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	Target
	What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Please ensure you critique and analyse rather than describe
	

	Targed/Target 2
	Engage with a wider range of literature including possible Estyn case studies and Cohen, Manion etc.
	



How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. 

Introduction
This assignment requires a review of a school development plan with a focus on one aspect in order to conduct a literature review to inform practice. A school development plan is a strategic plan for improvement using the school’s policies, pedagogical standards, and any outside guidance, for example Estyn. This document is produced and reviewed each academic year. 
A school development plan has been obtained from School X (Appendix 1). The school, staff and students will be kept confidential following the British Educational Research Association (BERA) guidelines of confidentiality and anonymity, the school will be referred to as school X throughout this assignment. 
School X is an English medium primary school under the Bridgend Local Authority and in federation with two other primary schools. According to the last Estyn report there are hundred and eighty pupils enrolled, there are six mainstream mixed classes (Estyn, 2014). It has been identified that there are forty three percent of pupils with additional learning needs (Estyn, 2014). 
School X’s plan indicates the need to ‘To further develop and embed feedback and assessment strategies which promote learner autonomy and increased independence.’ (Appendix 1). The aspect of the school development plan that will be critically reviewed against literature will be the use of success criteria as an assessment strategy and a tool to increase the independence of pupils for their learning. 
 
Literature Review
A school development plan is a document constructed by headteachers, teachers, governors, and stakeholders. This document is produced for the development and improvement of the school and learners ‘The overreaching purpose of school improvement is… the four purposes of the curriculum’ (Welsh Government, 2022). Alternatively, as discussed in Arbor Education by Maddie Kilminster the school development plan can be visualised as a map with an end destination ‘School Leaders map out their strategic plans for the development of their school’ (Kilminster, M 2021). This will include the school values and specific goals (Kilminster, M 2021). 
The school achieve producing the school development plan by following specific steps such as self- evaluation, strategic planning, making improvements and reviewing impact (Welsh Government, 2014). The Welsh government indicates that an effective school development plan is when the school continues to self-evaluate their progress, working with stakeholders and government officials to raise standards (Welsh Government, 2014). If the document is not regularly reviewed no progress will be made towards the development of the school and the learners’ outcome. This is discussed by RespondAbility ‘they need to be engaged with the ongoing monitoring of the plan and the inevitable course corrections needed to successfully reach the plan’s goals.’ (RespondAbility, 2019). The school development plan also must be adaptable, for example time scales may change on certain targets or progression may be faster on others. By continuing to monitor the progression of the school development plan these changes can be made for the benefit of the school and students (RespondAbility, 2019). 

As mentioned previously school X’s target is ‘To further develop and embed feedback and assessment strategies which promote learner autonomy and increased independence’ with my focus on ‘Most pupils will be able to talk about their learning referring to learning objective and success criteria’ (Appendix 1). Ensuring that with the students’ increasing independence will enable them to be able to talk about their learning, what, how and why they are learning something using the skills gained from learning objective and success criteria. 
School X studied the case study produced by Shirley Clarke in 2009 about the use of learning objectives and success criteria. The findings of Clarke’s case study such as pupil generated success criteria has more impact for the student’s understanding and learning (Clarke, S 2009). There was a raise in self-esteem as their understanding and work improves and development of skills such as self and peer assessment, reflective and critical thinkers (Clarke, S 2009). All these findings informed School X’s practice on the use of success criteria to better the independence of the students’ learning. 
In order for the students to successfully be able to generate their own success criteria they have to be taught the skills to do so first. The psychologist Lev Vygotsky developed the zone of proximal development model. The zone of proximal development model is broken into three zones, what can be achieve independently, what can be achieved with guidance and what cannot be achieved (Vygotsky, L 1934). As stated by Vygotsky ‘the distance between the actual developmental level… under adult guidance or in collaboration with more capable peers’ (Vygotsky, L 1978 p.86). The students will be independently using their knowledge along with some guidance from teachers and peers to create success criteria to benefit their learning, as the students progress using the same skills, they will become more confident and independent, and their zones will change. What can be achieved independently will increase while what can be achieved with guidance will decrease. However, as discussed by James V. Wertsch in Vygotsky did not specify what constitutes as ‘adult guidance or in collaboration with more capable peers’ and therefore the amount of development cannot be defined, leaving it up to interpretation ‘but nowhere in his writing… defined in any precise way’ (Wertesch, J 1984 p.8). Also, all students’ attainment and capability to do things independently are different and therefore the zone of proximal development will differ, with no guidance from Vygotsky on how to use this model successfully for all students. 
Another psychologist, Jerome Bruner in 1976 used Vygotsky’s zone of proximal development model and adapted the name to scaffolding ‘process that enables the child or novice to solve a problem, carry out a task or achieve a goal which would be beyond his unassisted efforts’ (Bruner, J 1976). Scaffolding is when an adult uses their knowledge of skills and support to facilitate understanding for the learner and future progressions of a new skill by building on what the learner already knows. The support will start to be withdraw as the student begins to develop mastery skills. This is discussed by Mary M. Chittooran where she states ‘Scaffolding involves an adult… as they achieve mastery.’ (Chittooran, M 2018). 


