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	Activity Plan 

	 Activity: Little Explorers – investigating the natural world around us


	Number of children: 

16
 
	Age of children: 

4 & 5 year old’s 
Reception class 
	Number of adults: 

4 adults
· 1 adult for additional support for children with additional learning needs
· 2 adults for ratio’s  1-8 and to enhance and interact with the learning opportunities alongside children/environment
· 1 adult to supervise accessing indoor for bathroom/ area identified on risk assessment

	Location: 

Woodland area for Forest School delivery within the school ground. 
	 Preparation time: 

1 day 
· half of day planning activity and outcomes 
· half of day enhancing the outdoor space with resources and risk assessing 

	 Activity time: 

1 hour and 30 minutes 

	 Resources: 
· Outdoor woodland space within the school grounds
· Time for the activity for children to explore the environment which is child led
· 4 x structures for dens – structures in place due to age of children, resources to cover and further develop the dens will be made available
· twigs, leaves, logs, ferns, stones
· Plastic crates
· 4 x bag packs with Binoculars, Magnifying glass, String, Paper and pencils, rulers, map of the area to explore
· 4 x camera’s 
· Clear containers 
· Books – related to the natural environment, mini beasts, birds, and wildlife. 
· Bird house and feeder – already in the woodland area – feed for birds
· Mini beast hotel – already in the woodland area
· Small wooden shovels
· Wet weather  and appropriate clothing and wellies/suitable footwear of children and adults supporting
  

	Aim/s of activity: 
To develop;

· Physical movement – develop proprioceptors, vestibular skills  and supports sensory processing. 
· Mathematical development 
· Science 
· Fine and gross motor skills 
· Cognitive development 
· Problem solving 
· Spatial awareness
· Investigation
· Expression of their own ideas 
· Creativity and sensitivity 
· Sensory skills
· Data skills 
· Curiosity skills 
· Wellbeing and Cultural Diversity 
· Personal and Social skills 
· Language, Literacy and Communication skills
· Knowledge and Understanding of the World - exploration and investigation 

	 Links to outcomes: 

Welsh Government (2018) 
·   ambitious, capable learners, ready to learn throughout their lives
·   enterprising, creative contributors, ready to play a full part in life and work
·   ethical, informed citizens of Wales and the world
·   healthy, confident individuals, ready to lead fulfilling lives as valued members of society
Welsh Government (2015)
· Personal and Social Development 
· Well-being and Cultural Diversity 
· Literacy and Communication Skills 
· Mathematical Development 
· Welsh Language Development 
· Knowledge and Understanding of the World 
· Physical Development 
· Creative Development Outcomes
[bookmark: _Hlk55245803]The Education for Sustainable Development and Global Citizenship 7 theme outcomes can be embedded into the activity and learning by exploring the natural environment [ESDG, 2008];
· Consumption & Waste
· Choices and decisions
· Health
· Identity and Culture
· Wealth and poverty
· The natural Environment  

	 Differentiation: 
· Activity is inclusive for all children, meeting children’s individual needs and adapted or with adult support for children with emerging or Additional Learning Needs (ALN).
· Activity allows for enhancing play and learning opportunities for children who are capable. 
· Environment is accessible for all children to take part in the activity.

· Adult support for children requiring support with the activity 




	Health and safety: 
· Risk Assessment of outdoor environment and resources – check list 
· Individual Risk Assessment for children with additional learning needs/disability/allergies 
· First Aid kit and appropriate First Aider 
· Register of children taking out for activity
· Protective clothing and risk assessment of weather conditions 
· Site visit to the area on the day prior to the activity to risk assess the area
· Fire procedure 
· Check resources and equipment being used for the activity
· Appropriate staff to child ratio

· If no access to water for hand washing, wet wipes / antibacterial hand wash/ tissues




	 Role of adult/adults: 
· To ensure a safe and secure leaning environment and the resources are safe to use,  identifying areas of the environment to supervise (including use of any resources identified as requiring adult support/observation).
· Observing and monitoring activity
· Interacting with the child/children and the environment when appropriate – Sustained Shared Thinking
· 1:1 support for children with emerging or additional learning needs
· Evaluate the activity from observations by taking notes/photographs and opportunities to develop the learning further in the classroom
· Expand the activity, expanding language, play, support with open ended questioning

· Listening to the child/children to identify areas to develop
 

	The activity: 
 
The activity will take place in the outdoors in a woodland next to the nursery, the space is an area the school access for Forest School activity and is located on the school grounds, a short walk away. The area is secured by a wooden fence to ensure the area is safe and protected.   The area is a small woodland with trees, grass, logs, rocks and on unlevel ground.  The activity will we child led, the adults will be required to risk assess the area prior to the activity and set up the area with additional resources to create a welcoming environment for the children to explore and investigate.  The role of the adult during the activity will be to ensure a safe, secure environment, additional support for children with additional needs, observe and interact, sustained shared thinking, to develop the learning further from observing. 

