This assignment will consist of a reflection upon the authors experience of supporting another professional by acting as their supervisor. This arrangement lasted for six sessions in total, four of which shall be explored in this essay. The work shall briefly explore the functions of supervision and its purposes within professional practice, before exploring examples of these in action during supervision sessions between the author and supervisee.
Supervision has been described as a vital increment of professional practice that is based on what Sapin (2013, pg.22) describes as ‘process of critical reflection’. Procter (1987, pg.21-23) states that the two key aims of supervision are; to support the continued development of the supervisee and to ensure they are practicing responsibly. Kadushion (1992) believes these aims can be achieved and categorised by three functions of supervision, which he labels ‘Administrative’, ‘Educational’ and ‘Supportive’. A strong supervisor will act accordingly in each of these categories and, although the process may hold benefits for both parties, the supervisors key focus in the continued development and support of their supervisee. Sapin (2013, pg. 238) argues that for a supervisor to be successful there are key essential skills that must be utilised throughout the process, some examples of these essential skills are; having a planned approach, having theoretical understanding of the types of supervision required, locating self, keeping appropriate records an the ability to listen effectively and provide feedback. In addition to this, Sapin (2013, pg.238) emphasises the importance of the relationship between the two parties having a clear, boundaries and ensuring there is positive closing session as key to ensuring an effective supervision process. 
It is the authors intention to reflect her experience of the supervision process in the following writing, and display instances that example how the supervisor utilised and demonstrated this in her professional practice. 

Session 1 -Supervision Contract
During the first meeting, the supervisee and supervisor met in a local coffee shop and exchanged introductions. The key focus of this meeting was to work together to complete a contract which would format and provide rules and structure for their remaining sessions. The Social Care Institute for Excellence (2017) state that a contract is paramount to the supervision process and is ‘more than a piece of paper’. This contract is important so that each party can better understand their role within the supervision process and the sessions maintain a sense of organisation and order. This agreement should be a ‘live document’ and be formed in collaborative effort between the parties so that the agreement is individualised to the supervisee’s needs (Social Care Institute for Excellence, 2017).  
Although the supervisor and student are from different professional backgrounds, through discussion they found many similarities between their professions. The student is currently a Play Worker based in the health care sector, and primarily works with children and young people from birth to the age of sixteen, and the supervisor is a level six youth worker, working with young people aged from eleven to twenty-five years. Although both parties clearly cater to different age categories of young people, both professions follow a person-centred approach that is tailored to begin where-ever a young person is with the hopes of assisting their development through alternative educational methods (LSIS, 2012). Both parties are heavily governed by their professional principles and are passionate for the role they play within young people’s lives. It is through this common ground that the supervisor and student were able to connect and to begin to build a relationship. The relationship between the two parties is vital to the process as it provides the foundation of safety and comfort in this relationship that will allow the student to feel comfortable in sharing and seeking advice when experiencing difficulties. Jeffs & Smith (2010) agree with this sentiment, adding that the ability to build and sustain an appropriate and effective relationship is at the heart of the practice. 
What this contract was successful in achieving, was to clarify both parties’ roles within the supervision process. Establishing these roles at an early stage can help ensure the supervision process is successful by also placing boundaries around suitable topics of conversation during the session. An example of this in action within the authors experience was in the fact that the supervisor and supervisee have mutual social connections outside from their professional practices’, both parties agreed that to maintain professionalism and confidentiality that they would not discuss any mutual social acquaintances during supervision sessions. Instead the time would be used to effectively explore the students practice and professional development.  
Upon reflection, by completing this contract together in the initial session, both parties benefited much more from the supervision process than if they had lacked these agreed upon guidelines. The creation of this contract also created opportunity for both parties to engage with what Sapin (2013, pg. 223) refers to as ‘location of self’. By reflecting internally, and together in session, on ones hopes and fears for the supervision process can assist in the parties being able to clearly articulate their needs and boundaries, which is vital to ensuring the process is beneficial for those involved. 
Session 2 – Supportive Response and Changing the Contract
In contrast to the previous meeting and in response to tumultuous events within the student’s personal life, the supervisee presented at this session as very emotional and lacking confidence in her ability to proceed with her plans to pursue further education. Rather than proceed with the planned agenda this supervision session, the supervisor instead offered the student the opportunity to discuss any issues or difficulties she may experiencing. The student appeared initially reluctant to share what was on her mind, so to combat this the supervisor remained relatively quiet, allowing the student time to reach her own conclusions about what she wished to talk about. During this time the supervisor also adopted the Egan’s (1975) suggested SOLAR model of support, which is designed to be used to encourage an individual to feel more confident in sharing their concerns. The SOLAR method uses techniques such as mirroring body language, maintaining eye contact, active listening skills and reflective statements as key principles to create an environment that is supportive and relaxed (Egan, 1975). It is with this theoretical knowledge that the author felt confident in offering support to the supervisee and, after seeing how successful this model was in this instance, would make the author confident in adopting the method again within future practice. 
