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	In Pembrokeshire according to the local authority, (2020) there are currently 70 students across nursery, primary and secondary school who are new to the English language and learning English as an additional language (EAL) which is spoken as a first language in English mainstream schools across Wales. However, these figures do not include all who speak English as an additional language as statistics from the local authority show. The statistics report shows the EAL students are spread into five categories of stage and development, covering those who are new to the language, early acquisition, developing competence and those who are now fluent with the language. However, there are 16,665 pupils in schools throughout Pembrokeshire shown in this report who are learning with English as an additional language.
	The United Nations Conventions on The Rights of The Child (UNCRC) gives children of all religion from all countries the same rights of a child here in Wales. Under the UNCRC article 14, 22,27, 28 and 30 all children have the right to practice their religion, have an education, continue the use of their own language, and have their physical and mental health needs met. All children according to Bayley and Broadbent, (2005) learn in different ways regardless to additional learning needs (ALN) or EAL and believe that children need opportunities to encourage and motivate different learning styles. There are many reasons why families come to the UK and statistics show they can be at any age, suggesting not all EAL students are at school starting age. This can cause more barriers as Palmer and Baley, (2004) suggest the foundation to learning literacy is the early years, with the focus on communication and language, allowing time for the child to mature and develop physical, social, and emotional skills. This essay will discuss the barriers and causes to literacy and what resources and strategies are in place in education to help EAL students to develop skills needed to survive in the 21st century. Due to not being in an education setting all information throughout is based on research and all information on resources and strategies are from school A’s website.
Including in the top ten countries of origin for asylum seekers in Wales are children from war zone countries (Anon, 2021). Showing how Pembrokeshire may have EAL student’s but also highlights cause for concern regarding physical and mental health issues. Bronfenbrenner, (1977) theory, The Five Ecological Systems shows how a child from a war zone country can be affected, and the impact of living there could have. For example, the Microsytem highlights how a child’s immediate environment could affect them, if you have had to seek asylum in another country due to war, the immediate environment could not have been pleasant or one for a child to witness. The exosystem structure to his theory shows how the child’s development could be affected through no fault of their own, a war for example and the fear of living in a war zone country. Also, the process of escaping and seeking asylum would have a huge impact on developing. Maslow (1943) shows the needs of a child, for them to reach full potential all lower levels must be met. Included in these needs are, food and water, love and belonging, friendships and inclusion. Showing there are more barriers for EAL students to developing to their full potential. For example, an EAL student in education surrounded by teachers and peers with no understanding or the ability to communicate in their language would not feel like they belong and may feel excluded.
A life skill needed in the 21st century is the ability to understand written and spoken language, being capable of interpreting information and having the ability to communicate fluently. (Anon, 2021). Literacy is an essential skill for a changing world stated by Stibbe, (2009) who believes literacy skills are necessary, as they are the foundations of building a more sustainable future, which will benefit future generations. This here shows the importance of literacy skills for all and how beneficial it is to understand the language and culture to which you live and learn in. Project literacy, (2021) believe literacy opens doors to opportunities beneficial to the economy and, also state that students with higher literacy levels enhance the economy reducing the risk of unemployment which can lead to poverty. 
Paul Evans, (2020) reports that Pembrokeshire has the highest child poverty rate in the county and documents the risks of living in poverty such as physical and mental health problems and being a cause for, underachieving academically. Jenson, (2009) suggests there are six types of poverty, including in these, is situational poverty. Caused through sudden change by a crises, loss, or environmental disaster. An Asylum seeker would be at risk of this due to the process of being granted refugee status and then being placed into a community like Pembrokeshire. Jenson believes that situational poverty is often temporary, however, according to Project literacy, (2021) it is literacy that opens the doors to opportunities highlighting how beneficial it is to remove barriers to literacy for EAL students and their families, to enable them to overcome situational poverty and seek employment. Also, remembering the social and emotional barriers that may come with the EAL pointed out by Maslow (1943) and Bronfenbrenner (1977). Although, being EAL it does not mean these families have arrived with no education or qualifications.
