	
	Targets

	Target 1
	To engage with a wider range of literature, so that it can be drawn upon regularly to support points made in the writing.

	Target 2
	Plan work more thoroughly to avoid repetition. 



Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement.

Prior to embarking on my final Professional Teaching Experience (PTE 3), I was aware of the need to enhance my own pedagogical progress. Through the acquisition of skills, knowledge and experiences, I can develop to become the best teacher I can be. The Professional Learning Passport (PLP) offers a platform that enables me to capture and reflect on my experiences, to influence my learning, development and future practice. 
	‘Teachers ongoing reflection, evaluation and analysis of their own practices are necessary elements of their professional development as these support them to construct new teaching theories and improve performance’ (EduLearn2Change, 2018).
	
Ultimately, my ability to critically reflect on my pedagogical progress highlights gaps in my subject knowledge and facilitates strategies to bridge the gap between where I am now and where I need to be in future practice, by strengthening my knowledge in specific aspects of the curriculum. Not only does this empower and motivate me by instilling confidence in my practice, it will also enable me to influence the quality of teaching by increasing my ability to impart my knowledge with pupils, which in turn will benefit these learners. 

Subject Knowledge Development (SKD) has a significant role to play as high quality teaching relies on teacher understanding of the subject being taught, developing factual knowledge expertise across each individual subject and knowledge of the structure and sequences of concepts which enable effective transfer of knowledge to pupils. 

Throughout each Professional Teaching Experience, I have become more aware of the need to enhance my own subject knowledge and develop it to a standard that will substantially benefit pupil achievement and understanding. Through research and subject knowledge development, my expertise gap will be narrowed and my confidence to effectively deliver will increase.
	Prior to PTE 3, I was aware of the need to enhance my knowledge base across disciplines within the Humanities area of learning. Therefore, I focused time on developing my knowledge across this area, to develop a more rounded understanding of the topics I was being asked to deliver at school whilst on PTE. In addition, I was also informed that pupils were going to be learning new Mathematics topics, which would require me to restore my prior knowledge of these areas. Topics of particular importance were both short and long division, symmetry and conversions between fractions, decimals and percentages. 

Throughout PTE 3, I made a conscious effort to improve my Numeracy skills, to enhance my confidence in overall subject area delivery, which in turn strengthened my ability to support pupils and respond positively to their questions. During one particular week, the pupils were studying long and short division. From my perspective, it was extremely important to undertake some recap of these topics to enable effective pupil understanding of the topic. Establishing and understanding different methods to complete division was also a key aspect of my subject knowledge development. This provided me with the tools to ensure proficiency across the subject area and the varying techniques to model examples in class to provide pupils with a better all-round understanding of the topic.
Of the various techniques available to solve a division calculation, I found that the most effective approach to support pupil understanding and aid my own teacher delivery was the bus stop method. When pupils are no longer able to complete division in their head this approach is a formal method of division that supports pupils with division of larger numbers. This technique was clear and concise, which made it extremely beneficial for pupils as it provided them with a means of effectively calculating the answers to set questions whilst also allowing them to understand how the solution was arrived at, in a step by step manner.
Taking into account the varying ability levels within the class, I completed a couple of examples for each ability level using the same method of delivery (See Appendix 2). This not only provided effective pupil understanding but also increased my own confidence to support all learners. The only exception was the EAL pupil who only participated in simple addition and subtraction Numeracy sessions. 

