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Ethical Handbook
What are Ethics and why they are important?
This handbook has been devised to offer those wishing to research with young children clear ethical advice and guidance. This handbook will include the key topics you need to consider when working with young children. Ethics can be described as a set of moral guidelines (Pasztor, 2015). A moral guideline can be described as the distinction between right and wrong. These can be affected by different cultures, environments and peoples age. An individual’s view of ethics can be different due to the news, social media and the law. Similarly, Dahlberg and Moss (2006) and The British Association for Early Childhood Education (2011) describe ethics as the ability to decipher right from wrong. Taking all of this into consideration will assist a professional in their behaviour and decision making on the subject matter being discussed. The British Educational Research Association (BERA, 2011) states that the child’s best interests should be the top priority, everyone involved should be treated equally no matter their background, the key worker or professional needs to make sure they have taken all the appropriate issues in ethics into consideration. Ethics are important because they, ‘can offer guidance on what ought to be done in certain situations’ (Slevin, 2009). This means that the researcher, when carrying out the study will be aware of what to look for when planning their project and whilst carrying it out.

Key Issues in Ethics to Consider
Confidentiality and Anonymity
According to Bogdan & Biklen (1998) confidentiality can be described as keeping the individual’s identity and collected data secure, so as not to embarrass or harm them. One of the main policies in ethics is confidentiality. Confidentiality ensures that the information collected by the key worker or professional, stays between the child and teacher. Where the child is under the age of 18, they cannot give full consent, the parents give consent for them and are kept informed. The Data Protection Act (1998) protects personal data, and information can only be disclosed with the individual’s permission. Furthermore, all the parties involved need to ensure that the information is stored securely so only the participants have access to this data. Anonymity links in with this policy and BERA (2004) suggest that the individual’s identity should not be exposed unless the participant has given permission to be identified. Name and details that could easily identify an individual or setting should not be given; for example, when recording a child’s information, you would name them child A or child B. 
As the researcher, you need to make sure that the child fully understands the concepts of confidentiality and anonymity, because you have a responsibility to all the participants to keep the information and data gathered confidential (Einarsdόttir 2007). This is because the children may tell others who are not involved in the activity about what went on during the research, revealing the other participants’ identities. This could jeopardise the whole research project if the other children’s parents do not want anyone to know their child was involved. It may also cause harm for the families, especially if the research is of a sensitive nature. To resolve this, Gorin, Hooper, Dyson and Cabral (2008) suggest being open and honest with all participants, including children and to explain the limits of confidentiality you, as the researcher, offer. You need to clearly explain to the children that they cannot tell anyone about the research project as others could come to harm.

The Right to Withdraw and Do No Harm
When researching with children you need to make sure that they are safe, and no harm comes to them. The NSPCC (2012) suggest that the researcher needs to take into consideration how sensitive the research topic is and if it is appropriate and acceptable. As the researcher you need to make sure you follow these guidelines in order to not cause any harm to the child. A good example of this is The Willowbrook Experiments. Children with learning difficulties were injected with hepatitis to help track the development of the infection. Goldby (1971) reacted to the experiment by saying it is morally wrong to experiment on a child whether they have a mental illness or not. Pappworth (1971) also agrees and stated that experimenting on children even with consent from their parents is still wrong unless it is in the interests of the child. 


There are different types of harm you could cause the child: emotional harm, causing distress, doubt and offending not only the child, but their families. Mullen, Martin, Anderson, Romans and Hebison (1996) pointed out that harming children can produce long-term effects on the child’s health and how they function. An example of this is Little Albert carried out by John Watson. Albert ended up being affected following being experimented on over the long-term., as Watson tested Albert thirty-one days after the experiment happened and according to Harris (1979) Albert still showed fear when touching the Santa Claus and the rat, concluding that harming a child can sometimes stay with them long term. This links in with the child having the right to withdraw. If the child is forced to stay it may cause the child or participant great harm. ‘Every research subject has the right to withdraw consent to participate at any time without reprisal...’ (Eriksson and Helgesson 2005). This means if the child at any point during the research study does not wish to continue or does not want to participate then they must be allowed to leave without forcing them to stay. This links in with the UNCRC Article 13 (1989, 4) which says that:
The child shall have the right to freedom of expression; this right shall include freedom to seek, receive and impart information and ideas of all kinds, regardless of frontiers, either orally, in writing or in print, in the form of art, or through any other media of the child’s choice
This synthesizes with Harts Ladder. Harts Ladder, describes participation in the form of a ladder with levels of children’s involvement in research projects. Hart identified eight levels of participation. The first three rungs of the ladder suggest that the child does not want to participate and is being manipulated by the adult to take part in the research project. However, the last rungs show the child being informed and making shared decisions with the key worker, proving that they have given consent and want to participate in the research study, as they feel comfortable and not forced Harts (1992). 





