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	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
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The elephant in the studio: addressing challenging behaviour and the use of transactional analysis within HE Art subjects

Introduction
 Within post compulsory education, behavioural management regardless of the learning age, remains a relevant topic specifically for teachers in training. The academic guidance provides the basic fundamentals of becoming a teacher which includes behaviour management, however the chosen subject for training may or may not resonate with specific learning such as art and design where it may be a more pragmatic approach to learning through making, creating (Field and Newick, 1973, p.212).  From my own experience, current teaching methods and guidance interlink with early stage to secondary, the gap being age difference from teaching at a specific age range to jumping with tertiary learners with a wider variety of age ranges making it more complex when there is a difference with communication and maturity as Speed et al (2015) describes adult learning to be more self directed. In addition to this, managing behaviour and disruption with an older age range can be a challenge, specifically with newly qualified teachers who may not feel as confident addressing the behaviour due to the difference or similarity in age, which in turn the adult learner may lose interest in engagement if it is not deemed useful to learn whatever is being taught (Grant, 2004). 


 This can cause communication differences and particularly in modern day, there is a need to underpin what is the best approach to manage human behaviour, there have been various theories and research within educational psychology and it is argued that the humanistic approach resonates greater with adult learning with its emphasis on personal experience, growth and self awareness (Grant, 2004). One particular approach is the transactional analysis theory by Eric Berne who suggested that during social interactions there is a shift in ego states namely the parent, adult and child (Newton, 2017, p.322). 
 Further to this, depending what ego state each individual is in, the response may be a mutual exchange of the same ego or counter respond with the opposite state. This action research assignment will explore the use of transactional analysis within post compulsory teaching and ascertain how its use can positively or negatively impact behaviour management, this is as means to recognise any concerns and will develop my professional development as a training practitioner. I will be addressing the following questions in this research: 
 Could awareness of transactional analysis impact how challenging behaviour is managed within an adult art and design classroom?
By recognising and acting upon transactional analysis, could the teacher positively reinforce desirable behaviour amongst adult learners?
Can confidence impact the use of effective transactional analysis?

 I have listed these questions around acknowledgement of transactional analysis,  perception and confidence as a practitioner. From research within the literature of this paper, I will be drawing upon these themes and as the research progresses, further themes could be discovered . The methodology used for this project will be based on the use of secondary data in conjunction with my own observation and experience with challenging behaviour which will be broken down further within the analysis section.  For clarity, the paper will be sub categorised into sections of the literature review, methodology, analysis/discussion and conclusion. 

Literature Review 
 Before proceeding into the literature review, it is to be noted that as part of the action research, it is crucial to research key themes prior to starting the project as it could help reveal hidden themes, gaps and recommendations to further the research (Knopf, 2006). The initial themes that will be researched are the use of transactional analysis and confidence, managing behaviour in teaching adult learners through creative subjects. 
Transactional Analysis 
 As previously mentioned, transactional analysis theorised by Eric Berne (1963) illustrated various stages that an individual subconsciously may go through when exchanging communication; Newton describes the individuals “imago” based on perception of dynamics and groups experienced and specifically within a classroom setting, the individual may revert back to  experience to early age interactions with authority figures within family such as the parent (2017, p.322). Therefore, this indicates that any interaction a person may have, at a subconscious level it may reflect past interactions the person has experienced, meaning depending on positive or negative experience, the ego states shift into parent or child as a defence mechanism to have control or to be passive in the situation. Habibi (2022, p.4) undertook research around transactional analysis within music education, they argue that transactional analysis can be valuable to assess behaviour by observing ego shifts and how it can be effectively dealt with, Habibi suggests improving communication by recognising ego states. This can help heighten engagement and motivation with learners on the condition that there is progressive exchange between the teacher and student to help build confidence, rapport and trust (Habibi,  2022, p.4). 
 Further to this, ineffective use of recognising ego states can cause frustration (Habibi, 2022, p.6) therefore it can cause distrust and cause “unhealthy symbiotic transactions” between the teacher and learner which in turn can increase hostile behaviour. Thus, by having positive exchanges and use of appropriate ego states, Habibi describes that the effective communication and confidence the teachers displays, there is an increased likelihood the learner will show meaningful and enthused behaviour (2022, p.6) this implies the teacher would be able to recognise and respond positively to build and influence the learner's behaviour.  From the research, Habibi has stated that the quality of communication with the learners from using transactional analysis had shown to positively enhance the learner’s experience, however it was noted that there needs to be an element of confidence to effectively carry out transactional analysis with not only verbal but body language, tone  and visual cues (Habibi, 2022, p.12). 
 This also resonated within a study of training nurses (Sheikhmoonesi et al, 2011, p.571) randomly selected to be in a control or intervention group, the intervention group underwent transactional analysis training in and completed follow ups up to three months. The results from the intervention group indicated a higher score of effective communication and also improved patient satisfaction with use of transactional analysis training, compared to the control group.  To relate into the context within teaching, similar to being a position of responsibility regardless of the field of study, transactional analysis can be a useful tool. 
However, it was noted that the research papers in transactional analysis were limited and outdated; number of the researchers argued that it was problematic in finding more relevant contemporary findings as the theory was mostly popularised in the 1970s (Habibi, 2022, p.12). Further to this, Berne’s theory which was developed in the 1950s (Murray, 2023) may no longer be relevant in today’s progressive society, where understanding of education has evolved with up-to-date provisions to support the needs of a learner from a young age (Barrow and Pandya, 2024, p 331). 

