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PROFESSIONAL TEACHING EXPERIENCE (PTE)
Overview and General Information

The Professional Teaching Experience (PTE) consists of a full-time teaching practice placement interspersed with block teaching of programme modules. The teaching practice placement is comprised of Subject Work and Professional Work:
SUBJECT WORK

Subject work by the Student Teacher relates to teaching and learning and will be organised and undertaken under the guidance of the Mentor in a variety of ways:

· undertaking focused and structured observations of a variety of lessons and teachers/lecturers throughout the year (See Appendices 1, 2 and 3 for detail);

· collaborative teaching with the Mentor and possibly with other teachers/lecturers/student teachers; 
· taking individual responsibility for teaching lessons;
· working on a variety of curriculum-related activities;
· having regular progress meetings with the Mentor.

Student teachers should be given varying degrees of responsibility for lessons, ranging from working with individual students, to working with small groups, to teaching the whole class.  On some occasions they may be given responsibility for specific parts or aspects of lessons; at other times for most or all of the class’ work.  A summary of these types of approaches to teaching and working with classes/Mentors can be found in Appendix 4. 

PROFESSIONAL WORK

Student teachers will be expected to base many of their PGCE (PCET) assignments on the experience and knowledge gained through the Professional Teaching Experience (PTE) placement, particularly with reference to their subject specialism, and ensuring that they have aligned their practice with appropriate professional standards. Therefore, Mentors should seek to provide to help the student teacher in applying and integrating the skills and knowledge gained effectively throughout their practice and written work, relevant to the Generic Assessment Criteria of the University.

INTRODUCTORY PLACEMENT
(3 weeks from the 1st to the 19th October) 
During the first part of Term One, student teachers will attend their teaching practice placement for a three-week period between block teaching of the first and second modules. The aims of this introductory placement are to:
· provide an induction to the placement;

· provide an induction to the subject department;

· provide an introduction to teaching and learning;

· focus on aspects of class management and control;

· provide an early opportunity to work with students through collaborative teaching;
· begin to recognise how practice in teaching is aligned with appropriate professional standards;
· observe lessons delivered by experienced teachers. 

	INDUCTION
An induction should be planned for the Student Teacher by the Mentor. This period provides an opportunity for Student Teachers to:

· become familiar with the college/centre/university and department/school principles and practices;
· learn the geography of the buildings;
· become familiar with staff names and faces;
· begin to understand how professional standards are evidenced; and
· begin to absorb the ethos of the college/centre/university and its students.



	This should include:
· a welcome by the Mentor and other staff;

· a brief introduction to outline the college/centre/university philosophy, catchment area and social setting of the students, organisation and structures, for example, leadership and management, the curriculum, timetable, pastoral system, etc;

· the provision of relevant whole college/university documents, for example, staff handbook, academic quality handbook, etc.;

· discussion of expectations and professional conduct;
· discussion of professional standards;
· a map of the placement site and tour, where appropriate;

· information regarding any staffroom/café area/canteen for breaks (where appropriate);

· arrangements for photocopying, preparing resources and using ICT facilities.


	As well as providing a general induction to the college/centre/university, the Mentor should also provide a specific induction into the subject department, including information about:
· the curriculum and schemes of work; the availability of equipment and resources;

· subject organisation and an observation schedule based on the classes the Student Teacher will be observing;

· a clear timetable, including non-contact responsibilities, as well as teaching time;

· an area for the Student Teacher to work and store their belongings.



INTRODUCTORY PLACEMENT:
POSSIBLE KEY THEMES
CREATING THE RIGHT CONDITIONS FOR LEARNING 

Research shows that one of the greatest concerns of Student Teachers embarking on their teaching practice experience is class management and control. The introductory placement / induction period is an ideal opportunity for the Student Teacher and the Mentor to focus on this issue.  Activities could include focused observation on: engaging students; ways of motivating students; different teaching styles; classroom rules, routines and norms; techniques used for managing individual students, groups and whole classes. 
During their observations of experienced teachers, Student Teachers might undertake the following approaches:
FOCUS 1
  Class routines and norms (the expected standard practice):

· basic routines, e.g. first thing in the morning, during break/lunch, end of day;

· classroom routines, e.g. entry and dismissal; mobile phones, equipment; leaving the classroom;

· work routines, e.g. completing tasks, written work, etc.;

· talk routines, e.g. hands up to answer questions, chat while working, etc.

FOCUS 2 
Class Management approaches and strategies, e.g.:

· managing the beginning of lessons;

· starter activities to motivate students and/or get them thinking

· ways of organising students’ activities;

· managing transitions between different activities in a lesson;

· controlling noise level and on-task behaviour.

FOCUS 3
Praise and sanctions, including:

· use, frequency and effectiveness of praise and encouragement

· use, frequency and effectiveness of sanctions.  

TEACHING AND LEARNING

The initial placement also provides an opportunity for the Student Teacher to have a considered introduction to teaching and learning by working with students through collaborative teaching. 
Activities could include:
· class trail - focusing on the overall curriculum experience; the range and variety of learning activities; teaching and learning strategies used within the subject area;

· subject teacher trail - a day-in-the-life of the Mentor or another teacher in the subject area;

· supporting / facilitating, rather than direct teaching, with individuals and/or small groups;

· collaborative teaching with the Mentor;

· general observations on ‘What’s in the Curriculum?’
TERM 1: PROFESSIONAL TEACHING EXPERIENCE PLACEMENT 
Following the Introductory Placement, Student Teachers will return to University for block teaching of the second module. When they then return to the teaching practice placement two weeks later, they should be ready to undertake more responsibility in relation to teaching and learning.
The aims of this aspect of the teaching practice experience are:
· to work towards developing the required standards of teaching, relevant to appropriate professional standards;

· to experience working directly with students as individuals, in small groups and in whole classes, both collaboratively and by taking individual responsibility;

· to experience a range of teaching and learning opportunities (e.g. different ages/abilities/levels, different methods/styles, etc.);
· to gain an understanding of the work of the subject department;

· to gain insights into how students learn; and

· to achieve some understanding of the professional role of a teacher in the post compulsory education and training (PCET) sector. 
As the Student Teacher’s confidence and competence develops, they should be given increasing responsibility in and for lessons, including individual teaching. Therefore, the Student Teacher should be working on:

· reflecting on lessons observed and writing lesson evaluations
· familiarising themselves with module and course syllabi indicative content, schemes of work, etc.
· planning and preparation of lessons, resources and activities for delivery
· familiarising themselves with relevant software to be used in teaching

· improving subject knowledge 

· understanding how to align their practice with appropriate professional standards

The Student Teacher will also be expected to complete coursework for the PGCE (PCET) Programme and may therefore appreciate being given time, when they are not undertaking tasks such as those listed above, to work on their assignments.

.
TERM TWO: PROFESSIONAL TEACHING EXPERIENCE PLACEMENT 
The main aims of the second and third block placements for the Student Teacher are:
· to expand upon their achievement of appropriate professional standards for teaching and supporting learning;

· to increase the amount of time spent taking responsibility for the delivery of whole lessons;

· to increase the amount of time spent teaching alone;

· to experience a wider range of teaching and learning opportunities (e.g. different ages/abilities, different methods/styles);

· to undertake more intensive and extensive work in certain areas, for example assessing and recording students' work and progress.

In addition to the above, the Student Teacher will be working towards achieving the objectives for improvement and development identified in their ongoing Action Plan and they will be gaining further experience and understanding of whole-college/centre/university issues and the college/centre/university as a functioning institution.

ORGANISATION OF PROFESSIONAL TEACHING EXPERIENCE WORKING TIME

The Student Teacher’s time may be organised as follows:

a)
TEACHING TIMETABLE:  Increased Delivery (as agreed with the Mentor) 

b)
GENERAL WORK:
including such things as:
· writing lesson evaluations;
· planning and preparation of lessons and associated learning/assessment aids; 

· focused observations, relating to both subject teaching and wider issues;
· familiarising themselves with schemes of work, syllabuses etc.;

· working on further improving subject knowledge;
· researching and evaluating subject-specific teaching and learning approaches;
· completing administrative tasks.
This list is not meant to be exhaustive as the work undertaken will depend on the context and needs of the teaching practice placement. As mentioned above, the Student Teacher will also be expected to complete coursework for the PGCE (PCET) Programme and may therefore appreciate being given time, when they are not undertaking tasks such as those listed above, to work on their assignments.

