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Upon the successful completion of this module, the student should be able to: 

· Recognise, identify and select learning environments that support the development of creative learning and teaching.
· Critically reflect on strategies that impact on the distinctive role of the educator when developing creative and innovative pedagogies and environments.
· Critically reflect upon the educational potential of developing enterprise and creativity in the primary school.
· Demonstrate a critical awareness of the contribution of creativity and enterprise to educational practice.





















	
In this assignment, markers will be looking for:


· The writing to include critical analysis and evaluation of wide, deep and appropriate background reading.  Relevant synthesis of research and government documentation should be utilised to demonstrate knowledge and understanding of Creativity and Enterprise skills. 

· A clear understanding of the importance of Creativity and Enterprise skills in education and the wider world.

· Appropriate knowledge and use of the Entrecomp Framework.

· Critical evaluation of personal creativity and Enterprise dispositions, linked to the Entrecomp Framework. Including examples and evidence of current level. 

· Clear recommendations for future personal development with regards to identified areas. 

· Critical reflection of reading and experience. 

· Accurate referencing and academic writing skills

· Allocated word count. 







	
TASK DESCRIPTION




Assessment Title

Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Word Count - 2500 words

The essay should demonstrate critical self-evaluation. Also, analysis and evaluation of wide and appropriate background reading.  Relevant reference to research, current pedagogy where appropriate, government documentation and school-based experience should be synthesised in the response. 

So what might you include in your essay response? 

· An outline of ‘why we should be developing creativity and enterprise skills within education’ (Highlighting benefits/ NC links/ initiatives/ current thinking/ Donaldson etc.)
· The importance of creativity and enterprise skills for the teacher.
· Knowledge of the Entrecomp Framework, the benefits/ uses/ limitations. 
· Appropriate background research and knowledge for the competences identified. Supporting principles/ theories that underpin the discussion/ reflection and strategies proposed. 
· Range of evidence to support the identification of competences discussed. Who agrees with the competency identified? What are the specific benefits/ challenges/ research base/ models or methods of progression? (Educational writers, case studies, wide research) 
· Reference to key ‘Creativity’ and Enterprise skills researchers. 
· Reference to, and understanding of, the fifteen competences of the Entrecomp Framework, with a clear focussed discussion on a limited number most appropriate to the development of teacher creativity and enterprise skills. 
· A good understanding of not only the principles and theory but also the practical issues when implementing strategies to promote personal progression. 
· A clear understanding and ability to identify where current level and awareness of proposed progression and continuity of personal development. 
· Examples of proposed recommendations.
· Evidence of wide and deep background reading to support the reflection. Case studies, research, journals etc. 
· A high level of professionalism in dialogue. 
· Clear evidence of very good understanding of creativity and enterprise skills, no glaring errors. 
· Critical analysis and evaluation of current performance and clearly identified reasons for recommendations, supported with a variety of data. 













	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the common assessment criteria overleaf.

1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic and/or governmental; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using in-text citations in the main body of your work and a reference list that is alphabetical at the end of your work. Please use the Harvard referencing system. 

Your work must demonstrate the growing extent of your knowledge and understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage.

2. Intellectual Skills (Analysis)

Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.  There should be no new information presented within your conclusion.  Where relevant, alternative solutions and recommendations may be proposed.

3. Pedagogic and Professional Applications (Practical Application and Deployment)

You should be able to demonstrate how the subject-related concepts and ideas relate to pedagogic situations or a particular education context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, some of which may be innovative and creative.  This is likely to involve, for instance, the use of pedagogic examples and cases, the application of a model within relevant educational context.  You should show awareness of the limitations of concepts and theories when applied in particular educational contexts.  Your work must provide evidence of the attributes expected in professional practice.  This includes demonstrating your individual initiative and/or collaborative working.   Where relevant, you should show awareness of any ethical issues that relate to your discussion. 

4. Key Transferable Skills (Skills for Professional Practice)

You must communicate effectively in a suitable format, which includes written and oral presentation. Work should be coherent and well structured in presentation and organisation.