Developing an action plan
In regards to school X’s school development plan (Appendix 1), it was constructed with all members of staff, other stakeholders and outside inspectors such as Estyn for the benefit of all the pupils. The stakeholders consist of governors, head teachers, teachers, parents, and pupils. School X followed the Welsh Government’s guidance when constructing a school development plan, meaning they started with self- evaluating the school. The self- evaluation process is used for highlighting specific areas such as how well the school is performing, areas of strength, any improvements, and what actions to take for improvements (Welsh Government, 2014). In order for the self- evaluation to be most effective it has to be a continuous process throughout the school development plan ‘is continuous and aligned with improvement planning as an integrated process’ (Welsh Government, 2021). 
Through the self- evaluation process School X identified that although there is strength in their use of feedback and assessment strategies more can be done to ensure consistency throughout the school and the other federation schools (Appendix 1). A cohesive understanding of how the staff is using these strategies needs to be established for the benefit of the students for them to understand what they are learning. This will in turn develop the students’ autonomy and increasing independence. Implementing the new guidance from Shirley Clarke’s case study of pupil generating success criteria (Clarke, S 2009) across the whole school will take time and need all staff to implement it successfully in order for it to impact the students. 

This will be achieved by strategic planning, involving all staff and stakeholders, to ensure the commitment of all involved to the school development. The strategic plan is an important part of the school development document for it states background information about the school, how the school staff should perform, inspection targets and how targets will benefit the school and the pupils (Office for Government School Education 2010). 
In regards to School X the progress of the strategic plan cannot produce hard data to analyse. This is because they have been monitoring with observations and learning walks, which provides the opportunity to see where the strategies are working successfully and where needs improvement. The staff are implementing co-coaching ‘Co-Coaching is a three-way learning opportunity; working in triads, participants can take turns as a Coach; a Client and as an Observer to learn, provide feedback and gain multiple perspectives.’ (Association for coaching). This is to provide colleagues the opportunity to give constructive feedback on each other and progress forward. This is where the staff can visibly see the benefit the new strategies have with the pupils because they are started to have independence when it comes to generating success criteria. Also talking with stakeholders, the students, to gain their perspective on how the strategies are working and they feel it benefits their learning is a crucial part of data analysis. 
In order to gain the knowledge of the individual pupil’s needs for the school development plan target (Appendix 1), School X involved stakeholders, more specifically the parents. School X sent questionnaire forums for the parents to complete to judge how the target can be achieved and how to support the individual pupils successfully. 

School X regularly have school meetings to discuss how the staff are working to successfully achieve the school development plan target (Appendix 1), if there are any inconsistencies then fellow colleagues can offer advice in order to become consistent with the whole school. School X also hold termly meetings to add their progress into the ever-adapting school development plan in order to judge the next steps for progression to successfully achieve the target. 
The use of various assessment for learning strategies by Black and Wiliam are use and are beneficial to the pupils because they receive feedback from teachers where to improve and the pupils can relay and each other when producing work through self and peer assessment (Black,P and Wiliam, D 1998). 
School X is using Estyn’s percentage range ‘In order to be consistent, we use these terms to describe proportions… most= 90% or more’ (Estyn, 2022) when referring to ‘Most pupils will be able to talk about their learning referring to learning objectives and success criteria’ (Appendix 1) meaning that by the end of the academic year more than ninety percent or the pupils will have achieved this target and will be independent capable learning with the skills to challenge themselves and using success criteria to achieve those challenges. 


Reflection and Evaluation 
As a school development plan is an ongoing and ever adapting document, a lot of work has gone into trying to achieve this target but there is also a lot that could be done. So far in this academic year School X has undertaken a success criteria review, and subsequent training was arranged for all staff (Appendix 1). The guidance provided by Shirley Clarke’s 2009 case study influenced how School X would like to implement the use of pupil generated success criteria throughout the school to increase pupil independence in learning. School X fortnightly reviews the progress made by stakeholders, the staff, and pupils, by doing this any inconsistency can be addressed for the benefit of the pupils. School X monitoring work in books and discussing with stakeholders, the pupils, to judge the progression of the new strategies put in place.

Having a school approach to these strategies and having consistency throughout the school will benefit the pupils’ learning. An understanding of Vygotsky’s zone of proximal development and Bruner’s scaffolding models will benefit the staff to know their pupils and differentiate the ‘adult guidance or in collaboration with more capable peers’ (Vygotsky, L 1934). Bruner’s scaffolding model (Bruner, J 1976) will improve and benefit the pupils’ understanding when using success criteria. It can start in progression step one with a more guided approach, giving the pupils a range of useful skills which they can pick to generate their success criteria. As the pupil progresses through the other progression steps their independence will grow when generating their own success criteria and the teacher’s guidance can be withdrawn. This will be beneficial for the pupils returning to full time education with their peers again after Corona Virus and to a new curriculum, to ensure the pupils’ establish the skills to generate success criteria in progression step one and support those in other progression steps. 
The use of Black and Wiliam’s assessment for learning strategies will be beneficial to the pupils’ when generating their own success criteria. By using Bruner’s scaffolding model and Black and Wiliam’s assessment for learning strategies teachers can guide and give quality feedback for the pupils to improve ‘gives them both clear understanding of what is wrong and achievable targets for putting it right.’ (Black, P and Wiliam, D 1998 p.9).
An increased effort for the pupils to be peer and self-reliant will increase their independence progressively. This can be achieved by using talk partners, pairing up pupils of different attainment levels to help one another to achieve. The pupils will be able to push themselves to achieve if they see their peers achieving as well, without the teacher comparing pupils. This will help the pupil develop skills not only for generating success criteria for their work but skills for the future.
Teachers sharing practices with each other to ensure consistency throughout the school will benefit the pupils’ learning. This can be achieved not only through training but also the school policies and mentality. 

