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[bookmark: _GoBack]The reflection on the group discussion demonstrated a democratic leadership style. The democratic approach was successful encouraging participation from all individuals with effective communication and relationships that developed a motivated and creative team (Lindon and Lindon, 2011). Fiaz et al (2017) agrees a democratic style places more importance on the team encouraging positive interactions to develop into a successful and friendly exercise.  
The leader skilfully guided members of the team towards positive interactions of ideas and planning to develop the team’s outcomes (Khan et al ,2015). The group discussion provided evidence suggesting the democratic was an effective leadership, including each member of the team and valuing everyone equally but at the same time setting excellent standards (Johnson, 2015). Aubery (2011) agrees stating an effective leader focuses on the team, the children, families and the community. According to Khan et al (2015) the democratic leadership is the most important and effective style in the early years setting, emphasising communication is crucial to building an effective team, a democratic leader interacts with the team to encourage high moral, motivation. 
The group discussion allowed all members of the team to clarify the final decisions by encouraging positive and negative feedback to plan the next steps (Johnson, 2015). The leadership style included all members of the team to be part of the decision-making process, creating a happy atmosphere and raised self-esteem. According to Fiaz et al (2017) a democratic approach is a positive style to increase motivation and promote effective relationships. Each member of the team worked hard to produce high quality outcomes for the presentation, Newstead and Isles-Buck (2013) states this was achieved as everyone was included and was valued as part of the team. The chair leader of the group was central of the discussion creating opportunities for each individual to give opinions and ideas to contribute to final decisions, with discussions of suitable dates and times for further meetings to be arranged ( Module team (2014).  
During the group discussion several policies and procedures were discussed to protect the children, staff and the organisation. There was a debate following policies and procedures with an input of own beliefs and values from knowledge and experienced members to produce the best care for the children. The discussion informed everyone at the same time of the ideas and allowed members of the team to give positive or negative feedback to improve on the quality of the work (Johnson, 2015). 
However, during the preparation for the group discussion individuals focused more on developing their own topic opposed to others and developed into a long process with no forward progress towards a resolution. Although, the situation was treated fairly a final decision was made by the leader (Newstead and Isles-Buck, 2013). According to Lindon and Lindon (2011) and Newstead and Isles-Buck (2013) it is important that the leader gathers ideas from the team although the members should to be aware the leader will take everything into consideration, but they will be the one who makes final decision. According to B863 module team (2014) it is difficult to carry out a democratic approach as a large team where more time is spent discussing rather than moving forward. The lengthy discussions can also cause the team to separate into smaller groups with reducing the interaction as a whole team.
In conclusion Khan et al (2015) and Gastill (1994) state the democratic leadership is the most effective style, where individuals have an opportunity to share knowledge and skills to contribute to ideas and achieve excellent results.  Although, the democratic style was effective during the planning and preparation of the group discussion, all members of the group were female, where Djigic and Stojilikovic (2011) and Dunlop (2008) state all female early years practitioners prefer a democratic approach because it builds a friendly, warm and understanding team. 
According to Dunlop (2008) the leadership style between male and female gender are different, males visualise leadership as leading and completing tasks to a high standard. Where the females’ perspectives of leadership are contributing towards positive relationships, team building, sharing of information and progression.
However, Lindon and Lindon (2011) state the most effective style in the early years is the distributed style. Although according to Aubery (2007) cited in O’Sullivan (2015) no specific leadership style is effective for every early year’s provision and leaders should adapt several leadership styles to achieve the overall best performance.
The chosen model Laissez-faire is different from the style discussed in the group reflection. Laissez-faire leadership style is also known as delegative leadership and is completely opposite to the autocratic leadership style. An autocratic leader is always in charge of everything focusing on high standards and little importance on the individuals in the team, where the laissez faire leader delegates responsibilities and allows freedom for members of the team to make the final decisions (Fiaz et al, 2017).  
However, Khan et al (2015) states a successful leader skilfully guides members of the team towards positive outcomes and encourages them to reach goals through interaction, planning and a developmental process. Khan et al (2015) describes an effective leadership style as a mixture of both the autocratic and laissez-faire, where the democratic leadership style does not micromanage or detach themselves from the team. Johnson (2015) explains early years practitioners resent autocratic and laissez-faire leaders as they are never seen, and an effective leader must model good leadership practice for practitioners to imitate and deliver high quality practice. However, Lindon and Lindon (2011) state female early years practitioners prefer a democratic and laissez faire style compared to an autocratic, where practitioners feel trustworthy and empowered to demonstrate skills and knowledge to complete a project without being micromanaged.
A Laissez-faire leader provides the information and resources needed to start a project and allows the team to complete the task with the knowledge given. However, while the laissez faire style indicates a complete hands-off approach with no involvement, many leaders remain open and available for consultation and feedback motivating group members to do their jobs with little oversight (khan et al, 2015).
The Laisse faire style is often said to be the least effective with poor outcomes. However, Laisse faire is effective in organisations with highly skilled employees who are experts in a specific area with knowledge and are capable to work independently can achieve excellent results (skogstad, 2007). According to O’Sullivan (2015) employees are given a great deal of freedom free from excessive micromanaging, and often feel more inspired to be creative and have a vision to create something exceptional. Lindon and Lindon (2011) agrees discussing laissez faire encourages practitioners to develop skills and personal carer development. However, Javed and Chaudhry (2012) states when a leader is not involved and lacks interaction with the team there will be less respect and assumption that the leader is careless, and practitioners may imitate the careless leadership style and be less motivated to perform tasks to their highest levels. Suggesting the laissez faire style is not effective to motivate practitioners compared to other leadership styles. 