	
                 MARKING CRITERIA AND STUDENT FEEDBACK



This section details the assessment criteria. The extent to which these are demonstrated by you determines your mark. The marks available for each criterion are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
		1500764
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	Common Assessment Criteria Applied
	Marks available
	Marks 
awarded

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
Extent of research and/or own reading, selection of credible sources, application of appropriate referencing conventions. Extent of knowledge and understanding of concepts and underlying principles associated with the discipline.
	30
	

	






	2. Intellectual Skills (Analysis)
Analysis, evaluation and synthesis; logic, argument and judgement; analytical reflection; organisation  of ideas and evidence
	30
	

	






	3. Pedagogic and Professional Applications (Practical Application and Deployment)
Deployment of pedagogic methods, materials, tools and techniques; application of concepts; formulation of innovative and creative solutions to solve problems.  Attributes in professional practice: individual and collaborative working
	30
	

	






	4. Key Transferable Skills
Deployment of appropriate media; presentation and organisation.
	10
	

	









	Assignment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late
	40% Max
	

	
	Over 1 week late
	0%
	


	ASSESSMENT AND MARKING CRITERIA FOR ECAD5001/C ASSIGNMENT

	Level 5
	Assessment Criteria Descriptors for BA Primary Education with QTS 
This format emphasizes the holistic nature of judgements to be made by markers. Criteria weighting is adjusted for each module. 

	
	0-39 (F)
	40-49 (P)
	50-59 (P)
	60-69 (P)
	70-79 (P)
	80-100 (P)

	
	Poor / Weak F
	Satisfactory 3rd
	Good 2:2
	Very good 2:1
	Excellent 1st

	Assessment Criteria
	Poor, superficial, unsystematic, incomplete and/or inaccurate 
	Satisfactory understanding of main issues demonstrated
	Good understanding demonstrated with some analysis
	Very good understanding of basic principles and relevant evidence, with a coherent and logical argument
	Thoughtful answer informed by wider reading, showing clarity of thought and personal insight
	Outstanding answer, well written, highly structured and informed, showing striking personal insight and originality

	Module Learning Outcomes matched to:
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Subject Knowledge and Understanding

(Conceptual)


(Reading)
	Basic misunderstanding, misconceptions,  misinterpretations and/or superficial knowledge in places
	Outline knowledge of  few key issues with evidence of understanding and application
	Defined knowledge of some key issues and wider implications
	Wider knowledge of most key issues, concepts and arguments

	Clear understanding of the key issues under discussion with logical discussion
	Excellent knowledge of key issues, concepts and arguments clearly discussed


	
	Some inappropriate literature/material with limited reading range and lack of accuracy 
	Satisfactory range of reading drawn from the recommended list and other sources
	Good range of reading drawn from the recommended list and other sources
	Very good range of relevant literature from a variety of sources beyond recommended list
	Evidence of well-considered thinking from a wide reading base using a variety of sources
	Clear evidence of independent thinking informed by an excellent range of reading from a variety of sources

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Intellectual skills

(argument)





(presentation of findings/analysis)


(critical /reflective evaluation)

	Argument is weak, little attempt to present differing viewpoints. 
Generally too descriptive 
	The argument is beginning to be balanced with a growing  awareness of other viewpoints
	A balanced argument is presented while attempting to justify other viewpoints 
	A balanced argument is presented showing an understanding of different viewpoints and the reasoning behind them
	A thoughtful argument is presented with appropriate consideration of viewpoints
	A well- structured critical argument is presented with insightful consideration of viewpoints

	
	Findings presented within incomplete descriptive framework and few or inaccurate conclusions are drawn
	Findings are beginning to be presented in a developing framework with some analysis and reasonable conclusions
	Findings are presented in a framework with some analysis and interpretation of data to form reasonable conclusions
	Findings are presented in a framework with some analysis, interpretation and evaluation of data  to form reasonable conclusions
	Findings presented with some analysis and justified conclusions
	Findings presented in a critical and analytical framework. Thoughtful conclusions, firmly based upon the evidence presented

	
	Lack of evidence of evaluation and/or critical reflection
	Evaluation and/or reflection are present but lacks depth
	Good engagement with evaluation and reflection
	Very good evidence of beginning to evaluate and critically reflect
	Evidence of thoughtful critical engagement with evaluation and reflection
	Effective and more in-depth critical engagement with evaluation and reflection