A further area that I identified as requiring improvement in my subject knowledge was Religious Education. The class topic for the term was ‘Special Places’, which required some prior thought to determine the most appropriate lesson to effectively demonstrate what a special place is and its importance from a religious viewpoint. I undertook my own research and furthered my understanding of 'Places of Worship', which subsequently enabled me to deliver the lesson in an informed manner and allowed me to provide the necessary support to pupils with their work. 
By restoring my understanding of this topic, delivery of the introduction was made much easier, marking and feedback more efficient and enabled me to provide pupils with relevant examples of work which they could use as a model for their own work. The activity I set required pupils to create two floor layout plans of places of worship, using my online introduction and my Synagogue floor layout plan example to support (See Appendix 1). They were expected to draw a plan for a Mosque and a Church. Each plan needed to possess the relevant features for each place of worship and detailed descriptions of the features to understand notable differences between each place of worship. 
Whilst creating my example for the pupils, familiarising myself with the features and their descriptions proved beneficial for me as it improved my own subject knowledge of different religious places of worship and increased my confidence to support pupils in this area. It also increased my expectations of the work that pupils would be submitting. It was important that pupils were able to demonstrate an awareness of different religions, their places of worship and the differences between each place of worship. 
In the lead up to PTE 3, I liaised closely with my school mentor and was informed that the main topic for the class would be 'Roses and Royals'. Therefore, it became a key priority of mine to research The Tudors and restore some prior knowledge on this particular History topic as I was aware that elements of the class' work would be based on this area of the schools scheme of work. As this was the focus topic for much of the children’s work, I had to spend substantial time perfecting my understanding of basic Tudor facts and events (See Appendix 3). The significant areas I needed to revise were the facts on each Tudor Monarch and the key dates of each monarch’s reign throughout this period of History. This basic knowledge of the topic would allow me to set and support pupils with tasks involving placing events in chronological order and completing fact files or databases based on each of the monarchs. I also researched Tudor life and spent time reading up on what it was like to live in Tudor times, how each Monarch changed the ways in which people lived in the United Kingdom and the family of each Tudor Monarch. 
Whilst the main subject focus was History, I was also able to incorporate elements of both Geography and Literacy into pupils’ work. From a Geography perspective this involved pupils mapping the journey of Henry VII across Wales, creating an in-depth database on the wives of Henry VIII whilst the Literacy aspect was captured as pupils were required to write a newspaper report on the Battle of Bosworth. From an overall perspective, my subject knowledge development and increased knowledge in this area of Humanities, enabled me to plan these sessions effectively and develop ideas that would engage the pupils in this Historical piece of work. 
During my time on PTE 3, specifically within the Mathematics and Numeracy area of the curriculum, I planned for a sequence of lessons that enables pupils to progress their skills across different types of symmetry. This involved the class completing lesson one with symmetry across one line, lesson two would see the pupils progress onto symmetry in two lines and the final lesson was rotational symmetry.

This development from one line symmetry in lesson one to rotational in the final session demonstrates my ability to plan for progression in learning and highlights the opportunities provided to pupils around the enhancement of their skills in symmetry of 2D shapes. Even though some pupils will have prior knowledge of what symmetry is and how to reflect shapes across a line of symmetry, by beginning with one line symmetry it provides a basis of knowledge for all pupils on the topic of symmetry. The examples of pupil work (See Appendix 5) show how pupils worked on the different types of symmetry. Throughout the sequence of lessons, I reminded pupils of the importance to engage and encourage them to reflect on earlier lessons throughout the week to support their understanding of the topic and enhance their progress.
The intended outcome of this session was to see a clear and demonstrable improvement in work across the series of lessons with pupils using their prior knowledge to work throughout the sequence of lessons involving the different forms of symmetry. 

Reflecting on this experience it is important that I continue to identify opportunities for pupils to progress in learning, when it comes to planning my sessions. In particular, within a sequence of lessons, it is pivotal to ensure that pupils have the opportunity to use what they have been taught in previous sessions to enable a full understanding and clear development across the topic being studied.
I will seek to use the experience of teaching 2D shape and symmetry across a series of lessons to inform future practice and to encourage reflection throughout  lessons using prior learning experiences to support learning. Practice change will also be important within areas which need refinemen and to cater for individual pupil needs. On reflection, the ability of pupils and the differing rates at which they learn, understand and complete tasks, may slow down progression in learning. This must always be a particular consideration when planning any lesson with the idea of progression at the forefront of intended outcomes. 
	Continuous planning for progression is pivotal in school as each child will be learning at a different rate. For example, many pupils ‘could have precursor skills and may be making progress, therefore, teachers can see an area of understanding that can be built upon’ (ETS, No Date).