When reflecting on Kadushions (1992) early mentioned functions of supervision, the supervisors’ response was in line with the supportive or restorative function. Together the parties discussed the students available support network, and the additional support that would become available once she had started her course, such as funding for childcare. 
So that the remaining supervision sessions could better support the student during this time, it was agreed that there would be change to the previously agreed contract. A key change was that of location; where as it had been previously agreed that sessions would be conducted in a local coffee shop, so as to best avoid distractions, now it was preferable to meet in the students home so that her young children would not need to be cared for by a third party and the student could have immediate access to her work from her home computer. This again reinforces the belief that the supervision contract must remain a ‘live document’ so that the process may be successful in achieving its aims (Social Care Institute for Excellence, 2017). Ultimately the nature of the session had a focus of rebuilding the students’ self-esteem and restoring her to a place confidence so that she continues to focus on her professional development. 
Session 3 – Critical Reflection and Academic Resources
In the new agreed meeting location, both parties agreed to follow the previous weeks abandoned agenda. This required the student provide her first reflective account of her practice, which focused on her relationships with her patients. 
Although the writing was of good quality, the supervisor offered alternative theoretical models she could follow that would better guide her through a process of self-reflection. Buchroth & Parkin (2010) write that reflection is a ‘process of unlearning and unpacking out subconscious thoughts by a form of guided enquiry’. To better guide the student through this enquiry, the reflective models proposed by Kolbs (1984) and Gibbs (1988) were suggested for further reference. The author had benefitted from the experience of using both models within her own practice, and recommended the student utilise the opportunity to develop her academic writing in preparation for her future course. This session fulfilled the educational function stated in Kadushions (1992) theory by offering the supervisee the opportunity to further their theoretical knowledge, for the benefit of their practice. In this instance the supervisor shared her academic knowledge and experience with the aim of furthering the students theoretical understanding of reflection and, as Proctor (1991) recommends, assuring her continued professional development. 
In addition to this, the supervisor also directed the student to further reading surround academic topics, such as referencing, so that she may better prepare herself for the requirements of academic study. In this instance the supervisor suggested literature she had used previously in her experience, namely Shields and Pears’ (2006) guide ‘Cite them Right’. In later sessions, the supervisee would state the helpfulness of this and reaffirms the benefit of supervisors maintaining their own professional academic knowledge base and professional expertise, so that they may effectively support students throughout this process (Social Care Institute for Excellence, 2017).  
This session reaffirmed the authors confidence in her ability to offer expertise that would be of use to the supervisee. Until this point, there had been feelings of anxiety on behalf of the author, that she was unprepared to fulfil the important role of a supervisor. This experience aided in laying those fears to rest that although the theoretical backgrounds to each party’s profession may be different, there was still opportunity for learning and sharing of experience that could benefit the student. When again reflecting on the process of locating self that Sapin (2013) writes, this was a key point of learning for the supervisor. By understanding these anxious feelings and proving to oneself that they are unfounded, it was beneficial in allowing the supervisor to support the student confidently. 
Session 3 – Responsible practice and Self-care
During this session, the student presented positively and appeared confident in presenting her work. Since the previous meeting she had completed two further reflective accounts, both of which followed the Kolbs (1984) template of professional reflection. 
In the supervisee’s writings there was much discussion about how she had gone above and beyond her job requirements to better the experience young people receive within her care. The supervisor praised the student on her passion and enthusiasm for her job and encouraged her to continue to seek further opportunities to improve her own practice and improve the service for the children and young people in her care. However, during conversation with the supervisee, it became apparent that the student was struggling to juggle the extra responsibilities she had taken upon herself. She stated that at times she felt she had ‘barely any time with her patients’ or the ‘day was finished before she could get finished with anything important’. In response to this, both parties created a list from one through to ten of the supervisee’s priorities whilst on shift. When discussing this list, it became apparent that the top five were mainly focussed on the patients experience and service whilst in her care. It was the supervisor’s recommendation, that although admirable that the student pursue other duties, that she abides by her professions key principle that those she cares for be central to her work. 
