	Module: ECEY6008
Student Number: 2000495
Word Count: 2341
	
	



The contents of this paper hold the aspects of Quality Assurance. It will discuss what quality assurance is? why it is important? Why it is beneficial for children within our early years? Diverse types of quality assurance methods will be deliberated and compared to analyse the benefits and limitations. As a setting it is important to have all the relevant documentation and structure, in order to build a positive learning environment for the children, stakeholders and practitioners. 
According to, Hoare, P (no date), based on their findings when researching the early years, they define quality as adults have strong and positive relationships with the children. Interactions are of a high quality and include sustained shared thinking. The structure of the setting is based around set goals and planning. Staff employed within the setting have qualifications relevant to early years, trained teaching staff are employed amongst others. Parents are encouraged and supported to be present within their child’s learning. 
Additionally defined by Anderson, K, 2021, Quality assurances schemes are there to help early years providers. It encourages staff to reflect on their practice, create targets to better their future practice, and to develop alongside their goals. Quality assurance systems better practitioners, by making them question what quality is and how they achieve it. It increases job satisfaction by creating a reflective and involved approach towards career achievements.
Corresponding to, Leana, C. Appelbaum, E. and Shevchuk, I (2009), studies have shown that practitioners centre their role, largely on the results of their job design, management attitude and behaviours. The shape of the job given by the manager, forms the employees through the performance of their role. The approach acknowledges that practitioners have freedom to engage in certain behaviours, the purpose of the response has been to improve job and role satisfaction, or to correct something that is wrong.   
Researched by Mercer, A, 2000, Quality assurances are important as they aim to better the service provider. The service provider being the setting owner and or manager. The experience for the child and parent, ensures the success of the setting and the staff. Practitioners use the quality assurance schemes to ensure that the practice they supply, helps the children in the setting and satisfies the parents and or guardians. 
Foundation Years (No Date) improving the quality is focusing on the setting and professionals to build its foundations. Creating, maintaining and improving provision, is available to receive the max quality of learning and developing an experience for the child and or their family. When high quality provision is absorbed, it can be evidently seen in the child’s outcomes in the next steps of their education, and to go on to develop all the abilities for lifelong learning.  When the quality of care given is not satisfactory, the opposite can become involved, leading to a negative and unworthy experience. Improving the quality entails consistent cycle-based planning, implementing, renewing and analysing information. For a practitioner the job a forever continuing. 
In 2019, UNICEF republished the UNCRC document. There are 2 articles that are relevant and related to quality assurance. Article 2, non-discrimination, no child should ever be discrimination by anyone. Their ethnicity, gender, beliefs, language, abilities, status or family background. It will never be condoned to discriminate anyone in the setting or out. Secondly, article 3, the top priority for all care givers must be the child. When making decisions and acting upon certain issues, the affect toward the child should always be considered. 
The Welsh Government (2016) states that Standard 18 of the national minimum standards is based upon the quality assurance outcome. It states that the child and parent must benefit from the setting, and the service that is provided. The quality of service must be monitored effectively. The person registered on the setting is responsible to ensure this. There are quality assurance and monitoring systems in place to ensure every setting is following a system. As part of this process, the opinions and thoughts of the parents and the child must always be sought after by the setting. This enables the setting to measure and assess the needs of the children. The monitoring of the setting must be kept consistent to ensure the quality of the service is meeting the standard regulations. Any recommendations made by CSSIW must be considered and any professional body however they may be affiliated. 
Furthermore, The Welsh Government (2014) recommends that any early childhood setting must register with an additional organisation to assist with quality assurance schemes. The quality of care provided supports the development of skills such as socialization, the ability to play and the ability to concentrate. These skills are not only crucial but allow the child to efficiently learn, participate in groups in different environments such as classroom, society, and the labour market.  It is suggested that the quality of the care leads to improvements in child’s future development. It enhances their language skills, mathematics performance, reading, and it is evident to see a reduction in aggressive behaviours. Through observations, it can be seen that when a child attending a high-quality childcare setting, they are seen to be more independent, concentrate on play for longer periods of time, become more cooperative and better prepared for upcoming challenges. 
Mercer, (2000) has suggested that early year’s practitioners, are analysed by other professionals and government inspectors and find that additional quality assurance schemes are just a burden. It is also expressed that differentiating quality assurance schemes from different partnerships, create confusion. Consistency is then seen to be absent, when complying to quality and varying approaches.  
Munton, T., McCullum, B. and Rivers, K. (2001) The local Early Years Development and 	Childcare Partnerships, have the responsibility to deliver the National Childcare strategy. In England a local authority is made up of representatives from local stakeholders. The groups include local government, and other agencies such as, training councils, further education colleges, schools, health authorities, additional learning needs groups, parents, volunteers and employers. They have several tasks to complete such as, assessing the childcare demands and the places available to meet their needs, setting realistic targets filling the gaps. Giving advice of funding, ensuring that national minimum standards are met, with the correct childcare information provided. Maintaining the quality-of-care provision and identifying the training needs of the staff. They must also provide the plans that specify what they need in order to achieve their goals. Research has shown that high quality care has improved the national childcare strategy. Partnerships play a role in improving the quality of services, meeting the key aims. The plan should include explanations of how partnerships will deliver improved quality. 