	
	0-11
	12-14
	15-17
	18-20
	21-23
	24-30

	Pedagogic and Professional applications


(linking theory to practice)


(professional reflection)


(ethical conduct  where appropriate)

	Superficial or lack of understanding of pedagogic and professional context(s)
	Relates principles and concepts to underlying theoretical frameworks and approaches with respect to the pedagogic and professional context(s) 
	Identifies principles/  concepts underlying theoretical frameworks and begins to identify their strengths and weaknesses with respect to the pedagogic and professional context(s) 
	Evidence of the use of relevant research or developments to inform actions with respect to the pedagogic and professional context(s) 

	Clear evidence of integration of theory and practice with respect to the pedagogic and professional context(s) 

	Effective integration of theory and practice with respect to the pedagogic and professional context(s)


	
	Little or no evidence of reflection
	Reflection is evident  
	Evidence of good reflection 
	Beginning to critically reflect
	Critical reflection is evident
	Effective and in-depth logical and critical reflection is evident

	
	Little or no awareness of ethical issues 
	Awareness of ethical issues
	Awareness of ethical issues and able to discuss these in relation to personal beliefs and values 
	Ethical issues have been discussed showing an awareness of personal responsibility and professional codes of conduct
	Ethical issues have been clearly discussed in the context of  personal responsibility and professional codes of conduct
	Ethical issues have been effectively addressed especially in the context of personal responsibility and professional codes of conduct

	
	0-3
	4
	5
	6
	7
	8-10

	Key/Transferable Skills 






(Referencing techniques)

	Weak presentation of written work
	Satisfactory presentation of written work 
	Good presentation of written work
	Very good presentation of written work 
	Effective presentation of written work
	Outstanding presentation of written work

	
	A number of basic errors in spelling, punctuation or grammar
	Some errors in spelling, punctuation or grammar
	Few errors in spelling, punctuation or grammar
	Very few errors in written language
	Minor errors in written language 
	No errors in written language

	
	Weak structure with unclear writing style in parts
	Satisfactory structure with a mostly coherent writing style
	Good structure with a coherent writing style 

	Very good structure which supports the reader 
	Effective structure which supports the reader 
	Highly coherent and mature writing style which fully engages the reader

	
	Little or no use of protocols and conventions of Harvard referencing
	Satisfactory use of Harvard referencing protocols and conventions
	Good use of Harvard referencing protocols and conventions
	Harvard system mainly used accurately, with some secondary sources
	Harvard system used accurately including secondary sources
	Harvard system used accurately, consistently and effectively with all sources 






















	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
	Level of Achievement

	
	
REFER
	
3rd
	
2:2
	
2:1
	
1st
	
1st

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT
	EXCEPTIONAL

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	2. Intellectual Skills (Analysis)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	x
	
	
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	
	x
	
	

	4. Key Transferable Skills
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-79%
	80-100%

	
	
	
	
	x
	
	
	


	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	Understanding of creativity and enterprise
Using the ENF to critically evaluate skills, identifying strengths, weaknesses and how to improve
Linking theory



	Time management and organization- Although this assignment was done on time, I need to be aware and give myself plenty of time in case of any problems, such as technical ones. Due to this I was unable to complete this assignment to the best of my ability.  I had planned to attach appendices to support the assignment however was unable to.
Concise but critical writing, identifying what I do and don’t need to write with such a small word count.



	Student’s Name
	Emily Gully
	Date
	15/12/17

	Student’s Signature
	ejgully
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Critically evaluate your creativity and enterprise dispositions in terms of the Entrecomp frame work and how you might develop these to the next level and demonstrate progression. 

Dispositions are ones inherent qualities of mind and character. Creativity and enterprise are dispositions which in today’s current society and education system; are essential for teachers. 
Creativity is an ambiguous concept that can be defined and interpreted in various ways, not just in education but in a wider context. The NACCCE (1990:30) define creativity as an ‘imaginative activity fashioned so as to produce outcomes that are both original and of value.’  Desailly (2015), Robinson (2006) and Thorne (2007) express similar views; that creative ideas formed should be of original thought, with high value and worth promoting. 
Enterprise can be described as the application of creative ideas and innovations to practical situations, using problem solving and communication. This idea can be applied within schools using Barnes (2015) cross-curricular approach to teaching and learning. 

