some of the shortcomings 

of a school in creating its ‘design’, is how leaders fail to realise the priorities and do not 

consider the values that underlie the approach a school must take in improvement. 

The involvement of all school staff and stakeholders is arguably the most influential aspect of 

the SDP process. Brighouse and Woods (1999) emphasise the need of ‘critical friends’ and 

finding the balance of evaluation with stakeholders and partners. If this is achieved, there is 

an increased likelihood of success for the school. The WG’s National mission (2018) 

highlights the importance of continually constructing policies with all stakeholders to realise 

the vision of the Welsh learner. The Hanover report (2014) finds that all stakeholders need to 

be involved in the objectives, progress and results of the improvement process. Brighouse 

and Woods (2013) enhance the need for clarity for parents, building trust and establishing 

dialogue about a child’s progression and information needed. Farrell (2014) states how 

governors need to be fully involved and invested in day-to-day running of a school. They 

need to accept further responsibility in ensuring clarity is made for all in benefitting learners’ 

outcomes. 

Appendix B displays the current, ongoing targets and aims of School 1 for this year. The 

particular target of scrutiny is point 6, ‘restorative practice and well-being’. The health and 

well-being of pupils has witnessed an inflation of research and implementation, with schools 

having to adopt strategies and approaches to ensure learners’ awareness of the ranges of 

feelings, behaviours and experiences. Donaldson (2015) explains that approaches to well-

being in schools can aid in children and young people building positive relationships, dealing 

with difficult issues and coping to live life independently. Howard et al (2017) emphasise the 

need for a whole school approach to well-being by providing a range of strategies preventing 

any deterioration in learners’ personal lives.  



ECAD7003 – Learners, Schools and Communities: Where am I teaching? 
Student Number: 1100345 
 
 

 4 Word Count: 2,570 
 

Restorative approaches (RA), provide strategies that can help de-escalate violent 

behaviours due to repetitive or sudden conflicts. Marian Liebmann (2007) suggests the 

benefits of using RA with children and young people is that it creates foundations for their 

actions and relationships, and offers resolutions to issues without resorting to conflict or 

violence. Hopkins (2002) gives an extra incentive for the use of restorative approaches as 

they are a valuable asset to the Healthy school’s programmes. In summarising these 

arguments, Brooks (2012, cited in Howard et al, 2017) elaborates that schools play an 

important part in promoting strategies and approaches that children use for their entire 

lifetime. For children to attain the outcomes expected from the SDP process, they must have 

a positive well-being. RA aids in giving schools an initiative to endorse and promote for 

learners, with a whole-school approach being an underlying asset of the resource. 

 

Development of the SDP 

This section will be critically analysing how School 1 approaches the SDP process in line 

with the suggestions made by the WG in 2014, with an emphasis on the RA and well-being 

target. The school’s most recent Estyn report (2017) details how the school has consistently 

been displaying positive, progressive outcomes for learners with leadership from the 

headteacher being highly effective in promoting an enthusiastic team. The school ensures 

clarity with all stakeholders with a thorough prospectus (School prospectus, 2019) stating the 

vision, aims and objectives that they aspire to achieve. In doing this, School 1 are clearly 

setting targets to improve learners’ outcomes and also ensuring that all stakeholders are 

involved. 

Estyn’s annual report (2018, p.32) states that “self-evaluation outcomes of schools should 

inform improvement priorities directly”. School 1 adheres to this guidance through a range of 

evaluative approaches. Appendix C is the school’s self-evaluation from the beginning of this 

school year. The actions and approaches are listed, with an evaluation of each question 

using the ‘RAG’ (red, amber, green) rating system. In doing this the document is clear and 

can pinpoint the areas that would need improvement and attention during the year. Review 

of Estyn suggestions, questionnaires and common book scrutiny are all further evaluative 

measures the school continue to implement.  The school also utilise challenge advisors to 

produce reports, as seen in Appendix D, based on observation and data. As seen in the 

report, paragraph three clarifies how the school use self-evaluation effectively and links to 

the SDP in setting improvement targets. 
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In their guidance, the WG provide minimum requirements that a SDP should include to 

establish an effective process. In setting improvement priorities, the school use the self-

evaluation report alongside their review for the previous SDP. The headteacher is also fully 

aware of how the national priorities must be considered for this section of the process. The 

aim of increasing attainment in literature, numeracy and promotion of the Welsh language is 

clearly placed in the SDP. 

The next content includes which targets and aims will be put in place for the forthcoming 

year. As shown in Appendix E, the school ensure they celebrate their successes through 

evaluating their self-reflection and well-being targets as an achieved ‘green’. In building on 

previous success in well-being, the school adopted the local council (Council report 2017) 

initiative of implementing RA to encourage positive behaviour in and out of school. What 

must be considered here is whether the decision to use RA had the input of stakeholders, or 

whether the school adhered to the council’s wishes. This is a particular area to approach 

with caution as the studies of Reeves, McCall and MacGilchrist (2001) display that schools 

witnessing low development of their plans would often be a result of complying with external 

demands.  

