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Part B
i)
This essay sets out to establish the differing theories and research which underpinned my scheme of work, lesson and resources. It will review varying ideas which influenced my first teaching experience, and later it will examine changes that could be made in order to further develop teaching skills. This reflection practice is vital in becoming a professional teacher (Wright & Brandom, 2000). 

The scheme of work I developed focused on one overarching theme and question; ‘What does it mean to be a Jew today?’. This then delved into the different beliefs and practice of modern Jews in the UK and globally. This attempts to contextualise the topic at hand and make it accessible to learners. Wintersgill (2017) suggests that while planning religious education content there should be a summary of what should be understood by learners at the end, and thus the content will enable them to get to that point of understanding. My ‘Big’ question then attempts to do this. Furthermore, this practice also improves sequencing (Freathy & John, 2018). Consequently, this enables you to recognise what aspects of the topic learners need to understand first. Moreover, Creemers & Kyriakidas (2011) state that among good teaching practice is the sequencing of the content and outlining the main ideas. 

Supplementary to this, the structure of the scheme of work is equally important for the learning of new information. Bjork & Bjork (2011) suggest interweaving topic areas to further develop understanding. They suggest that this also allows information to be transferred into the long-term memory. This seems to come naturally in religious education where different themes are overlapped and connections between belief and practice are made. However, Rosenhine (2010) argues that new information should be given in small steps for deep learning. 

The syllabus requirements for KS3 Religious Education emphasises the importance of developing thinking and communication in learners in order to better understand the different worldviews of others, and in doing so to begin to formulate and justify their own opinions (Welsh Assembly Government, 2008). It also encourages reflection, analysis, relevance and the making of connections between different aspects. I have tried to embed this in my scheme of work by making links between belief and practice, in the context of the twenty first century. Aspects of the range covered include Human identity and the purpose of life (City and County of Swansea, 2008). 

I also tried to embed literacy and numeracy within my scheme of work and lesson. I included two opportunities for the development of numeracy skills into the curriculum to ingrain it into the Religious Education lesson, this is greatly encouraged by the National Literacy and Numeracy Framework (Welsh Assembly Government, 2018). It involved a calculation exercise and data activity. I have attempted to encourage literacy through different reading, writing and discussion/debate activities and providing key words lists and sentence starters to ensure that all learner work can be developed.  It is also important for learners to build a subject specific vocabulary, as education expert Chris Moyse demonstrates in his blog with ‘In this classroom we talk like...’ posters. However, Homan (2004) has suggested that new words should be studied less but looked at in more depth instead of merely limiting definitions. 

The Digital Competency Framework (2018) also instructs that it should be a cross-curricular priority. Donaldson (2015) agrees with the importance of digital competency and advised the government in his ‘Successful Futures’ report that there needs to be a greater emphasis on developing it. I have modelled different technologies and included a project task which requires digital competency to complete in my scheme of work. 

Y Cwricwlwm Cymreig stresses that special attention should be paid across the curriculum to the Welsh context and language. Thus, in my scheme of work and lesson I tried to centralise the different challenges that Jews living in Wales, the UK and globally may face in order to achieve this. Furthermore. Donaldson (2015) believes that there should be a greater emphasis on developing the Welsh language in schools. 

There is much agreement within the teaching community that differentiation and personalised teaching are essential for effective learning to take place. Thus, in my scheme of work I included key words lists aimed at learners who have English as an Additional Language and other scaffolding materials for learners with additional learning needs. I had two different worksheets and questions for lower ability and higher ability in order to attempt to scaffold the lesson, including help sheets. However, Sherrington (2014) has suggested sorting the class into different ability groups, low, medium and high in order to develop tiered lesson plans.

Regarding pedagogy, the lesson was very teacher led and could have been referred to as behaviourist in some ways. Behaviourists such as Pavlov in the 1980’s, Skinner and later Bandura believe that certain behaviours can be conditioned with reinforcements. For example, praise and rewards for positive behaviours and scolding for negative reinforcement. This is a strategy I used, however, Piaget (1950) would disagree with this method as her theory focuses on experience rather than stimuli and conditioning. 

In my lesson I included a GCSE style question at the end for learners to have the opportunity to evaluate above their current levels in order to inspire them that they can complete difficult task. This idea of high expectations delivering better results was inspired by the work of Jacobson & Rosenthal (1992) who dubbed it the ‘Pygmalion Effect’. They found that the intercommunication learners had with a teacher effects their future success. Dweck (2006) also stresses the importance of the language we use with the learners, always remaining positive but pushing for the best results. Therefore, we are giving them confidence in their abilities. In agreement, Stipeck (2010) states that praise should focus on encouragement, however that must not be instead of learners knowing when the answer they have given is incorrect. 