The ECERS is a scale designed to assist and guide pre-school, primary and secondary Ecersuk (no date). The scale offers a structured approach, to improve the setting in the early years and enhance positive achievements. The scale is used internationally and is a broadly used tool, to assess quality within the relevant settings. Early childhood research such as ‘the national childcare staffing study’ and ‘the cost, quality and child outcomes study’ and more recently assisted ‘FACES’ in 2003. Therefore, showing the importance of the tool linking with the childhood study research.  (Clifford et al., 2010). 
ECERS was developed even further at part of the EPPE project, to provide greater depth to the assessing tool. Including more aspects that link to the current curricula. (Esercuk, no date). ECERS and ECERS-R are the titles used to assess quality, structural and process aspects that are relevant, to make contributions to the early years setting. The ECERS is claimed to dependable and legitimate and effective for analysing quality and noticing areas for improvement, whilst focusing on all four key areas.  
UNC Child Development Institute. (No date) say that there are four environment rating scales. Each one is designed different from each segment. ITERS-R – Infants and toddlers environment rating scale. FCCERS-R – family childcare environment rating scale. SACERS – school aged environment rating scale. ECERS-R - the early childhood environment scale. Each scale assesses the physical environment, basic care for a child, curricula, interaction, schedule and program structure and the needs of the parent and staff. This rating scale was developed to process the quality in the setting for the children. The experience of the children reflects the process quality within the care environment, which includes their interactions. Quality is often observed, this has found to be more effective when predicting the outcomes of the child, giving structural indicators of high quality. Indicators are, staff to child ratios, group sizes, care costs and the type of care needed. Three basic needs must be provided for all children in high quality care environments. Their health and safety must be nurtured and protected. The children must be in positions to build positive relationships, and the child must receive opportunities to learn and stimulate from their experiences. All three of these basic needs have to be active and structured within the setting to classify as a high-quality setting. These are all the components that are needed to assess quality within the setting, using the Environment Rating Scales. 
The environment rating scale method focuses on the quality, and status of the setting as a whole. It holistically views the areas of the setting to improve each other. In comparison to the BEEL method, it maintains the positive aspects of the setting, and in turn sets out to make more improvements. Through research, it is apparently that the BEEL method has more a determination to improve the setting. Making the setting constantly better for the practitioners and children. The Environmental Rating Scale method, focuses deeply on rising the quality of the setting, making sure that the correct aspects are being met. Through the research shown, the BEEL method differs from this, demonstrating the structure to plan and improve the setting quality alongside maintaining the setting. Compared to the BEEL approach, the ECERS hits the setting holistically. 
Bertram, T and Pascal, C (2006) the BEEL programme understands that quality is something overloaded with value with dynamic aspect. With unique perspectives, different time and change of environment, this encourages quality to vary. For the setting to constantly go beyond expectations and receive greater success, the setting takes on an improvement process that helps the setting do this, continuously promoting quality improvement. They must make improvements whilst maintaining the required national minimum standards, to meet current expectations that all settings are required to meet. 
Therefore, the intention of the programme is to encourage the setting to capture, and accentuate the essence and quality of the setting, to ensure it is reflected within practice performance of the staff. Gather and analyse data from responses and reviews from parents, carers and children that attend, to be able to use the service of the setting. Relevant information such as how they view the setting, the input they respond with for future improvements, and to use in relation to the quality of the practice. Plan and reflect on information for specific and realistic improvements. The national minimum standards are seen as a solid foundation, from where setting start to build their quality.
Written by, Pascal, C and Bertram, T (1999), The EEL project is linked with the BEEL project. It focuses on the baby from new-born until two and half years old. In addition, the BEEL project focuses on the children after this programme. The aim is to evaluate and improve the quality of learning, within early education and care. In the early stage, it focuses on the older children as the age group was a wider target however, the methods and principles of the methods are applicable for any age.  The important aims from the method, to have and develop an inexpensive yet cost effective strategy, to reflect and improve the quality of the early learning experiences, available for the young children in the wide selection of education and care settings. Another important element in this type of method is to compare and reflect systematically, the quality of learning provided in the early years, when providing learning and care to a wide range of education and care setting within the UK. It provides a transparent and directed strategy for any change or improvements necessary, to build on existing provisions and attempt to expand the skill set for those working in the childcare career, bonding together education and care. The BEEL programme from a practitioner point of view, can seem extremely expanded and time consuming.  The method works alongside improving the setting, improving the current quality consistently, whilst adding more to make the setting more valuable. 
In conclusion, Nutbrown, C. (2012) discusses that as a union we need raise what we expect from the meaning, working with young children. The best qualified practitioners, need to be attracted to the setting to work with our children and young people. For anyone working with young children, it is vital that they have a good understanding and abilities of literacy and mathematics therefore, it is recommended that the employee have at least a level two qualification in English and mathematics, before entering a level three qualification.  Tutors that teach the early years qualifications are highly influential in shaping the quality, and minds of the staff that are employed, making them high qualified professionals. All the tutors teaching should hold the certain qualifications needed, to provide their high-quality learning experience, allowing future practitioners the richest of knowledge, experiences, time training and practicing before stepping into a setting, the practitioners role is to be independently responsible for all children cared for. 
Overall, high quality assurance is systematically in place to ensure the social skills, emotional stability, academic achievement and independence to play, explore and be free to express themselves. UNICEF 2019, Article 31, states that the child has the right to relax, play and take part in a wide range of activities. Giving the child opportunities to learn, develop and thrive. Although challenges are always encountered, the quality assurance systems such as BEEL and the Environmental Rating Scales, have been proven to assist settings in providing a structured and systematic high quality of care. 
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