Professional development of the staff was clear throughout the implementation of RA. In 

October, two teaching staff and one support assistant attended a three-day training course 

providing a deeper understanding of the initiative. The enhanced expertise would enable the 

staff to mentor and collaborate, not only with the school staff and children, but with all 

stakeholders, including governors and parents. As opposed to the positives that courses 

provide, consideration must be made that guidance from the WG (2014) suggests that every 

effort should be made to minimise teachers’ absence from the classroom to avoid a negative 

impact on learner progress. The school have also aimed to avoid further staff absence, in 

developing a whole-school training of RA through inset days where all staff must attend, with 

an open invitation for governors. 

The school are also promoting community ventures through this action point, hosting a 

training day of RA for all parents and governors to attend. This was rendered an appropriate 

action following feedback and the opinions of the school staff. The aim was to ensure a 

consistency in approaches for all children. In gaining further motivation to host this session, 

the school ensured they communicated thoroughly with support staff in gaining their opinion 

on whether the event would benefit. This abides by the opinion of Brighouse and Woods 

(1999) in that support staff provide knowledge of backgrounds and situations that aid in how 

a school can approach community links with the ambition of achieving a purpose. 
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Step three of the cycle is the implementation of the targets and any improvements that must 

be considered. School 1 were still in a development stage in regards to RA, however it was 

being implemented in classes through encouraging ‘Check-in’ sessions and lessons 

discussing what ‘needs’ the children felt were valuable to their learning. Playtimes would 

witness the most common behaviours that could be solved with RA, and supervising staff 

were encouraged to embolden children to solve disagreements themselves.  

The final step of the cycle is well approached by School 1 with governors involved in 

evaluating the successes and targets that will be derived from the SDP. The school 

contemplate opinions of all stakeholders in these meetings with representatives of the 

teaching and support staff present to provide insight from their respective work groups.   

 

Reflection 

In reflection, School 1 is a positive example of the benefits in abiding by the WG cycle in 

creating a progressive and meaningful SDP. The planning process of the school aims to 

involve all stakeholders by inviting them to meetings and making approaches clear through 

the prospectus and newsletters. It is clear that outcomes for learners are developing and 

improving, however there are some considerations that could be implemented in progressing 

further. 

The day-to-day skills of RA are apparent across the school, with all staff applying their 

commitment to the strategy. A suggestion that could potentially impact the learners is to 

produce visual reminders of the steps that RA include. Daniels (2018) explains how visual 

elements can accompany strategies already in place to benefit all learners. Embedding the 

approaches further would be the next step for the school. Increasing the knowledge and 

awareness for the pupils can promote the strategy further through pupil voice and student 

representatives. 

The school must also consider alternative approaches if RA does not work with all children. 

As explained, the whole-school approach is paramount with well-being, however Kersey and 

Masterson (2011) explain that teachers and staff need to consider fresh approaches for 

children to find healthy solutions to any challenges or difficulties they may face. Every 

individual is different, therefore alternative methods may benefit some children who could be 

suffering with additional needs or difficulties at home. Weare (2015, cited in Howard et al, 

2017) explains how a school needs to undertake a ‘multi-component approach’ using the full 

potential and experiences of all staff in ensuring consistency to health and well-being. 
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The inset day in January provided an example of why it is important for all stakeholders to be 

regularly involved and have an input. In this instance, the attendance target, shown in 

Appendix B, was highlighted as a concern following the number of absences during the 

Christmas term. Despite being concerned, the headteacher demonstrated very positive 

leadership, approaching the issue with delicacy and openness, asking staff for ideas or 

initiatives to encourage the learners into school. An idea, provided by a teacher, was 

collectively agreed upon and implemented immediately with the ambition that attendances 

would improve. In following this good practice, perhaps encouraging more frequent meetings 

could result in targets being acted on immediately and development of SDP targets can 

accelerate. Brighouse and Woods (2013) state how the more often that staff co-operate and 

work together, a shared understanding emerges, resulting in a significant impact on the 

progression of the pupils. 

 

Conclusion 

This assignment has brought attention to many factors that must be considered in the world 

of education. A whole-school approach is essential, ensuring consistency in approaches to 

improve the outcomes for learners. There is a large responsibility on school governors and, 

in particular the headteacher, in providing and achieving the aims of the SDP. The process 

needs to be administered with a degree of honesty in ensuring the learners can benefit fully 

from what is put in place.  

The professional learning that is attributed to completing the SDP process is valuable for 

anybody associated with a school. Teachers need to fully commit to implemented 

approaches alongside offering expertise to progress schools in achieving their aims and 

targets at a consistent rate. Teachers, in particular those new to the profession, need to 

ensure they remain open-minded to the approaches undertaken by schools. Ensuring their 

commitment through following procedures and guidance of the school stakeholders. The 

ambition and commitment provided by this co-operation will inevitably impact on how the 

learners can achieve their outcomes, with an aspiration that they can achieve the 

characteristics included in the four purposes of the new curriculum for Wales. 
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Appendices 

 

Appendix A 

 

 

 

 

 

 

  

Welsh government SDP document, 2014, p.7 
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Appendix B 
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Appendix C 
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Appendix D 

 

 

 

 

The types of data evidence used 

by the Challenge advisor. 
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Appendix E 
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