Conclusion
In summary of everything that has been discussed in this assignment, by reviewing School X’s school development plan (Appendix 1) it has benefited my future professional teaching career, because I will be using the knowledge and skills of constructing a school development plan to benefit and improve my future professional career. By knowing what goes into a school development plan and how to successfully achieve the set target I will become a better teacher. 
Having a concrete understanding of the psychological theorists discussed in this assignment will benefit how I teach students, and I will be carrying into my future teaching practice. The use of Shirley Clarke’s case study findings will inform how I will use success criteria within my classroom to benefit the students. 
This assignment has also helped me develop my professional standards for teaching and learning, more specifically leadership skills. These standards consist of taking responsibility for self, exercising corporate responsibility, and supporting formal leadership roles. 
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School Development Plan

Target To further develop and embed feedback and assessment strategies which promote learner autonomy and increased independence.

Rationale

Self-evaluation:
Self-evaluation identifies that further work on feedback and assessment strategies is necessary to build upon the work which began in the last academic year. Further work is needed to
ensure a whole school approach and consistency in the key principles across all three schools. NiiEfEIpiacicEisIdEVElopiREtierelsEvidencethatteachersiareshanfnsIobjEctiveEsiano
EXpEcicdiouicomesandichildERaresioWinsisicatemawarenessiontheimEarmagd Further work to develop and embed these practices, along with developing an understanding of

metacognition and its role in within pupils’ self and peer assessment, is necessary to strengthen purposeful feedback and assessment processes.

Local /regional / national priority:
As part of guidance issued by Welsh Government regarding the implementation of Curriculum for Wales, it advocates that the curriculum should be supported by the pedagogical principles to
help learners to develop:

e astrong disposition to learning

e strong metacognitive skills

e  critical, creative, problem-solving skills

e highly effective communication skills
It advises that practitioners should prompt learners to think about and reflect upon their learning in order to extend thinking and make connections, as well as challenge learners and to have
high expectations for their learning.

Estyn:
‘Under inspection area 3 (3.2 Teaching and assessment), inspectors evaluate and report on the quality of the feedback that teachers provide, and how successfully teachers provide relevant,

purposeful opportunities for pupils to assess their own and their peers’ learning. However, GSighificantiaspecHoiaNyIasSessMentancifeet fackiapproachisEeaualitancIStrenstoHpupils)
|[ESpeRSESHeRENEsdiael For feedback to beneficial to learning, it is important that pupils understand how to receive and use feedback appropriately and appreciate their own active role
in the feedback process, relevant to their age and ability.’

Priority leader: LT/ LP Team members: Governing Body link: 7?

Success Criteria:
Most pupils will be able to talk about their learning referring to LObj and success criteria
e All teachers will plan good quality learning opportunities with clear learning objectives and success criteria.
Success criteria is developed in a range of ways including. Pupil generated.
All staff are using the agreed feedback and marking approach.
Through self-assessment, nearly all pupils will be able to reflect upon their learning and experiences, demonstrating the ability to monitor success criteria
Most pupils will be able to give constructive feedback to their peers, in order to support them in moving their learning forward.
Most pupils will be able to respond to feedback given by their peers and adults and demonstrate an understanding of how this will support their learning.
All teachers are beginning to understand the role of metacognition in supporting AiL, AfL and allow pupils opportunities to reflect upon their learning ( eg. Flash back Fridays)
All teachers are beginning to use ange of highly effective assessment and feedback strategies (teacher led, self-assessment, peer assessment) into their everyday practice to ensure
a positive impact on outcomes for pupils in their class.

Key Milestones:
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December

March

July

Revised feedback and marking approach agreed , outlining
expectations of staff and pupils is implemented and
monitored.

Success criteria review and training has taken place.

Opportunities for sharing of good practice within school
and from school-to school.

Autumn term evaluation of progress against target has
taken place and next steps planned for.

All teachers demonstrate consistent use of agreed
marking and feedback approach.

All teachers demonstrate marking linked appropriately
success criteria.

Opportunities for sharing of good practice within school
and from school-to-school.

A range of opportunities for pupil to self assess their
learning are taking place and many children can talk
about their next steps.

Review impact linked to specific groups of learners and
identified groups of learners.

Opportunities to engage parents in their children’s
learning have taken place.

Reporting back to governors has taken place through
spring term HT report.

Spring term evaluation of progress agai

nst target has taken place and next steps planned for.

All planned activities for the Summer term related to peer
feedback to have taken place.

Children are beginning to apply skills developed in self -
assessment to begin to give feedback to their peers.

All teachers to use a wider range of strategies to develop
self and peer assessment.

Opportunities to engage parents in their children’s
learning have taken place.

Reporting back to governors has taken place through
summer term HT report.

Final evaluation of progress against target has taken place
and future steps planned to feed into next year’s SDP.

Progress of priority: very good / strong / satisfactory / limited Autumn Spring Summer
Activities Key personnel Timescales Resources Monitoring Evidence Progress
arrangements with action:
RAG
Professional learning:
All staff October 2022 Phase meeting time  [Staff
Review of progress since last year Resources to be questionnaire/
SC training for all staff and agree plans for way forward uploaded to Garw staff voice

Ongoing opportunities for staff to work collaboratively in
school and across three schools to review and share
strategies/ good practice.

All staff to explore, through reading and research, the role of
metacognition in developing independence (links with CFW)

Hwb network.