Managing Behaviour with Adult Learners Through  Creative  Subjects
The second part of the literature review will focus on the research surrounding teaching adult learners, specifically challenges raised when managing behaviour and engagement. To link with the previous key theme, Grant (2004) states that there humanistic connections between transactional analysis and adult learning within the arena of psychology, both in ways concern self actualisation, development and connective barriers such as physical or social engagement.
Compared with  Lesmeister et al (2006, p.1), they describe a struggle from teachers to provide educationally useful and engaging experiences. Further, to this the research notes that there are barriers with adult learners that can range from mental or emotional such as setting unrealistic goals or learned habits, to physical such as health or mobility and due to these barriers, Lesmeister et al imply that these learners play safe and avoid risk of failure or are uncomfortable in a situation where they do not know all the answers due to  self esteem or perception of success (2006, p.2). 
 Grant (2004) also makes this connection with adult learners that re entering education alone can be a challenge from negative experiences from childhood and early education may refrain them from taking risks within learning out of fear from being criticised. Grant further suggests there are certain principles that need to be met within adult learning such as the feeling need to learn, comfort, support and acceptance along with actively participating with a purpose in learning. Most notably, key assumptions of adult learners researched by Grant (2004) emphasises that there is importance in what they are learning is going to benefit them in further life skills and be informed how it would be useful, especially if it can be applied to a real life situation. In addition to this, to be capable of self direction and be motivated which according to Grant, adult learners are much more receptive to intrinsic motivation (2004). 
 Similar to Lesmeister et al (2006, p.1-2) who suggest using a number of teaching strategies to encourage enthusiasm and motivation,  it helps educators understand the learner and develop strategies that can suit the individual needs; the research describes that alike with children,  adult learners enjoy practical and engaging activities such as discussion or group work  (Lesmeister et al, 2006, p.2). The Think/Pair/Share approach can aid in encouraging learners to learn together, share and discuss thoughts, ideas and life experience with the group that could be enriching (Lesmeister et al, 2006, p.2). In Teaching Adult Learner Characters and Facilitation Strategies Through Simulation Based Practice by Speed et al (2015) conducted research of creative adult learners and the data analysis had shown that the selected participants were able to recognise and strategise behaviour management through creative problem solving, the mixed reality simulation also provided creative space to problem solve and experiment with the strategies from Knowles et al (2012) description of adult andragogy. 
What appears to be noted in the literature, it suggests connections with creative teaching; practical “hands-on” activities amongst adult learners, discussion through classroom critiques where there is an exchange of information and experience of using  methods that resonate with art and design learning, however in attempts to find more relatable research specifically for art and design appeared to be limited; 
From the literature review, it has been noted that key themes of confidence was evident  through the research with effective communication in hand was in support of using transactional analysis to a degree, however as stated the limitations of being outdated may become problematic with new approaches of provisions currently in place (Habibi, 2022). Therefore, perhaps it is to consider recognising transactional analysis but also to go forward with utilising other teaching strategies that have been noted within Lesmeister et al and Grant’s research to address particular needs. 


 A theme that was not previously considered that emerged from research is the considerations of past experience of the learners with childhood upbringing noted by Barrow and Pandya as this could gauge further into why individuals may act in a certain way (2024, p.340). Finally, from what the research utilising creative teaching to enhance the learner experience to share and build together with a self directed approach to the learning. 