The area will be developed further with loose parts sourced for the activity, ferns, sticks, stones, and logs for the children to explore, structures of dens will be created in the area for children to  create their own dens.   Bags will be available containing resources;  camera’s, magnifying glass, paper/pencil, string, and maps to encourage the children to explore the environment around them.  There will be books to encourage the children to explore the environment around them and identify their findings, supporting language development.  The area has a mini beast hotel, within long grass, the magnifying glass will encourage the children to explore the area for mini beasts, the area also has a bird feeding area for the children to observe. 

The cameras are for the children to take pictures of what they have discovered and created, the activity can be extended for the children to make a story about what they seen, learnt and to reflect back on the activity for further learning. The map will  have pictures on it, showing the trees, rocks with long grass/bugs underneath to encourage children to explore the environment in depth, detailed pictures of the natural environment and living things for the children to explore to support the activity, this will also support the activity being inclusive to all the children within the group. 

For this activity, it is important for the adults supporting, to identify when to interact with the child/environment, following the children’s curiosity and introducing areas of learning to further explore  and in depth, this can be supported with open ended questions, giving time and working alongside the child and environment, supporting each other and extending the learning opportunities.  

The spades are for the children to dig in a mud area to explore what they can find within the environment.  The containers are for children to collect what they have found, however, respecting the natural world around them.  There is a mini beast hotel hidden within the long grass for the children to explore.  The adult will explain to the children at the beginning of the activity the things for the children to be sensitive to listed within the environmental risk assessment audit. 

There is space for the children to explore the area, there are a few trees of which children may want to explore and climb, supporting their physical development.   The loose parts available and additional resource will support the children’s exploration of the environment and encourage the skills and lead to the outcomes within the plan. 
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RISK BENEFIT ASSESSMENT

	Location / Activity:
	Outdoor area within schools’ grounds uses for Forest School Activity.  The area has fencing around. 
Little Explorers – the naturel world 
	Date:
	27th September 2020

	Assessor:  
	1907876
	Review date:  
	Site visit prior to activity
27th September 2020



The boxes in the table below will expand as you type into them; pre-entered text is simply for illustration.  You should delete irrelevant items and replace with text relevant to your circumstances.
Your overall risk rating – Low, medium or high – is based on your judgement about whether the BENEFITS of the activity or opportunity outweigh the RISKS.

	ACTIVITY
	How will young people BENEFIT from this activity?
	Possible hazards
	Who is at risk?
	PRECAUTIONS in place to reduce the risk of injury
	Overall risk RATING: L/M/H

	Exploring the Soil/mud area
	The activity will support.
· Sensory skills 
· Fine motor skills
· Perception skills
· Science 
· Language development
· Curiosity of the environment

	· Contaminated soil/mud, such as cat faeces leading to Infection 
· Children not up to date with immunisations such as tetanus.
	Child
	· Check soil/mud area prior to taking the children to the activity for broken glass/animal faeces on the day of the activity.
· Ensure children understand the risk to eating or mouthing the soil
· If no access to water for hand washing, access to wet wipes / antibacterial hand wash/ tissues
· Wash hands after activity
	Low

	Unlevel ground
	
The activity will support a child’s physical development/ perception and balance.  Physical activity supports the development of  proprioceptors, vestibular skills  and supports sensory processing. 

	Trip or fall leading to injury, such as cuts and grazes. 
	Adult/child
	· Appropriate footwear
· Site visit to identify potential risks and areas requiring supervision as part of the risk assessment and to report areas identified as high risk to ensure appropriate measures are put in place such as no zone areas, block off. 