Consent and Participation
The United Nations Convention on the Rights of the Child (UNCRC) Article 12 says that, 
children who are capable of forming their own views should be granted the right to express their views freely in all matters affecting them, commensurate with their age and maturity (1989, 4)
This suggests that children can give consent regardless of their age. Alderson and Morrow point out in England that, ‘capable minors’ under 16 can give valid consent, with ‘competence’ defined as having sufficient understanding and intelligence to comprehend what is proposed.(2004,98-99) For example, you could see how the children react to being observed or recorded, focussing on their non-vocal behaviour to see if they are comfortable with this. If the child appears to be quiet, not participating and appears anxious, the researcher can take this as a sign of the child not giving consent to participate in the research study. Wailling (2005) confirms this by saying, if a child becomes distressed when recording, the researcher need to stop recording and resume recording when the parents feels their child is comfortable to carry on with the research project.
Similarly, Harcourt and Conroy (2004 cited in Flewitt, 2005), suggest that children can express consent through drawings and mark making. Morris (1998 says that to make sure you have informed consent you must rely on a set of interactions presenting the information. Making sure the participants have an understanding followed up by their response will result in either the consent being given or withheld. This links in with participation, because to allow the child to participate in the research study they need to get consent from their parents as well as from the children themselves.
Dockett and Perry (2007) suggest that any research project must consider the participants and apply appropriate methods and strategies. Participation is another key issue to consider when talking about ethics, because it is letting the child take responsibility for gathering relevant information. This can incorporate the Mosaic Approach. The Mosaic Approach, as described by Clark and Moss (2011), is a method where children’s own photos, maps and tours can be linked to talking and observing to achieve a better understanding of the children’s lives. For example, the researcher could get the child or children to use cameras to document what they find important, taking the practitioner with them, so that they are in charge of the situation and they are encouraged to make maps with their photos and drawings (Clark, 2005). Participation is an important ethical guideline as it allows the child to feel in control and the researcher follows and listen to their thoughts and ideas. A concern of letting children participate in a research study is that a child can end up getting controlled and supervised by the adults present (Dockett and Perry 2009). For instance, the researcher could use an incentive for the child to participate in the research study which would make the child feel like they had to take part, or they would get into trouble or not get the reward.

Example of good practice
When observing children, there are guidelines you must undertake before undergoing the research. You must obtain permission from your course manager, and make sure everyone involved is DBS (Disclosure Barring Service) checked. A risk assessment needs to be created and then checked with the ethics board to make sure you have not missed any risks. Before getting consent from the setting and the parents and children involved, you need to make sure the environment and setting is applicable for the research you would like to do. Flewitt (2005) says when you have received consent from the setting, you need to outline the aims of your research to the staff involved, taking the children individually into consideration. The children need to be comfortable, with being observed and making sure they do not think they are in trouble. Subsequently, you need to conduct a pilot study to see if the observation will work, children and parents have a full understanding with what is going to happen. As the researcher you need to filter what you say so it is appropriate to the age group and remember the child’s right to withdraw at any time during the observation. Finally, after the exercise is over, provide feedback to the parents and teacher with an outline of the findings from the observation.
Conclusion
This handbook has explained the key issues in ethics when undertaking a research project that involves children; this includes confidentiality, anonymity, the right to withdraw, do no harm, consent and participation. Ethics are important to use because, they help everyone decipher right from wrong. Everyone’s view of ethics is different, because of where they are from or how they have been brought up. The key issues that have been explained in this handbook are to be used by every key worker or researcher thinking of carrying out anything in a setting with children. Therefore, if the researcher does not carry out the guidelines above, the child could come to serious harm.
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