Methodology 
 As part of the action research project, the methodology is a requirement to set out planning and analysis of data, Costello suggests to provide a proposal for the research methods (Costello, 2011, p.42). The reason for carrying out research around the concern of behaviour management being a common topic with educational training, however with each specialist subject varying, there wasn’t much research carried out specifically within higher education art and design. In addition to this, it could be beneficial for other training practitioners within the same field of study to enhance and improve professional development relevant to the chosen subject (Advance HE, 2023, p.2)   Various methods were considered, given that there is time constrictions to carry out the investigation, it was deemed necessary to collect the data in a secondary context and a self-reflective approach to interpret drawn upon personal experience.  The diagram below shows the different phases in which the investigation will be carried out, as this will be approached as a reflective action research, I will be following the diagram below: 
[image: ]
Figure of reflective action research model (Costello, 2011, p.9). 
The above cycle demonstrates various phases of planning, acting observing and reflecting. Costello explains that this method can extend and further the studies when the first cycle has completed, more themes could be uncovered during the observing and reflecting phase (2011, p.9). To relate this into my own research, I have identified themes that I plan to act on and explore within the first cycle such as the awareness of transactional analysis and behaviour management, as it develops with more research, a revised plan would then be carried out to further investigate strategies or underlying themes. To refer to the literature research, Habibi’s methodology mentions measuring assessment of transactional analysis of observing ego states between the teacher and the learner and the effect of motivation, this is a consideration to use for my own observation where it can be applied to observe behaviour management (Habibi,  2022, p.4)

Findings 
As previously mentioned, this is a reflective account of my own experience of attempting to manage behaviour within an art and design classroom and what I discovered within myself. I have used the Driscoll’s model of reflection to breakdown what had occurred, and what will be done going forward (BC Campus, 2022).  
What?
When I was on placement for teacher training, I was assigned by the tutor running the session to undertake one to ones with each student after they received a drawing exercise with the condition to use a different technique to what they were comfortable with. During the one-to-one discussion with the students, I encountered a difficult situation with an individual who did not appear to be engaged and did not wish to use a different medium to experiment with their artwork. When I interacted with the student, she was faced away from me and did not answer when I initiated conversation, according to Reece and Walker, body language and visual cues are helpful for the teacher to read the students, in this interaction I immediately felt it was closed and uninviting (Reece and Walker, 2007, p291). 

 When I resumed to make conversation, the individual answered in an abrupt and closed off way, still not engaging and facing away from me. I asked them what they were planning to draw for the project, the response was similar to before with “don’t know”. I further asked the individual how they were finding drawing with a different medium, they again responded abruptly disagreeing with using a different pen.  I tried to approach it more encouragingly by saying that it will look good and to divert the focus onto asking what they usually liked to draw. Once again, I was faced with what I felt was a blunt response. Because my initial approach did not work, I then attempted to be sterner by telling them to consider going out of the classroom and take photographs or illustrate, I felt at the time I was being assertive as a way of trying to improve self esteem as I began to panic (Reece and Walker, 2007, p.295). Consequently, the individual responded words to the effect of “I don’t have time”. Lastly, I closed the conversation still in a stern way by saying words to the effect that the project will run for over a week and that they would need to make time to complete the project.  After this encounter I had felt negative and questioned my confidence and capability of dealing with conflict, as Reece and Walker mention the negative feeling and the feeling of losing respect which I believe I was subconsciously feeling at the time (2007, p.295). After discussing with my tutor and given lessons surrounding transactional analysis, I strongly resonated with the experience and felt that both the learner and I appeared to have gone through the different ego states during the interaction. 

 Two months after this interaction I was met with teaching on a different activity of objective drawing, now being more aware of transactional analysis I was able to be more aware of differing ego states that may occur from the interaction. The students were tasked to draw the object in front of them, similar to before using different drawing techniques, such as drawing from memory or using a non dominant hand. When monitoring the classroom, the task was to draw from memory, I noticed an individual looking at the object, to counteract this, I addressed it to them in a direct approach in a neutral way and positively, it was a more receptive response by the individual apologising stating they had forgotten. Each task activity consisted of ten minutes and for the students to be silent, the individual very abruptly shouted words to the effect of  “how long is left” and once again, I attempted to respond in a calm state by responding with the remaining time and that I would let the group know when it was coming to the last minute of the activity, I then further reminded the group to keep quiet and to concentrate on the activity as a means of not trying to target the individual or to cause any escalation. This is in line with professional standards K2 with approach to teaching strategy by being aware of the situation (Advance HE, 2023, p5). The final activity I tasked the learners to do continual lines using two different mediums, I approached the learner with a box of different pens pencils and when doing supervision, I gave appraisal, it was more positive compared to before, they seemed to be more receptive to the task (Reece and Walker, 2007, p.290). 