	Low 

	Resources – metal spades
	Benefits for this activity will support children’s fine motor skills and understanding of the world around them. 
	Misuse of spades if not used appropriately may cause harm 
	Child 
	· Adult role modelling how to use the metal spades and their purpose to support the children to explore the soil/mud area. 
· Talk to children prior to the activity about the activity and how to use resources safety. 
	Low 

	Weather 
	Children will learn about the weather and how this important to living plants and insects/bugs.  
	Sun burn
Dehydration
Hyperthermia 
Slips 
	Child/Adult
	· Ensure appropriate clothing for the weather conditions.
· Sun protector / sun hats for hot weather
· Water is available in drink bottles for each child and adults supporting the activity
· Shaded areas identified 
· Appropriate footwear and wet weather gear 
	Low 

	Climbing Trees 
	The activity will support children’s physical and perception development 
	Fall or injury leading to breaks or head injury. 
	Child 
	· Visual Risk assessment undertaken on the day of the activity to ensure no changes from pre visit to undertake risk assessment of trees and surfaces
· Children understand the risks when climbing trees, supported by adult’s supervision, trees assessed for safety and limits of height to climb/explore which are safe and low risk. 
	Low

	Water 
	Sociable play, motor skills, creative play, language development. Science and mathematical development.

	Exposed to/drink stagnant water
Risk of infection 
	Child 
	· Rainwater can collect in areas of the environment.  Children understand the risk of drinking stagnant water.
· Adult to risk assess area prior to visit and during visit – observe the play
· Children to be aware not to drink or put anything in their mouth. 
	Low 
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	Environmental feature 
	Damage that could occur 
	How to lessen negative impact  
	Resources needed 
	Who is responsible  

	 
Insects and bug hunting 
 
	 
Trampling or squashing bugs and insects, impact on the environment 
	 
The adult to explain to children to be gentle when finding bugs and insects.  When collecting insects/bugs to ensure children are careful and to always to return them to where they found them.   If using containers for children to collect and explore, ensure they understand not to overload the container with insects and bugs.
	 
Magnifying glass for children to use to see the insect/bug in more detail.

Adult interaction alongside the learning. 
	 
Adults /Children 

	 
Trampling over plants / flowers/ long grassed area’s
 
 
	
Damaging or harming insects and bugs
	
Have a discussion with the children in preparation of the activity how to care for plants – pre-activity to explain plants are living and their purpose and how insects/bugs live in these areas and why for children to get an understanding of the environment. 

	
Pre- visit by the adult of the area to identify areas to protect – adult interaction to support the learning during the activity
	 
Adults /Children

	 
 Trees  
 
 
 
 
	 
Damage to the tree by breaking branches or pulling off buds/leaves 
	 
Explain to the children how a tree grows and how it helps the environment – pre activity before visiting the environment.
	
Pre- visit by the adult of the area to identify areas to protect – adult interaction to support the learning during the activity
	 
Adults /Children

	 
Rubbish/Resources 
 
 
	
Leaving rubbish or resources behind

	 
Explain to the children the importance of protecting the environment and the impact leaving rubbish has on the environment and the climate. Explain how children and adults can support this by ensuring all rubbish is taken home and there is also an opportunity to discuss  recycling. 
	 
Audit of resources taken to the activity to ensure these are collected.

A large container or black bags to collect any rubbish identified before leaving the activity. 
	 
 Adults /Children


 
 
 
 
 

	 
 Collecting of materials 
 for Den making 
 
	 
Collecting leaves and sticks which have not fallen and are living 
	 
Explain to the children when collecting materials for den making, to only collect sticks, ferns and leaves that have already fallen and loose on the ground.  Explain to the children why not to pick leaves/sticks and ferns from living plants and trees.  This can be explained prior to the activity and reinforced by the adult by role modelling. 
	 
Adult to ensure these resources are available – fallen sticks/leaves/ferns to take the to the environment. 

Adult interaction during the activity to encourage this. 
	 
Children 
 
 
 
 