In addition, the pupils took part in a series of three lessons centred on letter writing and the skills and etiquette involved in writing an effective informal letter. This sequence of lessons involved planning, writing and assessing a letter to their 'future lockdown self' (See Appendix 4). I led the sessions and encouraged pupils to be imaginative in their approach, using their knowledge of lockdown experiences and recalling what they participated in during lockdown to form the basis of their letter. 

I considered it important to split the series of lessons into three parts, which allowed pupils to plan effectively and discuss the features of a letter. They could also understand the key format requirements of the letter, complete a detailed and accurate compilation of their letter using the plan to support and finally, critically reflect upon their letter and identify targets for future improvement.  

Over time, there is a progression in pupil work through all areas of learning and experience aswell as each topic within any given subject. However, progression can also be seen within an individual sequence of lessons on a topic. In this instance, the letter writing session involved pupils developing their skills in letter writing over three lessons. 

The first of these sessions involved careful letter format planning. Pupils used a fishbone skeleton to ensure the letter contained all relevant information such as sender and receiver address and greetings/salutations.
 	In lesson two, it was important for the children to use their plan as a basis for developing the detail of their letter. This included a strong introduction outlining the letter subject, a main body providing in depth information and a good sense of the writers' feelings and emotions. This was followed by a concluding paragraph summing up their ideas and future hopes following lockdown. I supported pupils through this progression in learning over the sequence of lessons by taking them back to the first lesson and re-visiting the key principles of letter formatting. This prepared them for the main activity of writing their letter in full. To begin lesson two, the class with my support, wrote out the addresses and greetings, to gain a better understanding of the letter layout. At this point, by reflecting on lesson one, the pupils were equipped with the relevant skills to format their letter effectively, which made the actual writing of the main body of the letter far easier. From a personal professional development perspective, this proved to be an effective example of planning for progression as the pupils improved the quality of their work throughout the course of lessons by following the steps and learning objectives I set out for them at the beginning of each lesson. 
The final lesson of the sequence was a reflection for pupils following the compilation of the full letter. Pupils were reminded of the previous lessons as part of their reflection and were encouraged to focus on the development of their own letter writing skills to aid future improvement. I prepared a marking ladder for pupils to use  which enabled them to identify whether all the necessary features had been included within their letter. To conclude, pupils allocated themselves an overall target for future literacy tasks which they would look to work towards. 

Pupils clearly progressed in the Language, Literacy and Communication AoLE when letter writing, as they planned, wrote and assessed their own work, continuously reflecting upon completed work throughout the series of lessons to enhance their progression. This method of progression will be used more prominently in future practice to encourage pupils to reflect on previous work to support their progression in any AoLE. As a personal learning point, I will seek to change delivery of future lessons to encourage more self-assessment of work by pupils and involve peer assessment in the process. This will allow pupils to progress by following positive and constructive set targets.

To sum up, the structure of a lesson, or series of lessons is significant in the development of the learning for pupils. My planning for progression in the Numeracy and Literacy tasks was supported by this idea that ‘learning is supported by knowing the purpose of each session, making links to previous learning and reflecting on what has been learned’ (Department for Education, 2004).

I recognise the importance that planning for progression across all aspects of learning has in relation to pupil development. I will aim to consistently incorporate this pivotal aspect into my future teaching practice when planning sessions across all areas of learning and experience (AoLE).

Linking pupils’ completed work to the four purposes of Wales' new curriculum is becoming increasingly prominent for schools. Many areas of pupil work currently is carried out with some aspects of the four purposes incorporated within this learning. 
‘The four purposes will be at the heart of our new curriculum. They are the starting point for all decisions on the content and experiences developed as part of the curriculum. More than that, they are designed to influence how practitioners plan, teach and assess’ (Morriston Primary School, No Date).

