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Introduction
This assignment is a critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or group of learners, based on an observed critical incident. Mohammed (2016) suggests a critical incident is when an incident that has taken place is analysed and reflected upon. Joshi (2018) describes a critical incident as an unplanned event. However, the Department for Education (2014) suggest a critical incident as sudden or unexpected resulting in trauma to the school. Even though each suggest a critical incident is an incident, unplanned or unexpected it does not necessarily lead to trauma. As Tripp states,
“The vast majority of critical incidents are not all dramatic or obvious: they are mostly straight forward accounts of very common place events that occur in professional practice.” (1993, pp 24 – 25).
Understanding and reflecting on critical incidents is an essential attribute to an effective and reflective practitioner. It allows practitioners to examine their teaching methodology and to develop professionally, allowing self-awareness of teaching practice.
This assignment will analyse the role of critical reflection, whilst associating reform in education and the teacher’s role. It will provide contextual information regarding the setting, whilst adhering to the British Educational Research Association (BERA), (2018) Guidelines to ensure anonymity. The practitioner will be analysing the incident, please see appendix 2, pp 16 - 17, including Donaldson’s Four Purposes (2015). Furthermore, a literature review will concentrate on positive encouragement, behaviour management and Piaget’s Cognitive Development Theory taken from identified the critical incident. Additionally, it will continue to reflect and evaluate on the focus of the critical incident, whilst identifying next steps to inform professional and personal development.
The Role of Critical Reflection
Critical reflection is essential in developing teaching practice, to the role of the teacher and the educational reforms. Serra (2015) advocates critical reflection as a personal tool teachers use to evaluate and inform the way they behave within the classroom. Similarly, Shandomo (2013) describes critical reflection as a way adults analyse their expectations and beliefs whilst considering the political and cultural assumptions and developing an alternative way of thinking and practice. Critical reflection can take many forms, having willingness to be reflective, change and develop instils good practice. Adaptiveness within the classroom is essential, taking into consideration the learning environment and changing teaching styles to suit the given situation. Gove (2010) describes teaching as a craft and that observation is key to gaining knowledge. However, observations can be a nervous situation for teachers, which in turn could impact on their teaching. Despite this, Gove (2010) proceeded those observations are essential in a reflective capacity, whilst different theories can work differently in classes. In contrast Orchard et al (2015) enrich a principle of positive relationships between educational research, teaching knowledge and practice. Having only ones of these leads to teaching as a craft, whereas a combination of theory and practice generates teaching as a profession. Having an incident that clearly works and not knowing the theory as to why it worked, can hinder the reflective and understanding process. To encompass theory, practice, reflection, and criticality within the teaching profession, creates an enhanced learning environment. There is a need to encompass both Gove’s craft and Orchard’s et al profession, with consistency to become a reflective practitioner. 
Reforms of education in 2013 found the education system was not fit for purpose. Furlong (2013) suggested newly qualified teachers (NQTs) and initial teacher education (ITE) were spoon fed. Portraying they could not think for themselves, and they were told what to do and say in given situations. This resulted in a lack of critical thinkers, reflective practitioners, and closed mindedness. Considerations when looking into teaching practice, with acceptable outcomes and progression, the contextual impact must be considered. Engaging could be seen as a respectable achievement, however this would not be recorded as an academic achievement. Therefore, Donaldson’s review of the curriculum and assessment took place brining educational reform in Wales. This reform will be fully implemented from September 2022. The four purposes of the curriculum in Wales enables all children and young people to be,
Ambitious, capable learners, ready to learn throughout their lives. Enterprising, creative contributors, ready to play a full part in life and work. Ethical, informed citizens of Wales and the world. Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.” (Donaldson, 2015, p 29).
Donaldson recommended the Six Areas of Learning and Experience (AoLEs),
Expressive arts. Health and well-being. Humanities. Languages, literacy, and communication. Mathematics and numeracy. Science and technology.” (Donaldson, 2015, p 39).
These areas of learning and experience are cross curricular and should provide context for developing the Four Purposes. Importantly, learners’ achievements would be measured by means of progression steps, rather than age specifications. This allows a continuum of learning throughout the children’s education. Teaching standards were also reformed, Donaldson’s (2015) pedagogical principals outlined applications required when planning teaching and learning, allowing the achievement of the Four Purposes. This in turn led to professional teaching standards which all teachers must adhere to. 