	The environmental audit supports  6 of the  themes within the Education for Sustainable Development and Global Citizenship (2008) ; Choices and Decisions, Consumption and Waste, Identity and Culture, Health, Climate Change, The Natural Environment.
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The activity plan in part 1 of the portfolio aims to support children’s learning and development in a natural environment and the world around them.  The activity is child led providing opportunities for the children to explore the environment around them through play.  According to Play Wales (2012) outdoor play is central to children’s health and wellbeing. Through engaging with outdoor play,  children develop resilience and there are benefits to their physical and emotional development.  Furthermore, Bruce (2012) states, when children play, it creates an attitude of mind and deep involvement in learning. This is also supported by Froebel (cited in Tovey, no date, p.1) who said, “ It was a place where young children could grow and learn at their own pace with adults who cultivated their learning”.
There are many benefits of learning outdoors and engaging with the natural environment (Tovey, no date). The outdoors and natural environments allow space for the children to explore and move around freely.   Bilton, (2002) suggests movement along with play is one of the most influential means in supporting learning in young children, giving children space allows for children to move freely, supports children’s gross motor skills, balance, and spatial awareness. Similarly, this space is provided in the activity plan supporting Welsh Government (2018) learning outcomes.   The adult role within the activity is to support the play and learning opportunities alongside the children, by observing the play and interacting when there are opportunities to enhance the learning opportunities.   According to  Bruner (1976), children learn in a social environment and through interaction with others.  When children are outdoors, they can explore and gain an understanding of the world around them, on a larger scale. Furthermore, Ouvry (2003) suggests that the outdoor environment allows children to have more space and to develop deeper learning and imaginary play. 
A study undertaken by Maynard, and Waters (2007), identified barriers to accessing outdoor learning, including practitioners viewpoints of outdoor learning, in terms of risk and safety and weather conditions; as well as parental concerns, such as taking children out in the rain.   Adult to child ratio were also identified as a barrier in accessing the outdoor environment.  The resources within the activity plan have included wet weather clothing to prevent the weather being a barrier to accessing the outdoor activity and measures have been put in place to manage the risks identified within the risk assessment and environmental audit. The plan might therefore reflect Maynard et al.’s  (2013) discussion that adults engage differently in the outdoor environment with children and identify different learning opportunities. Therefore, the outdoor environment allows for children to move more freely, take risks and be more active in their play.  Furthermore, according to Gill et al. (2017),  exposing children to controlled risk and with learning support, helps children to prepare for adult life and cope with challenges.  This is supported by Gutman et al. (2013) and Martin et al. (2009) who note that taking risk builds resilience and supports children emotional well-being to respond positively to the learning experience.  (Waite, 2017,  p.269).   Welsh Government (2009) states the benefits of using the outdoor area as an enhancement to all aspects of children’s development and allow children to experience the nature as a first-hand experience.   The activity plan allows for exploration and opportunities to understand about risks in the environment and the world around them, supporting the Education for Sustainable Development and Global Citizenship (2008) outcomes within the activity plan .  The environment for this activity has opportunities to allow for risks, such as unlevel ground identified in the risk assessment and climbing,  supporting children’s physical development such as balance and gross motor skills. 	Comment by Glenda Tinney: how does risk do this?

