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[bookmark: _Toc218876933]Component 1: Development of Academic Skills
Evaluating academic sources using the CRAAP test

Source 1: 
Kok,X.K., Kernan, J,Ye, P.,Shermain, J Devilly, O.Z, Wang, P.C and Chua E.C.P. (2025)

This source was found on the university library database.

This source was published in 2025 meaning it is very current only being published last year. The source explores the relationships between digital support and students’ engagement and interaction it also explores learner satisfaction in blended learning environments; this relates to the opportunities presented by digital technologies in higher education. The source is published in the British Educational Research Journal which is a well-established academic journal. This source uses a combination of research methods and data driven reviews to examine interactions and satisfactions of digital support systems. The findings are supported by structured data and evidence. The purpose of this source is academic and analytical. It aims to investigate how digital support systems boost engagement and satisfaction in higher education settings.

Source 2:
Pérez-Juárez, M.Á., González-Ortega, D. and Aguiar-Pérez, J.M. (2023)

this source was found on the university library database

This source was published in 2023, showing recent research into digital behaviour in higher education. It examines digital distraction and multitasking with students in higher education this source also states some of the challenges of digital learning environments. The source was published in Sustainability, an academic journal which supports its authority
The researchers use structured data collection and analysis to examine digital behaviour patterns. The conclusions are supported by structured evidence. The purpose of the study is academic analysing how digital distraction impacts academic performance.

2. Synthesis of Academic Sources

Both sources investigate how digital learning affects higher education but from different angles. Kok et al. (2025) highlight the positive relationship between digital support, engagement and learner satisfaction in blended learning environments. On the other hand, Pérez-Juárez et al. (2023) highlight the downsides of digital distractions like multitasking and loss of focus. While one source presents digital technology as an opportunity to enhance engagement and satisfaction, the other warns of its potential to disrupt academic focus. Together, these studies provide a balanced understanding of digital learning, demonstrating that academic success depends on how digital tools are managed rather than their mere presence.



3.Identifying a Key Challenge and Opportunity

A key challenge identified by Pérez-Juárez et al. (2023) is digital distraction among students in higher education. The study highlights how constant connectivity and multitasking can reduce concentration and productivity leading to lower academic performance; however, Kok et al (2025) identifies a key opportunity in structured digital support systems. Their research shows that when digital tools are used correctly and effectively within blended learning environments, they can enhance student engagement and satisfaction, supporting academic success. Together these sources imply both the risks and benefits of digital technologies for students in the digital era.

Academic Planning for Component 2
For Component 2, the challenges and opportunities section will be prioritised first as they form the focus of the report. Key academic concepts such as digital engagement, distraction and self-regulated learning will be developed further using additional sources that I have found via the university library. The report will follow a structured format including introduction, analysis of challenges, discussion of opportunities, strategies for adaptation and conclusion. Research was completed during the half-term period (16th–23rd February), with drafting and editing finalised before the deadline on 27th February.


	Task
	Date/ Deadline

	Finish research
	

	Draft first section
	

	Complete first draft
	

	Final editing
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Component 2 

Universities are increasingly relying on online databases, digital communication tools and virtual learning environments, enabling digital learning a vital part of higher education. Students' methods for gaining and utilising knowledge, completing tests, and managing independent study have all transformed as an outcome of this transition. Digital technologies offer more access to resources and flexibility; however, they also present difficulties that may affect focus and performance in school. Identifying how pupils can become successful in the digital age involves an understanding of both the opportunities and challenges. In addition to examining engagement and organised digital settings as potential, this paper will look at digital distraction and decreased self-regulation as major obstacles and offer tactics that students can employ to improve their academic success.

Digital Distraction is a major problem in digital learning environments. Pérez-Juárez et al. (2023) point out that because of multitasking and continual distractions pupils usually experience divided attention.
The presence of social media and non-academic content on academic devices tend to reduce focus and can negatively impact performance. Thapa et al. (2025) identify digital distraction as an ongoing issue in classroom settings, suggesting that unrestricted device use can reduce concentration and academic productivity.

Another challenge relates to self-regulation. Tutors often require students to manage their time independently without the structure of traditional environments. Urbina, Villatoro and Salinas (2021) argue that technology enhanced learning demands strong self-regulated learning skills including planning monitoring and reflecting on academic progress. Without these skills, students may struggle to manage online tasks effectively. 
Additionally, Broadbent and Poon (2015) discovered an important connection between academic success in online higher education and self-regulated learning methods. This suggests that when pupils lack structured methods for learning, digital environments might become difficult.
Long-term screen use may also be a factor for lack of motivation and tiredness and low motivation. Students who are constantly using digital devices may find it challenging to focus, especially if they are using the same devices for both academic and social use. These difficulties show that successful digital learning requires more than just having access to technology; it also calls for strong academic abilities.

Despite these challenges, digital learning also offers many opportunities. One good benefit is increased accessibility to help sources. Students can access lecture recordings digital libraries and academic materials at any time, allowing for flexibility for personalised study patterns. Alé-Ruiz, Martínez-Abad and del Moral-Marcos (2024) argue that well-designed digital ecosystems in higher education can enhance academic engagement when students actively interact with personalised learning environments. Similarly, Kok et al. (2025) stress that in blended learning environments, learner satisfaction and digital support are achieved by student involvement. According to their findings, students' academic experiences can be positively impacted by digital technologies when they are organised well. This suggests that technology is neither intrinsically good nor bad; rather, its effects rely on how it is applied and integrated.

Furthermore, digital learning settings can increase independence and accountability. According to Urbina et al. (2021), students in settings with increased technology use need to show more control over their learning behaviours. Digital tools can help rather than hinder students' academic achievement when they learn how to set goals, manage their time, and keep track of their progress.
However, students that demonstrate stronger self-regulated learning behaviours do better in online situations, according to research by Klimova et al. (2022). This reinforces the idea that digital learning can promote academic growth when appropriate skills are developed.
 To succeed in the digital era students must actively build academic skills that enable them to properly manage digital environments if they are going to succeed in the digital age. Improving self-regulated learning is the first tactic. According to Urbina et al. (2021) and Broadbent and Poon (2015), students who set goals, plan their study time, and track their progress are more likely to succeed academically. Digital distraction can be lessened with organised study habits.
The second strategy is improving digital literacy. Pérez-Juárez et al. (2023) suggest that digital competence influences academic outcomes. Students should therefore critically evaluate online information, prioritise academic platforms and limit non-academic device use during study time.
The third strategy is engaging actively within digital ecosystems. Kok et al. (2025) demonstrate that engagement enhances learner satisfaction in digital contexts. By participating in online discussions, reviewing feedback and interacting consistently with learning platforms, students can strengthen understanding and academic performance.
These strategies address both the challenges and opportunities of digital learning. Rather than avoiding technology, students must learn to use it intentionally and strategically.
The digital era presents both significant challenges and valuable opportunities for students in higher education. Research highlights concerns related to distraction, reduced concentration and limited self-regulation (Pérez-Juárez et al,2023; Thapa et al 2025). However, digital learning also provides opportunities for engagement, flexibility and independent study when supported by effective digital ecosystems (Alé-Ruiz et al., 2024; Kok et al., 2025). Ultimately, success in technology-only learning environments depends on the development of strong self-regulated learning and digital literacy skills. By actively managing their engagement with technology, students can transform potential challenges into academic advantages.
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