Pupil work in the letter writing session linked in closely to the 'enterprising, creative contributors' strand of the four purposes as the letter formation required pupils' expression of ideas and emotions, as well as their confidence when identifying and grasping opportunities to apply their knowledge and skills in work. This literacy session was a perfect opportunity for this aspect of the four purposes to be applied, as the expectation around recounting information and applying past knowledge and ideas was essential to the compilation of a good letter. Also, pupils were expected to think creatively in their planning and writing, to make the letter interesting and informative for a reader. This strand was therefore vital in my assessment of their work and is part of the reason why I chose this particular lesson (See Appendix 4). 

With the introduction of the Curriculum for Wales 2022 , raising awareness of these four purposes within learning is vital in order for pupils to understand expectations of the new curriculum and to begin to implement aspects of each purpose within their current learning at school. 

In my planning I will continue to use areas of each purpose to reinforce and support the tasks I complete with the class. 
As I move forward in my teaching practice, it will be beneficial to change my method of lesson delivery to link closely with the four purposes. It will also ensure that I deliver lessons with an awareness of continual reassurance of pupils' understanding of the purposes and what they can do to demonstrate that they are working towards a particular purpose. One specific means of achieving this would be through the provision of effective examples of work involving information recount in relation to the enterprising, creative contributors purpose. This can be achieved by developing my own letter to my future lockdown self, displaying examples of what I did during lockdown as a formula for pupils. Encouraging pupils to be informative and descriptive of their emotions is also vital in addressing this purpose in their lesson. 

All schools want pupils to strive towards being hardworking and have a positive mindset that benefits them not only in their learning but also in their progression into adulthood. This links closely to elements of the four purposes as the school looks at pupils becoming 'ambitious, capable learners' and are prepared for their future years, showing good determination to make the most out of situations and make positive outcomes for themselves. I led online sessions during PTE in lockdown (See Appendix 6) based on Personal and Social Education (PSE). This was aimed at encouraging the idea of determination and perseverance and was an opportunity for me to promote this element of the four purposes. It also enabled me to persuade pupils that hard work, ambition and confidence in what they do in school and at home is going to lead to positive outcomes, despite the unprecedented times we currently live in. 

Incorporating the four purposes into all sessions is becoming much more prominent and vital in education, as the new curriculum edges closer to its full implementation. Therefore, making pupils fully aware of these in preparation is essential to not only their development but also my own teaching practice development. I will continue to focus on the use of these purposes during the online sessions, highlighting aspects with particular relevance to pupils' experiences and to encourage them to work in line with the aims and expectations of the four purposes. 

Despite the positive impact my teaching has had on pupils in the areas stated in part one of this assignment, there remain elements of my practice, which I aim to develop and improve upon in future teaching practice to ultimately support and enhance pupil progression. In part one of this assignment I evidenced my ability to plan for pupil progression over a series of lessons, however there are many more factors that contribute to pupil progression beyond my planning and support in sessions. 
	The area of my practice that I want to improve to further enhance pupil progression is the development of sustained resilience and effort in learners. Taking into consideration the differences in pupil ability and personal needs, to support progression in learning I will look to ‘challenge all learners and encourage them to identify the importance of sustained effort in meeting expectations that are high but achievable’ (Welsh Government, 2020). I see this as pivotal to my holistic approach when developing learners. 
	
To begin with, having resilience in learning shows a positive mental strength for individual learners. Demonstrating the courage and effort to progress in areas where they are not usually comfortable, is a prime example of good resilience in learning. However, not all pupils have the ability to motivate themselves when they find work challenging, therefore, my role as the teacher is to establish methods where I can build resilience in individuals within the classroom. 
	In doing so, I will look at methods that can allow pupils to progress in their work whilst also building resilience. One specific aspect would be the development of a sense of belonging within the school community, where each individual feels safe and confident to engage in school life and instils a belief that their involvement can have a positive effect on others. ‘Resilience has a positive impact on academic performance and is about perseverance through setbacks to reach personal goals’ (The Guardian, 2016). By instilling messages like this in pupils, it can benefit their perspective on hard work and effort to achieve their intended outcomes within all aspects of learning. 