The adult role is to support the activity, working alongside the children and the environment to observe and interact in the learning.  According Siraj-Blatchford et al. (2009)  sustained shared thinking,  occurs when two or more individuals work together to solve a problem or clarify a concept, therefore there are opportunities to expand the child’s learning and understanding; a pedagogy where adults engage and support the learning in collaboration with the children.  Furthermore, Vygotsky, cited in Waite (2017, p.95) suggested social and physical interactions alongside adults improves the experience and supports children’s understanding of their ability and learning. Therefore, the activity allows for physical play, movement and for children to gain an understanding of their abilities and skills, such as balance. The outdoor environment allows children to move more freely than inside the classroom and supports physical development, developing proprioception, vestibular skills and supporting sensory processing, NHS Foundation Trust (no date).   Furthermore, Froebel (cited in Tovey, no date) believed children should be allowed to move more freely to explore the natural environment and required adult guidance. The adult role plays a significant role in supporting children’s understanding and learning.  Froebel’s concept of the adult role is for the adult to be respectful and sensitive so that children  gain confidence with their freedom to play. The adult is there to support children in exploring the possibilities rather than leading the learning.   (Tovey,  not date).  Furthermore, according to Bruce (2004), the adult’s role is to support rather than to enforce with learning and to value children’s curiosity and the importance of engaging with parents and the wider community.  (Paige Smith & Craft,  2011,  p.90)  The experience plan supports this theory in being child-led and allowing the children to explore the environment around them with some resources provided by the adults to enhance the exploration and learning opportunities. 	Comment by Abi Dickens: 
According to Froebel, cited in Tovey (no date),  outdoor play is potential in supporting children’s health and well-being, movement is part of children and leads to children being fit and healthy, leading to positive outcomes in adulthood to their health and well-being. The activity supports the Welsh Government (2008) Education for Sustainable Development and Global Citizen, the children will have opportunities to explore how plants grow and the how the weather influences global changes, the environmental audit identifies areas of the plan where children will have the opportunities to learn about sustainability. 	Comment by Glenda Tinney: this repeats earlier ideas Maybe consider adding to the ESDGC discussion instead here
According to Waite (2017), teachers may find when they take children outdoors their behaviour changes and children who display challenges within their behaviour indoors, engage more with learning in the outdoors.  Furthermore, Morris (2003) states physical activity in the natural environment supports children with their health and long-term effects into adult life, such as greater resilience to health issues.  This is supported by Griffin et al.  (2005: 2),  Griffin emphasises the natural environment helps people to recover from problems, the environment supports emotional health, well-being and builds resilience.  (Waite,  2017,  p.  250).    Furthermore, Maslow (1943) states when children’s physiological needs and they feel safe and belong, children will be able to develop good self-esteem for themselves and others, enabling them to have self-actualisation, this will support a child reaching their full potential. The United Nations Convention on the Rights of the Child (UNCRC), (1989), state all children have the right to the best possible physical and mental, social, and emotional health and to live in a community that supports physical and emotional well-being.   (UNICEF, no date). Welsh Government (2015) state giving children opportunities for physical play supports children to understand how their body works, learning coordination, sequencing and travel, therefore the activity will allow children the opportunity develop spatial awareness and relationships with the world around them. The adult role in supporting the activity will be to allow the children to move freely, explore, observe the play and to interact when their opportunities to enhance the learning or engage if risk is identified. Vygotsky (cited in Meggitt, 2006) believed that children’s experiences in education are more enhanced with support from adult’s and their peers.  According to Vygotsky, knowledge is not developed by individuals, it is developed between two people. Vygotsky states play is a vital for children to learn from social interaction. Furthermore,  Bruner (cited in Meggitt, 2006,p. 160) states “a child is a human being and, through social life, acquires a framework for interpreting experiences”.  (Meggitt, 2006,  p. 160).  The plan gives opportunities for children to work alongside each other in cooperative play. 
The activity plan is child led and the space and environment are the resource for the children to explore through open-ended play.  According to Bekker et al (2009)  physical play allows for children to create their own play and notions. This encourages social interaction and allows for exploration and enhanced learning. Welsh Government (2015) ,state children develop through first-hand experiences and gain an understanding of their self -image, self-worth, and self-esteem.  According to Arnott (2018), a pedagogy culture is when children direct their own social and emotional interactions and in doing this, children’s self-regulated play experiences involve  children interacting with the environment around them. The activity allows for children to interact with each other and the natural environment will give experiences with natural resources. Libretto (2016) identified child led play may not always support all children and may impact on children with additional needs and their learning opportunities, the plan is inclusive to all children’s needs with additional adult support for children if required. 
Chawla (2015)  identified through research that the natural environment is essential for children’s health and creating a healthy community. Outdoor environments should be made available within the community, around homes, schools, and children’s settings,  as not all children have access to safe and engaging outdoor environment.  The outdoor environment allows for engagement with parents and wider community. Forest Schools give opportunities for children and parents to engage and learn from the natural environment.  According to Knight (2009) children and parents report a positive experience, with most reporting children’s confidence with social and physical play and learning about the world around them. Tickell,  (2011) states when parents are involved in their children’s learning and development,  outcomes for children are increased. 	Comment by Glenda Tinney: how could this be encouraged in your plan?
The evidence within the academic piece of this portfolio suggests the activity in part 1 of this portfolio is a child led activity, allowing the children to explore the natural environment with support with additional resource and adult interaction, working alongside the play, aims to give opportunities to develop an understanding of the world around them.  The activity is supported with more than the adult staff ratio; therefore, the adults can observe and enhance the learning opportunities and embed sustained share thinking and support children with additional needs.  On reflection, the activity may have been given more time and could have been extended to ensure all the children had the opportunity to engage and allow for curiosity about the environment around them. This is especially relevant for the children with less confidence who may not have had experience of engaging with play in the outdoors within their home or community.  Some of the barriers for adults to access the outdoor for learning have been assessed within the plan by ensuring appropriate clothing is made available.  However, the experience could have been enhanced to involve parent engagement to encourage more opportunities for children to explore the outdoor environment.  Welsh Government (2015)  aims for all children to be healthy, confident individuals and ethical informed citizens, the research within this academic piece evidence how giving children access to the outdoors, the natural environment, supports these aims. 
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