Although Fiaz et al (2017) disagrees explaining both laissez-faire and democratic leadership styles provide positive relationships and autocratic leadership has poor relationships with the team who are less valued and motivated to work to fulfil direct commands. Encouraging employees to be motivated and empowered with the freedom to demonstrate knowledge and skills, experiencing satisfaction in the performance and participation within the team. A motivated and committed team is the core to success in any organisation. 
According to Aubery (2011) and Fiaz et al (2017) a leader’s role is to insure employees’ complete tasks, but an effective leader considers the importance of the interactions and shared group decisions. The leader has a hands-on approach guiding and supporting individuals that encourages inspiration to develop and achieve new goals, providing a positive working environment.  
Kurt Lewin’s study report 1939 cited in Khan et al (2015) provides clear evidence of the autocratic, democratic and laissez faire leadership styles. During the study Lewin identified that a democratic approach was most effective where leaders participated in the task and gathered ideas from the whole team, but the leader made the final decision. However democratic style was not as productive as the autocratic style, but there was a great deal of participation, guidance and interaction with ideas and decision making. The laissez faire approach was the least effective where the members of the group were expected to solve problems with little guidance and were less motivated that resulted in poor performance and outcomes.
According to White (2008) employees need a small amount of stress to increase levels of motivation, the balance of stress and motivation is successful to assists performance. However too much stress or motivation can also result in poor performance. Research suggests employees do become comfortable and contented in their area of work known as the ‘comfort zone’, individuals who are in the comfort zone produce constant and steady performance. However, these individuals refuse change as it increases high levels of stress and where there is rejection to allow change the levels of stress increase resulting in either high or low performance.
Sutcliffe (1997) and the Module team (2014) explain the laissez faire approach can cause frustration within a team where practitioners are confused with their role or the roles of their team members. According to Skogstad et al (2007) the laissez faire style demonstrates weakness in the authority of the leader and causes pressure and strain to build up in a team. Team members are proven to exclude individuals by becoming competitive to be recognised and gain satisfaction, resulting in bullying. The negative behaviour is not intended but leads to bullying due to high levels of strain and frustration created by poor leadership with non-existent involvement, feedback, rewards and motivation to satisfy members of the team. Newstead and Isles-Buck (2013) and Sutcliffe (1997) explains the importance to interact with practitioners and discuss the process to achieve goals and to develop a strong, focused and motivated team. Lack of interaction can cause a high number of absence or even resignation resulting in a turn-over in staff.
The Bruce Tuckman’s theory cited in White (2008) indicates individuals move through five stages to develop a successful team, the five stages are forming, storming, norming, preforming and adjourning. The team begin the process of team building at the forming stage planning, collecting information and start to bond as a team. Secondly the storming stage is where the relationships develop and during the third stage norming, each member of the team trust and accept one another. The ideas, relationships and contribution of the whole team develops into the preforming stage producing high quality performance by collaborative team work. However, the adjourning stage occurs where there is a turn over or change in staff, lowering the team’s self-esteem, motivation and performance. The whole process of building a successful team will start all over again at the forming stage. 
Aubery (2011) agrees stating early years practitioners recognise the importance to develop relationships to contribute as a team providing positive outcomes for the organisation and children. Dunlop (2008) states effective leadership in early years is central for the success for pupil’s achievement, built on vision, motivation and shared values. 
According to Cornall’s ‘coping cycle’ cited in White (2008) states a change in staff can impact on the team’s self-esteem, the leader’s role is to encourage the team to develop confidence to restore performance.   
However, a democratic approach with effective communication skills reduces the tension between the leader and the team, where democratic leaders are approachable to address concerns. Communication is crucial to building an effective team and reduces frustration, the democratic approach is effective because employees feel secure in their roles and decreases the chances of a turnover in staff (Kahn et al, 2015).
A laissez faire style is a particularly useful for highly skilled and experienced employees who need little management and still produce high quality results. Delegating decisions to the team provides the leader with additional time to concentrate on other responsibilities according to their role. (Isles-Buck and Newstead, 2003). However, the laissez faire is not effective for individuals who lack knowledge or experience to complete tasks without guidance. research suggests the laissez faire approach is associated with negative outcomes, where they are unable to meet deadlines, deliver poor performance and low satisfaction. According to Khan (2015) the laissez faire leadership style leads to the lowest productivity among group members. 
In conclusion the Kurt Lewin’s study report 1939 cited in Khan et al (2015) provides evidence that the laissez faire leadership style was the least effective with poor motivation and satisfaction compared to the autocratic and democratic styles. Although several authors suggest laissez faire leaders do not interact with the team, however many leaders are approachable for advice and feedback when required. Although Khan et al (2015) and Lindon and Lindon (2011) emphasis the most effective leadership approach is the democratic style, where each individual is valued as a team member within early years encouraging participation, communication and develops a motivated and creative team to make decisions and to achieve goals. 
Although a variety of leadership styles are effective at different stages, the laissez-faire approach may be successful in the first stages when an idea is being developed but then it will be beneficial to change the leadership style to give direction. However, according to Aubery (2007) cited in O’Sullivan (2015) no specific leadership style is effective for every early year’s provision and leaders should adapt several leadership styles to achieve the best overall performance.
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