TERM THREE: PROFESSIONAL TEACHING EXPERIENCE 
During the first half of this term most Student Teachers should have reached the required standards of teaching and will then be ready to move to the next phase of professional development where there is a recognisable shift of focus towards attention on students' learning and students' standard of achievement rather than primarily on the Student Teacher’s own teaching performance.  

For those Student Teacher’s whose progress at the end of Term 2 is giving cause for concern, a special timetable will need be negotiated, in collaboration with the Programme Director, concentrating on class teaching and observation. 

The main aims of this term for the Student Teacher are to:
· consolidate their achievement of the appropriate professional standards;

· extend upon their experience of teaching;

· research and evaluate subject-specific teaching and learning approaches;

· observe other teachers with different teaching styles and methods;

· work towards achieving the objectives for improvement and development in their Action Plan. 

Emphasis will vary from one Student Teacher to another, according to individual development needs and opportunities at college/centre/university, so timetables will need to be negotiated with the Mentor.
The end of this section provides guidance to help you make this shift, which is an important step in your professional development.

ORGANISATION OF PROFESSIONAL TEACHING EXPERIENCE WORKING TIME

During the third term the Student Teacher’s time may be organised as follows

a) TEACHING TIMETABLE:  Increasing Delivery (as agreed with your Mentor) This should be mainly individual teaching plus some collaborative or pair work
b) SUBJECT WORK
This time should be used by the Student Teacher to take initiative for widening and developing their range of teaching skills and experiences and contributing to the work of the department/college/centre /university. This could include:
· Work with ICT e.g. practicing technological skills, reviewing software, familiarisation and experimentation with subject-specific applications and digital resources; 
· Small scale curriculum development work for the subject department;

· Collecting/making resources for the subject department
· Further work on assessment, e.g. moderation of course work, etc.;

· Providing extra help for students/groups, e.g. exam revision, etc.;
· Focused observations:  e.g. other teachers with different styles, methods, classes.
c) WIDER PROFESSIONAL ACTIVITIES
By this stage of the teaching practice placement the Student Teacher should be presenting as a competent teacher and therefore should involve themselves in developing wider professional capabilities. Activities that the Student Teacher could become involved in to help with this might include, for example:

· Running/assisting with subject/college/centre/university clubs, activities, etc.;
· Extra-curricular learning activities e.g. trips, fieldwork, etc.;
· Working alongside student support services, e.g. advisers, learning support assistants, counselors, educational welfare officer, etc.;
· Investigating resource-based work e.g. library services, resource centers, galleries, organisations, etc., relevant to the subject area;
· Attending departmental meetings;

· Involvement in module/programme reviews.
The lists above are not meant to be exhaustive as the work undertaken will depend on the context and needs of the teaching practice placement. Student teachers should use any non-contact time to complete final pieces of coursework for the PGCE (PCET) Programme. 

PROFESSIONAL DEVELOPMENT PORTFOLIO (PDP)
The Professional Development Portfolio is the main source for recording the Student Teacher’s developing practice and is a vital resource for their teaching. It should be accessible by the Mentor/Tutor to check whenever they wish. The portfolio should provide important evidence of the Student Teacher’s teaching ability and their achievement of appropriate professional standards.

The PDP forms part of the overall final summative assessment. It should provide insights into the nature of the Student Teacher’s planning and teaching and the quality of the learning experiences that they provide. It is a valuable document for the Student Teacher, the Curriculum Leader, the University Tutor, the Mentor and the External Examiner. Consequently, the Student Teacher needs to ensure that it is informative, interesting and well presented. Where possible, it is always of benefit to include visual resources, worksheets, questionnaires, games, a variety of activities, photographs of students working (having sought and obtained permission from them and the Mentor) and evidence of work produced during lessons delivered. Therefore, it is important that the Student Teacher adopts a systematic approach when compiling their evidence and that they clearly categorise entries. 
The Assignment Specification for the Professional Teaching Experience (PTE) module lists those items that should be included in the Professional Development Portfolio (PDP). Student Teachers will be provided with tuition and support in constructing and managing their PDP. The PTE module tutor will expect to see the PDP on a regular basis to discuss and comment upon it, provide advice and to monitor progress and therefore Student Teachers should ensure that it is up to date.
Overall, The PDP should show clear evidence of the Student Teacher’s ENJOYMENT, ENTHUSIASM and COMMITMENT to learning how to become a COMPETENT, REFLECTIVE, CREATIVE teacher, with explicit mapping of practice to appropriate professional standards. Therefore, the Student Teacher should ensure that it is lively, innovative, imaginative and visually exciting!
MEETINGS WITH THE MENTOR

The Student Teacher should spend approximately one hour per week with the Mentor. This time is special and should be protected. The Student Teacher should recognise that this is a considerable commitment on the part of the Mentor, and in turn, the Mentor has the right to expect certain things of the Student Teacher including:
· thorough preparation for each meeting, including the provision of all plans, evaluations, resource preparation, topic research and readiness to summarise or comment upon any subject specific reading that they have agreed to do;

· punctual attendance;

· a willingness to ask questions, seek advice and respond positively to feedback;

· presentation of their Professional Development Portfolio in excellent order, so that the Student Teacher and the Mentor can quickly review progress using the evidence it contains.

The Student Teacher will work collaboratively with the Mentor. The Mentor is preparing the Student Teacher to be a professional so he or she will not dominate the meeting. It is vital therefore that the Student Teacher becomes critically reflective, self-motivated and capable of discerning and discussing issues, trends and themes that underpin current policy and practice in post compulsory teaching.

A typical Mentor meeting normally contains some or all the following elements:
· Reviewing the week’s progress by drawing together evidence from lesson observations, the Student Teacher’s own lesson evaluations and other evidence from professional tasks carried out during the week;
· Reviewing targets in the light of the above and celebrating successes;
· Setting new targets in the light of the above;
· Discussing one or two particular difficulties in much more depth, devising ideas for new training activities and experiences to overcome these;
· Planning the next week’s programme in detail, perhaps looking at just one or two areas of lesson planning and/or teaching in greater depth;
· Discussing placement college/centre/university work that will contribute to an assignment;
· Checking and suggesting ways of making good any continuing gaps in the Student Teacher’s subject knowledge;
· Linking all this to appropriate professional standards as appropriate and reviewing progress against these.

The Student Teacher and the Mentor will keep a record of Mentor Meetings (See Appendix 6); completing the record is an important discipline to help the Student Teacher to think about how focused and productive they were in the meeting. It then acts as another record of the training that took place in the previous week and the Student Teacher’s on-going programme for training in the weeks to follow. 

GENERAL ADVICE AND GUIDANCE FOR STUDENT TEACHERS 
INTERNET USE AND SOCIAL NETWORKING WEBSITES:
The use of social networking sites such as MySpace, Facebook, You Tube, Twitter, Flickr, Bebo, and such like, have become increasingly popular. The use of technology for educational purposes is an important part of the work of teachers and Student Teachers. However, it is imperative that such websites are not abused. For your own protection please consider the following advice carefully. 

Whilst training at the University, and whilst on Professional Teaching Experience placements, you are requested to carefully consider the use you make of e-mail, text messages, messaging sites, social networking sites, blogging and the internet. High expectations and standards of professional behaviour in relation to the use of electronic interaction are as relevant as face to face behaviour.  

USE OF E-MAIL: 

Be aware of potential problems which can arise by providing personal details on social networking sites. Do not use your personal e-mail address to communicate with students at college/university. If you do receive work by students via e-mail you must use an email account officially approved by the college/university and keep any comments within professional parameters. Do not use any e-mail addresses given to you as a member of staff whilst on Professional Teaching Experience placements for personal reasons. 

SOCIAL NETWORKING SITES: 
It is not acceptable for you to refer to the college/centre/university that you are training at, nor any learner or co-worker at that college/university in any way on a social networking site, blog, wiki or such like which is being used for social or non-professional purposes. It is also not acceptable to use any pictures of them on such sites. This equally applies to any reference to University staff.   

Do not become an on-line ‘friend’ with any of the students or staff at the college/university. Remember you should not publish anything that you do not want to be publicly associated with.

