[image: Discover University of Wales Trinity Saint David ]P



APPENDIX GA36b
LEVEL 5 ASSESSMENT SPECIFICATION



	Student name:
	Carys Niamh Williams
	Student ID number:
	2134332

	Programme:
	BSc Professional Policing Practice

	Module:
	Operational Police Practice 2

	Module code:
	BMPP5002D
	Contribution	to
Overall	Module Assessment (%):
	50%

	Tutor
	Dr Rhiannon Sandy
	Internal Verifier:
	

	Assignment Title:
	Assignment 1
	Word	count	(or equivalent):
	4000 Words

	Submission deadline:
	06 November 2023
	Return date of provisional marks & written feedback:
	27 November 2023

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the lecturer.

You should submit this assignment in a Word document. DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.
Late submission of the assessment will result in a late penalty mark.
Penalties for late submission:
· up to one week late, maximum mark of 40%.
· over one week late, mark of 0%.
Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty/ referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. You must append a reference list indicating the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.
The university takes plagiarism very seriously.
All work submitted must be entirely your own work. You must not use work previously submitted by you or any other student, and you are not permitted to share your work with others either now or in the future.
Please be aware that if academic misconduct is committed unintentionally or accidentally, this cannot be used as a defence.



Page 1 of 10


	Module Learning Outcomes (from module syllabus)

	
Research Methods & Skills
· Outline the strengths and weaknesses of research methodologies and approaches
· Research, analyse and evaluate relevant research publications, and qualitative and quantitative data
· Demonstrate proficiency in academic writing and presentation, in accordance with ethical protocols
· Demonstrate effective referencing of a wide range of material appropriate to the subject area
· Apply quantitative and qualitative research techniques, including the interpretation of data

Maintaining Professional Standards
· Analyse how the police have developed policies and procedures to reduce the possibility of professional malpractice and increase community confidence
· Analyse the role of independent bodies such as the IOPC or HMICFRS in holding the police accountable to the public
· Analyse super-complaints and their influences on policing and policing processes
· Examine why people in positions of respect or authority may fail to comply with policies, procedures, protocols or legislation, and commit criminal offences
· Review how previous instances of misconduct/malpractice can influence future professional policing
· Review progress being made within the police service to improve professional standard

Criminal Justice
· Evaluate how the diversity of individuals and society impact on the criminal justice system
· Engage in effective partnership collaboration regarding offender rehabilitation

Wellbeing & Resilience
· Recognise common reactions to trauma within the workplace, and support available to individuals
· Understand the objectives of the Emergency Service Trauma Intervention Programme (ESTIP), and how this may benefit officers and staff

Public Protection
· Explain the psychological impact of abuse on victims
· Evaluate the effectiveness of current public protection practices in investigating public protection incidents
· Assess the role and impact of MAPPA and use of community intelligence in managing offenders
· Analyse potential links between serious/organised crime and public protection issues
· Examine instances where law enforcement personnel have misused their position of trust and police powers to commit public protection offences
· Evaluate the effect of media coverage on public protection policing strategy

Vulnerability & Risk
· Understand concepts and theories of how a person becomes a victim
· Understand theories about the onset of offending
· Understand the impact of early intervention on offending curve
· Analyse the developing issue of youth gangs targeting vulnerable people, or people at risk of harm

Valuing Difference & Inclusion
· Analyse theories and concepts linked to ethics
· Critically evaluate the impact upon policing of differing values, ethics and norms within diverse communities



TASK DESCRIPTION


Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score.


All of your answers must be based academic research, not personal experience.

Your submission should include one 1000 word essay under each of the following titles:


































Essay one:
How might the Code of Ethics help to reduce incidences of professional misconduct and increase public confidence in the police?
Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.

The code of ethics are guidelines, standards, and principles that the police force adapts to their needs, the code of ethics outlines the core values of a business. 

The code of ethics helps to reduce incidences of professional misconduct and increase public confidence in police in various different ways, a good example of this is the Peelian Principles that were brought into light in 1829. The Peelian Principles were brought into force to prevent crime and disorder (short-question.com. (n.d.).