The Welsh Refugee Council, (2005) estimated 200 refugees doctors living in Wales but due to a lack of service in wales to identify skills and qualifications held by refugees, there was no system to reveal this information, unlike the refugee council in London who had a system for research specifically to identify health care professions, which allowed them to access information to valuable knowledge, to identify what re training was needed to qualify them to work in the UK (Anon, n.d). They also state that many qualifications are not recognised in the UK, also the lack of work experience in this country may prevent access to job roles and being denied employment. This shows how situational poverty described as being temporary by Jenson, (2009) could become a permanent fixture, meaning that the child within the family would become another number added to the statistics on child poverty in Pembrokeshire. However, there is now databases for refugee health professionals set up by the British Medical Association and the refugee council in London which could potentially help the Welsh Labour market (Refugee Council, 2005).
Children in education are continuously being assessed against frameworks and targets, all schools who are Ofsted registered as early years providers, must follow the early years foundation stage (EYFS). EYFS sets targets and standards for the development, care and learning of all children from birth to 5 years old (EYFS, 2021). Working towards early learning goals covering the areas of learning set in the early year’s framework, mainly through games and play children will be assessed by classroom observation. The foundation phase curriculum is for 3- to 7-year-olds and promotes equality of opportunity and values, the curriculum identifies children learn through interaction with the environment around them, such as play. Through play children build on their prior knowledge and develop skills further, creating hands on experiences which allows children to develop an understanding of their surroundings (Anon, 2021). Dewy (1938) also believe play is the key to develop an understanding of the world around them and suggest that children learn through interaction. 
It would be more beneficial to a child with EAL starting early years, Haslam, Wilkin and Kellet, (2007) page 21“Bilingual pupils acquire social language quickly and easily but may struggle with academic language.” Lindon, (2012) notes that social skills are learned through play in education for younger children who learn when interacting with what is around them. Moyles (1994) suggests that classrooms in early years should be filled with child initiative play items such as cars and dolls giving the child the opportunity to lead play rather than play through instruction. Developing their skills and building the foundations to develop literacy skills. This shows how a child with no understanding of spoken words would interact with other children, through play as Dewy (1938) has stated children learn through play. Older children who are entering the education system as EAL will find it harder reaching the required language skills, to progress to academic level of achievement based on their age (Anon, 2021). They point out this is partially due to the curriculum and testing being based on age rather than educational level and abilities, as the national curriculum shows in the targets of each key stage. Also, those starting at early years would be taught the same as every other student who are learning new skills and developing their language ability, so will go on to have years of experience with the academic language before transition into secondary school and then adulthood.
Unlike early years, a formal setting for an older student would not be full of play equipment and the way of learning would not be the same, yet more age related due to the key stage targets. Students in secondary school would have learned phonics at a younger age and developed an understanding of both written and spoken language. Those starting early years start at the same level of learning by socially interacting through play and learning to identify words and sounds through phonics on computer-based games, story time and songs with dance, covering the three inputs of learning. (Anon, 2021). Brunner (1961) believes these years are vital to developing and it is shown in the iconic stage in his theory. The focus is on the storage of information through sensory, for example, visuals, interaction with the environment through play and listening and participating in circle time, developing cognitive and language skills.
 Starting education with EAL at secondary school would mean the student has missed the vital stage of developing the language as Brunner (1961) suggests, leaving to question how an older student would fit in to an age- related curriculum without basic skills of the language. However, according to Schaefer and Digeronimo (2000) the ability to learn cognitive and language skills are from birth, showing that without the understanding of the language the student potentially developed cognitive skills which according to Haslam, Wilkin, and Kellet, (2007) are skills needed to develop with literacy.
Unlike early years, teachers may have to instruct play in older children, which could potentially be forced. For example, the teacher asks another student to take the EAL student to play football at break. If the EAL student is at the beginning stage of learning English, it would mean they could not communicate or understand what was being said. Realistically, the EAL student may not like football and feels forced to play something he does not like. Hardly making him feel included, unlike the EAL student starting in early years surrounded by choice. However, Haslam, Wilkin, and Kellet (2007) suggest this kind of support is popular in all settings especially secondary schools. Buddy systems can be useful to show new students around and which toilet to use for example, which potentially could save embarrassing moments which may make the EAL student feel excluded. They also note the dangers of paring and believe that bilingual students who are paired together with the same first spoken language, would communicate in their first language all day with little English being used, meaning little progress of the language would be made, as they would exclude themselves from interaction with others, due to difficulties understanding them.