It is not acceptable to make use of social networking sites during working hours.  

Amend your private settings to ensure full control over who is allowed to view your personal information on such sites. Take great care regarding the type of personal information about you which could then be disseminated through the internet and social networking sites in particular.

Remember that a number of prospective employers search for information on applicants on social networking sites whilst short-listing posts. 

MOBILE PHONES: 
Do not use your mobile phone during lessons or lectures except for emergencies. Do not keep any message or picture on your phone which you would not be happy for others to see. Do not leave your phone where students can access it. Do not under any circumstance give your phone number or lend your phone to a student. Do not use your mobile phone to call or text any student.  
Occasionally there may be circumstances when a department/college/centre/university encourages students to use mobile phones to capture art work or still/moving images to record the developmental process of a project or fieldwork data/evidence. In such cases please ensure permission is granted from your Mentor and that you act within college/centre/university guidance/procedure/policy. 

Please act wisely if you know students personally outside of the college/university environment. Ensure you comply at all times with college/centre/university educational policies and procedures in these matters.   

DRESS:
College’s/Centre’s/University’s vary in their view of what is considered acceptable, but they do on the whole tend to be conservative in this respect and expect staff be ‘smart casual’.  

On your first visit you should ‘play safe’ by wearing, in the case of men, a jacket, shirt and tie and in the case of women, a trouser suit, skirt or dress.  Jeans should not be worn.  

As you become more familiar with practice in the college/centre/university some relaxation of these guidelines may prove acceptable.  If in doubt, you should consult your Mentor in your placement college/university.

ATTENDANCE AND ABSENCE:
You are expected to be in college/university for the whole of each day. Students, college/centre/university staff and PGCE (PCET) tutors rely and depend upon your attendance. You should keep a careful record of your attendance and if you are absent the reason should be entered.  

The following reasons for absence are acceptable: 

· illness, 

· urgent compassionate reasons 

· attending interviews for teaching posts. 

Leave of absence for other reasons will only be granted in exceptional cases. Requests should be made in writing to your Programme Director who will consider if they should support your application. The decision to grant leave of absence for exceptional circumstances rests with the Programme Director who will ensure that all decisions made are fair, consistent and in accordance with the PGCE (PCET) programme regulations.  

In the case of absence from any part of the Professional Teaching Experience for acceptable reasons you need to follow the procedure outlined below:

· If you are for any reason unexpectedly prevented from attending college/university, you should inform the Mentor and the Programme Director (phone or email) as early as possible on the first day of your absence. 

· If you wish to apply for leave of absence from college/centre/university to attend an interview you should obtain permission well in advance from the Mentor and any other teachers who may be affected by your absence.  Ensure that you also inform your Programme Director, and anyone who is likely to be visiting you for an observation, for example.
In the case of illness: 

· Please follow procedures outlined above. 

· A self-certification medical certificate, obtainable from doctors' surgeries, should be submitted for an absence of more than three days but less than seven days.  

· For absences of seven days or more a doctors' certificate should be forwarded to the University.  The permission of your Mentor and your Programme Director must be sought for any absences other than those caused by illness.

· If you are absent for more than three days (either during placement periods or during periods of attendance at the University), you should send a written explanation, together with a medical certificate, to your Programme Director.

· Immediately upon your return you should contact your Mentor and your Programme Director.

Finally, please remember always to be punctual at the start of the placement day and at the beginning of lessons as the placement day is very tightly structured in terms of time.

ISSUES ON PROFESSIONAL TEACHING EXPERIENCE: 

Working with our partnership colleges and universities, the University of Wales Trinity Saint David PGCE/PCE (PCET) Programme strives to make study and learning on the PGCE/PCE (PCET) Programme a structured and supportive process to enable Student Teachers to make requisite progress and achieve the award of a PGCE/PCE by the end of the course.

In the unlikely event that you should have a significant issue or concern over an aspect of your Professional Teaching Experience and believe it is being managed in such a way so as to have an adverse effect on your progress and/or academic standards within the programme, you should, in the first instance, raise and discuss this with your Programme Director and seek to resolve it via advice and guidance.

If a placement college/centre/university has cause to complain about your performance and impact on the quality of students’ education or considers you in breach of the code of student conduct or any other form of professional conduct, then the procedure for dealing with complaints and irreconcilable differences will be followed. 

EVALUATING YOUR TEACHING
One of the most significant contributors to improving the quality of your teaching and the standards of learners’ achievement is your ability to critically evaluate your work and to use this to set targets for improving your teaching and the learners’ experience and learning (See Appendix 5 for Lesson Evaluation Form). Complementary to this process of self-evaluation are the observations and feedback provided by your Subject Mentor and other teachers.
Thinking about your teaching 

Most teachers emerge from teaching a lesson with clear feelings about how it went.  All teachers need to reflect critically and constructively throughout their teaching career. The fact that we require Student Teachers to evaluate their own lessons is not just a way of monitoring or checking up on them; it is about the formation of a habit. Experienced, successful teachers constantly weigh up the strengths and weaknesses of their delivery and the learning situations they have created.  It is a vital aspect of professional development and improvement. 

Evaluations of lessons need to be completed as soon as is possible after teaching a lesson, although difficulties may arise if you are teaching several lessons back to back. However, it should be possible to make brief notes between classes and to write up more fully at the end of the series of lessons (see below on types of evaluations). You should ensure that all self-evaluations of your teaching are mapped to appropriate professional standards so that you can continuously monitor your achievement against those standards. One of the reasons you are given a substantial proportion of non-contact time is to enable you to give considered thought to your lessons and so write good quality evaluations.   

It is tempting to use evaluations to note instinctive reactions to each lesson, e.g.:


“I enjoyed this lesson. I covered everything I intended to, and the learners all seemed interested.”  


“I think the learners learned quite a lot in this lesson; they came up with some really good drawings on the posters.”


“That practical exercise just doesn’t work.”

There are two reasons why comments such as these may not be too helpful as a basis for evaluating your teaching.  

1. First, many of your impressions may not be shared by the learners.  Therefore, look for evidence of how learners responded and reacted to lessons.  This can be done both in the lesson, where you will be able to gauge learners’ personal reactions to activities or aspects of learning and/or after the lesson by looking at work produced.  


You need to adopt a critical approach here - it is possible to make an intuitive decision that ‘learners worked very hard because they were quiet and got on with the work’ yet find that the quality or quantity of work is not as good as you expected.  Alternatively, what you thought was ‘a chaotic lesson’ might have made sense to the learners, which may be reflected in their conversations or written work. 

2. Second, the ‘stream of consciousness’ type of comment does little to explain what has happened in the classroom and why. It is far better to use the evaluation to record critical analyses of your teaching, rather than becoming a repository of broad unexamined value judgments. The most useful comments are those which point to causes and possible solutions to classroom problems, or that attempt to pin down why a particular approach seems to have worked.

Approaches to evaluating your teaching

Three approaches to evaluating your teaching are outlined here:


1.
Evaluating specific aspects of teaching and learning


2.
Evaluating whole lessons


3.
Monitoring your progress and development.

Evaluating specific aspects of teaching/learning

During the early stages you will be working collaboratively with your Subject Mentor or perhaps as a pair with another Student Teacher. You are likely to be given varied and increasingly challenging opportunities to practice teaching skills and techniques. You can use the professional standards as a guide to help you focus in on particular aspects of your teaching you intend to develop.

There is an advantage in systematically targeting and evaluating specific aspects of your teaching.  Early on these could include:
· setting clear learning objectives

· introducing a topic or lesson activity

· using audio-visual material, e.g. to explain something

· giving instructions for group or class activities

· working with groups of learners

· questioning the class

· summing up the main points of the lesson.

Or the focus could be on classroom management (which itself could be broken down into, for example, entry and settling down; the use of non-verbal signals; the use of rewards, etc.), or on monitoring and assessing learners’ work and progress as a lesson proceeds.

As well as feedback from your Mentor (or other teachers) and, where relevant, your partner teacher, you will inevitably evaluate your own performance.  Capitalise on the benefits of doing this by going beyond blanket judgments such as ‘brilliant’ or ‘that went very well’ or ‘that was awful’ or ‘disastrous’.  Adopt a more analytical and measured approach. 