When ‘policing by consent’ was brought in, it refers to the philosophy of British policing, known as the 9 Peelian Principles of Policing. These principles set out general instructions that are issued to every new police officer from 1829 to today. 
The Peelian Principles are as follows;
1. Prevent crime and disorder, an alternative way than using military force and legal punishment.
2. Recognition of the fact that for Police to fulfil their duties depends of the publics approval of the police’s existence, actions and their behavior but most importantly to secure and continue public respect.
3. Alongside, maintaining public respect, the approval of the police means that the police need to obtain the public willingness to co-operate with the police in the task of observing criminal activities. 
4. Recognition that if the police secure a good co-operation with the public this can limit the necessity of the use of force while the police carry out policing objectives. 
5. Alongside securing co-operations from the public, seeking, and preserving public favor by showing that the police service is impartial in their service in law, by independent policies. This could be by offering individual services to all individuals of the public with no regard to their social statuses and by offering sacrifice in protecting and preserving life. 
6. Only to use physical force when it is necessary to achieve a policing objective and to recognize that by using physical force in the execution of persuasion, advice and warning is found to be very insufficient in obtaining public co-operation. 
7. Maintaining the relationship between the police force and the public that shows the public the historic traditions that the police are the public and the public are the police, meaning that the police are just members of the public that give full time attention to community welfares.
8. Recognize the commitments to policing duties and to show that we refrain from overthrow policing powers and authoritatively judging and punishing who we think to be guilty of an offence.
9. The test of police is the absence of crime and disorder and it not the visible evidence of policing actions by dealing with criminal offences. 
These principles outline the ‘policing by consent’ and the community policing and shows that the police rely on the public just as much as the public rely on the police in order to reduce the amount of crime and disorder. This shows that if the Peelian Principles work, then the public’s confidence in the police is high and the Peelian Principles are working (Home Office (2012).


A prime example of an outlines of rules from the code of ethics to reduce professional misconduct is Police and Criminal Evidence Act 1984. This came into light after the Brixton Riots which happened in London in 1981. Throughout 3 days predominantly young, black men targeted police officers, buildings and vehicles. Brixton Riots was a consequence from where young black men believed that they were being discriminated against under what was called the ‘sus’ law where it outlined that anybody and everybody could be stopped and searched if police officers suspected that they could be planning to carry out a criminal offence (John, C. (2009). BBC NEWS).


Following Brixton Riots in 1981, the Police and Criminal Evidence Act 1984 (PACE) was brought into place to bring together police powers under the code of ethics and to understand the rights of an individual in averse to powers of policing. PACE was introduced as a response to the public perception and the confidence that had been lost in police and the Criminal Justice System. PACE outlines police powers and safeguards individuals around stop searched, arrests, detentions, investigations, identifications and interviewing suspects (Lawteacher.net. (2011).

The two main Codes brought into place following the Brixton riots were.
Code A – actions by a police constable regarding the statuary powers to search an individual or vehicle without making an arrest and for that police constable to make a record of that stop and search. 
Code B – police power to search a premises and to seize any property found on the premises and an individual (GOV.UK. (2013).

Looking back on PACE and how this helps with public confidence and the reduction in professional misconduct, it shows the public that we have learnt from our mistakes, which in this instance was institutional racism and have put down ground rules for the police service so that it does not continue to happen. This would increase public confidence as it shows the public that we are willing to admit when we have done wrong and put things in place so that these things do not happen again. 

In reflection I believe that the code of ethics outlines the core principles that the police service needs to work alongside the public and to make sure that we work together. The Peelian Principles show us how to work alongside the public and how to increase the public confidence in the police and is the groundwork for the police to work off of to maintain public perception. The Brixton riots then shows an incident of professional misconduct and how as a service, we have adapted and improved to work alongside the public and to increase public confidence. 
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Essay two:
[bookmark: _Hlk145503185]How effective is a multi-agency approach as a means of managing violent and sexual offenders?
Your answer must be based on academic research, but you may make reference to relevant case studies.
Word limit: 1000 words.


Multi-agency approaches within the police service is the co-operation of multiple different agencies to try and iron out common issues within the community. Multi-agency approaches are made up of three main principles which are.
1. Information sharing. 
2. Joint decision making.
3. Co-ordinated interventions.
The multi-agency approaches include many different agencies which include local authorities, which could be children and adult services, police, health and probation (Home Office (2014).