Additionally, being resilient gives an individual the ability to tackle situations head on, the capability to bounce back from setbacks and equips them with the best opportunity of success. All individuals learn to grow through experiences. Resilience enables you to cope with life’s obstacles, which is a key aspect to aid progression in learning. 

Many people may ask, why is perseverance so important? However, people will have different viewpoints on perseverance and see it in many different ways. Despite potential contrasting opinions, in educational terms and from a teachers’ perspective, sustained effort and perseverance is needed by pupils to reach their ambitions and goals, as well as improving self-esteem and confidence. These outcomes can be met by hard work in areas where a pupil may lack the necessary confidence or by receiving ‘praise and support which is essential when encouraging pupils to learn from errors and encounter challenging pursuits to build confidence and resilience’ (Donaldson, G. 2015, p.64).

On top of this, one of the first and most important aspects of developing pupil resilience is to meet their individual needs. This can be said for learning as a whole, however, in developing the effort and determination to become resilient, meeting the basic needs of the child first is pivotal to their progression in learning. 
	Many pupils will be somewhat deprived in areas of the hierarchal pyramid in regards to their needs. The first base of the pyramid, which must be met before other elements, is the basic needs. Basic needs include ‘physiological and safety needs such as water, food and shelter. Unless these are met, pupils cannot attend to needs higher up on the hierarchy’ (Maslow, 1943) such as their psychological and self-fulfilment needs. 
	This model can be seen as a good indicator of a pupils resilience and effort in regards to progression in school work, as those attending to all elements of the hierarchal structure, could be deemed to be much more resilient and motivated as they progress in education through a series of stages. By having the different level of needs met, pupils can confidently move on and progress in school, showing a strong development of their effort and resilience. 
		The ideas suggested by Maslow in his hierarchy of needs are supported by TheHighlyEffectiveTeacher (2020) who state that building resilience is a lengthy process and requires a holistic approach where teachers promote academic, social and emotional purpose for pupils in their learning. 

In addition to this, the class teacher is a large part of the process involving resilience building in school. It is extremely important for teachers to understand the benefits of developing individual pupils’ effort and resilience in learning, so that relevant steps can be adopted to combat the pupils’ negative experiences and make these children work towards their goals both confidently and positively. 	
	There are numerous ways in which teachers can aid the strengthening of resilience in learners to support their progression in work. The first and most obvious method would be to create a safe, supportive learning environment that encourages individuals to try new things and emphasises the point that making mistakes or failing in something, can offer opportunities for growth in their learning. Building resilience is about maintaining a positive mindset. It is important to support pupils when setting goals, promote the pupils’ motivation to learn from their setbacks, through reflection help the individual maintain focus and create momentum in their learning process. 
	
Encouraging sustained resilience is vital to pupil progression, in all aspects of their learning. However, building this resilience is centred around the whole journey, not just the destination. ‘By only celebrating wins, we instil a belief that only success matters. In order to build a positive mindset it is important to celebrate progress at each stage of learning’ (ReachOut, 2021).

The ability to identify each individual pupils’ strengths and use these as part of the planning for each session is pivotal. By finding these strengths in learning, it allows the teacher to change lessons and activities to cater for individual pupil needs, which subsequently leads to a rise in pupil confidence and motivation to work through barriers they may encounter within their studies. 
	Alternatively, a method that could be best suited to a large majority of pupils, is for teachers to foster good relationships within the classroom, which in turn will encourage pupil engagement and overall self-worth in their learning., There are two different types of relationship which must be developed to encourage this resilience. One of these is the student to student relationship, which is critical in school due to the number of children in a classroom and the friendships that must be built for pupils to feel comfortable in their surroundings. It is important to understand that ‘humans need other humans to help shape beliefs and identity’ (Tocino-Smith, J. 2021) which promotes the idea behind developing strong relationships between pupils in school.
	The other important relationship is that of the student and teacher. This is an important part of building strong resilience within individuals in school, as the teacher can provide the opportunities for a pupil to gain confidence in themselves and flourish. A teacher can sometimes be a much more trustworthy source for pupils, hence the importance of the student-teacher relationship. ‘A positive relationship with one caring adult can change the trajectory for even the most at risk student’ (Anderson et al, 2004). 