All staff where
applicable

Throughout the year |Meeting time

INSET

Triad work/ co-
coaching

Implementation:
e  Recap and review of previous work on learning objectives

and success criteria and share good practice.

All staff September 2022

Phase meeting time

HOS to attend meetings








Revise feedback and marking policy in line with
agreements made during the last academic year and
from recent discussion.

All staff to follow the revised feedback and marking
policy.

Ongoing revisit and support for staff to ensure consistent
application of marking and feedback approaches

Teachers to explore good quality opportunities to enable
pupils to discuss their learning.

Implementation of ‘work buddies’ system in each class to
allow pupils to benefit from commentating on their own
work and work of others.

Teachers to plan explicit opportunities to coach pupils in
self-assessment linked to their success criteria,
developing strategies for supporting all learners.

HOS

All staff

All staff

All teaching staff

All teaching staff

All teaching staff

October 2022

December 2022
Ongoing throughout
the year.

February 2023 and
ongoing

April/May 2023

April/May 2023

Staff meeting time
for teachers to work
collaboratively.

Learning walks, L2L,
work scrutiny

Sharing of good
practice within school
and across schools.

L2L, work scrutiny,
learning walks

L2L, work scrutiny,
learning walks

Collaboration:

HOS to revise feedback and marking policy and
implement.

Ongoing opportunities to collaborate across the three
schools to share practice.

HOS

All teaching staff

December 2022

February 2023 and
May 2023

Staff meeting/INSET
time

Work scrutiny, L2L,
learning walks

Triad work/co-coaching,
staff voice
questionnaires

Intervention:

Teachers to explore strategies and scaffolds to ensure
that all learners are supported in taking ownership of
their assessment and learning process, promoting
independence.

LSOs within each class from Year 2 to mentor a group of
identified pupils (FSM, ALN, VLs) to further support them
in developing their own assessment and learning process.

ITHIS COULD DEVELOP TO AN OLDER PUPIL (Y5/6) MENTORING A
IYOUNGER KS2 PUPIL.

All teaching staff

All teaching staff
and class LSOs.

February 2023 and
ongoing

November 2022 and
ongoing

Staff meeting to
explore
collaboratively

15 mins per child each
week LSO time.

Learning walk, work
scrutiny

L2L, work scrutiny,
PPRs/APPs, progress
tracker data








Learner progress:

Pupils to continue to have regular opportunities through
‘Flashback Fridays’ to discuss the what, how and why of
their learning process and the progress they are making.

Pupils to review one page profiles following work on
metacognition — reflect on strategies that they know help
them to learn, skills they need to develop etc and further
review at the end of the academic year.

Termly review and evaluation of the progress of all
learners through analysis of progress trackers (attitudes
to learning, independence, wellbeing, AoLE progress) and
discussion during PPRs/APPs. Focus on specific groups of
learners (FSM, ALN, VLs).

All teaching staff

All staff

HOS and class
teachers

September 2022 and
on a weekly basis

November/ Decemben
2022
June 2023

December 2022,
February 2023 and
May 2023

20 minute session for
‘Flashback Friday’
each week.

PPRs/APPs time with
HOS

L2L, learning walks

L2L

Data analysis,
PPR/APP evaluation
summary

Developing whole school culture:

Regularly revisit and review the target during meetings
for open discussion, opportunities for collaboration and
sharing of practice.

Ensure that there is consistency in approach across the
whole school and that the feedback and marking policy is
followed by all staff.

All staff

Target leader and
all staff input

Regularly throughout
the year.

December 2022 and
periodically
throughout the year.

Staff meeting and
phase meeting time

Phase meeting time
for discussion

Staff voice

Work scrutiny, learning
walks, staff voice

Engaging stakeholders:

Open afternoons/sharing events to give pupils an
opportunity to share work and discuss their learning with
parents/grandparents. Questionnaire to gain views
about their child’s learning.

Parent information about feedback and marking to be
shared via Seesaw, e.g. questions to ask your child about
their learning.

Governor open afternoons as part of monitoring of the
target.

Regular monitoring and evaluating of target and
reporting back during SLT meetings, HOS meetings and
GB meetings.

Target leader, FEO
and class teachers

Target leader

Target leader

Target leader

Opportunities each
term.

February 2023

Opportunities each
term.

Regular opportunities
through each term.

Target leader time to
collate resources and
share.

Analysis of parental
guestionnaire data

Governor feedback

Termly reviews








External support the school will access to achieve priority: Professional learning needs of all staff (including leadership development) to address

priority:

CSC: Professional learning from portal All staff to revisit the previous work with Gareth Coombes

LA: BCBC professional development programme

Staff meetings to discuss strategies for self and peer assessment

Autumn termly self-evaluation:

Following whole school review on marking and feedback it was evident that there was a need for ongoing training on use of success criteria. Following this training there has
been an improvement in use across the school. This will need to be reviewed again early spring term.

Opportunities to share practice across the school will be needed in January.

Staff to be encouraged to carry out reading to support development of their use of success criteria.

e  Monitoring has shown that many children are now able to talk about the marking and feedback and know how the pink and green marking works.

e Many were able to talk about ‘Must haves’ and know what they need to do to improve.

o There are still inconsistencies in books- further work needed to ensure that all teachers and LSOs are confidently using the agreed marking and feedback approach.

e Work carried out on SC has had an impact but needs further embedding.

e  Whilst many children were able to talk about marking and feedback, there is insufficient evidence in some classes of pupils responding to marking. Where good practice is
seen, pupils use the feedback to help improve their work.

e  Opportunities to share practice across the schools has not been undertaken. This will need to be planned for next term.

e  Many pupils using flashback Friday with growing effectiveness to discuss their learning. Good example in one school is the use of a ‘Learning Reflection Log’ where pupils write
about their learning. This can be explored across the collaboration.