Multi-agency approaches are crucial within the police force for multiple reasons. I personally believe that the main reason that the multi-agency approach benefits the police is that when working with partner agencies we identify risk to vulnerable people early and prevent further risks from escalating (Home Affairs).

A department that works mainly to protect the public and helps to manage offenders is the multi-agency public protection arrangements (MAAPA) which was introduced in 2001 with the main aim to improve inter-agency collaborations. MAPPA is a joint force between probation, the police service and the prison service that come together to form MAPPA. Even though MAPPA is probation, the police service and the prison service joining together, other agencies like the NHS or any other local authorities have a duty to co operate with MAPPA. With all these agencies working together, we can identify, assess and manage individual who pose a higher risk to harm other individuals within the community. 
MAPPA categorizes offenders into 3 main categories which are;
1. Registered Sexual Offenders.
2. Violent Offenders that have specifically convicted of a violent offence and have been given a custodial sentence of at least 12 months.
3. Any other dangerous offenders that require an active multi-agency management. 

Once MAPPA categories offenders into each of the above categories, they then decide which management level the offender needs, again, there are three different levels of management which are as follows; 
1. Single agency management approach, which is normally probation, probation then apply their normal management arrangements. 
2. Active involvement of more than one agency, this is normally probation and police jointly managing offenders. 
3. Multi-agency senior management oversight or risk management (www.justiceinspectorates.gov.uk.)

Statistics show that MAPPA is becoming increasingly more used within today’s society, in 2019 there were 82,921 offenders were being managed by MAPPA in England and Wales which is an 85% increase since 2009. Statistics also show that the majority of the offenders managed by MAPPA are Sexual Offenders, with Sexual Offenders making up 73% of MAPPAs managed offenders. The majority of offenders, 98.2%, are managed by the level 1 management and only 1.6% are subject to level 2 management and only 0.2% are subject to level 3 management.


Statistics show that offenders managed by MAPPA that have the highest risk of reoffending within their first year of being managed by MAPPA increased from 2% in 2000 to 33% in 2010, however, the reoffending rates from offenders in category 2 violent and other sexual offender have decreased from 26% in 2000, which was a year before MAPPA was founded, to 23% in 2004, since 2004 the statistics of offenders re-offending has stayed stable, fluctuating between 22% and 24% re-offending rates. These statistics show that even though the chances of people re-offending have increased, due to MAPPA managing these offenders, the re-offending rate have decreased. These statistics also show that since MAPPA being founded in 2001, statistics of offenders re-offending has decreased, which shows that multi-agency approaches are effective in stopping individuals re-offending. 

Within MAPPA there are various prevention orders that helps to prevent sexual offenders from reoffending, examples of these are.
1. Sexual Offences Prevention Order – this is a conditional order that is made by the courts whilst sentencing someone for a sexual offence or following an application completed by the Police. The duration can range from 5 years to the entire life of the offender. This order requires to follow conditions relating to their offence, however, one condition that is subject to all is that they register with the police as a sexual offender. If the offender does not follow their conditions, they could be liable for up to 5 years in prison.  
2. Sexual Harm Prevention Order – this is again, a restrictive order which can be applied to a convicted or caution individual for various sexual offences, this includes offences that have been committed overseas. This prevention order in put in place by the courts, however, they need to be satisfied that this order is necessary to protect the public from any further sexual offences by the individual. Failure to comply with this order can be punishable by a fine and/or imprisonment.
(Multi-Agency Public Protection Arrangements (MAPPA) Annual Report 2020/21)

Upon reflection I believe that multi-agency approached as means of managing violent and sexual offenders are effective and are very important in protecting the public and communities from these individuals re offending. To look at the specific agency I chose, MAPPA, they look at every individual and put them into different categories which is specific to their offence that they have been convicted for. They then decide whether they need a single agency involvement, active involvement or a multi-agency involvement to help them not to re-offend.  As they do this for every individual, every single one of those individuals will have help which is catered for them and to help them go back into the community without re-offending. Even though I believe that multi-agency approaches are vital to stop offenders from re-offending, I do believe that there should be much more support out there for these offenders such as mental health, social workers and so on and do believe that if these were put in place that there would be a lot less individuals being re-called to prison and a lot less individuals re-offending in the future.
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           Essay three:
To what extent is ‘lifestyle’ theory an accurate reflection of what makes certain people vulnerable to becoming a victim of Serious and Organized Crime?
Your answer must be based on academic research into the psychological and socio-economic characteristics of vulnerable people.
Word limit: 1000 words.