Within reflective practice, there are many reflective models Dewey (1933, in Rodgers 2002) suggests there are three attributes a reflective practitioner must have, open mindedness, responsibility, and whole heartedness. The practitioner should have some of each of these to be a reflective practitioner. Having open mindedness is essential to reflect on one’s practice, constructive criticism leads to a change in practice. The practitioner should be responsible for their own reflection, allowing self-changes. An effective practitioner gives one hundred percent, never gives up, reflects upon own practice, embrace change, adapt to pupil’s needs, and achieves whole heartedness. 
Kolb’s Reflective Model was built around the work of Dewey and Piaget. Kolb (1984, in Brown 2015), it is based on own experiences forming a cycle of reflection. Gibbs Reflective Cycle delves deeper than Kolb’s model, Gibbs has a debrief of the experience, tries to make sense of the situation whilst incorporating feelings. Gibbs (1988, in The Edinburgh University, 2020) is a framework, structured to learning from repeated experiences. Brookfield’s reflective practice involves gaining as many different viewpoints as possible on one’s teaching practice to inform the reflection. Brookfield (1995) autobiographical lens, self-reflection, student lens, student views on learning and teaching, including the learning environment. Peer lens, peer observations and collaboration, and theoretical lens, scholarship, conferences, and professional journals. 
A critical reflective practitioner has the ability to look at themselves from a wider context. This ensures obstacles and issues are thought about differently and overcome, which leads to purposeful adaptions to practice enhancing children’s outcomes. 
Observation School and Class Context
The setting is in the local authority (LA) of Swansea, with mixed gender, English medium and includes nursery, infants, and juniors. My Local School (2021) there are currently two hundred and five pupils, 47.3% boys and 52.7% girls, with 7.2% entitled to free school meals (FSM), which is below the average for the LA, and a pupil teacher ratio of 22.9. The school budget per pupil in 2020 was £3581 and the recorded attendance in 2019 was 95.1%. Estyn (2014) the setting was last inspected by Estyn in January 2014 and had an overall performance of good. Aapproximately 40% of pupils come from the local catchment area, while 60% come from outside the catchment area. In 2021, 9% of pupils have special educational needs, compared with 14.2% in 2019. 73% of pupils enjoy their PE lesson. There are currently no pupils with English as a second language, where in 2018 there were only 3%, and 4.8% are from black, Asian and minority ethnic backgrounds.
Critical Incident linked to Donaldson’s Four Purposes
This critical incident can be found in appendix 2, pp 16 - 17. The critical incident took place during forest school, with the entire Year one class. It was raining quite heavily, however the pupils were all excited to change into their wellies and coats, this took some time, as some pupils needed extra help. Child A is currently being assessed for Autistic Spectrum Disorder (ASD). Child A usually struggles with waiting, however Child A waited patiently until everyone was ready to proceed to forest school. Arriving at forest school, which was an area of woodland that had been cut back, the pupils all sat on the prearranged logs. They discussed their feelings and what was making them happy, sad, excited, and worried. 
All pupils were fully engaged with the activity, including Child A whose concentration levels inside the classroom would have decreased in the same amount of time. It was clear from their responses, some of the pupils felt sad. The class teacher informed the practitioner that some pupils only felt comfortable discussing their feelings outside. After a discussion on this, they sang songs in both English and Welsh and danced.
The pupils were rewarded for their behaviour by having free time to explore the wooded area for bugs and leaves, which were to be used in a later lesson. In relation to the Four Purposes, within this critical incident the pupils were healthy, confident individuals as they,
“Are building their mental and emotional well-being by developing confidence, resilience and empathy. Take part in physical activity. Have the confidence to participate in performance.” (Donaldson, 2015, p 31).
   Ethical, informed citizens as they,
Understand and consider the impact of their actions when making choices and acting. Respect the needs and rights of others, as a member of a diverse community.” (Donaldson, 2015, p 31).
Ambitious, capable learners as they,
“Can communicate effectively in different forms and settings, using both Welsh and English. Can explain the ideas and concepts they are learning about.” (Donaldson, 2015, p 31).
Literature Review
This literature review will focus on three areas of research identified within the critical incident. Positive encouragement, different environment-based learning such as forest school and Piaget’s Cognitive Development Theory.