For example, say the focus was questioning, you could reflect upon:
· your distribution of questions around the class;

· your use of a variety of questions;

· your response to learners’ answers;

· the quality of learners’ responses.

Evaluation of this type can be supported by activities such as:
· recording relevant part(s) of lessons (with the learners’ permission);

· studying learners’ written work;

· discussions with learners;

· observation and co-analysis with your Mentor.

You should record your evaluations and, importantly, any plans for action(s) to be taken to improve things.

Evaluating whole lessons

At a later stage, when you have responsibility for teaching whole lessons you will need a different approach to evaluating your teaching, with a particular focus on the learning that took place in lessons. 

This should include comments/reflections based on the following questions:

· What did the learners learn? (relate to intended learning outcomes/objectives and any unintended learning outcomes)  

· How do you know what they learned?

· How successful was the lesson in meeting the needs of learners of all abilities?

· What did you learn about the learners?

· What did you learn about your teaching (could refer to specific development targets)

· How successful was your management of other adults to support the learners’ learning? (if applicable)

· What do you need to plan for student progression next lesson?

· In what way has this lesson developed your understanding about teaching this aspect/topic/group of learners?

The depth of response implied by this approach means that it is not realistic to evaluate more than a sample of lessons in a week in this way you but should complete a minimum of at least three of these in-depth evaluations per week. 

All lesson evaluations should be filed appropriately in your Professional Development Portfolio. They will provide evidence of your ability to understand your teaching and of your achievement relevant to the professional standards. 
The key to success in making the most of evaluations for your professional understanding and development is in the choice of lessons to evaluate, e.g., lessons with a particular class that are or are not working very well; lessons where the content and/or approach are significantly different or challenging, etc.  You should relate these to your professional development and targets agreed with your Mentor. Analysis and evaluation of this type may well lead you back to focusing on specific aspects, as described earlier. Again, you should keep records of your evaluations and your action plans.

Self-evaluation will help you to become a more reflective teacher who can develop a more informed understanding about the learning process and decide about the most effective ways to teach.

Monitoring your progress and development

Monitoring is an on-going process. In addition to your lesson-evaluations, described above, you should also make constructive use of oral and written feedback from your Mentor and other teachers. You should use these to evaluate strengths and aspects for development that recur over a number of lessons and discuss these with your Mentor during the weekly Mentor meeting, reviewing and setting new targets as appropriate.

You should link all this to appropriate professional standards, however, please note that this is not a simple ‘tick list’ approach as many aspects of the professional standards will need re-visiting and refining, especially as you meet new contexts and teaching situations. As noted above, monitoring is an on-going process and one that should help you strive continually to become a more effective teacher. Towards the end of each term you will review your progress and professional development.   

FOCUSING ON THE QUALITY OF LEARNERS' LEARNING


For most of Term 1 and the first half of Term 2 your main focus is likely to be upon being able to function in the classroom and on your own teaching performance.  

Once your competence and confidence has developed beyond a satisfactory level, it is important that you focus much more strongly on the quality of learners' learning and their standards of attainment.  This section is designed to help you make that shift.  It is in three parts: A. Strategies for changing focus to learning, B. The quality of learning and standards of attainment and C. Review.
A.
Strategies for changing focus to learning

1. Monitoring Learners' progress

Do high, average and low attaining learners, including those with special educational needs, progress as well or better than expected? This calls for the evaluation of the progress learners make, both individually and in groups, in relation to their gains in knowledge, understanding and skills.  Analysis depends on comparing current with prior attainment.

Evidence for progress could come from the following sources:
· observations of learners at work over a short timescale - within a sequence of lessons, by the end of a unit or module of work;

· samples of learners' earlier work could be reviewed in the light of current work to assess progress (perhaps in specified areas/aspects);

· discussion with learners.

2.
Discussion with learners
Much can be learned about the match between levels of work and learners' ability by observing the work of a sample of learners of different abilities in class and discussing their work with them.  

Points for discussion could include:
· what they know and understand;

· how they are tackling new areas of work;

· what things they find easy, what things they find difficult and why;

· what methods they use to try to get better at their work;

· whether or not it has been interesting and enjoyable;

· their response to homework;

· what strategies they have learned for coping with learning aspects they dislike or which they find particularly difficult;

· their confidence and self-esteem.

B.    The quality of learning and standards of attainment

1. Quality of Learning

The quality of learners' learning can be judged in terms of:

· progress made in knowledge, understanding and skills

· learning skills, including observation and information seeking, looking for patterns and deeper understanding, communicating information and ideas in various ways, posing questions and solving problems, applying what has been learned to unfamiliar situations, and evaluating the work done;

· attitudes to learning, including motivation, interest and the ability to concentrate, co-operate and work productively.

2.
Characteristics of Good Learning
Where learning is good, most learners:

· respond readily to the challenge of the task(s) set;

· show a willingness to concentrate;

· make good progress;

· adjust well to demands of working in different contexts;

· select appropriate methods;

· effectively organise the resources they need;

· sustain their work with a sense of commitment and enjoyment;

· raise questions and try to find answers;

· evaluate their own work realistically;

· help one another where appropriate.

3.
Learning-Skills
Learning skills could be judged in terms of such features as:
· willingness to ask questions and to try and find answers;

· decision-making;

· the appropriate selection and use of resources by learners;

· a clear understanding of the purposes of the task(s) being undertaken;

· a willingness to learn from mistakes as well as successes;

· a readiness to suggest how to improve their own learning performance;
· a willingness to exercise creativity;
· a positive attitude to work.

4.
Standards of Attainment
Attainment can be judged by evaluating:

· what learners know, understand and can do in their subject;

· learners' knowledge, understanding and skills as defined in the module/unit outcomes; 

· learners' competence in skills across the curriculum;
· the progress made by the learners in developing their knowledge, understanding and skills;

· the standards achieved in relation to learners' capabilities.

5.
Evidence of Acquisition of Knowledge, Understanding and Skills
Evidence of this can come from:

· lesson observation;

· discussion and interaction with learners;

· discussion with teachers;

· formative and summative assessments

C.
Review
The activities outlined above work well as preparation for Mentor/Student Teacher discussion, where you work with experienced teachers to develop understanding about levels of achievement and issues related to progress and learning. 

A follow-up discussion with an experienced member of staff can help clarify your views and provide evidence of your understanding of:
· the learners' capacities for learning;

· learners' rate of progress over recent lessons;

· strategies for consolidating and accelerating learners' learning;

· particular features associated with certain groups of learners (e.g. those with special educational needs) which affect their learning.

Work of this sort provides an excellent opportunity for reflection, with its characteristic features of obtaining evidence/data, analysis of that information, followed by critical evaluation based on criteria derived from knowledge, understanding and experience.

GENERAL ADVICE AND GUIDANCE FOR MENTORS
Student Teachers are assessed formally and informally, and developmental targets are suggested throughout each Professional Teaching Experience placement. The main tools for recording and monitoring trainees’ progress and development are noted below:
RECORD OF MENTOR MEETINGS – Student Teachers are required to keep a record of any meetings they have with their Mentor. The meetings allow progress to be evaluated and development needs to be identified.  The Student Teacher should come to the meeting prepared and should have identified where previous targets have been addressed, with supporting evidence, to identify discussion points. They will record newly agreed targets, note how these will be achieved and the type of evidence they will need to collate to exemplify their progress.
LESSON PLANS – Student Teachers are required to provide the Mentor with lesson plans in advance of lessons. This gives the Mentor time to assess suitability and make suggestions for change where needed. Lesson plans can be requested up to three days in advance of a lesson. All Student Teachers are required to use the Lesson Plan Template provided by the University for Lesson Plans. However, should a placement organisation prefer that the Student Teacher use the college/centre/university template, then the Student Teacher should be permitted to modify it to include all the aspects which will be assessed as part of the taught programme. 
PROFESSIONAL DEVELOPMENT PORTFOLIO (PDP) – Student Teachers should keep an up to date electronic portfolio containing lesson plans, schemes of work, visual and textual resources, self-evaluations, etc. The portfolio should be accessible for the Mentor to monitor during the weekly Mentor meeting.
LESSON ASSESSMENT FORM (LAF) (See Appendix 7) – Student Teachers are formally assessed on at least six occasions over the placement – FOUR observations by the Mentor and TWO observations by the University Tutor (exceptions to this rule would apply in circumstances where a Student Teacher needs additional formal support).  The comments made in the LAF should form an accurate picture of the lesson and inform the judgments made against the criteria. The Mentor should sign the LAF if the judgments are agreed in the post-assessment discussion.  If the Mentor asks any colleague to observe and assess a lesson delivered by the Student Teacher, they should ensure that the colleague is fully familiar with the criteria.  Comments made on the right-hand side of the form should match any judgments made against the criteria on the left-hand side of the form. Targets should be developed as a result of comments made in the main body of the LAF and should not appear as a surprise. 
NB:
During observation, where any aspect of a lesson is assessed as ‘unsatisfactory’ the trainee teacher will be observed on an additional occasion, ether by the Mentor or the University Tutor.