Next Steps:

Ongoing work on Success criteria- sharing practice
Fortnightly book looks to ensure progress with marking and feedback ( also part of PM)
Further develop self and peer assessment

Spring termly self-evaluation:

End of cycle summary:

















School Development Plan 

 

Target 

To further develop and embed feedback and assessment strategies which promote learner autonomy and increased independence. 

 

Rationale 

Self-evaluation:   

•

 

Self-evaluation identifies that further work on feedback and assessment strategies is necessary to build upon the work which began in the last academic year.  Further work is needed to 

ensure a whole school approach and consistency in the key principles across all three schools.  Where practice is developing there is evidence that teachers are sharing objectives and 

expected outcomes and children are showing greater awareness of their learning. Further work to develop and embed these practices, along with developing an understanding of 

metacognition and its role in within pupils’ self and peer assessment, is necessary to strengthen purposeful feedback and assessment processes.  

•

 

 

Local /regional / national priority:  

As part of guidance issued by Welsh Government regarding the implementation of Curriculum for Wales, it advocates that the curriculum should be supported by the pedagogical principles to 

help learners to develop: 

•

 

a strong disposition to learning 

•

 

strong metacognitive skills 

•

 

critical, creative, problem-solving skills 

•

 

highly effective communication skills 

It advises that practitioners should prompt learners to think about and reflect upon their learning in order to extend thinking and make connections, as well as challenge learners and to have 

high expectations for their learning.   

 

Estyn:  

‘Under inspection area 3 (3.2 Teaching and assessment), inspectors evaluate and report on the quality of the feedback that teachers provide, and how successfully teachers provide relevant, 

purposeful opportunities for pupils to assess their own and their peers’ learning. However, a significant aspect of any assessment and feedback approach is the quality and strength of pupils’

 

responses to the feedback. For feedback to beneficial to learning, it is important that pupils understand how to receive and use feedback appropriately and appreciate their own active role 

in the feedback process, relevant to their age and ability.’ 

 

Priority leader: 

  LT/ LP

  Team members: 

  

Governing Body link: 

 ????  

 

Success Criteria: 

•

 

Most pupils will be able to talk about their learning referring to LObj and success criteria 

•

 

All teachers will plan good quality learning opportunities with clear learning objectives and success criteria.  

•

 

Success criteria is developed in a range of ways including. Pupil generated. 

•

 

All staff are using the agreed feedback and marking approach.   

•

 

Through self-assessment, nearly all pupils will be able to reflect upon their learning and experiences, demonstrating the ability to monitor success criteria  

•

 

Most pupils will be able to give constructive feedback to their peers, in order to support them in moving their learning forward. 

•

 

Most pupils will be able to respond to feedback given by their peers and adults and demonstrate an understanding of how this will support their learning.  

•

 

All teachers are beginning to understand the role of metacognition in supporting AiL, AfL and allow pupils opportunities to reflect upon their learning ( eg. Flash back Fridays)  

•

 

All teachers are beginning to use  ange of highly effective assessment and feedback strategies (teacher led, self-assessment, peer assessment) into their everyday practice to ensure 

a positive impact on outcomes for pupils in their class. 

 

 

Key Milestones: 
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December

March

July

Revised feedback and marking approach agreed , outlining
expectations of staff and pupils is implemented and
monitored.

Success criteria review and training has taken place.

Opportunities for sharing of good practice within school
and from school-to school.

Autumn term evaluation of progress against target has
taken place and next steps planned for.

All teachers demonstrate consistent use of agreed
marking and feedback approach.

All teachers demonstrate marking linked appropriately
success criteria.

Opportunities for sharing of good practice within school
and from school-to-school.

A range of opportunities for pupil to self assess their
learning are taking place and many children can talk
about their next steps.

Review impact linked to specific groups of learners and
identified groups of learners.

Opportunities to engage parents in their children’s
learning have taken place.

Reporting back to governors has taken place through
spring term HT report.

Spring term evaluation of progress agai

nst target has taken place and next steps planned for.

All planned activities for the Summer term related to peer
feedback to have taken place.

Children are beginning to apply skills developed in self -
assessment to begin to give feedback to their peers.

All teachers to use a wider range of strategies to develop
self and peer assessment.

Opportunities to engage parents in their children’s
learning have taken place.

Reporting back to governors has taken place through
summer term HT report.

Final evaluation of progress against target has taken place
and future steps planned to feed into next year’s SDP.

Progress of priority: very good / strong / satisfactory / limited Autumn Spring Summer
Activities Key personnel Timescales Resources Monitoring Evidence Progress
arrangements with action:
RAG
Professional learning:
All staff October 2022 Phase meeting time  [Staff
Review of progress since last year Resources to be questionnaire/
SC training for all staff and agree plans for way forward uploaded to Garw staff voice

Ongoing opportunities for staff to work collaboratively in
school and across three schools to review and share
strategies/ good practice.

All staff to explore, through reading and research, the role of
metacognition in developing independence (links with CFW)

Hwb network.

