How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.

Introduction 
This report explores a primary school’s SDP (school development plan). Further factors that are being considered in this report, are how these are created and what is involved in the process of creating the document. To investigate further, the report will explore how school’s in Wales carry out the development plan that they have created.
A school development plan is a strategic plan for improvement, according to Department of Education (2022). It usually consists of three to four areas of improvement that a school needs to improve in order to benefit their school, staff and pupils. The areas of development have a focus point that will ultimately improve that area of development and will help the school achieve enhancement in that area Department of Education, 2022). 
This report is going to focus on one aspect of an SDP. The focus is going to be on the development of Wellbeing: support and facilitate the recovery of the school and community with a focus on supporting the wellbeing of the pupils. The school in which the SDP has been taken from is a local primary school that is situated in the valleys of Wales. The area in which the school is located is considered a deprived area. There are around 200 pupils however, the number of pupils attending the school is rising and continues to rise. In line with with BERA guidelines, the school in question will be anonymised throughout. 

Literature review 
According to Welsh Government (2014), the purpose of a school development plan is to raise standards of education. The plan sets out actions that a school will take to improve learner outcomes. In order to conduct a successful SDP the school will undertake self- evaluation which will be carried out by the staff of the school. It is important that the staff raise any opinions or concerns that they may have or have come across that would benefit and improve from being on the SDP. Self-evaluation also involves the school looking at the school’s own performance and contextual data. Once the improvement priorities have been created with consideration, the school then presents them to the governors.
The improvement priorities will include short and long term targets that are set to achieve the improvement priority. The improvement priority and the targets need to realistic and achievable for the school. It is crucial that these elements are considered because sustainable school improvement is supported by effective short and long term planning, which is linked to challenging targets, (Welsh Government,2014, p.2). One Education (2017) suggests that, keeping the targets realistic and achievable will also give the opportunity for better chance of success which will also justify the judgements that were made. The school needs to consider its resources and funding. The school development plan will be set out for the three years ahead. 
A study conducted by Yaakob, Musa, Habibi and Othman (2019) in Malaysia expressed that SDP are a useful strategy to plan improvements. However, it did declare that the micro study found a lack of understanding of the importance of SDP from teachers. The study emphasised that teachers often questioned whether or not the SDP is beneficial for teaching and learning. School development plans can often include a more holistic approach in the sense that an improvement priority can be based around other factors other than just the school environment. This may cause the reaction of a cause of concern from teachers and may also add extra pressure to the practitioners and their roles as educators. According to an article written by Dr Russell Grigg (2014), who interviewed 220 primary and secondary teachers in 2014, a major worry and concern implied that there have been too many educational initiatives over recent years that interrupt and interfere with their teaching, SDP included. 
A school development plan is not just a document that concerns the school itself and the pupils that attend the school. It is vital that the role of the parents is an active part in a school development plan and is put into consideration when it is being implemented (MacBeath, 2017, p. 1). A school development plan can play a major part in the decision making that parents make when it involves school selection for their children. A school development plan can tell parents what aspects that the school focus on and what the school values as a whole. Parents will have different requirements on what they think is important to them in terms of what a school can provide for their children. Although a lot of parents are concerned with the academic performance from a school, some parents will also consider features such as links with the community and pupil voice as just as important and will choose a school based from these types of values (Ibrahim, Osman and Bachok, 2014, p.274). 
Including parents, families and the wider community in a school development plan can include plans to collaborate with parents, families, and the wider community as a whole school. It has been proven and evaluated that when schools work closely with their pupils’ family and the wider community in which they live, then the pupils overall will benefit holistically and increase student success in school (Epstein, 2013, p.115). 
Well-being being a particular interest and focus this year in a lot of educational settings due to the effects of the Covid-19 pandemic. According to a recent study by Smith and James (2021), it has conveyed that the covid-19 pandemic has had a large impact on the well-being and mental health of a large population of Wales, particularly on those who work in Education and young people. 
Not only has the education of the young people been affected, but also the psychological impact of the pandemic has been made apparent. Compared to pre covid statistics, more parents have reported more behavioural difficulties due to the child not being in school. Creswell, Shum, Pearcey, Skripkauskaite, Patalay and Waite (2021) has suggested that due to young people not attending school and lack their normal routine and human interaction, a huge effect has played on their behaviour and well-being. The study presented signs of lack of confidence in young people and found increased anxiety in their findings. 
There is now more than ever, a huge focus on schools creating partnerships with the local communities and families in Wales. Not just following the Covid-19 pandemic but a huge stress on this collaborative approach has been introduced in Donaldsons (2015) new curriculum. New activities, programmes and roles have been introduced in a number of schools to ensure that schools create and maintain good relationships with the community and the families of their pupils. It is vital that not just the school environment plays an active role in the children’s learning and social life. The world around them needs to be stimulating and positive to enhance children’s learning and well-being (Donaldson, 2015). An SDP will support this. 