There is a vast array of literature relating to environment-based learning and in particular forest school. This has become more apparent with the Curriculum for Wales and Donaldson’s Four Purposes. Jordan et al (2019) express a cause-and-effect relationship with nature and the promotion of learning. Nature has traditionally been seen to be a positive influence on children, now a days research has delved deeper and found a correlation with health and well-being along with positive impacts of learning. Forest is seen as a leading child-centred learning process. The Forst School Association (2020) supports Jordan et al in the belief that nature can influence learning. The programme should be delivered on a long-term basis, which supports confidence and self-esteem with a first-hand experience within a natural environment. Even though, a natural environment with a child-centred approach does seem to be an advantage regarding the relationship with learning, there are opposing opinions. According to Leather (2018) forest school arrived in the UK from Scandinavia in 1993, importantly early years education in Scandinavia are all based in the outdoors. Resulting in Scandinavian pupils and staff members having prior knowledge and the intended environment to maximise the concept. 
“The expansion of Forest School in the UK has taken a particularly corporate turn, resulting in a rapidly institutionalised and commodification of Forest School practices.” (Leather, 2018, p 5).
This can be seen in respect to the Forest School Association only being situated within England and Scotland. This approach is a stark contrast to the UK’s typical teaching ideology, as Leather (2018) debates is rooted in the Victorian times. However, with the educational reforms in Wales, including Donaldson’s (2015) Four Purposes, Forest School follows the same principles of a shared learning process, pupil led, child centred, socially constructed individually and collectively. Associating nature and pupils portrays a very different way of delivering the curriculum, whilst embedding outdoor learning pedagogies into the education framework of the setting. (Cumming and Nash, 2015).
Pupils have the opportunity to develop and increase their confidence, self-esteem, improve communication, and social cognition. It can be seen the environment can pose positive and negative impacts on learners’ ability to learn. Importantly, Forest school, if completed correctly following the specific ethos can have an overwhelmingly positive effect on pupils’ learning and concentration. Including educationally, specifically creativity, positive approach to nature, emotional development, gross and fine motor skills development, and social behaviour. (Menclova, 2015). This environment lends itself to cross curricular activities, incorporating the six Areas of Learning and Experiences, the Four Purposes and the twelve Pedagogical Principles. 
There are three main schools of learning within psychology, constructivist school, behaviourist school and humanistic school. For the purpose of this literature review, the constructivist school will be evaluated, including the theorists Piaget and Vygotsky.  This theory is based around the idea learners are active in their own learning experience and knowledge is based on own experiences. (Kurt, 2021). 
Vygotsky and Piaget both have theories relating to sociocultural as well as cognitive development. Piaget believed the way children learn only concerned maturation, he did not consider religion, culture and supporting people added any benefit to learning and knowledge and understanding of the world develops between birth and adulthood. (Kandola, 2019). Britanica (2021) that the mind of the child evolves through a series of set changes to adulthood. Piaget’s schema was that learners should construct their own learning, and new learning should be built upon existing learning. Norris (2017), short term memory must be able to store and structure new information, as it can not exist in long term memory, links must be made to ensure the schema to long term memory. According to Piaget, learning is a process, children learn by doing, they need to make sense of things on their own and children should be challenged with questions to ensure the link has been made to their long-term memory. However, there is much contention surrounding Piaget, Kandola (2015) he took little consideration of external environments and their impacts on children. Ethical considerations were lacking in Piaget’s observations, as he observed his own children. (Hunt, 1963).
Vygotsky agreed with Piaget, however he believed extra stimuli needed to be included, such as the environment, other people, and cultures. Vygotsky believed, Ebadi (2010) that children’s development was enhanced by the Zone of Proximal Development, leading towards social constructivism. Having a desirable difficulty enables children to achieve improvements and to progress. Whereas Piaget was very much focused on independent construction of knowledge. Vygotsky perceived cognitive development could happen very differently within diverse cultures. However, it would still be influenced by social settings as a fluid model, unlike Piaget’s fixed model. (Kurt, 2021). 
The implementation of a constructivist theory is as essential as the understanding of it. A welcoming environment that promotes full engagement in learning is essential, whilst taking into consideration the Zone of Proximal Development. 
 