More recently, Donaldson (2015) also believes that we should challenge children with high expectations for them to grow to fulfil the four purposes he has set out in his report. Furthermore, this idea is also supported by Allison and Tharby (2015) who believe that there should be some sort of struggle for learning to take place. However, there is a danger of either having the more able and talented learners engaging in challenge and leaving the weaker learners behind and thus a balance must be struck. Allison and Tharby (2018) have described the low expectations of lower ability learners detrimental to their learning.  Furthermore, Hattie (2013) moves on from the idea of high expectations and suggests that teachers should never accept the first draft but provide enough feedback for learners to improve their work. I provided less able learners with sentence starts in order to scaffold. 

This could also be related to the ‘growth mindset’ as developed my Carol Dweck (2006) where she proposes that there must not be too much struggle as that will cause learning to be affected negatively and there must be plenty of support to those who require it. Conversely, Allison and Tharby (2015) have outlined the difficulties of trying to plan individual lessons for every child and claim it is unrealistic, instead prioritising modelling and deconstructions (Tharby, 2013). However, Graham Nuttall (2007) states that too often learners are studying about what they already know, and that effective questioning must be used in order to develop their thinking and learning. Thus, questioning could be used to provide challenge as a time saving differentiation technique. I attempted to employ this by asking follow up questions to learners. This could also fit with

Some may argue that one of the greatest detrimental effects on pupils learning is the teachers own subject knowledge. For example, Coe et al (2014) suggested that teachers need to be continuously keeping up to date with their subject which will also ensures the content will remain relevant.  Additionally, keeping it relevant will ensure that there is an authentic context behind the learning. 

At the beginning of my lesson I chose to have an activating prior knowledge activity in order to assess any material we may need to go over again, which is useful for planning and differentiation. Willingham (2009) states that we can only recall things that we have thought about, so perhaps if learners think of them more often then they will develop deeper understanding. This activity also served as a settler activity for the learners. 

In conclusion, there is much discussion around the best strategies and pedagogy’s for teaching and learning and differing opinions with different topics such as differentiation and learning styles. The discussions reflect the reflective nature of the profession and the strive for excellence. Perhaps this shows that teachers do not just have high expectations of their learners, but also of their own teaching. This is especially important in an increasingly technological society with ever growing research and strategies available. It is important to know your learners well enough to know which strategies to put in place, and which you find do not work for your specific needs. 





ii)

This part of the essay will look at the changes I would make to my scheme of work, lesson and resources now that it has been completed. I will evaluate the methods I decided to use and suggest alternatives to improve teaching and learning. This will be considering my first real teaching experience in my placement school, connecting theory with real life applications. I will consider the QTS standards (Welsh Assembly Government, 2009) and whether these were fulfilled, and if not, how they could be. I will also consider the feedback from my peers and university tutor. However, there are limitations to this as the learners in this case were my peers, and thus it is difficult to know how weaker learners would have coped with the resources and lesson. I followed National Curriculum frameworks and thus worked within these as a QTS standard. 

One of the main targets I received from my lesson was that I needed to pay more attention to voice control, or perhaps use a signal when I want the class’ attention or for them to quieten down and listen. This has also been recommended to me in my placement, and I have taken the advice on board. This effects the learners as they seem to recognise the sign and thus it improves classroom management and provides smoother transitions between materials. It is difficult to say whether a socialist approach such as Piaget’s would have worked here, as my peers did not behave the same way as learners would. However, I have witnessed a mixture of both strategies in the classroom (with both routines and experiences), and this seems to work best. Routines and the repetition of commands and instructions have been time and time again suggested to fit the needs of children. Additionally, I have also found it useful to use strategies such as ‘three strikes and you stay behind’ in the classroom, with can be useful to deter off-task behaviour. I did create a seating chart, but in a real life classroom this may have changed due to differing personalities in the classroom. Classroom management strategies are also a QTS standard to achieve, as well as the promotion of positive behaviours in school (Welsh Assembly Government, 2009). 

I could have communicated with the learners in Welsh more often in order to fulfil Donaldson’s (2015) recommendation to the government that Welsh is implemented and used more in Welsh schools. This could have also developed Y Cwricwlwm Cymreig, even if were just to greet & praise learners. Hattie (2014) states that providing feedback, orally or otherwise is especially important for effective teaching and learning, and this can be done quickly and easily, with no further resources needed. Moreover, some of the vocabulary lists could have also included welsh translations, however this may take some time. I have also found it important to be enthusiastic about the topic in order to motivate learners and engage them.

My learning objectives were shared with the class at the beginning of the lesson, which Hattie (2014) states is significant in the learning process. However, in order to create higher order thinking I could have used Bloom’s taxonomy (1956). This method is also used by many of my experienced colleagues. I believe this would have enhanced learner progression and required deeper thinking. It would have also ensured a focus on what learners would actually have learned at the end of the lesson, therefore providing criteria for assessment. However, the recalling aspect was present with my activating prior knowledge activity. This would have also been useful to settle learners into the lesson which has been described as greatly important by my colleagues. Additionally, there was an opportunity for learners to apply their knowledge with the kosher meal activity. However, this could have been modelled or examples given to aid weaker learners. I could have also revisited my lesson objectives at the end using questioning and assessment to ensure they had been met. 