All staff where
applicable

Throughout the year |Meeting time

INSET

Triad work/ co-
coaching

Implementation:
e  Recap and review of previous work on learning objectives

and success criteria and share good practice.

All staff September 2022

Phase meeting time

HOS to attend meetings










December  March  July 

•

 

Revised feedback and marking approach agreed , outlining 

expectations of staff and pupils is implemented and 

monitored. 

•

 

Success criteria review and training has taken place.  

•

 

All teachers improved their use of success criteria 

•

 

Opportunities for sharing of good practice within school 

and from school-to school.  

•

 

Autumn term evaluation of progress against target has 

taken place and next steps planned for.  

•

 

All teachers demonstrate consistent use of agreed 

marking and feedback approach. 

•

 

All teachers demonstrate marking linked appropriately 

success criteria.  

•

 

Opportunities for sharing of good practice within school 

and from school-to-school.  

•

 

A range of opportunities for pupil to self assess their 

learning  are taking place and many children can talk 

about their next steps. 

•

 

Review impact linked to specific groups of learners and 

identified groups of learners.  

•

 

Opportunities to engage parents in their children’s 

learning have taken place.  

•

 

Reporting back to governors has taken place through 

spring term HT report. 

•

 

Spring term evaluation of progress agai 

•

 

nst target has taken place and next steps planned for.  

•

 

All planned activities for the Summer term related to peer 

feedback to have taken place. 

•

 

Children are beginning to apply skills developed in self -

assessment to begin to give feedback to their peers.  

•

 

All teachers to use a wider range of strategies to develop 

self and peer assessment.  

•

 

Opportunities to engage parents in their children’s 

learning have taken place. 

•

 

Reporting back to governors has taken place through 

summer term HT report.  

•

 

Final evaluation of progress against target has taken place 

and future steps planned to feed into next year’s SDP. 

Progress of priority:   very good / strong / satisfactory / limited  Autumn  Spring  Summer 

     

 

 

Activities  Key personnel  Timescales  Resources  Monitoring 

arrangements 

Evidence  Progress 

with action: 

RAG 

Professional learning: 

 

•

 

Review of progress since last year  

•

 

SC training for all staff and agree plans for way forward 

•

 

Ongoing opportunities for staff to work collaboratively in 

school and across three schools to review and share 

strategies/ good practice. 

•

 

All staff to explore, through reading and research, the role of 

metacognition in developing independence (links with CFW) 

•

 

 

 

 

 

 

All staff 

 

 

 

 

All staff where 

applicable  

 

October 2022 

 

 

 

 

Throughout the year 

 

Phase meeting time 

Resources to be 

uploaded to Garw 

Hwb network.  

 

Meeting time 

INSET 

 

Staff 

questionnaire/ 

staff voice 

 

 

Triad work/ co-

coaching 

   

Implementation: 

•

 

Recap and review of previous work on learning objectives

 

and success criteria and share good practice.  

 

 

All staff 

 

 

 

September 2022 

 

 

 

Phase meeting time 

 

 

 

HOS to attend meetings 
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Revise feedback and marking policy in line with
agreements made during the last academic year and
from recent discussion.

All staff to follow the revised feedback and marking
policy.

Ongoing revisit and support for staff to ensure consistent
application of marking and feedback approaches

Teachers to explore good quality opportunities to enable
pupils to discuss their learning.

Implementation of ‘work buddies’ system in each class to
allow pupils to benefit from commentating on their own
work and work of others.

Teachers to plan explicit opportunities to coach pupils in
self-assessment linked to their success criteria,
developing strategies for supporting all learners.

HOS

All staff

All staff

All teaching staff

All teaching staff

All teaching staff

October 2022

December 2022
Ongoing throughout
the year.

February 2023 and
ongoing

April/May 2023

April/May 2023

Staff meeting time
for teachers to work
collaboratively.

Learning walks, L2L,
work scrutiny

Sharing of good
practice within school
and across schools.

L2L, work scrutiny,
learning walks

L2L, work scrutiny,
learning walks

Collaboration:

HOS to revise feedback and marking policy and
implement.

Ongoing opportunities to collaborate across the three
schools to share practice.

HOS

All teaching staff

December 2022

February 2023 and
May 2023

Staff meeting/INSET
time

Work scrutiny, L2L,
learning walks

Triad work/co-coaching,
staff voice
questionnaires

Intervention:

Teachers to explore strategies and scaffolds to ensure
that all learners are supported in taking ownership of
their assessment and learning process, promoting
independence.

LSOs within each class from Year 2 to mentor a group of
identified pupils (FSM, ALN, VLs) to further support them
in developing their own assessment and learning process.

ITHIS COULD DEVELOP TO AN OLDER PUPIL (Y5/6) MENTORING A
IYOUNGER KS2 PUPIL.

All teaching staff

All teaching staff
and class LSOs.

February 2023 and
ongoing

November 2022 and
ongoing

Staff meeting to
explore
collaboratively

15 mins per child each
week LSO time.

Learning walk, work
scrutiny

L2L, work scrutiny,
PPRs/APPs, progress
tracker data










•  Revise feedback and marking policy in line with 

agreements made during the last academic year and 

from recent discussion.  

 

•

 

All staff to follow the revised feedback and marking 

policy.  

 

•

 

Ongoing revisit and support for staff to ensure consistent 

application of marking and feedback approaches 

 

•

 

Teachers to explore good quality opportunities to enable 

pupils to discuss their learning.  