Skinner’s Operant Conditioning is that learning is an action of change in behaviour, and this change in behaviour is due to the child’s response to changes in the environment. (Culatta, 2021). Rewards are essential as incentive theory and operant conditioning both are directed towards rewards. Behaviours are more likely to be performed to gain rewards and to avoid sanctions. (Cherry, 2020). 
Behaviourist school of thought relies on rewards and reinforcement, encouraging children to have increased motivation due to the rewards. The assumption is that the learner is essentially passive and responds to the environmental stimuli. (Learning Theories, 2020). Children’s actions can be as a result of seeking rewards or indeed sanctions, Incentive theory states that actions are conducted towards gaining rewards (Cherry, 2020), however, they could be looking for attention and possibly displaying inappropriate behaviour to gain the desired attention, reward, or sanction. The key principles of Skinner’s theory are,
“Behaviour that is positively reinforced will reoccur; intermittent reinforcement is particularly effective. Information should be presented in small amounts so that responses can be reinforced, and reinforcement will generalise across similar stimuli producing secondary conditioning.”  (Cherry, 2020). 
However, Glasser’s Reality Theory underpins the responsibility back onto the child. They understand what they want and evaluate how their actions are impacting on them achieving their desired goals. (Glasser Institute, 2018). Choice Theory, similarly, to Maslow’s Hierarchy of Needs, Glasser believes we are all and not just children programmed to achieve all five basic needs. (Grant, 2013). However, the responsibility is purely with the individual to balance these needs, potentially enabling undesirable actions in seeking out rewards, sanctions, and reinforcement. In contrast, Wubbolding (2007) suggests children learn best when there are positive conditions enhancing positive relationships between all involved with the children. This system should improve academic achievement, decrease inappropriate behaviours, and increase children’s enjoyment. Essentially creating the best and most productive learning environment possible. 
Operant conditioning sets out to achieve desired behaviours using reinforcers, it does not take any other factors into consideration. This does not allow the full understanding of the incident; however, reinforcers are an achievable tool. Glasser gives the responsibility to the children, they must make their own decisions based on their own actions and the desired outcome they specifically want. This could result in reoccurring behaviours, as the children would have full understanding of what impact their actions has on their outcomes.
Reflection / Evaluation and Next Steps
Kolb’s Learning Cycle is very much based on Piaget’s school of thought, where learners create knowledge through interactions with the environment. I felt this is a very informative reflective model for myself, as I do learn and retain more knowledge by doing. This model calls for a form of reflection, once the four stages have been completed and essentially test the theories and any modifications made to my own practice. It is only by completing the whole process, that the learner may gain new experiences, perspectives, understanding and knowledge. (Aubrey et al, 2019). Within my practice the two days of Bridging activities allowed me to observe the incidents following Kolb’s Learning Cycle. I incorporated the concrete experience, please refer to appendices one, two and three pp 14 - 19. I then proceeded to reflect on my observations of said three incidents, intensifying them to critical incidents leading to the carried-out research. I have not managed to carry out the active experimentation part of the cycle, however I hope to achieve this when I undertake my teaching within the setting. Kolb has had compelling influence regarding the thinking behind educational practice, (Aubrey et al, 2019) however this form of reflection is some what limited as it only focuses on my own views upon myself. 
Gibbs’ Reflective Cycle is more in depth then Kolb as it includes feelings and action planning. I feel this reflective model is better suited to my analysed critical incident as the incident takes place every week. Encompassing Gibbs’ model, the description of the incident I felt I included as much as I could, with a detailed description of the environment including weather conditions as we were situated outside. When reflecting on my feelings, I can now appreciate I was over excited, as this was my very first forest school experience and I can now see, some of my excitement portrayed onto the pupils. Having thought of the experience I feel I contributed to the dynamic of the class. However, as the children knew the experience was new to me, they all wanted to explain and help me. Reflecting on this, I felt the dynamics of the lesson was altered and the class teacher amended the initial plans for the lesson. 
I felt the experience went well, even if I had disrupted the dynamics. I felt the children and myself gained considerable knowledge of the wooded area and what exactly forest school is and its aims. As the class were year one, getting ready took a long time, this in turn decreased the time we had in the wooded area. My action plan will include discussing the class changing into their wet weather clothing and wellies, as we go out for break. This incident takes place after break every week. This would enable more time and less fuss to fully make the most of forest school. 
The role of critical reflection and the use of reflection models is extremely important to inform on my practice and future practice and professional development. I felt reflection on yourself allows the identification of any barriers to learning, allows time to assess and remodel your teaching whilst creating confident children and teachers. Reflection identifies whether I was being an ethical, skilled, and sceptical researcher. 
The target for my next steps is to fully understand the philosophy of forest school. I feel this would develop my own professional and personal development in line with Donaldson’s Four Purposes and the teaching standards. Outdoor learning is an essential part of the new Curriculum in Wales and should not just be for forest school, but it should encompass other AoLEs whenever possible. I believe with the full understanding and reflection of forest school, implementing the same philosophy in all areas of the curriculum will be possible for myself. I would like to achieve the full understanding by December 2021; however, I feel I would need more time to fully appreciate engaging this with the AoLE’s. I envisage this being no later than April 2022. In order for myself to achieve this target, I need to talk to the class teacher, as the teacher has been given formal training on the concept of forest school. I also need to fully read through all the information within the classroom and take notes or photocopies of all essential information to enhance my professional learning. In order to judge if I have been successful or not, I will complete Tripp’s Critical Incident Methodology. However, I will ask my class mentor to observe as well as myself, so I have a broader perspective to reflect upon. This will allow me to develop self-awareness of my teaching practice and understanding of the philosophy. I will include pupil voice in my reflective practice and to gauge if I have met my target.
Conclusion
This assignment critically evaluated and identified next teaching and learning steps based on a critical incident relating to positive encouragement, behaviour management and Piaget’s Cognitive Development Theory. The practitioner conducted reflection by completing Kolb’s Learning and Reflective Cycle and Gibb’s Reflective Cycle. It is essential to be a reflective practitioner in Wales and the new Professional Standards for Teaching and Leadership. This assignment encompassed Health and Well-being, and Languages, Literacy and Communication Areas of Learning and Experiences. The new Professional Standards for Teaching and Leadership include, pedagogy, influencing learners by listening to the learners, learners leading the learning and learning outcomes and well-being. Refining teaching, by differentiation and managing the learning environment. Advanced learning with a blended learning experience. Leadership, taking responsibility for self and exercising corporate responsibility. Professional learning by means of using Welsh language skills incorporated within the lesson, personal research and observation of the incident and linking with theory. Collaboration by observing what the pupils were doing and reflecting in order to use what works best. 
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Appendix 1
OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: 23rd September 2021, approximately 10:45am, Year one and two.