A statutory obligation for local authorities since 2013 is the National Literacy and Numeracy Framework (LNF) for students age 5 to 15. Targets within the framework according to the Evaluation report on ‘capacity building approaches to support the delivery of English as an additional language in Wales’ (Anon, 2018), it was designed to influence classroom teaching and school management and to provide information to aide governors in monitoring progress. Ethnic Minority Achievement service (EMAS) at first saw the LNF as providing a focus for EAL, however, due to literacy tests only being available in English and Welsh (Anon, 2018), it was identified that EAL students was at a disadvantage and excluded from participation. EAL students at the later stages shown in the statistics report previously mentioned, who was competence or fluent in the language, would be able to take the tests but those in earlier stages would not have the ability to participate. Showing the education system not being inclusive for all students. However, these tests are compulsory but stated on school A’s website under the assessment policy, “the headmistress may not enter students with ALN or EAL if they are not at the level to complete these tests.” By providing these tests in other languages would be promoting inclusion and give teachers an understanding to the knowledge and ability of the EAL student. 
A Welsh government Consultation Document on the National and Numeracy Framework tests, Anon, (2012) state that the LNF is a planning tool, the results to these tests are used with other schools and individual teachers to support learner progress and classroom management, as in what content is being taught and teacher assessment. The consultation document page 9 shows how:
“The LNF also allows teachers to take account of the needs of their more able learners. It enables teachers to plan for and support skill development where learners are making faster progress than might typically be expected and where learners would benefit from further stretch or challenge. Setting out year-on-year expectations is important for all learners.”
This shows how beneficial these tests can be for all students, those who may be identified as needing more support as they are not progressing and those with potential to work at a higher level than what they are on. Yet, as these tests are only in English and Welsh those who are new to EAL are excluded. Tests that are so beneficial in many ways as the report shows should be offered in all languages, “all students matter” as school A’s prospectus states (Anon, 2021). Knowing what an EAL student is capable of even if it is in their first language, is a good indication to support further teaching (Anon, 2012). Haslam, Wilkin, and Kellet, (2007) believe that EAL students should not be in low ability groups due to language difficulties, testing EAL students against the curriculum does not give a true reflection to their ability. Showing how beneficial these tests could be if provided in all languages. UNCRC state all children are equal and have a right to an education suggesting the Welsh education system should make these tests available to all students regardless of first language. 
School A is a gold rights respecting school who puts children’s rights at the heart of their policies. The schools Strategic Equality Plan (SEP) which is to prepare students for life in a diverse society by ensuring equality and access for all, the school recognises article 30 in UNCRC and provides opportunities for all pupils to appreciate and celebrate their own cultures and that of other’s.  School A has 702 students enrolled, 3% of these are from minority ethnic backgrounds and 2% of these figures are EAL. Providing opportunities to learn the diversity of other cultures and those who are included within the school, work towards fulfilling the duties to promote equality stated in the school SEP. Soan, (2004) highlights the benefits of the teacher being culture competent, for good classroom management. Soan points out how different cultures have different rules, for example, the way adults and children interact, some cultures, it is seen as respect for a child not to look directly at the adult, but according to Palmer and Baley, (2013) a good teacher would want eye to eye contact to engage with the student. They also believe eye to eye contact is beneficial for students with poor language skills. It would not be fair to punish a student who thought they was showing the teacher respect, showing the importance of the teacher being culture competent. 
  The school website shows they have great partnerships with parents who have previously provided foods of their nationality for all pupils to learn about, the same with providing information on traditional culture attire. Leicester, (2008) suggests this is good practice page 22 “Good multicultural schools will work closely in partnership with parents.” Showing how important good relationships between parents and schools are. School A provides flashcards for all students with English and the EAL students first language, students within the class are encouraged to try and learn the word in both languages promoting inclusion to.
