ECAD6009 PART 2

How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base. (2500 words)
This assignment is a report that reflects a certain facet of school X's school development plan. It will discuss the focused target's actions, effects, and supporting data whilst critically reviewing the aspect. School X is large primary school in Bridgend County Borough with a two-form entry with 582 pupils on roll. The school identifies that 11% of pupils have additional learning needs, which is lower than the national average of 21% and only 6% of children are eligible for free school meals (ESTYN, 2018).
Welsh Government (2014) state that school development plans (SDPs) serve as guiding documents that outline a school's objectives, strategies, and actions for improvement. It sets out the actions a school will take to improve learner outcomes. The school’s priorities will include how the school is addressing the national priorities of raising the standards of education in relation to literacy, numeracy and reducing the impact of poverty on educational attainment.
The writer has chosen to delve into the target of improving the quality of provision and pupil’s basic skills in Language, Literacy and Communication Area of Learning and Experience (AoLE), focusing on the aim to improve the standards of Welsh language throughout the school.
School development plans are designed to enhance educational outcomes, promote school improvement, and engage stakeholders in the educational process (Leithwood & Jantzi, 2008). Research suggests that clear goals, aligned with school priorities and supported by stakeholders, are critical for effective school development plan implementation (Earley, 2007). According to Jones (2014), the Welsh language is an integral part of Welsh identity and cultural heritage. The Welsh Government (2024) emphasises that Welsh is recognised as an official language and schools should make effort to promote its use and proficiency are enshrined in educational policy and practice. The Welsh Government (2017) published a national mission to get to 1 million Welsh speakers by 2050. Recent educational policies in Wales, such as the Curriculum for Wales 2022, emphasize the importance of Welsh language learning and aim to promote bilingualism and multiculturalism (Welsh Government, 2022a). These policies provide a framework for schools to enhance Welsh language provision and support. School X recognised their weakness of using Welsh language throughout the school and chose to include it as target for improvement within their school development plan.
The development of school development plans typically involves a collaborative process that includes needs assessment, goal setting, action planning, and resource allocation (Glover and Levacic, 2020). Stakeholder engagement, including input from teachers, administrators, parents, and community members, is essential for ensuring the relevance and ownership of the plan; several schools are using the school’s stakeholder questionnaires, tracking systems, and self-evaluation documentation (Estyn, 2017). This is similar to guidance from Welsh Government (2014), suggesting that a school development plan will be informed by the regular self-evaluation a school undertakes of its own performance and contextual data and will contain the school’s improvement priorities together with short- and longer-term targets. Robust self-evaluation by schools is fundamental; to determine schools’ improvement priorities and support, effective self-evaluation will be complemented by professional dialogue between schools, local authorities, diocesan authorities where relevant, and regional consortia (Welsh Government, 2022).
According to Pont et al (2008) monitoring progress and evaluating the effectiveness of school development plans are essential for ensuring accountability and informing future planning efforts (OECD, 2008). The goal is to identify strengths and weaknesses across the major academic areas, identify specific demographic groups that need academic improvement, utilizing data analysis, performance metrics, and feedback mechanisms can help schools identify areas of strength and areas needing improvement (North Central Regional Educational Laboratory, 2013).
Effective implementation of the plans requires strategic leadership, professional development initiatives, curriculum enhancements, and organizational restructuring (Agirdag and Muijs, 2023). Research of Fullan’s (2008) ‘six secrets of change’ suggests that schools that invest in capacity-building activities and provide ongoing support to teachers are more likely to successfully implement their school development plan. The role of school leaders in driving the development and implementation of the development plan cannot be overstated (Stevenson et al, 2016). Effective leadership, characterized by vision, collaboration, and distributed decision-making, is crucial for fostering a culture of continuous improvement (Day, Sammons and Gorgen, 2020).
Contextual factors, such as school culture, socioeconomic demographics, policy environments, and external pressures, significantly influence the development and success of school development plans (Kalman, 2020). Understanding these factors is essential for tailoring the plans to the unique needs and circumstances of each school community. Each school development plan is bespoke as it is developed based on evidence of where the school is at, and what it can realistically achieve to best support its students. It is also a living document that's reviewed and updated in an ongoing cycle (Underdown, 2021).