An enterprise education fosters and nurtures the creativity within our children, equipping them with the ability to generate ideas and the skills to make them happen, (Cox 2017). Welsh Government (2017) support the development of creativity, expressing views that children should be ‘enterprising, creative contributors, ready to play a full part in life and work.’ This also links to Donaldson’s (2015) purposes for the curriculum stating the need for creative, ambitious learners. Practitioners must provide opportunities to develop skills such as; informed decision making, problem solving, creative thinking, innovation and to develop the ‘habits of mind.’ A set of dispositions and attributes that are the skills and strategies an individual will use when they are confronted with a problem to which the solution is not immediately known. These are dispositions held by the effective and creative thinker, expert problem solver and thoughtful decision maker, which guide the decisions in everyday life (Costa 2008) linking to Donaldson’s’ (2015) aim to equip children with the skills, attitudes and knowledge in order to prepare them for problems they may face in the future. 

Creativity and enterprise bring many benefits to education. A teacher, who establishes a creative and enterprising environment, will engage and motivate children. According to Grigg (2015) creative teachers are often enthusiastic, curious and have a desire to continue learning themselves. Having these characteristics allows them to make connections and encourage children to be creative also. The table below, (see figure 1) shows some of the benefits and drawbacks of creativity and enterprise. Drawbacks are identified but this does not mean they should be ignored. Looking at the drawbacks closely can help overcome them, in order to reap the benefits of creativity and enterprise.

	Benefits
	Drawbacks

	Caters to different teaching/learning styles and needs
	Mess

	Raises self-esteem
	Can be threatening

	Enhances motivation
	Time management

	Memorable and interactive 
	Unconventional/ unknown- not following the crowd.










Figure 1- Desailly (2015)



[image: ]Creativity is often seen as a trait that not all individuals encompass. Jones’ (1972) research found a deeper understanding of creativity, suggesting however that everyone has the capacity to be creative. Further research compliments this finding; in effort to foster a creative culture, Land (1993) developed a tool in order to measure creative thinking. He then used this to measure creativity from five year olds to adults, the results showed that as age increased; creativity scores decreased significantly (see figure 2). Land concluded that ‘non-creative behavior is learned’ (Land and Jarman 1993). Suggesting that schools suppress creativity as somewhere along the line it is being lost, Robinson (2006) agrees and believes that through the current education system children are being taught out of creativity as they see the established subject areas of having only a right or wrong answer. Alongside Sommer and Sommer (Cox 2017) I have made observations during professional teaching experience (PTE) as to how teachers and schools can inhibit creativity;Figure 2- (Land and Jarman 1993)

· The intense, specific curriculum which tests are based can be boring, mainly intellectually based, therefore teachers are not inspired and it limits time for alternative problem-solving methods. 
· Standardised teaching methods leave no scope for alternative solutions, but also ‘old school’ teachers who may have a more didactic (pedagogical/ teacher led) approach to teaching may be reluctant to making change.
· Tests do not reward for creative ideas and approaches.
· Structured literacy and numeracy lessons can outweigh time for creativity and enterprise learning.
· Children’s creativity and ideas can be dismissed by teachers.

[image: Image result for entrecomp framework]The Entrepreneurship Competence Framework (ECF) describes entrepreneurship as a transverse competence that can be applied by anyone across any field. Its aim is to build a strong link between the worlds of education and work by contributing to a deeper understanding and promotion of entrepreneurship competence. The idea of this work started when the European Parliament and the Council (2006) recommended key competencies needed for life-long learning, identifying ‘sense of initiative and entrepreneurship’ as one. The framework encompasses three competence areas, broken up in to fifteen competences (see figure 3), an 8-level progression model and 442 learning outcomes. This framework can be used in the field of education to assist teachers to identify strengths and weaknesses; the level they are at with a particular skill and where they need to go, in an aim to improve their quality of teaching. Teachers understanding of the framework will also enhance children’s creativity within the classroom as they will know what they need to implement in order to give children opportunities to develop and practice the appropriate skills. Estyn (2016) recognized that the primary schools showing excellent practice were those who provided children with broad, varied and creative curriculum.Figure 3- ECF Bacigalupo, M., Kampylis, P., Punie, Y., Van den Brande, G. (2016).