 

•

 

Implementation of ‘work buddies’ system in each class to 

allow pupils to benefit from commentating on their own 

work and work of others.  

 

•

 

Teachers to plan explicit opportunities to coach pupils in 

self-assessment linked to their success criteria, 

developing strategies for supporting all learners.  

HOS 

 

 

 

All staff 

 

 

All staff 

 

 

All teaching staff 

 

 

All teaching staff 

 

 

 

All teaching staff 

 

 

October  2022 

 

 

 

December 2022 

 

 

Ongoing throughout 

the year. 

 

February 2023 and 

ongoing 

 

April/May 2023 

 

 

 

April/May 2023 

 

 

 

 

 

 

 

 

 

Staff meeting time 

for teachers to work 

collaboratively. 

 

 

 

 

 

 

Learning walks, L2L, 

work scrutiny 

                

 

 Sharing of good 

practice within school 

and across schools.  

 

 

 

 

 

L2L, work scrutiny, 

learning walks 

 

 

L2L, work scrutiny, 

learning walks 

 

Collaboration: 

•

 

HOS to revise feedback and marking policy and 

implement. 

 

 

•

 

Ongoing opportunities to collaborate across the three 

schools to share practice.  

 

HOS 

 

 

 

All teaching staff 

 

December 2022 

 

 

 

February 2023 and 

May 2023 

 

 

 

 

 

Staff meeting/INSET 

time 

 

Work scrutiny, L2L, 

learning walks 

 

 

Triad work/co-coaching,

 

 

staff voice 

questionnaires 

 

Intervention: 

•

 

Teachers to explore strategies and scaffolds to ensure 

that all learners are supported in taking ownership of 

their assessment and learning process, promoting 

independence.  

 

•

 

LSOs within each class from Year 2 to mentor a group of 

identified pupils (FSM, ALN, VLs) to further support them 

in developing their own assessment and learning process.

 

  

THIS COULD DEVELOP TO AN OLDER PUPIL (Y5/6) MENTORING A 

YOUNGER KS2 PUPIL.  

 

All teaching staff 

 

 

 

 

All teaching staff 

and class LSOs. 

 

February 2023 and 

ongoing 

 

 

 

November 2022 and 

ongoing 

 

Staff meeting to 

explore 

collaboratively 

 

 

15 mins per child each 

week LSO time.

 

 

Learning walk, work 

scrutiny 

 

 

 

L2L, work scrutiny, 

PPRs/APPs, progress 

tracker data 
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External support the school will access to achieve priority: Professional learning needs of all staff (including leadership development) to address

priority:

CSC: Professional learning from portal All staff to revisit the previous work with Gareth Coombes

LA: BCBC professional development programme

Staff meetings to discuss strategies for self and peer assessment

Autumn termly self-evaluation:

Following whole school review on marking and feedback it was evident that there was a need for ongoing training on use of success criteria. Following this training there has
been an improvement in use across the school. This will need to be reviewed again early spring term.

Opportunities to share practice across the school will be needed in January.

Staff to be encouraged to carry out reading to support development of their use of success criteria.

e  Monitoring has shown that many children are now able to talk about the marking and feedback and know how the pink and green marking works.

e Many were able to talk about ‘Must haves’ and know what they need to do to improve.

o There are still inconsistencies in books- further work needed to ensure that all teachers and LSOs are confidently using the agreed marking and feedback approach.

e Work carried out on SC has had an impact but needs further embedding.

e  Whilst many children were able to talk about marking and feedback, there is insufficient evidence in some classes of pupils responding to marking. Where good practice is
seen, pupils use the feedback to help improve their work.

e  Opportunities to share practice across the schools has not been undertaken. This will need to be planned for next term.

e  Many pupils using flashback Friday with growing effectiveness to discuss their learning. Good example in one school is the use of a ‘Learning Reflection Log’ where pupils write
about their learning. This can be explored across the collaboration.

Next Steps:

Ongoing work on Success criteria- sharing practice
Fortnightly book looks to ensure progress with marking and feedback ( also part of PM)
Further develop self and peer assessment

Spring termly self-evaluation:

End of cycle summary:










External support the school will access to achieve priority:   

 

CSC: 

Professional learning from portal 

 

LA:

 BCBC professional development programme 

 

Professional learning needs of all staff (including leadership development) to address 

priority:   

All staff to revisit the previous work with Gareth Coombes 

Staff meetings to discuss strategies for self and peer assessment

 

Autumn termly self-evaluation: 

 

•

  Following whole school review on marking and feedback it was  evident that there was a need for ongoing training on use of success criteria. Following this training there has 

been an improvement in use across the school. This will need to be reviewed again early spring term.  

•

   Opportunities to share practice across the school will be needed in January.   

•

   Staff to be encouraged to carry out reading to support development of their use of success criteria.  

 

•

  Monitoring has shown that many children are now able to talk about the marking and feedback and know how the pink and green marking works. 

•

  Many were able to talk about ‘Must haves’ and know what they need to do to improve. 

•

  There are still inconsistencies in books- further work needed to ensure that all teachers and LSOs are confidently using the agreed marking and feedback approach. 

•

  Work carried out on SC has had an impact but needs further embedding. 

•

  Whilst many children were able to talk about marking and feedback, there is insufficient evidence in some classes of pupils responding to marking. Where good practice is 

seen, pupils use the feedback to help improve their work.  

•

  Opportunities to share practice across the schools has not been undertaken. This will need to be planned for next term.  