Trainees will need to keep a copy of all LAFs for themselves to upload on to their PDP. 
The University Tutor will observe and assess lessons during visits to the Professional Teaching Experience placement to ensure consistency and equity for all Student Teachers in the application of assessment standards. The Mentor may, should he or she wish, observe alongside the Tutor – however, this will be in addition to the agreed four Mentor observations.
STUDENT ABSENCE - Attendance is taken very seriously on the course. Student Teachers’ attendance records are considered during progress boards and significant periods of absence can result in an interruption of studies or a requirement that they complete further Professional Teaching Experience. During placements, Student Teachers are expected to be present for the duration of the day. They are required to organise travel and other arrangements to enable them to arrive in good time to attend briefings, and so on. If any formal meetings are scheduled, such as departmental meetings or staff development sessions Student Teachers are expected to attend at the discretion of the placement. 
CAUSE FOR CONCERN - If a Student Teacher is causing concern, it is important that the area of concern is clearly identified and that the Mentor speaks openly with the Student Teacher about their progress. The Programme Director should also be fully informed of any concerns. The Programme Director will liaise with the Mentor and the Student Teacher to provide support to enable the Student Teacher to make progress. This will be done through agreeing a progress plan which will be quickly put into place and will usually entail supplementary visits from the Programme Director. It may also include an amended teaching timetable. It is important to distinguish between developmental needs and concerns that a Student Teacher is not making satisfactory progress. If the concern is regarding an aspect of teaching and learning, the Student Teacher should be informed of the concern and should be involved in a discussion as to what steps should be taken. Progress will be monitored by the Mentor and Programme Director. If progress is made, a new plan will be put in place. If progress is not made, then further action will be taken on a case by case basis. This may include the Student Teacher coming into the University to discuss their future on the course. If the concern is regarding professionalism, different procedures may be put in place accordingly. Student Teachers are expected to sign a Code of Conduct which provides clear guidelines as to what is expected of them during the year. 

THE ROLE OF THE MENTOR

The Mentor enters into a partnership with the PGCE/PCE (PCET) Programme Director and the University of Wales Trinity Saint David to contribute his/her experience as an established teacher and the perspectives rooted in that experience to the development of the Student Teacher.

The Mentor’s responsibility entails the activities noted below:

1. Arranging for the Student Teacher to plan activities; to teach individual students, small groups of students, and whole classes; and to help the Student Teacher to evaluate these experiences;
2. Helping the Student Teacher to analyse and evaluate their teaching;
3. Developing a variety of modes of collaborative working and pair teaching;
4. Helping the Student Teacher to make the maximum use of the opportunities afforded by observation in order to learn about teachers’ skills, strategies and achievements in the class;
5. Contributing to the training of the Student Teacher in achieving the appropriate professional standards;
6. Arranging for the Student Teacher to gain experience of working with ICT in the classroom;
7. Liaising with their line manager (where applicable), in particular to incorporate into the Student Teacher’s programme whole-college/centre/university issues which can be investigated through curriculum work;
8. Providing oral and written feedback on teaching performance;
9. Providing FOUR formal assessments of teaching performance;
10. Assessing and reporting termly on the progress and standards reached by the Student Teacher;
11. Contributing to course quality assurance procedures.

MENTOR MEETINGS

The Mentor should agree an agenda/focus for the any meetings with their Student Teacher. The Student Teacher should ensure that their Professional Development Portfolio (PDP) is available to the Mentor beforehand. A key element of all Mentor meetings will be the monitoring of progress, the meeting of development needs and the setting of new action points. These can be broad, e.g. develop more strategies for settling students at the start of lesson, or specific, e.g. develop and implement a seating plan for seminar/tutorial, etc. 
A SUGGESTED OUTLINE FOR MEETINGS:
The Student Teacher begins by commenting on their progress during the week. They point to targets from previous meeting(s) and explain how they have met them or where further development is needed. If the targets are to have real impact, the Student Teacher must feel they can be honest about the progress (or otherwise) they have made. The Mentor can use the evidence found in the Student Teacher’s PDP, the Student Teacher’s self-evaluations of lessons, the observations of experienced teachers, etc. to explore how much progress has been made and what the next targets should be. It may well be the case that some targets remain the same for a couple of weeks. The Mentor will need to use their judgment to decide what advice and guidance can be given to help facilitate progress and also to decide where a target just needs extra work or where the Student Teacher is struggling. The focus area/target for the following week will need to be agreed and should form part of scheduled observations and the starting point for the next Mentor meeting. The Student Teacher should complete a Mentor Meeting Record form (See Appendix 6) during the meeting for the Mentor to sign. 
USEFUL OPENING QUESTIONS FOR MENTOR MEETINGS:

· Do you feel learners understood the relevance of the learning objective, i.e...?
· What did the learners in the lesson? 

· How was the learning assessed?

· How effective were the teaching and learning strategies you employed?

· What are the different ways in which the task could be assessed?

· How effective were the resources used? How do you know they were effective?

· Did the learners achieve what you expected them to?

· If you were to plan this lesson again would you plan differently – are there any resources that would have helped improve the lesson?

· Did you feel the resources you provided for this lesson covered everything the learners required? 

· Were your resources pitched at the correct level for learners? How do you know?

· How could you set about including further use of incidental Welsh?

· Were you confident that you had sufficient, detailed knowledge about this topic to enable you to be comfortable teaching this?

· What strategies could you follow to develop your knowledge and understanding of this topic further?

· What did you feel most confident talking to the students about in the topic/subject?
· Are there any aspects of your personal literacy skills that you need any help with?

· Were your timings accurate? If not, why?

· What strategies did you use to manage the time and resources? Which strategies were most effective? 

· Did the lesson have an effective pace? How do you know?

· How was pace achieved in the lesson?

· What strategies did you use to manage behaviour? Which strategies were most effective? 

· Tell me about the positive things.

· What would enable you to progress further in your teaching?

· What targets would you set yourself having planned, taught and assessed the lesson?

· Take key points from the lesson and develop them, e.g. use emergent technologies.

· How were students with additional learning needs supported?

· What could you do to enable the same content to be delivered to a less/more able class? 

· Did you provide sufficient challenge for all students?

· Talk me through the best/worst bits of the lesson.

· Would you plan that differently? If you could do it again what would you change?

· Have you achieved everything you planned to do? Give reasons for your answer.

· Are you satisfied with the standard of the students’ work? Why? Why not?
· If you had another class to teach this to, would you change any of your resources?
· How are you progressing in relation to the professional standards?

· Do you fully understand how to align your practice with the professional standards?

· Do you think that your experience so far is helping you to develop the practice you need to evidence the professional standards? If not, what can I do to help with that? 
REVIEWING PROGRESS:  TERMS 1, 2 AND 3 

REVIEW POINTS

There are three points in the PGCE (PCET) Programme where formal reviews of progress should take place.

Review Point 1

This takes place towards the end of Term 1. 

Before the review the Student Teacher should be encouraged to:
· evaluate their progress during Term 1 towards the targets set and appropriate professional standards;

· complete a self-evaluation and bring it to the review together with selected supporting evidence.  Supporting evidence may include:



-  formal lesson assessments they have received



-  selected material from their Professional Development Portfolio (PDP)
The review should make clear where progress is satisfactory or better and should identify priorities for further professional development during Term 2.