In response to the essay title I have studied and used the ENF in order to critically evaluate my creativity and enterprise dispositions from previous PTE. I will look critically in to each area in order to identify the level of competency with the particular skill and identifying next steps for improvement using the levels of proficiency for each competence and progression model. It is important that practitioners are aware and reflective of their own performance with the creativity and enterprise skills and pedagogies as they have an effect on that of their learners. 

Creativity, under the ‘ideas and opportunities’ competence; has been recognised as an area of strength by myself and class teachers during PTE in year two. With creativity, it is important to know the difference between ‘teaching creatively’ and ‘teaching for creativity’. The former relates to my own creativity; new ideas, having an innovative and inspiring approach to teaching. The latter being the environment provided to enhance and stimulate the creativity of the children (Jeffery and Craft 2004). The relationship between these is important as without being aware of and competent with creativity yourself, how can you provide an environment in order to enhance and teach children to be creative. 
I have identified myself at an ‘intermediate’ level 4, for this skill as I am curious and driven to find new creative and develop ideas in order to deliver motivating and engaging lessons but also to enhanced school life as a whole. On PTE I developed my own reward system after identifying a particular need for the class, I created enhanced provisions - including making a house in the role play area and I helped design and put up the class teachers displays but also created my own on a topic that I had been working on with the children. I am able to explore different problems encountered within school and find many solutions using my creative skills. On the whole I would say that I am able to offer new and exciting ideas and lessons to children’s learning most of the time. However it is challenging to try and think of these ideas continually under such pressure, high work load and with a curriculum that is ridged; I find it hard to link my ideas to skills of the curriculum. Also with resources e.g. cornerstones, textbooks and websites available e.g. twinkle, it is easier and quicker to use these than it is to plan and create your own- limiting teachers creativity. The majority of the time on PTE I planned my own lessons and created my own resources to allow me to specifically tailor them to the children in my class. In observations, the quality and creativity of my resources were complimented as well as the hooks and stimuli used in order to engage learners. Grigg (2015) shares a view that passion is the driving force for creativity and the production of new ideas, as he believes individuals are most creative in an area they are most passionate about. From experience I do find it easier to create my ideas when it is focused on an area that I enjoy, such as Maths, compared to English where I find it much more difficult to be creative. Also with core subjects I find it difficult to be creative due to the structure and vast amount of curriculum that has to be covered for national tests. The humanities and creative arts curriculum give more room for creativity, usually following a theme based approach. Although I recognise my strengths with this skill, I am aware that there is always room for improvement. To progress my creativity I would look to extend it outside of the classroom in order to benefit the school and community by using my problem solving and creative ideas in order to approach and define issues, advising on valuable solutions, communicating with stakeholders in order to develop and manage ideas. I would also share the ‘modes of thinking’ processes Guilford proposes (Cox 2017), with stakeholders in aid to develop their creativity and generation of ideas. Divergent thinking to generate many ideas should be encouraged, then convergent thinking to filter out the best ideas.