One significant point to take into consideration when supporting pupils as they progress in learning, is that resilience is not a trait that pupils inherit at birth. Resilience is developed over time and depends on the environment that each individual child comes into contact with. Masten (2013, p.26) believes that there is evidence to show that experiences shape personality and this is encapsulated by the idea that ‘resilience is simultaneously a quality of the individual and the individual’s environment, although, there is great effort to take the focus from the child and place it on the environment’ (Ungar. 2005, p.26).

Implementing strategies to support sustained pupil resilience and effort to progress in an area of work can often be challenging for the teacher. Those pupils that face the most adversity are least likely to be equipped with the necessary resources to build resilience. 
Childhood can be idealised as a care free time. However, some pupils are not this fortunate as they could be exposed to issues outside the school environment aswell as inside school including something as simple as adjusting to a new classroom environment or teacher. These must be taken into consideration when driving pupils to be more resilient. ‘Teaching resilience is beyond other teaching traditional learning methods. It requires interaction and engagement. When students believe that they are worthy and capable of overcoming challenges, they become resilient’ (Tocino-Smith, 2021). Therefore, I will be continuously mindful to incorporate strategies within my teaching practice that will build resilience and effort in pupils. 

One further aspect that deters the pupils’ ability to become resilient in their own way, is the expectation placed upon them by parents. Parental expectation and ambition often distracts pupils from the basic learning they are involved in at school. ‘Teachers must address the parental expectation of success and failure’ (Edutopia, 2015) as this is pertinent to child progression in learning.  

Furthermore, by having this invaluable knowledge on how to effectively promote and affect pupils’ sustained resilience, the methods can be put into practice, which will positively support pupils progression breaking down barriers in learning. A specific example of this comes from the Numeracy series of lessons (see Appendix 5), where each lesson increases in difficulty, causing some pupils problems with a few pupils lacking confidence when encountering difficult questions. By implementing the methods above to support these pupils, they demonstrated strong resilience which allowed them to progress and it is the ‘encouragement of pupils to apply themselves in these situations that will lead to resilience and sustained success’ (Welsh Government, 2019).

Finally, conclusions can be made utilising the reflections of my evidence, which will inform my practice and put support in place to encourage sustained resilience and effort within learners. The most effective means of supporting pupil progress in their work is to create an appropriate learning culture within which pupils have opportunities to improve and work through barriers in their learning. For example, the Literacy session on letter writing (See Appendix 4) involved pupils developing their Literacy skills over the course of three lessons. By having the series of lessons it provided pupils with the potential to develop their work and establish areas of improvement. 
Many pupils found recounting their experiences difficult and needed encouragement to write down what they remembered from lockdown experiences. To counter this and for my own future development, the aim would be to stimulate a growth mindset within the individuals who find being resilient, a difficult skill. By ‘having the ability to face frustration and failure, pupils develop a robust self-efficacy that shapes their attitude and commitment to learning’ (Gadsby, C. No Date). When pupils find the courage and determination to apply this growth mindset, they can develop the perseverance to break learning barriers such as those in the literacy series of lessons. Overall, the benefit of this growth mindset is that pupils believe ‘intelligence and abilities can be developed through their persistence and effort’ (BBC, No Date) which demonstrates that by having sustained effort and resilience, children can progress in all aspects of their learning. 
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Appendix

Appendix 1 – RE SKD
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Appendix 2 – Numeracy SKD
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Appendix 3 – History SKD
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Appendix 4 – Literacy Letter – Progression and Four Purposes
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Appendix 5 – Numeracy 2D Shape/Symmetry - Progression
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Appendix 6 – DCF Online Sessions – Four Purposes
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