After the review the Student Teacher is required to prepare an Action Plan (mapped to the professional standards) which sets clear objectives for improvement and development for Term 2; a copy of the Action Plan should be given to the Mentor. 
Review Point 2

This takes place towards the end of Term 2.
Before the review the Student Teacher should:
· review their progress towards meeting the objectives set in Action Plan 1;

· evaluate the extent to which they have achieved the professional standards;

· complete a self-evaluation, together with selected examples of supporting evidence, and bring them to the review meeting.  Supporting evidence may include:
· formal lesson assessments and informal observation evidence;

· selected material from the Professional Development Portfolio (PDP);

· evidence of contributions the Student Teacher has made to other aspects of college/centre/university life.

The review should give a clear picture of the Student Teacher’s strengths and weaknesses and help them to identify priorities for further professional development in Term 3.

After the review the Student Teacher is required to prepare an Action Plan (mapped to the professional standards) which sets clear objectives for improvement and development for Term 3; a copy of the Action Plan should be given to the Mentor. 
Review Point 3

This review takes place in the last half of the summer term. 
Before the review the trainee teacher should:

· review their progress towards meeting their targets set in their Action Plan; 

· evaluate the extent to which they have engaged with and achieved the professional standards and complete a self-evaluation, together with selected examples of supporting evidence (including formal lesson assessments received), and bring them to the review meeting;

· reflect upon their experiences during the PGCE (PCET) Programme, identifying their key achievements, interests and aspirations in relation to teaching and think about their future professional development.

MENTORING STRATEGIES
	CONCERN
	STRATEGIES FOR MENTORING

	Your Student Teacher is casual in appearance and informal in manner with the learners. 
	It may be necessary for the Mentor to remind the Student Teacher about dress code and professional behaviour. It may also be worth reminding the Student Teacher about the Code of Conduct they signed at the start of term. You can mention appropriate dress and explain your concerns during your Mentor meeting. Explain that an informal, casual, overly friendly manner in class does not help establish them as a teacher in the classroom. Remind them of why they are in the classroom and what their role should be. 

	Your Student Teacher is constantly asking questions of you and other staff members 
	Your Student Teacher needs to develop some confidence. Ask them to share their ideas with their peers in the first instance and then set an agreed time for queries. If the questions can be answered fairly easily – tell them to try to find out independently first. Be sure that tasks, etc., are explained clearly. 

	Your Student Teacher is not very organised with their PDP, etc. They are frequently late with plans. 
	Ask the Student Teacher to use a weekly planner or diary. In this, they need to write down a daily list of tasks to complete, etc. Give them a clear, structured focus and also remind them that you need to see an improvement in organisation by a specific date. 

	Your Student Teacher has very high expectations and gets stressed when they feel they are not doing as well as they feel they should be. 
	Make sure that the Student Teacher is highlighting positive comments in their Professional Development Portfolio and reading them. Give them clear tasks which allow them to show progression. Explain that this year has many peaks and troughs and they need to focus on how they are actually doing rather than how they think they are or should be. Give purposeful praise. 

	Your Student Teacher seems to be missing when they are not teaching. 
	Unless agreed otherwise, remind them that they are expected to be in the college/centre/university for the full teaching day and attend any briefings, meetings and so on. Ask if there are any external pressures that are impacting upon them. If not, they need to commit themselves for the full day. 

	Your Student Teacher is frequently absent
	Have an informal chat with them when they return and see if there is an ongoing problem that is going to impact upon attendance. Remind them that attendance is an important part of the course, but if they are ill or have other genuine reasons for absence, then we can look at supporting them to make the best decision for them.  Make a note of all absences and inform the Programme Director.  

	Your Student Teacher has not developed a working relationship with the department. They seem to avoid spending time within the department. 
	Ask if there is any reason why you do not see them more often. If not, suggest that they spend some break or lunchtimes in their department. Set tasks which necessarily involve other members of the department. 

	Your Student Teacher has lots of competing pulls on their time and energy. They seem to be struggling to plan, make resources and cannot attend meetings and so on. 
	Find out if this is a short-term issue. If so, suggest some ways of managing time and prioritising and ask if they have a support network they can call upon. Sometimes Student Teachers do not like to admit they cannot cope.  If this is an ongoing situation, ask the Student Teacher to consider how they are going to make sure they give themselves enough time and space to complete the course. Suggest they contact the Programme Director. 

	Your Student Teacher does not respond well to comments made about their teaching. They tend to take comments personally, and, as such, find it hard to act on advice.  
	Look through a series of comments with which the student does agree. Discuss any development needs that have been identified and look at the evidence given for them. Ask them specific questions related to the lesson based on comments. Remind them that they need to demonstrate an ability to act upon advice. Identify an area of agreement and get the student to focus in and work on that. If progress is made, praise them and then identify another. 


APPENDICES

APPENDIX 1:
OBSERVING EXPERIENCED TEACHERS
Introduction:
Teaching requires a very extensive set of skills, many of which are sophisticated and subtle. The more skillful the teaching, the easier everything looks, and the more difficult it is for an observer to have a real understanding of the teacher's successes in bringing about students’ learning.

Moreover, teachers tend to take their teaching skills for granted as teaching is all so familiar to them, and they are rarely, if ever, asked to talk about the knowledge and expertise which they use in teaching particular lessons.

Observation and discussion are two of the most valuable ways in which Student Teachers can be helped to understand the complexities of classroom teaching, and to learn more fully about a teacher’s skills, strategies and achievements in the classroom.

Some important points:

· For observation to be useful it must be focused and purposeful.

· Student teachers need guidance both about purposes and about how to observe effectively.

· Observation does not just have to take place passively from the back of the class; Student Teachers can also observe while taking part in collaborative teaching or joining a group of students.

· Observation does not have to take up the whole of a lesson.

· While observation is likely to be more frequent early on, it also has a very valuable part to play throughout the training.
In order to achieve a full understanding of the teaching process, the Student Teacher will need to know how the teacher perceives what is happening in his or her classroom on any particular occasion. It is by discussing the observed teaching with the teacher that the Student Teacher can better understand, for example:

· the kinds of student activities and progress the teacher is trying to promote 

· the actions taken to bring these about 

· the conditions impinging on the teaching which had to be taken into account when deciding what to do

Purposeful of Observation 

Purposeful observation allows the Student Teacher to:
· shift from a student to a teacher perspective

· learn to analyse what is happening in classrooms

· get a sense of the standards which teachers set for their learners and the professional standards they adhere their practice to

· discover different ways of doing things

· learn to monitor the progress of a lesson

· identify things which they do not understand
Focused Observation
During the earlier part of the Student Teacher’s time in placement the Mentor and/or teacher being observed should decide on the focus of any observation. This is likely to be such things as:
· class rules and routines

· basic classroom management skills

· beginning and ending lessons

· the transition from whole class to individual/group activity

· basic teaching skills

After a while the focus may switch to such aspects as:
· types of teacher contact with individual learners
· how learners spend their time in a lesson

· classroom talk

· small group work

· specific teaching methods/activities

· working with learners who are experiencing difficulties/more able students, etc.

At appropriate intervals, the Mentor/observed teachers and the Student Teacher can respond to what is needed from observations to help the Student Teacher to develop and progress. At later stages, the Student Teacher will be in a position to take the initiative in determining the focus of observation.

OBSERVATION PROCEDURE
The procedure outlined below has been developed in order to enable the Student Teacher to make maximum use of the opportunities afforded by observing teachers in order to learn about teachers' skills, strategies and achievements.

	Beforehand
	Focus
	Later
	Remember
	Follow up
	Summary of Discussion

	Ask the teacher for any potentially useful information about the lesson to be observed, e.g. the work the class has been doing, the teacher's aims in the lesson, individual pupils, copies of worksheets/books etc.


	Decide on the focus of observation.

In the first few weeks of your time at the placement it makes sense for the Mentor / teacher to decide on the focus of the observation, which is likely to be classroom management skills, introducing the work of the day to the class, beginning and ending a lesson; the transition from whole class to individual/group activity; organising materials and equipment in the lesson.


	As time passes and your understanding of classrooms grows, you can respond to what you need to develop from the list of teaching skills. 

Later on, you will be in a position to take the initiative in determining the focus of observations. 

You may wish to concentrate on those aspects of the teacher's teaching that you regard as major strengths; equally, you may decide to focus on an aspect of teaching that as an inexperienced teacher you find particularly problematic.