 Although EAL is not classed as an ALN (Soan, 2004) the same resources and interventions are used in school. Picture cards and technology are used as a way of communicating with the intention of developing an understanding through the process of memory, as a class they use digital devices to research other countries and have open discussions on their findings. This allows the other students to develop an understanding of culture diversity and recognise the importance of equality regardless of race/ religion etc. Circle time is used in school A and this is to encourage all students to express themselves and to understand emotions, for example, the children are encouraged to express how they feel by saying happy, sad or in the middle. EAL students are encouraged to join in and with the use of flash cards can identify an emotion.  Palmer and Baley, (2013) believes circle time can help to develop aural attention span which they suggest a child needs to help them learn. Showing that circle time is beneficial to all students to develop skills needed, to learn further.
	Specialist Services and Provision is provided to support schools throughout Pembrokeshire.  Pembrokeshire Minority Ethnic Achievement Service (MEAS) provides training and support to schools to ensure they raise the achievement of ethnic minority pupils with EAL (Anon, 2021). Working with schools, student’s, and families to ensure progress is made in line with potential. The team set academic and language targets for EAL students and work in a joint effort with the school to track individual progress and support underperforming students where possible. MEAS also state they provide support with transition to secondary school and support with end of key stage tests and help with preparation for exams. They also provide clubs to support home and social use of the language through mentoring families and giving academic support. Showing how beneficial and the importance of partnerships with outside agencies are. Previously mentioned in this essay is Bronfenbrenner (1977) theory, which shows how the child’s environment affects them, showing how important it is the family has support as well as the child. 
	It is clear throughout this essay that there are many barriers to EAL students other than just the lack of ability to understand and interpret the English language. Bronfenbrenner (1977) has shown in his theory, how the child can be affected by the environment around them, such as poverty, the history to why they may have left their country, the teacher’s knowledge of the EAL’s background and being culturally competent to enable the best support for the individual and classroom management. The national curriculum regarding testing and assessments is a barrier as some are only provided in English or Welsh as previously shown and excludes the EAL student. The age of entering education as EAL as Lindon, (2012) suggested children learn through social interaction and play which allows them to build on their prior knowledge to develop further skills, which is set in the EYFS, which promotes equality of opportunity and values (EYFS, 2021).
 However, due to the national curriculum and key stage targets being based on age (Anon, 2021) older children would not be introduced to a classroom as that of a younger child as Moyles, (1994) has shown, classroom management would also be age related and therefore an older child would not learn through play, or get the same social interaction with peers, this is due to the curriculum and key stage targets being different with age (Anon, 2021). Showing Haslam, Wilkin and Kellet, (2007) previous quote, highlights the extra struggle an older child may have acquiring social language, as they believe it will come quick and easy but struggle academically. All barriers mentioned, shown in Maslow (1943) Hierarchy of Needs may potentially lead to mental health problems, causing further barriers preventing them from reaching their full potential.
Education has a responsibility to remove these barriers and promote inclusion for all, as shown in the UNCRC all children have the right to be educated and school A’s prospectus states “Every child matter’s” (Anon, 2021). The MEAS is beneficial to removing some of these barriers by providing training and support given to EAL, teachers/schools and families. Being the link between families and school, providing extra support for EAL taking exams and working alongside schools by setting targets and goals, also informing schools/teachers on the child’s background, environment and educating them on their culture. Which allows the teacher to plan and deliver good classroom management, such as knowing which peer is best to buddy up with, as previously mentioned as being a popular strategy in education. Having information on the child’s stage and development shown in the statistics report by the local authority, (2020) allows the teacher to plan, for example, picture cards (if needed) and think of the classroom displays such as rules and labelling of equipment, which is beneficial to a EAL in developing as research through this essay has shown. MEAS also support the family, Bronfenbrenner, (1977) has shown how a child can be affected through family and the support MEAS gives, could potentially get them out of living in poverty as mentioned as a previous risk, by providing language skills and further training to gain employment. Showing how beneficial MEAS is to remove literacy barriers within education and to enable an EAL to reach their full potential.
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