Working with others, under the ‘into action’ competence has also been identified of strength by university tutor observations. Good working relationships with class teachers and teacher assistants, using them appropriately within the classroom when I teach have been recognised. For each lesson I provide them with a sheet of who they will be working with, learning objectives, an assessment for leaning section and a column for any additional comments. With a large class it is impossible for me to work with every child, every day therefore it is important that I provide these sheets in order for me to assess and monitor progress and achievement of all the children. This links to the ‘mobilising others’ competency, however by providing these sheets we are working as a team in order to deliver lessons. When not teaching I offer all help and support in to the teacher; working with groups, making resources, photocopying, creating displays, playtime duty. During PTE I had to communicate and work with different stakeholders; which I believe I did effectively and well. I was also fortunate to be involved in parents evening, where the class teachers felt comfortable to allow me to contribute in discussion about the children. Whilst letting the children out at the end of the day parents would come and ask questions suggesting that they felt trust in me. In terms of the ENF, I identify as being at an ‘advanced’ level 5 as I am starting to show independence and thoughtfulness when it comes to working together, listening, emotional intelligence, networks and understanding different backgrounds. During PTE I have witnessed a range of backgrounds and been able to understand, empathise, source opportunities and compromise where needed. I am able to work as part of a team, listening and valuing others ideas whilst sharing my own; this was evident when I worked as a team to stage and help with the Christmas play. To improve this competency I need to become more proactive. Although relationships with parents are made I believe that I need to inform parents on the first day of PTE by sending out a letter, introducing myself and explaining who I am and why I will be working with their children. From the start this should create a working relationship. Within my teaching I would also like to include pupil voice more, actively listening to the children in order to gain their opinion and needs which I can the incorporate into my teaching appropriately. This links to heutagogy where the learners are at the centre of the learning process where they contribute and create through a multidirectional process between the teacher and the learners; this enables creativity which will lead to innovation (Cox 2017). Welsh Government (2011) identifies that parental engagement and relationships has a large and positive impact on children’s learning. Creating good home- school is a feature of good practice and creates many benefits for all stakeholders. They also support collaborative working between schools and partnerships in order to achieve consistency and coherence in the curriculum. Malaguzzi and Reggio Emilia educators also see the importance of giving attention to involving all members if the community in learning and the process of education (Pound, 2014).

I have identified planning and management under the ‘into action’ competence as an area for improvement. I identify my skill at the ‘foundation’ level 2 as I am able to reflect upon my teaching, to create goals and action plans with some support. Every day on PTE I complete an ARC reflection form in order to recognise what went well and what I can improve. At the end of each week, a review is completed by the teacher and I, in order to set targets along with an action plan. However during my time on PTE I find it hard to monitor my progression with these goals due to the busy nature of teaching. In order to improve this I need to ensure that the targets and goals I create are specific and achievable. I need to create these more independently and prioritise them in an order of importance. I should set short, medium and long term goals for my teaching and ensure that I give time aside for monitoring and assessing their progress to guide my self-improvement. The more detailed and specific the goal is, the better the brain is able to analyse a variety of steps in order to achieve it, having these more specific and prioritised goals should motivate me. Setting and achieving milestones will also drive me to continually improve and set goals for the future. With this more efficient approach to goal setting and ensure that they’re monitored will enhance my self-improvement as it should be a quicker process. Donaldson (2015) supports the need for ambitious goal setting as he believes that we should have responsibility for our own learning, making it more relevant and achievable, motivating the learners giving them a ‘can do’ attitude. The department of education believe that self-evaluation for improvement is at the core of every good school and practitioner. When it is effective, the actions from this deliver improvements for the individual but also of their learners.


The ECF allowed me to reflect on my practice; identify where I am with particular skills, where I need to go and how. The three competencies critically evaluated are all important and essential qualities for teachers in today’s education. Donaldson (2015) supports the ideas of the ECF and the need for these skills to be developed as he states that the purpose of the curriculum needs ‘approaches which are more directly relevant to emerging personal, social and economic needs.…help them to meet the needs of today and the challenges of tomorrow.’ Education systems are seen to be keeping up with the transformation of society rather than leading it. As teachers it is important to recognise that the curriculum for future generations will be different and have to be modified, to ensure the development of creative and enterprising learners in order to prepare them for the future changes in society. Furlong, United Nations, OECD and the European commission all agree that as teachers we need to promote creative, critical thinking and enterprise therefore good entrepreneurial teachers are the key. Linking back to Jeffery and Craft (2004), the relationship between that the teachers own personal creativity and enterprise with developing that of children. Furlong (Hofman, Goodwin and Kahl 2015) extends this by stating that it is the future teachers that need to respond to the changing nature of society in order to prepare and equip children with the appropriate skills and knowledge. He suggests teachers should have responsibility for innovation, evaluating and sharing good practice across the world in order to relish and lead change within the education system. 
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“What we have concluded,” wrote Land, “is that non-creative behavior is
learned.”

(Source: George Land and Beth Jarman, Breaking Point and Beyond. San
Francisco: HarperBusiness, 1993)
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