	That you are observing the lesson in order to be able to ask questions about what the teacher was doing and how s/he managed to achieve things. It is important, therefore, to:

· concentrate on the teacher

· focus on those things that go well

· avoid making assumptions about the teacher's thinking and actions

· make note of the questions you wish to ask the teacher and the situations to which they refer.


	Arrange a time for a follow-up discussion, bearing in mind that the sooner it takes place after the lesson, the more useful it is likely to be. Ask questions that focus on:

· the teacher's successes in the lesson e.g. "What pleased you most about the group work today?"

· the actions taken by the teacher to achieve those things e.g. "You said that you were pleased that everybody in the class contributed to the discussion. How did you bring that about?"

· the teacher's reasons for taking the action that s/he did e.g. "Can you tell me why you decided to change from group work at that point?" the conditions, circumstances, etc, that led to the teacher making the decision to take a particular action.


	A successful post observation discussion is one in which:

· the teacher does most of the talking

· the teacher explains his/her actions but does not feel the need to justify them

· the conversation is rooted in specific things in the particular lesson observed

· the focus is on what went well in the lesson.




Important - the ethics of discussing lessons with teachers

Teachers take many of their skills for granted. Moreover, they are not necessarily accustomed to having someone observe them and to being asked questions about their teaching.  You can help teachers to unravel the things that they do intuitively in their teaching. Never be afraid of saying: could you tell me a little more about that? At first, teachers may feel understandably anxious about being asked about what they did in a particular lesson, and why. Be sensitive to these anxieties, particularly in the way you ask questions. 

For example, a question that invites a yes/no reply (e.g. “Did you have a lesson plan?”) does not help a teacher to give an informative answer. More importantly, it may also convey suggestions of what the teacher should/should not have done and so have overtones of criticism. Try to avoid this sort of situation as it can upset some teachers and is often not productive for your learning and understanding about the teacher’s thinking behind the lesson or part of a lesson and the reasons for particular actions they took in lessons.

Formulate and ask questions that are more open and invite explanation and exploration e.g.:

· “How did you go about planning this lesson?”

· “What were the important factors that determined the way you structured this lesson?”
Remember to conduct discussions in a professional manner.

APPENDIX 2:
OBSEVATION SUMMARY FOR TEACHERS BEING OBSERVED:
	Purpose of observation
	Most appropriate time

	Shifting from a student to a teacher perspective

Helping Student Teachers to be realistic about the demands of teaching and their ability to handle them


	· the beginning, for them to see what teaching entails

· at any time when you feel they are neglecting important aspects of teaching

	Learning to analyse what is happening in classrooms

Enabling Student Teachers to recognise that while variations properly exist between the rules and expectations of different teachers, these fall within certain acceptable boundaries

	· early on in Professional Teaching Experience
· at any time if the standards they are setting in their own teaching are inappropriate

	Discovering different ways of doings things

Encouraging Student Teachers to appreciate that teachers can bring about learning in a variety of ways and to extend their own repertoires of skills and strategies


	· at any time

	Learning to monitor the progress of a lesson

Bringing home to Student Teachers the importance of pacing and timing and the need for flexibility
	· early on when you are providing them with a protected environment in which to begin teaching

· later, focusing on the need for flexibility and how teachers adapt their plans



	Identifying things which Student Teachers do not understand, which can provide a basis for discussion with the teacher after the lesson

Taking Student Teachers beyond what can be observed and giving them access to the teachers' thinking and decision-making


	· most useful in the second half of their training

	Understanding how teachers align their practice with professional standards and how that impacts on the teaching and learning
Encouraging Student Teachers to appreciate the value of professional standards and how to make explicit links between them and professional practice

	· early on in Professional Teaching Experience

· at any time if the trainee is struggling to align their practice with the professional standards


APPENDIX 3:
LESSON OBSERVATION FORM
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	Teacher


	

	Date
	

	Group
	

	Topic/Context
	

	Notes on the lesson:

	
	

	What I have learned:

	
	

	Targets to improve my own practice (mapped to the professional standards):

	
	


APPENDIX 4:
TEACHING APPROACHES FOR TRAINEE TEACHERS AND MENTORS

There are three approaches to organising teaching experiences for a Student Teacher to gain a structured staged development in a controlled and supported environment.

1. COLLABORATIVE TEACHING
Mentor (or another experienced teacher) plans and teaches jointly with Student Teacher/s.

2. PAIR TEACHING



Two Student Teachers working together

3. INDIVIDUAL TEACHING
One Student Teacher teaching the class alone, with direct or indirect supervision 
COLLABORATIVE TEACHING


Key Features:

Mentor remains in charge and in control (of content, organisation and pace of lesson) until he/she feels the Student Teacher can/should accept increased responsibility.

Very flexible: - whether one or two Student Teachers involved

· can target specific skills and experiences

· Student Teacher(s) can experience working with a wider range of classes than normal 

· spreads load over placement’s departmental colleagues

Provides continuity for class:

· the Mentor is always present

· and could allow continuity with one (or more) classes for the Student Teacher(s) over the year

Benefits the learners:

· allows for new ways of presenting lessons

· makes managing activities easier

· allows for different groups of learners to do different work more easily

· increases the amount of individual attention and support a learner can get

· can target that support - by the Mentor and/or the Student Teacher(s)

· provides teaching experience without overloading the timetable

Benefits the Student Teacher:

· provides a `protected' environment

· can concentrate on specific skills

· Mentor’s own plans are made more specific

· develops planning skills

When to do it?
The nature and purpose of collaborative teaching will change as the Student Teacher progresses. Collaborative teaching offers Student Teachers a protected environment in which they can begin to develop the skills of classroom teaching.

Early on:
The Student Teacher might find it useful to focus on the following types of skills:

· speaking to the whole class - exposition, task setting

· organising a practical activity

· organising/chairing a whole class discussion

· question and answer

· working with SEN students
· providing extension activities and working with more able students

· small group work

· use emergent technologies
Later on:
Collaborative teaching can be used to extend Student Teachers’ repertoire of teaching strategies:

· Are there certain teaching strategies which collaborative teaching might allow the Student Teacher to experiment with, once you are confident that they have the basic classroom skills, e.g. ICT?

· Is there any aspect of teaching that the Student Teacher is especially eager to develop that could usefully be explored through collaborative teaching?

· Would collaborative teaching prove useful to the Student Teacher in helping them to plan collaboratively, in preparation for work as part of a `department team'?

· Would you and the Student Teacher enjoy teaching collaboratively, now that you perhaps have more time to plan together, and now that the Student Teacher feels that they have more to contribute?

· Now that the Student Teacher is competent, are there particular strategies needing two teachers that you would like to use to the benefit of your learners?

Planning:
Effective collaborative teaching demands clear and detailed planning so that both the teacher and the Student Teacher know exactly what they are doing and when. It is especially important that you have an agreed understanding about who is responsible for managing behaviour and classroom control at any particular time.

Feedback on teaching can occur at appropriate points during the lesson if brief and discreet.

PAIR TEACHING

Pair teaching (two Student Teachers working together) is different from collaborative teaching (Mentor with one or more Student Teachers) and requires different preparation, guidance and support.

Main advantages:

· stress reduction

· pooling of resources and ideas

· sharing workload

· providing peer support and reassurance and builds confidence

· feedback from partner is less threatening

Main issues that can occur:

· conflict of preferred teaching methods/styles

· unhelpful competition and unfavorable comparisons

· one individual avoids their weaker aspects

Developing Effective Pair Teaching
· The relationship between the paired Student Teachers needs to be carefully developed and supported

· A variety of pair work should be encouraged

· Guidance should be given to Student Teachers about peer feedback e.g. 

· accentuate the positive

· initially, feedback should be informal (i.e. not on formal assessment forms),

· concentrate on specific and relatively impersonal aspects early on (e.g. voice, eye contact, timing, clarity)

· at later stages, focus on the quality of the learners’ learning and appropriate teaching styles/methods 

· encourage the use of evidence to support feedback.

Role of Mentor in Pair Teaching
· Initially provide advice about structuring the lessons and the `division of labour' (compare with collaborative teaching)

· Encourage the pair to work together in a variety of ways, both in lessons (see the summary table on next page) and outside the classroom

· Monitor the range of experiences and discuss these in the weekly Mentor meetings

· Monitor the development of the pairing: is it working as effectively as it could?