The lifestyle theory is a theory that shows us that crime is a development process lead by continuous interactions between 3 main variables, which are;

1. Incentive 
2. Opportunity
3. Choice

Throughout the phases of a criminal lifestyle (initiation, transition, maintenance, and maturity/burnout) the 3 variables in the development process hold different values and meanings. An example of this is that fear can act as an incentive for the initiation phase, once initiated an incentive to carry on living this lifestyle is the fact that you feel fear of losing the benefits of committing criminal activity, however incentives do change throughout the criminal lifestyle phases. Once someone hits the maintenance phase of a criminal lifestyle, the incentive is that they fear change. The final phase of a criminal lifestyle is maturity/burnout, which is when someone exits the criminal lifestyle, however, not every individual will get to this stage and if they do not then the incentive again, changes to the fear of death, incarceration, or disability (Walters, G.D. (2014). Lifestyle Theory).

Examples of lifestyle choices that potentially could raise an individual’s risk of victimization could be;
1. Economically and social deprived areas
2. Excessive drinking.
3. Drug misuse.
4. Associating with criminals.

In a summary the lifestyle theory implies that certain people become victims of crime due to their lifestyles and choices.

As a police service we have adapted our THRIVE (threat, harm, risk, investigation, vulnerability, and engagement) definition of vulnerability, which now says that ‘’a person is vulnerable if as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from harm or exploitation.’’ (College of Policing (2021). Introduction to vulnerability-related risk.)

Psychological vulnerabilities refer to a link of psychological problems. This is then liable to a negative outcome and being involved in unprotective circumstances. There are various types of psychological vulnerabilities such as being unstable and sensitive which can be caused through various things such as poor self-concept (What if you are psychologically vulnerable?).

Socioeconomic is the phase we use to describe the differences between groups withing society relating to their social class and financial situations. Socioeconomic characteristics are things that describe an individuals economic and social position in society, these could be things such as; income, gender, occupation and the area that an individual lives in (Cambridge Dictionary (2019).
If we look specifically into what socioeconomic characteristic in vulnerable people are, the common characteristics would be things such as feelings of powerlessness, limited or no access to resources, an imbalance of capacity and low self-esteem. 




If we take into consideration the lifestyle theory, psychological and socioeconomic characteristics and how they make vulnerable people at more of a risk of serious or organized crime, a prime example that ties all of these aspects together is County Lines. County lines is where gangs and organized crime networks export illegal drugs into different importing areas within the UK, using mobile phone lines. County lines target children or vulnerable adults to exploit them to move drugs and money by using coercion, intimidation, and violence (National Crime Agency (2018).


Statistics show that that county lines criminal activities have increased dramatically from November 2019 to April 2022, in November 2019 the amount of county lines closures through arrests were at 657, however, in April 2022 the county line closures were up by 2,000 as 2,661 people were arrested in relation to count line offences. 

There are 2 types of line closures in relation to county lines which are;
1. Type 1 refers to the closure of county lines through arrests and charges of a county line holder. When line one is closed by using evidence, the gang is no longer able to distribute drugs.
2. Type 2 refers to the closure of county lines by deactivating the phone line or SIM related to the county line association (Home Office (2023).

An example of where a child was exploited by a county lines gang was in February 2018 where a 16-year-old boy from North London found himself in fear of a drug dealer, the 16-year-old boy owed his drug dealer £55 for cannabis, however, did not have any meant to pay for his debt. The drug dealer offered him a way out, to work for him. The 16-year-old boy agreed to work for a drug dealer as he was fearful of what was going to happen to him if he didn’t as he knew where he lived. The 16-year-old boy was driven somewhere. The 16-year-old boy ended up 250 miles away from home and was living with a heroin addict working on the ‘’Billy Line’’ (Morris, S. (2019).

To reflect this case of the 16-year-old boy and the lifestyle theory, the first stage which is the incentive for the initiation phase was fear as he was fearful that he had debt and did not have the fund to pay for his cannabis debt. The incentive then changed as he feared what the drug dealers would do to him as they knew where he lived. The 16-year-old boy then got to the final stage, which was choice, he had the choice to either stay in the criminality lifestyle or to leave, the 16-year-old boy decided to seek help and leave the criminality lifestyle. This boy was vulnerable as he was still a child and he also lived in an economically deprived residential area. 