This is similar to many difficulties that the author has faced within her own practice and she took the opportunity to share her personal experiences with the student as to how she dealt with organising her time so that young people are always the centre and focus of her work, as youth work principles and purposes dictate (LSIS, 2012, pg.4). A key element to this was understanding how to practice self-care effectively within and outside the workplace, which can often be distinct for any given individual. Selfcare Forum (2019) explains that ‘selfcare is the actions that individuals take for themselves, on behalf of and with others in order to develop, protect, maintain and improve their health, wellbeing or wellness’ and can be paramount to ensuring professionals are capable of performing good practice. Jeffs & Smith (2010, pg. 151-152) state that it is often that workers ‘do more than their required hours’ which is commendable but emphasise the importance of time management and understanding one’s boundaries to ensure they do not experience burn out. Ultimately the conversation discussed how the student could better prioritise her time on shift, so that she may continue developments such as the ones she had described in her reflections, without negatively impacting her service users experience and how she can assure she practices selfcare to maintain her stamina and standard of work. 
Although the administrative function in Kadushions (1992) theory, would usually refer to a managers intention to better refine a teams or workers efforts for the betterment of a managerial perspective, the supervisor in this case utilised this function so that the student may better understand her priorities during the limited time she has with young people in her care. Boundary management is necessary to ensure professionals are working effectively, whilst dealing with stress and seeking support appropriately (Ingram & Harris, 2001). Sapin (2013, pg.221) explains that good supervision should provide structure for conversations, such as this one, where professionals can take time to reflect on recent work and plan future developments for the betterment of their service whilst ensuring good practice is maintained. This is also one of the key elements in Procter’s (1987, pg.21-23) writings which emphasise the need for the supervision process to identify how a professional can work responsibly, of which this conversation was successful in achieving. 
Session 4 – Interdisciplinary Working and Closing Feedback
In the final supervision session, the student again abided by the agreed contractual agreements and provided a reflective account of her practice. This account focussed on the students work with the Child and Adolescent Mental Health Service, and how she feels multidisciplinary team working is key in ensuring service users are receiving the best care. Crawford & Price (2003) explain that multidisciplinary working is focussed on bringing workers from multiple professional backgrounds together, for the betterment of care for service users and is ‘integral’ to the continued development and delivery of high-quality care. The student discussed how although she at times felt ‘uncomfortable’ or ‘out of place’ in these types of meetings, she felt they were vital with in her practice. Together the supervisor and student explored why she felt this way and discussed ways she could manage her anxious feelings so that she may better participate in professional meetings. The key function of this discussion was of a supportive nature, offering the student reassurance in her own abilities and reminding her of the capability she had displayed within her professional practice (Kadushion, 1992).
Sapin (2013, pg. 237) states that the closing of the supervision process should generally include an ‘exit strategy’, in which much discussion and feedback can be shared. She explains that the positive aspects of the process should be highlighted and the learning that has occurred should be identified to promote continued professional development (Sapin, 2013, pg. 237). In accordance with this, to end this session both parties offered their opinions on the supervision process in its entirety and gave and received feedback to one another. It was found that both parties had found the process beneficial and each had gained learning from the experience, as Hawkins & Shohet (2000) predict. Sapin (2013, pg. 236) explains that a supervisor should be active in ensuring that this feedback is gathered before the culmination of the supervision process and can have many benefits for both parties, again to primarily promote the continued development of both the supervisor and supervisee. 

In conclusion, although the author found the experience a challenging one, it was ultimately extremely rewarding for both parties. Although the role of the supervisor can be complex to define, as it fulfils multiple functions and aims, the key aspects of the role is to pay attention to someone else’s needs and build a professional relationship which is different from the normal and everyday (Hawkins & Shohet, 2000). 
Initially this responsibility was intimidating for the author to fulfil, particularly as both parties were of different professional backgrounds. There was much insecurity that the supervisor would be unable to support the student because of this and that the process would prove to be a failure or ‘waste of time’. However, these fears proved to be unfounded as the supervisor was able to connect and offer support to the student in many other facilities. A key factor in ensuring this fear was unfounded, the author believes, was founded in the initial meeting where the supervision contract was created. By ‘locating self’, as Sapin (2013, pg.223) suggests, it allowed both parties to be transparent in their hopes and aims for the process and made boundaries clear for those involved. By establishing these elements this early in the process, it created an environment that was quickly conducive for effective supervision to occur. 
A second key aspect that made the process a success, the author believes, was the strong professional relationship that developed between the two parties. This relationship created a foundation of trust that allowed the supervisor and supervisee to be open and honest with one another and share experiences and emotions in a safe environment. Jeffs & Smith (2010, pg.17) write the quality of relationships that develop are significantly affected by the ‘circumstances in which they take place and by the knowledge, skills and attitudes brought to these circumstances by those that are relating to each other’. It is imperative that within the supervision process, that both parties are aware of and consider the various factors that may impact and influence these circumstances and the resulting relationship. 
[bookmark: _GoBack]This experience was an extremely beneficial one for the professional development of both parties, and it is with this learning and experience that the author is confident and enthusiastic to explore further opportunities to supervise others again in the future. 