· Help Student Teachers develop their analysis and feedback skills

SUMMARY OF CLASSROOM TEACHING APPROACHES FOR STUDENT TEACHERS & MENTORS (with increasing Student Teacher responsibility and autonomy)
COLLABORATIVE TEACHING
· Mentor leads; Student Teacher(s) work with individual students or small groups

· Mentor leads; Student Teacher(s) teaches part(s) of lesson

· Joint Mentor-Student Teacher(s) planning and responsibility

· Student Teacher(s) plan; Mentor acts as "assistant"

· Student Teacher(s) plan; Mentor works with individual students

PAIR TEACHING

· Student Teachers jointly plan; each then takes responsibility for a part(s)

· One Student Teacher leads; the other acts as an assistant

· One Student Teacher leads; the other works with individual students

· One Student Teacher teaches; the other observes

INDIVIDUAL TEACHING

· The Student Teacher takes responsibility for planning, preparing and delivering the lesson by him/herself

APPENDIX 5:
LESSON SELF-EVALUATION FORM
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Teacher’s Name:   ______________________________    Class:  _______________________________        

Date:   _________________________________   Topic:  ______________________________________
Target/s for this Observation:  ___________________________________________________________
______________________________________________________________________________________

	HOW SATISFIED AM I:
	VS
	S
	NVS
	DS

	1. that I effectively revisited work from the last lesson? 

	
	
	
	

	2. that I had a good introduction?
	
	
	
	

	3. that I shared learning objectives?
	
	
	
	

	4.    that the lesson was well planned & prepared?
	
	
	
	

	5.   that I made good use of incidental Welsh?
	
	
	
	

	6.   that I appropriately referenced the cross-cutting theme?
	
	
	
	

	7.   that the lesson was well resourced? 

	
	
	
	

	8.   with my knowledge of the subject?

	
	
	
	

	9.   with my communication skills: voice quality, explaining, questioning?
	
	
	
	

	10.  with my timing and pace?
	
	
	
	

	11.  that I monitored pupils’ understanding & progress?
	
	
	
	

	12.  with my control & behaviour management?
	
	
	
	

	13.  with the quality of learners’ question/answers?
	
	
	
	

	14.  with the quality of learners’ learning?
	
	
	
	

	15.  with my enthusiasm and response to learners?
	
	
	
	

	16.  that I matched/stretched all learners’ capabilities?
	
	
	
	

	17.  that I had an effective ending/plenary?
	
	
	
	

	18.  that learning outcomes were achieved?
	
	
	
	

	19.  with the assessment/evaluation strategies?
	
	
	
	

	20.  that I aligned my teaching effectively with professional standards?
	
	
	
	

	VS = very satisfied       S = satisfied       NVS = not very satisfied       DS = dissatisfied


	What aspects of the lesson were particularly good or need to be developed?  Why?



	Key targets for the next lesson (linked to Mentor / Tutor) comments and mapped to professional standards:




APPENDIX 6:
MENTOR MEETING RECORD
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Student Teacher Name:
___________________________   Date:  ______________________
Term:

1
2
3
(Please circle as appropriate)


1.
Review of existing targets (include reference to Professional Standards)

	
	


2. 
New Targets
	
	


3.
Outline of future training activities designed to achieve targets

	
	


4. Audit of Subject Knowledge reviewed?
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
5. PDP checked for up-to-date and satisfactory plans and evaluations?
………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………..
………………………………………………………………………………………………………………..
6. Note of ideas /issues discussed as a basis for Assignments
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
………………………………………………………………………………………………………………....

…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………
Signed by Student Teacher:  _________________________  Date:  ______________________




Subject Mentor:  ___________________________________  Date:  ______________________   

EXAMPLE OF COMPLETED MENTOR MEETING RECORD FORM
1.
Review of existing targets (include reference to Professional Standards)

	To set and monitor challenging tasks 

ACHIEVED 
	To make lesson starts engaging and more closely related to enquiry questions followed up in lessons

Professional Standards:

A1, A3, K3, K5, V2




2. 
New Targets

	To identify and emphasise key points and language in the lesson.  Learners to develop own Glossaries.

A4, K1, K3, V3
	


3.
Outline of next week’s training activities designed to achieve targets

	(i) Introduce new concepts to highlight the competing perspectives of different groups. Reinforce through mock meetings.

(ii) Create more orderly entries, transitions and endings in all lessons

(iii) Create more mini-summaries during all lessons – identify clearly in Lesson Plan.


	(i)  Try out some visual stimulus material and enquiry/challenge questions to get a more engaging start - link to assertive strategies for settling class and securing quiet/attention.

(ii)  Prepare higher order questions - focus on analysis, synthesis & evaluation.  Identify these in Lesson Plan.


Subject Knowledge Action Plan reviewed?

Research specific topic.  Find some good case studies to use.

Professional Development Portfolio checked for up-to-date and satisfactory plans and evaluations?  
Yes. All records satisfactory and up-to-date
Note of ideas/issues discussed as a basis for Assignments.
See attached

Appendix 7.    PGCE/PCE (PCET) LESSON ASSESSMENT FORM
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	Student Teacher Name:  ………………………………..
	Establishment……………………………………………............
	Date:  ………………………….


	 GRADE DESCRIPTORS: (When compared with an experienced teacher)
	Context of observation
(e.g. class, ability, number of students; topic; main activities and organisation; other features)


	VG – Excellent awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training. 

G – Comprehensive awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training.
S – Awareness, understanding and application of different approaches to the planning and delivery of effective teaching and training.

U – Needs attention through further development and improvement 
	

	A
SUBJECT KNOWLEDGE
	VG
	G
	S
	U
	General Notes and Comments:

	1
accuracy of knowledge of subject matter
	
	
	
	
	Planning and Preparation

	2
understanding of context e.g. scheme of work, programme of study
	
	
	
	
	


	B
LESSON PLANNING AND PREPARATION
	VG
	G
	S
	U
	

	1
detail and structure of plan
	
	
	
	
	

	2
clarity and suitability of learning objectives
	
	
	
	
	

	3
consideration of SpLDs, anticipated difficulties, health and safety, etc.
	
	
	
	
	

	4
resources selected, prepared, organised
	
	
	
	
	Development/Delivery

	5    consideration of professional standards
	
	
	
	
	

	6    consideration of appropriate cross-cutting enhancement theme(s)
	
	
	
	
	

	7    consideration of active learning, learner engagement and skills development
	
	
	
	
	


	C
TEACHING
	VG
	G
	S
	U
	

	1
lesson start, e.g. outlining content, aims and objectives
	
	
	
	
	

	2
presentation: instructing, explaining, demonstrating
	
	
	
	
	

	3
effective questioning
	
	
	
	
	

	4
choice and variety of tasks/activities
	
	
	
	
	

	5
variety and suitability of teaching strategies/methods/approaches
	
	
	
	
	

	6
use of emergent technologies
	
	
	
	
	

	7
pace of lesson, use of time
	
	
	
	
	

	8
lesson ending, e.g. summarising, recapping key points, etc.
	
	
	
	
	


	D
CLASS MANAGEMENT AND CONTROL
	VG
	G
	S
	U
	

	1
presence and voice projection
	
	
	
	
	

	2
transitions – smooth
	
	
	
	
	Plenary / Conclusion

	3
awareness, vigilance and intervention
	
	
	
	
	

	4
use of praise and encouragement
	
	
	
	
	

	5
management of tasks/learners/work groups
	
	
	
	
	


	E
MONITORING AND ASSESSING STUDENTS’ PROGRESS
	VG
	G
	S
	U
	TARGETS FOR IMPROVEMENT

	1
monitoring understanding and progress during lesson
	
	
	
	
	

	2     suitability of assessment strategies/methods/approaches
	
	
	
	
	

	3
assessing achievement of learning objectives
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	4
giving feedback and setting targets for progress
	
	
	
	
	


	F
EFFECTIVENESS
	VG
	G
	S
	U
	

	1
in setting high expectations for work
	
	
	
	
	

	2
in conveying enthusiasm and challenging students
	
	
	
	
	

	3
of students’ engagement and learning in this lesson
	
	
	
	
	

	Observer Signature: _____________________________________________
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