In reflection, organized and serious crime groups such as county lines prey on children and vulnerable people as they are ‘easy targets’, they inflict fear onto these individuals and then use this to their advantage to use them to do what they want them to do, this then becomes a vicious cycle until an individual breaks the loop. 
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Essay four:
Why is a partnership approach the most effective way of preventing re-offending? Support your answer with relevant evidence drawn from academic sources.
Word limit: 1000 words.


Officers work alongside police and crime commissioners, which influences the building of effective partnership approaches, in particular, working with individuals and groups that have an influence in their communities. 
At the core of partnership working is the statutory partnerships which is when the police work alongside statutory organizations that share the same legal duties under a specific Act, which is the Equality Act 2010, Section 149 which is ‘’that public authority must, in the exercise of its functions, have due regard to need to. 
· Eliminate discrimination, harassment, victimization, and any other conduct that is prohibited by or under this Act.
· Foster good relations between personals who share a relevant protected characteristic and persons who do not share it. 
· Advance equality of opportunity between persons who share a relevant protected characteristic and persons who do not share it.’’ (College of Policing (2020).

There are many benefits of statutory partnerships, some of which are as follows. 
1. Consider information and intelligence, which helps with identifying hate crimes geographically or in a specific place of a local population. 
2. Working alongside agencies with community responsibilities to put a plan together to safeguard potential victims of crime. 
3. Stop duplication of delivery of services by partner agencies (College of Policing (2020).

A good example of a key partnership that the police work closely with is multi-agency risk assessment conference which is more commonly known as MARAC. MARAC works to protect the public and focusses on domestic abuse victims and the offenders. The police and MARAC work together to share information, assess risk and agree to action to reduce the risk of being a repeat victim of domestic abuse. MARAC has frequent meetings with police, whereby they discuss high risk and repeat victims of domestic abuse cases, the Police and MARAC then develop a safety plan for the victim and for their children, when necessary. Within these meetings, it is not just the Police and MARAC, the meetings also involve Independent Domestic Violence Advisors (IDVAs), Children Social Services, Health Visors and GPs. 
(MARAC – Domestic Abuse.)

There are 10 principles for an effective MARAC. 
1. Identification – for agencies to identify high risk victims through a risk assessment. 
2. Refer to MARAC – all high-risk victims should be referred to MARAC.
3. Multi agency engagement – all relevant agencies to attend the MARAC meetings. 
4. Independent representation and support for victims – all victims are represented by an independent domestic violence advisor throughout the MARAC process. 
5. Research and information sharing – sharing information to implement the correct safety planning.
6. Action planning – action plans are developed which address the risks identified. 
7. Number of cases and capacity 
8. Equality – MARAC is committed to delivering equality of outcome to all. 
9. Operational support – consistent coordination supports the effective function of MARAC.
10. Governance 

Throughout England and Wales there are currently 260 MARACs in operation and in a 12-month period they have discussed approximately 56,500 cases. An average of 45% of these cases have had an outcome of stopping the abuse and 20% have shown a reduction in repeat police incident. 

Statistic show that MARAC has a significant reduce in risks of repeat victimization, this shows that they are working with both the victim and the offender with stopping domestic abuse. In Cardiff MARAC, studies show that 6 in 10 victims free from domestic abuse for over 12 months. 
(0 Principles of an Effective Marac, n.d.)


MARAC focusses on 3 main points to reduce domestic abuse and to stop people re-offending in these areas and they are.
1. Safeguard victims of domestic abuse.
2. Manage an offender’s behavior. 
3. Safeguard professionals. 
MARAC has shown through statistics that they have stopped re-offending drastically as the repeat victims have decreased by approximately 60%. MARAC identifies the correct support that offenders need and what actions need to be taken to stop reoffending and to stop repeat victims of domestic violence and abuse. 

The police work in partnership with multiple agencies in partnership, the police work with agencies such as the Fire Service, Probation etc. partnership working is essential for all agencies as they can not solve problems solely by themselves, likewise, the police can not reduce crime and promote public safety alone, without any other agencies involved. Within the police, using the partnership approach it is more effective in reducing crime, which shows that partnership approaches reduce re-offending, alongside working with the victims of crime. 