	Where and When: Context of the observation – subject/AOLE, general classroom context

It is morning break, approximately 10:45am, it is coming to the end of the break time and the pupils of year one and year two are happily playing together on the school yard. The weather is wonderful, the sun is shining, and it was evident to see all the pupils were engaged in the games they were playing. My role along with the other teaching assistants was to observe and ensure the pupils safety while on break and walking back to their classroom. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The class teacher of year one arrived on the yard and shouts, “Freeze.”  The children immediately freeze like statues and stay in that position until they were asked to line up. They then all lined up in straight boy, girl lines, within their year groups, with no talking and no fuss. They proceeded to calmly walk back to class in single file, when instructed to do so. This incident was also observed within the classroom when the class teacher needed to gain control when a few pupils were not listening. The class teacher shouted, “Freeze,” and all pupils within year one froze on the spot. This allowed the class teacher to gain control, however the pupils who were on task, proceeded to freeze and broke their concentration. They struggled and took some time to get back on task to where they were before. Whereas the pupils who were not listening proceeded to get straight back on task.
The Four Purposes linked to this incident are, enterprising, creative contributors and healthy confident individuals. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Using Schon’s reflection on practice, as ‘Freeze’ met the intended outcome outside, however within the classroom I felt unless there was an immediate danger, the break in concentration hampered many pupils.
This incident was important as it demonstrated the use of Pavlov’s classical conditioning, to create a desired behaviour time on time.
More research is needed regarding Pavlov’s classical conditioning and if there are any links to behaviour regarding splitting boys and girls into separate lines.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment was busy as year one and two were both on the smaller yard, playing together. It was approximately 10:45am, at the end of first break. There were many different distractions, as the children were all playing freely in their friendship groups. All instructions given to the children were direct, explicit and in a loud firm manner. It was clear to see, the children were incredibly happy to be outside playing, whilst having a break from learning.
