Research on the outcomes and impact of school development plans suggests that they can lead to improvements in student achievement, teacher satisfaction, school climate, and community engagement (Hallinger and Heck, 2010). Gudith (2023) wrote that school development plan is a roadmap that helps schools stay responsive to the ever-changing needs of their communities; by having a plan in place, schools can optimize their resources and make decisions that align with the needs of their community. However, the extent of these outcomes varies depending on factors such as implementation fidelity, leadership effectiveness, and resource availability. It is essential that governors and the principal, the leadership team and all staff demonstrate commitment, engagement, and involvement in the development planning process (Department of Education, 2010).
School development plans play a crucial role in promoting school improvement and fostering a culture of continuous learning and development (Welsh Government, 2022). By synthesizing existing research and identifying key themes, the writer provides insights for practitioners, policymakers, and researchers seeking to enhance the effectiveness of SDPs in educational settings. Improving Welsh language standards in English medium schools in Wales requires a multifaceted approach that addresses challenges in language instruction, provides support for teachers, engages stakeholders, and aligns with educational policies. By implementing evidence-based strategies and leveraging community resources, schools can contribute to the preservation and promotion of the Welsh language, contributing to the national mission.
It is important to note that School X review their targets yearly to adapt the school development plan for the following year. School X tend to prioritise and work on a target for three years and then look at the need for improvement in other areas; this does not suggest that this target is no longer in need of improvement, but instead gives priority to another area within the school. 
Within the most recent development plan, School X aim to improve the standards of Welsh language throughout the school. This aim was prioritised after reviewing existing provision within the literacy, language and communication area of learning and staff identified specific aspects where scope for further improvement is most evident. The improvement needed includes broadening the range of provision to take better account of modern foreign languages.  The school recently achieved the Siarter Iaith Bronze Award and is now working to further embed practice and work towards the Silver Award (Maes Yr Haul Primary School, 2023). To achieve this aim, stakeholders such as school staff, communities, families and external agencies collaborated to create a set of actions. Engaging parents, local communities, and cultural organizations to get on board in promoting the Welsh language can create a supportive environment for language learning both inside and outside the school (Varshney et al., 2020).
School X allocate specific staff to be ‘responsible’ for the success of improving each aim- in this case it was the literacy, language, and communication team. This team includes leadership staff, class teachers and learning support workers to engage in planning steps on how to achieve each action for overall improvement of improving the standards of Welsh language throughout the school. These actions have deadlines/timescales and the allocated team regularly measures the impact by reviewing, evaluating and supporting other staff members to implement these steps. 
For example, one action that was set to improve the standards of Welsh language throughout the school was to’ review available support materials from Central South Consortium to support further improvement of standards of Welsh oracy and introduce where beneficial’. This action needed to be completed by the autumn and to ensure this happened, the literacy, language, and communication team provided additional resources to support teachers in practise. They did this by organising training with the Central South Consortium, giving the opportunity to observe lessons demonstrating Welsh language games that could be used within class; they reinforced resources from the Central South Consortium and created a folder with activities, plans and guidelines for teachers to use in class. The lead staff members also organised staff meetings to ensure that the new continua were shared across the whole school.
Another example is the second action of ‘promoting increased use of Welsh within classes and around the school building/grounds’. The timeframe for this action spanned the entire year, reflecting its ongoing nature essential for continuous improvement in Welsh language standards to be achieved successfully. As the lead staff members, the literacy, language, and communication team planned several steps to complete this action, including: a Welsh poem used on entrance of the class, Welsh signs posted around the halls and classes, Welsh display boards in classes, Welsh activities within guided reading sessions, the creation of Criw Cymraeg- a pupil voice group which holds weekly meetings and organises Welsh competitions and practises Welsh games at break times with children in progression step 1, and the need for teachers to emphasize the importance of using incidental Welsh eg good morning, please and thank you. This action focuses on enhancing the children’s ability to transfer Welsh language skills into other areas; if a learner has opportunities to practice using learned material in different situations, it is more likely that they will recognise when these skills and knowledge are relevant, making the child feel more comfortable when using the language (University of Strathclyde, 2024).