•

  Many pupils using flashback Friday with growing effectiveness to discuss their learning. Good example in one school is the use of a ‘Learning Reflection Log’ where pupils write 

about their learning. This can be explored across the collaboration.   

Next Steps: 

 

•

  Ongoing work on Success criteria- sharing practice 

•

  Fortnightly book looks to ensure progress with marking and feedback ( also part of PM) 

•

  Further develop self and peer assessment 

Spring termly self-evaluation: 

End of cycle summary: 
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Learner progress:

Pupils to continue to have regular opportunities through
‘Flashback Fridays’ to discuss the what, how and why of
their learning process and the progress they are making.

Pupils to review one page profiles following work on
metacognition — reflect on strategies that they know help
them to learn, skills they need to develop etc and further
review at the end of the academic year.

Termly review and evaluation of the progress of all
learners through analysis of progress trackers (attitudes
to learning, independence, wellbeing, AoLE progress) and
discussion during PPRs/APPs. Focus on specific groups of
learners (FSM, ALN, VLs).

All teaching staff

All staff

HOS and class
teachers

September 2022 and
on a weekly basis

November/ Decemben
2022
June 2023

December 2022,
February 2023 and
May 2023

20 minute session for
‘Flashback Friday’
each week.

PPRs/APPs time with
HOS

L2L, learning walks

L2L

Data analysis,
PPR/APP evaluation
summary

Developing whole school culture:

Regularly revisit and review the target during meetings
for open discussion, opportunities for collaboration and
sharing of practice.

Ensure that there is consistency in approach across the
whole school and that the feedback and marking policy is
followed by all staff.

All staff

Target leader and
all staff input

Regularly throughout
the year.

December 2022 and
periodically
throughout the year.

Staff meeting and
phase meeting time

Phase meeting time
for discussion

Staff voice

Work scrutiny, learning
walks, staff voice

Engaging stakeholders:

Open afternoons/sharing events to give pupils an
opportunity to share work and discuss their learning with
parents/grandparents. Questionnaire to gain views
about their child’s learning.

Parent information about feedback and marking to be
shared via Seesaw, e.g. questions to ask your child about
their learning.

Governor open afternoons as part of monitoring of the
target.

Regular monitoring and evaluating of target and
reporting back during SLT meetings, HOS meetings and
GB meetings.

Target leader, FEO
and class teachers

Target leader

Target leader

Target leader

Opportunities each
term.

February 2023

Opportunities each
term.

Regular opportunities
through each term.

Target leader time to
collate resources and
share.

Analysis of parental
guestionnaire data

Governor feedback

Termly reviews










Learner progress: 

•

 

Pupils to continue to have regular opportunities through 

‘Flashback Fridays’ to discuss the what, how and why of 

their learning process and the progress they are making.  

 

 

•

 

Pupils to review one page profiles following work on 

metacognition – reflect on strategies that they know help 

them to learn, skills they need to develop etc and further 

review at the end of the academic year.

 

 

•

 

Termly review and evaluation of the progress of all 

learners through analysis of progress trackers (attitudes 

to learning, independence, wellbeing, AoLE progress) and 

discussion during PPRs/APPs.  Focus on specific groups of 

learners (FSM, ALN, VLs).

 

 

 

All teaching staff 

 

 

 

All staff 

 

 

 

 

HOS and class 

teachers 

 

September 2022 and 

on a weekly basis 

 

 

November/ December 

2022 

June 2023 

 

 

December 2022, 

February 2023 and 

May 2023 

 

20 minute session for 

‘Flashback Friday’ 

each week.  

 

 

 

 

 

 

PPRs/APPs time with 

HOS 

 

L2L, learning walks 

 

 

 

L2L 

 

 

 

 

Data analysis, 

PPR/APP evaluation 

summary 

 

Developing whole school culture: 

•

 

Regularly revisit and review the target during meetings 

for open discussion, opportunities for collaboration and 

sharing of practice.  

 

•

 

Ensure that there is consistency in approach across the 

whole school and that the feedback and marking policy is 

followed by all staff. 

 

 

 

All staff 

 

 

 

Target leader and 

all staff input 

 

 

 

Regularly throughout 

the year.  

 

 

December 2022 and 

periodically 

throughout the year. 

 

  

 

Staff meeting and 

phase meeting time 

 

 

Phase meeting time 

for discussion 

 

 

 

 

Staff voice 

 

 

 

Work scrutiny, learning 

walks, staff voice 

 

 

   

Engaging stakeholders: 

•

 

Open afternoons/sharing events to give pupils an 

opportunity to share work and discuss their learning with 

parents/grandparents.  Questionnaire to gain views 

about their child’s learning.  

 

•

 

Parent information about feedback and marking to be 

shared via Seesaw, e.g. questions to ask your child about 

their learning. 

 

•

 

Governor open afternoons as part of monitoring of the 

target. 

 

•

 

Regular monitoring and evaluating of target and 

reporting back during SLT meetings, HOS meetings and 

GB meetings.  

 

Target leader, FEO 

and class teachers 

 

 

 

Target leader 

 

 

 

Target leader 

 

 

Target leader 

 

Opportunities each 

term. 

 

 

 

February 2023 

 

 

 

Opportunities each 

term.  

 

Regular opportunities 

through each term. 

 

 

 

 

 

 

Target leader time to 

collate resources and 

share. 

 

 

 

Analysis of parental 

questionnaire data  

 

 

 

 

 

 

 

Governor feedback 

 

 

Termly reviews 

   