Appendix 2
Record 2
	Date and time, year group: 23rd September 2021, approximately 10:55am, Year one class.


	Where and When: Context of the observation – subject/AOLE, general classroom context

Straight after first break, the entire year one class had forest school. The children got into their coats and wellies, and they were all extremely excited, even though it was raining quite heavily. This took place just outside the grounds of the school, where a section of wooded area had been partially cleared. There was a bird hide, logs formed in a circle around an area of a stone circle, where a fire could be lit. I was informed that sometimes the fire is lit, and camp songs and toasting marshmallows had taken place.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

My role was to ensure pupils safety and immerse myself within the experience, this was my first experience of forest school. We walked very excitedly to the opening of the wooded area and sat on the already organized logs. Unfortunately, the logs were wet and muddy as it had been raining, but the children did not mind this, as they were dressed in their wet weather clothing. Everyone took it in turns to talk about their feelings. The class teacher later told me that some pupils only felt comfortable discussing their feelings in an outside environment. 
All pupils were fully engaged, and it became apparent, that some children felt sad for various reasons. We decided to sing the children’s favourite songs and dance, these songs were in both English and Welsh. 
As a reward for the children’s behaviour, they were allowed free time to explore the woodland area for bugs and leaves which were going to be used in a later lesson. This links directly to positive encouragement and behaviour management. 
 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

I observed Child A, who is currently being assessed for Autistic Spectrum Disorder (ASD) fully engaged, whereas within the classroom this can pose as a great problem.
Further research into well-being, nurture and positive encouragement is needed. Piaget’s’ Cognitive Development Theory adheres to this, as ‘Learning is a result of the child’s exploration of and the interaction with the environment. This type of learning environment can be used in differing cross curricular activities. 
This links to Health and Well-being, and Languages, Literacy and Communication Areas of Learning and Experience, (AoLEs).
The QTS Standards which encompass this critical incident are, 
Pedagogy: 
Influencing Learners - Listening to learners, Learners leading learning and Learning outcomes and well-being. 
Refining Teaching – Differentiation and Managing the learning environment. 
Advancing Learning – Blended learning experience  
Leadership:
Taking responsibility for self and exercising corporate responsibility. 
Professional Learning:
Welsh language skills.
The Four Purposes associated with this incident are, healthy, confident individuals, ambitious, capable learners, and ethical, informed citizens.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

This incident took place just after first play, resulting in the environment being extremely busy. There were many other children around, as the other classes were going back into their class following play, resulting in many different distractions. All instructions given to the children were direct, explicit and in a loud firm manner. It was clear to see, the children were incredibly happy to be getting ready to go to forest school. However, as the children were from a year one class, it did take quite a bit of time to get them all ready. Some needed more help than others. 








Appendix 3
Record 3
	Date and time, year group: 22nd September 2021, approximately 09:35, Year one class.


	Where and When: Context of the observation – subject/AOLE, general classroom context

The incident took place within the Year one classroom, whilst the children were completing the AoLE Mathematics and Numeracy. 
The children had come into school, hung their coats and bags in their cloakroom and came to sit on the floor, ready for registration. Registration was completed in English and Welsh, as was the dinner register. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

Once registration and the dinner register had been completed, the children were asked how they were feeling. Child B was very fussy during this task and did not want to take part. Child B immediately went to the house role play area and started to play with the play food. Child B started cutting the food up. However, this was in a chopping motion and was disturbing the rest of the class, as it was very noisy. 
Child B was asked numerous times to come and join the rest of the class, and Child B refused. Child B was then asked to be quiet, and again Child B continued chopping the play food. At this point, a member of staff took Child B out of the classroom with the play food, so Child B could continue to play without disturbing the class.

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

Child B has been diagnosed with Autistic Spectrum Disorder (ASD) and Child B’s one to one was late arriving at school. Different avenues had been used to engage Child B with what was happening in the class; however, the change of staff was not beneficial for Child B as they had not worked together before. 
A further understanding of Autism, the effects of change, the classroom environment and inclusion are all areas for further research.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The environment was quite busy, as all pupils were sitting closely together on the floor. Directions were made explicit and in a firm voice, however Child B did not take any notice of the instructions given. There were many distractions around the classroom, as other members of staff were getting the numeracy task ready on the activity tables. At the same time the teacher was completing registration, dinner register and how the children were feeling. The children were sat for a long time and Child B started to get fidgety before moving into the house role play area. 
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