Developing an action point
Developing an action point for a SDP firstly has to begin with a self-evaluation as a school. A self-evaluation involves the school looking through their more recent results in terms of academic performance and look at issues that have been apparent and reported back to the school from members of staff, other professionals that have visited the school (inspectors, Estyn) and parents and guardians. According to BERA blog (2022), successful self-evaluation for school development should consider and include, positive school leadership, a national support system, a sense of school culture, evaluation of data, critical perspective, and stakeholder engagement. These factors will make the self-evaluation process more supported and meaningful.  The action points should focus on aspects of the school that need enhancing and refining. The action points don’t always have to look at academic factors but can look at wider issues that may affect children’s ability to learn. When engaging in self-evaluation the school may look at strengths as well as their weaknesses. This will be allow for a more reliable analysis and give the school an opportunity to compare and contrast against their strengths and weaknesses. Panadero, Jonsson and Botella (2017) proposes that there is a sufficient correlation between improving your weakness’ when comparing to your strengths as it increases motivation and promotes positive outlooks on weakness’ rather than a negative stigma. It can also show a link between strengths and weakness which can help when engaging in self-evaluation and then creating targets. 
Once self-evaluation has taken place, the school will need to choose three of the more important action points that they would like to develop further for the SDP. 
Evidence will usually reinforce the decision making for the action points, for example quantitative data and qualitative data. There needs to be reasoning as to why these action points are valid and relevant to the school. This evidence may be taken from national statics of the school’s performance, or legal documents that have been published such as a recent Estyn report. According to BERA blog (2017), in order to produce an effective SDP, use and encourage the use of data effectively. 
Once all this information has been expressed into some form of document, the document will then be presented to the school governors. School governors represent a neutral yet concerned and valuable point of view. Government legislation requires the governing body to have a SDP that is without prejudice to the general principles and respective and responsibilities of the governing bodies and head teachers set out in the school government regulations 2001 (The Education (School Development Plans) (Wales) Regulations 2014). 
If the governors accept the action points for the school development plan, then the document can be presented to the higher authorities that need to accept the document. 
Once the document has been accepted then the school is able to begin carrying out the success criteria to achieve the action points in the school development plan document. The document is considered to be a working document. This suggests that if over the three years of working on the action points within the document do not seem to be effective then the success criteria may be amended to create a more efficient success criteria. 
If an action point is not quite achieved by the end of the three year period, then the action point can and should be carried over onto the next school development plan. 
Carrying out the success criteria in order to achieve the action points within the SDP there may be set dates and times when they are carried out by individuals involved or it may be an everyday role for individuals during their normal every day, depending on the success criteria.

Reflection and evaluation 
The development in which this assignment has focused on, as mentioned previously, is Wellbeing: supporting and facilitating the recovery of the school community with a focus on supporting the wellbeing of the pupils. The reasoning behind this action point is due to the impact of the pandemic and how it has affected the school community. Due to the pandemic the school has recognised that staff have been isolated and have had excessive workload and demands whilst learning to teach in a new way by using technology. The school also declared that parents and guardians have also been isolated because of the pandemic and have not been able to have the same face to face support from the school and have also had the added pressures of home schooling their children. The SDP also suggests that pupils have also suffered isolation and because of this, have not been able to access their school support system to its full effects. 
According to a study conducted in Finland, a new approach in the education setting suggests that the school is part of a three-tiered support system for a pupil during their childhood and time at school. When one part of that three-tiered support system collapse or fails, the emotional health and well-being of the child is affected (Sundqvist, Aman and Storm, 2018). 
If an individual’s mental health and well-being is negatively affected then ultimately, the child will not perform and achieve as well as they normally would academically. There has been research conducted by Weinberg,  Nobel and Hammond (2020) that has suggested that poor well-being can usually result in sleep deprivation. In education it has been apparent that a child who has not had enough sleep the night before coming to school is unable to concentrate to their full potential and therefore does not learn as much as a child who has received a full night of quality sleep (Li, Lepp and Barkley 2015).
In order to work on this action point the schools success criteria included a family engagement officer that will be appointed to develop relationships with parents and offer opportunities for them to be included in the reopening of face to face activities. This is a useful strategy to introduce as it requires an individual who has specialities to be a middle person between the school and the families. It allows parents and families to have that attention and connection to the school that they deserve whilst taking the extra pressure off teachers. Previous research accompanied by Garbacz, Herman, Thompson and Reinke (2017) has conveyed that introducing family engagement officers into an education setting has promoted positive behaviour, education and social outcomes for children and adolescents. 
To further expand on this action point, the success criteria evokes that all staff will be able to use PCP approaches to build relationships and support colleagues, learners, and parents. According to The foundation for people with learning disabilities (2022), person-centred planning (PCP) is an approach which provides a plan of all aspects of life with an individual at the centre of the creation of any plan. It is widely used across Wales and has been adopted into school reviews held for all students with a statement of special educational need (The foundation for people with learning disabilities 2022). These type of approaches will help in the supporting of the well-being, of pupils whilst also building a relationship between staff and pupils. Due to the effects mentioned previously in this report, on well-being, more pupils may benefit from approaches such as PCP. Although traditionally this approach is linked to ALN and vulnerable learners, this approach may be suited to a range of pupils due to the circumstances that have influenced poor well-being over the last few months. According to Maxwell (2012), PCP is a useful tool to use when promoting pupils to manage their own emotional health and well-being.

Conclusion 
The findings in this assignment suggest that a school development plan needs to be tailored to the needs of the pupils and the staff within the school which can and will sometimes involve the wider community. A book by Blandford (2012) further emphasises that SDP help manage professional development in schools and the community. According to Velez, Butler, Hahn and Latham (2021), a number of schools will be and are repairing the poor effects on education that was cause by the pandemic. An SDP is a great opportunity to focus on these issues that were caused and to try and improve what the pandemic has disrupted. From conducting this report, the impact on my professional development will allow me to have a better understanding of legal requirements that schools need to follow. I now understand that a school development plan allows for improvement and development of a school, it’s community, and its pupils at the centre of the impact. It is a collaborative approach and for an SDP to be successful, partnerships need to work closely to ensure that the action points are being met. According to BERA blog (2022), everyone involved in a school has a role and responsibility to certify and support this.
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