The third action to improve this aim is to look at specific actions towards achieving the Siarter Iaith Silver Award. This action was scheduled to take place throughout the year, as it required continuous effort for the successful improvement of Welsh language standards. The literacy, language, and communication team created an action plan for all class teachers to follow to work to achieve this next award, one of these actions involved working alongside the Central South Consortium to be recorded and used as an exemplar school for the use of teaching and learning Welsh language. The team also produced a new marking scheme for Welsh books and activities which involved a ‘going forward’ comment so that children were aware of how to improve and could refer to the comments when completing self-assessments. The final action was to enforce the need of evidence of Welsh language activities including ‘pump a dydd’ and ‘helper heddiw’ to SeaSaw so that oral progression is recorded and visible throughout the school year. This step was decided to enable children to be provided with building blocks and can use prior learning to keep building knowledge in their long-term memory (Neophitou, 2023).
During reflection, the writer detected certain implications of the school’s actions, for example the massive difference in staff’s Welsh language skills and confidence in teaching the Welsh language; the writer believes that for improvements to be obtained, this issue needs to be resolved. Case studies show that children as young as four can distinguish between verbal markers of certainty and uncertainty, meaning that children prefer to learn new information from someone who appears confident and certain in their knowledge (Smith, 2020). Therefore, if teachers lack confidence, children lack engagement which effects their educational development. However, it has been proven that providing teachers with training and support in Welsh language instruction can increase their confidence and effectiveness in teaching the language (Robinson et al., 2018).
A second issue which flagged up during observation was the common opinion that Welsh should not be a priority among staff. This is a problem because research shows that a teacher must be motivated in an area to bring quality and development in the educational aspect. Their demotivation directly affects the productivity decrease at working with students causing a decrease even in the academically development (Kotherja, 2013). One way to enhance children’s development could be to ensure that even in sessions where Welsh language isn’t the focus, incorporating Welsh language instruction across the curriculum can provide students with regular opportunities for language use and practice (Mercer, Mannion and Hall, 2018). This links to the Welsh curriculum’s cross-curricular responsibilities; literacy, numeracy and digital competence are mandatory cross-curricular skills within Curriculum for Wales, and it is the responsibility of all practitioners, across all curriculum areas, to develop and ensure progression in these skills (Welsh Government, 2022c). In summary, educators in Wales who do not support the importance of the Welsh language lack professionalism.
Despite their mission, the Welsh Government (2021) are aware that English medium schools face unique challenges in fostering Welsh language proficiency, including limited exposure to the language outside the classroom and varying levels of student motivation. The writer would suggest implementing immersive language programs, such as Welsh language days or immersion weeks, can create intensive learning experiences that promote language acquisition (McKendry, 2006). It is known that children perform better academically when they are more emotionally engaged in the learning process (Woods, 2022), and so incorporating Welsh language into an exciting experience will enhance long-term memory and academic improvement.
In conclusion, reflecting on the target of improving the quality of provision and pupil’s basic skills in Language, Literacy and Communication Area of Learning and Experience (AoLE), and focusing on the aim to improve the standards of Welsh language throughout the school in the school development plan highlights both progress made and areas for further growth. Through strategic initiatives and ongoing evaluation, the writer aims to continue fostering a supportive and dynamic learning environment that meets the evolving needs of our students and community. With continued dedication and collaboration, we are poised to achieve our overarching goals and drive positive change within our school community.
The writer has gained a strong understanding of school development plans and further understanding the Curriculum for Wales and implement the 4 purposes into my planning at a better standard. Steinberg (2019) states that taking responsibility for self means to accept responsibility to shaping the world's future. The writer aims to hold onto this message and ensure it is embedded into future practise.
This assignment has given the writer the opportunity to further develop the following professional teaching and learning strands: Leadership- Taking responsibility for self, Leadership- Exercising corporate responsibility and Leadership- Supporting formal leadership roles. This professional development is crucial as a student teacher as it guides the writer to become a confident and successful educator. These strands stimulate an appetite for professional learning that is valued, has impact upon pedagogy and supports professional growth across a learning community within and beyond the school (Welsh Government, 2019).
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