I believe that I adhered to Rosenhine’s (2010) view of giving new information in small steps to some degree, however the lesson was very teacher led at the beginning, and it could have been broken down into smaller chunks. This is especially true for my menu activity which was rather substantial. Perhaps the questions could have been reduced and set as an extender task to challenge the more able learners and quick finishers. Additionally, I could have got learner’s to research information themselves as a research type activity rather than instructional. This may have developed more of an ‘ambitious and capable’ learner as recommended by Donaldson (2015). Additionally, this could have also been done with computers to further embed digital competency, which would enhance the QTS skill of using ICT effectively as a teacher (Welsh Assembly Government, 2009). Conversely, Coe et al (2014) suggests that instruction is a far better method than self-researching, especially when introducing new topics. 

Literacy could have been developed further in my scheme of work and lesson, and I would add more visual aids to help learners with English as Additional Language learners as I have observed this strategy being used effectively many times on my placement. Sherrington (2014) also highlights that these learners should have access to the whole curriculum and activities. More scaffolding with writing could have also been deployed to develop the GCSE question further, focusing on connective to develop discussion and critical thinking skills in learners. This would fit with QTS standard of understanding the different needs of the range of different learners but all learners having the same goals (Welsh Assembly Government 2009). I could have also got the class to have a debate about the topic before they began writing, in order to develop communication as it is so prevalent in the framework (Welsh Assembly government 2014). Additionally, I could provide success criteria beforehand which has been shown in research to improve learner responses (Crichton & McDaid 2016), (Hattie, 2014). Furthermore, I could have even had them read each other’s and then create a new response to the statement, which would create further discussion in their writing and layering (Hattie, 2013). With this task there was a need to create high expectations of learners as it was work above their standard level, which would have helped motivation. 

I used scaffolding resources to differentiate in the classroom, and although I do believe these are helpful, I could have differentiated by more effectively by questioning as proposed by Nuthall (2007). Supporting this, Coe et al (2014) also emphasised the importance of effective questioning skills in teaching. As an example, I could pull out names from a hat and then ask the question, which also ensures that every learner has the opportunity to contribute, and it is not just the same learners answering all of the questions, as I have seen is an easy trap to fall into on my placement. In light of my first teaching experience, this method is the most time effective, however it can be difficult in a new class where you do not have a relationship with the learner’s already. In a real life situation I could also have used support from teaching assistants as appropriate, ensuring that I meet the needs of all learners equally. This would fulfil the QTS standard of effectively working with support staff and teaching assistants (Welsh Assembly Government 2009). 

Considering assessment, I could have used hinge questions at various points throughout the lesson to check progress. I could also have introduced a mini quiz just before the kosher menu task to ensure the learners knew what to do. This formative assessment method could improve the learners understanding and retrieval skills. I could have also used peer marking, in order for learners to be able to see themselves what makes a good answer. 

All learners were engaged in the lesson, seemed interested in the topic and had further questions to which I responded to and praised them for their curiosity. A method that could have been used here could have been to get learners to write the questions down on post it notes as suggested by Alex Quigley (2012). This could also be kept for the next lesson so that learners could try to answer each other’s questioning, encouraging peer to peer learning. It also ensures that less time is wasted in the lesson answering the same question multiple times. 

Considering my placement experience, I think more learners would have become off-task if I did not break the lesson down into smaller chunks, and I believe I would have to prioritise and decrease content down. I do not think KS3 learners would be able to get through as much material as quickly, without causing a risk to learning and progression. For example, I could have had less content but go into it more deeply. However, I believe that in my particular lesson there was progression as I monitored learner work closely.

In his study of religious students and their experience of religious education lessons, Moulin (2011) found that they often found their faith stereotyped in the lessons. This is also echoed by Grimmitt (2009). Therefore, although I did ensure to cover reform and orthodox Jews, I could have emphasised this further to pay particular attention to diversity. 

More of a relevant and authentic context could have been created through use of blogs or other social media of the difficulties of keeping kosher in different parts of the world, and more broadly, the different issues facing them. This would improve digital competency and also be more fitting for teaching Gen Z. I have seen social media activities in many starts and plenaries, as it engages the learners and seems more relevant to their everyday lives, which will also play a great part in remembering the information and it being transferred to the long term memory. 

In conclusion, I believe that I could make changes to my lesson in order to improve accessibility to the curriculum for all learners, which could include grouping learners according to ability and using differentiated support materials for the different groups, and extender tasks for the more able and talented. I could also work on my classroom management, perhaps experimenting with different strategies and techniques to see which best fits the class. I would also encourage Y Cwricwlwm Cymreig more and create opportunities for digital competency skills in learners. Observation and teaching at my placement have definitely enhanced my teaching skills and if given the chance to do the lesson again, much would be adjusted. 
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