So What? 
My interpretation of the second encounter felt more successful after being made aware of transactional analysis; I felt I had a better grasp of counteracting negative or disruptive transactions from a learner as by recognising the characteristics and response, by responding into a neutral state, I interpreted it as bringing the learner back up to the same level (Reece and Walker, 2007, p.290). From reflecting on the first encounter I interpreted as the learner was in the free child state, and my initial attempts of subconsciously being nurturing parent did not appear to work, which then resulted into controlling parent. This did not seem to achieve anything progressive with the learner nor with my own confidence as a training practitioner. To revisit Grant’s research, this situation seemed to resonate with the key assumptions of the adult learner; without the self direction the learner will likely be resistant from the teacher (myself) imposing a task with no freedom of choice (2004). In the second interaction I felt there was a bit more freedom of choice for the learner, the learner appeared to be more engaged with the activity and I interpreted them as being in the adult ego state when given a compromise. 

Now what? 
After this interaction, I did not consider any underlying issues going on beyond the classroom such as issues at home, Jones states that as practitioners there are things that can and cannot be controlled, however what can be controlled is the way in which teachers influence motivation therefore as a further point going to better develop my practice is to consider outside variables or past experiences that could impact the learner ( 2007, p.100-101). This would improve my practice in line with professional standards A5 and K3 recognising and improving my practice (Advance HE, 2023, p.5)
Upon reflecting on the interaction, I feel the confidence could be improved upon.  As this was two encounters, it may be useful continuing a series of similar interactions to identify further issues or to measure confidence with conflict which I feel would be worth studying further in this action research. 

 In addition to this, the two interactions were similar teaching strategies given by the nature of the projects; therefore, it would be advantageous to look at a variety of teaching strategies not just ranging from individual but potentially observing and devising group work, lecture style teaching to suit a variety of learning needs (Reece and Walker, 2007, p. 25). By doing so, it would be able to ascertain how confidence from the teacher and engagement from the learner would be measured over time with number of controls. Going forward with the action research, in the two experiences I observed, it implies that there would need to be a revisit on building the self confidence in order to effectively teach, this is in line with professional standards K3 to improve my practice for the benefit of my learners (Advance HE, 2023, p.5).  

Conclusion and Recommendations
 From the research and the findings, many underlying themes were identified from the literature which showed there are varying factors and circumstances to consider as to why the learner acts in a certain way (Newton, 2017, p.330-31). It was felt that the awareness of transactional analysis proved useful to an extent, however reflecting on the first phase, past experiences could have been studied in more depth  to continue the research project,  I strongly feel it would be advantageous  to further test the use of transactional analysis, with ethics approval in mind to conduct primary research such as surveys and conducting control groups in place of my own interpretation as although how I felt is valid, it may appear to be biased. 
 Going forward with the research project, a further investigation into the theme of promoting self-confidence and fully actioning transactional analysis could prove useful, as I felt the second and third questions at the beginning of this paper was not fully explored to a satisfactory extent, however this could be revisited in a more revised and ethically approved way. Lastly, there was a challenge in the in the literature review, as predicted in the introduction, the gap caused a barrier in the research around art and design teaching specifically where it was then felt to research more vaguely into creative subjects. With the continuation of the project, there is hope that the paper will be beneficial for other practitioners teaching in the field of art and design to further improve professional practice. There remains a gap in research specifically to art subjects, and with constantly updated provisions,  teaching practices will need to follow suit to cater to a diverse range of learning in place of referring to outdated guidance and methods. 
Recommendations
Further research will need to be explored for the discovered themes in phase one as to consider other factors, learning needs and learning styles and strategies. To approach the second phase of the research through primary data collection, surveys and potential interviewing as means of getting a more well-rounded analysis into the study. The final recommendation to further explore more up to date provisions and guidance into behavioural theories.  
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Figure 1.2 An extended action research model.




