Observation 1 (table 1)

	year group: year 9, lower ability, Religious studies, female teacher, smaller class, before lunch


	Where and When: Context of the observation – subject/AOLE, general classroom context
· Bright and airy classrom but blinds closed

	What happened: 
· Teacher laid books and resources out on table before pupils arrived
· Behaviour management – direct instructions at start, no fussing, teacher outlined what she expected straight away
· Starter: write date,gwaith dosbarth, told to underline, 3 bullet points of what seen in image on the board,
· Everything done step by step – extremely teacher led
· No title given – pupils told to discuss what they think topic is and make title (learning objective implemented)
· Hands up to answer – very structured 
· Plenty of feedback given
· Scaffolding  - teacher tells students what to write
· Lots of positive reinforcement; possibly due to lower ability class therefore encouraging them, building confidence and keeping them engaged
· Given an aim what they should do in the future
· All must – grade C, Most will – grade b, Some – grade A
· Open ended questions
· Timed activities, fast paced no room for slacking or disruptions
· Inclusion for all
· Disruptive pupil forced to enage in work instead of being punished (pos reinforce), making right choice (in primary setting)
· Teacher continuously walking round & checking ( proximity control)
· Constant reassurance – ask for help dont be ashamed or anxious too
· End task: check progress by asking pupils to self assess by answering independently 8 questions and marking them from answers on the board.  



	Areas of possible exploration: 
Potential Quotes: Positive reinforcement is one strategy practitioners can use to ensure appropriate student behavior is being acknowledged and rewarded - Classroom Management: Proactive Classroom Management Strategies (studentachievementsolutions.com)

Vygotsky's Scaffolding theory helps learners understand new information and content by working with an educator who has a better knowledge of the material. The theory states that students learn more quickly when working collaboratively with someone who is more informed, compared to learning the content alone. 



	Notes: 
Proximity control
Skinner – conditioning
Vygotsky's Scaffolding theory 
Positive reinforcement theories
The listening teacher
Schon – relfection in action





Observation 2 (table 2)

	Date and time, year group: 26/9/22, Year 7, 10.40am (50 mins)


	Where and When: 
Classroom based
· English
· Sat in 4 rows 2 pupils per table (worked a lot with peers in pairs or table near you)
· 2nd lesson
· Poss – assess for learning: sharing criteria with learners, quality of questions & talk, use of feedback & quality, peere & self assessment

	What happened: 
· Teacher greeted pupils in English & Welsh as they entered the classroom
· Teacher gave clear direct instructions to sit down in places, seating plan at front if couldn’t remember where they sat
· Structure throughout – asked questions, independent tasks/learning, personal feedback (1:1), class feedback, repeat
· Teacher would ask questions to engage pupils – must put hands up
· Teacher gave continuous praise throughout as a class and individually
· Teacher asked questions at the start of the lesson whilst reading text to assess how much information had been retained from the previous lesson
· The task was explained and the objective was explained to the class – highlight new vocabulary on the sheet provided from the reading, use online dictionary, peers then teacher if they do not know the definition of the word (promoting independent learning)
· All objectives and instructions were clear & concise
· Teacher constantly walk around the classroom, making presence known & offering support
· Teacher used different volumes when speaking with the class
· Continuous feedback provided
· During the lesson whilst the pupils were completing the task two pupils finished the task before everyone else so Teacher gave them an extension task 
· Then once everyone had finished offered the extension task to the whole class
· Whilst walking around the class he would assess the level of understanding by questioning the pupils without doing it in front of the whole class 
· Teacher used the whiteboard to ask questions and engage class as a whole by pupils elaborating
· Teacher provided plenty of examples


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
· Asessment for learning
· Formative assessment
· Faulty & Savage
· Dylan William





	Notes: 
2nd lesson, quiet/calm working environment, instructions were concise, following cycle of: asked questions, independent tasks/learning, personal feedback (1:1), class feedback, repeat.








Observation 3 (table 3)

	Date and time, year group:
Year 7, ICT, after lunch

	Where and When: Context of the observation – subject/AOLE, general classroom context
· Classroom based, airy, bright
· Pupils on computers
· Lesson after lunch



	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work)
· Teacher made a clear start to the lesson (did a starter task to get pupils focused told 1 min to do)
· Teacher walked around the classroom to ensure everyone was logged on and addressed any issues
· 4 pupils were late due to rugby at lunch , teacher advised need to focus on punctuality
· Used 3,2,1 method to bring class to attention after starter 
· Reinforced previous lessons work with quick Q&A
· Gave detailed instructions of what the next task would be
· Some pupils were unable to load next task so teacher changed and adapted work effectively to allow them access to the work (opened ppt re configured) (created a positive learning environment “ok to make mistakes”) ( refining teaching – managing the learning)
· Constant encouragement throughout
· Feedback given
· Listening to the learners
· Used the hand sup approach to answer questions as well as picking out pupils to answer (asked pupils to further explain their answers)
· Questioning – why do we have passwords
· Addressed pupils who weren’t listening to what was happening as they were playing with computer when Teacher was talking
· Explained lesson objectives – Red, Yellow, Green differentiation tasks 
· Potentially Assess for learning
· Outlined success criteria
· Encouraged independent learning as well as peer help
· Timed tasks (5 mins and did 30 sec countdown)
· Merit for correct answers
· Pupils engaged and low level noise when carrying out tasks
· Answers to tasks on teachers personal laptop
· Reinforced class rules – behaviour management (pupils phone went off)
· Different levels of work – challenge
· Real life context applied – use of social media ‘passwords’ 
· Advanced Learning
· Fast paced, offering expertise
· Acknowledged teacher mistake with ppt at start of the lesson
· Instructed pupils to save work and log off
· Thanked pupils and dismissed at the end


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Blooms Questioning Taxonomy
· Collaboration
· Constructivist



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)