One agency in particular that works alongside the police and offender to attempt to reduce re-offending is probation, probation is where an offender is under supervision for a period of time, which follows after an offender is released from prison, probation is where an offender is allowed to remain in the community, however, they have conditions and restrictions to try and stop them from re-offending, offenders should also meet with probation a certain amount of time a week, if the offender does not follow with these restrictions the offender could be re-called to prison. 
(Barrett & Attorney, n.d.)

Upon reflection of my research I do believe that partnership working is effective in stopping re-offending to some extent, even though I believe that agencies such as the police, MARAC, probation etc. do all they can for offenders and to try and break the cycle of offending, I do believe that there should be more to offer offenders such as mental health support within the communities because we see all too often that offenders that come out of prison struggle to get back into the reality of living in the community with no social support. 
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GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS


NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources, while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work.

Guidance specific to this assessment: Refer to the reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers; these sources are not reliable. Try to use reliable journal articles and books, or governmental sources. You must not use or refer to ‘model answers’ produced by essay mills. If in doubt, seek advice from a lecturer or an academic librarian.


2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate a sound knowledge and critical understanding of the well-established concepts and principles of the subject area, and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline. Knowledge relates to the facts, information and skills you have acquired through your learning. Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories etc. appropriate to the task(s) set. You should be able to explain the theories, concepts etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding.

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information. This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative. This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.



5. Transferable Skills for Life and Professional Practice

Your work must provide evidence of the qualities and transferable skills necessary for employment, requiring the exercise of personal responsibility and decision-making. This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.
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GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.
They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations. They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations. They will have the
qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and academic
honesty)
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non- authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and
weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over- reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently. Selection of relevant and credible sources. Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature.
Consistently accurate application of referencing.
	Exceptional engagement with an extensive range of relevant and credible literature. High- level referencing skills consistently applied.

	Knowledge and understanding (Sound
	Major gaps in knowledge with unsatisfactory, uncritical
	Fragmentary knowledge, with only superficial critical
	Limited but adequate knowledge and critical
	Knowledge is reasonably detailed and accurate. A good
	Knowledge is reasonably extensive.
Exhibits very
	Excellent, detailed knowledge and highly critical
	Exceptionally detailed knowledge and outstanding
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	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	knowledge and critical understanding of the well- established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.)
	understanding of the subject matter. Much irrelevant material.
Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	understanding. Some significant inaccuracies and/or irrelevant material.
Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	understanding of the well- established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry.
	critical understanding of the well- established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	competent critical understanding of the well- established concepts and principles of the subject and the main methods of enquiry.
Breadth and depth of knowledge.
	understanding of the well- established concepts and principles of the subject and the main methods of enquiry.
	critical understanding of the well- established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.)
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements.
Unsubstantiated generalisations or opinion, made without use of any credible evidence.
	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements.
Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis- interpretation or failure to fully recognise limits of knowledge.
	Some critical evaluation and analysis of concepts and principles, though descriptive in parts.
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements.
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements.
Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the
question’, suggesting some
	Outstanding critical evaluation and analysis of concepts and principles. Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements.
Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of
the broader field and wider
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	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	
	
	
	
	Mostly valid arguments and logical judgements.
	
	grasp of the broader field and wider concepts.
	concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and
interpretations.

	Practical skills (Apply underlying concepts and principles more
widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application. Limited understanding of the application of theory to practice or making appropriate links between the two. Very weak problem-solving skills outside the context in which they were first studied.
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence.
Flawed appreciation of the context of the application. Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem- solving skills outside the context in which
they were first studied.
	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two. Can identify problems and propose basic solutions outside the context in which they were first studied.
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights.
Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied.
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.
Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied.




	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	
	
	
	
	
	Evidence of some creativity.
	
	

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences; the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision- making.
	Communication medium is poorly designed and/or not suitable for the audience.
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed.
Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision- making.
	Can communicate in a suitable medium for the audience but with some room for improvement. Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities. Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision- making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. Demonstrates the skills for employment requiring the exercise of personal responsibility and decision- making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision- making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience. Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative.
Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations.
Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision- making and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. Work is exceptionally coherent, very fluent and is presented professionally.
Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision- making and an appetite for further development.
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