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	Professional Experience Template 1
	Self-Assessment (Recording results)


	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	To exploit assessment and reflection on learning, I introduced self-assessment in my PT2 experience. During all lessons on this placement, I encouraged the learners to self-assess their work. They were able to do this by drawing an arrow on their page that represented how they felt about the work they had completed. For example, an arrow up showed they understood the work and were happy with it, arrow down showed that they were not satisfied and an arrow across to show that they need a bit more help with that specific lesson. After the learners drew their arrows, they were encouraged to write a small comment relating to why they have chosen that one. This was to ensure that the pupils were reflecting on their own learning and taking responsibility for their work. 
During mathematics lessons, I decided to record the results on an excel document to track progress and understanding. During my PTE2 experience, I taught fractions, therefore, by recording the results I was able to spot easily which learners needed extra support. I was able to talk to them about this and work with them during break times and after school. 


	What have you learned?
	Self-assessment was beneficial to both myself as a practitioner and the learners. This is because the learners were able to confidently show how well they understood the work and give reasoning for this. The learners were able to draw their arrows and hand their work to me, so that they were not embarrassed to tell the rest of the class if they were struggling to understand the work set. Furthermore, it also enabled me to see the progress and spot any learners that needed extra support. 
Assessment
Assessment in pedagogy helps improve overall learning for pupils by providing valuable feedback and identifying areas of growth. It allows teachers to tailor their instruction to meet individual needs, promotes student engagement and track progress. By using various assessment methods such as self-assessment, teachers are able to gather evidence of learning and adjust their teaching strategies accordingly (Florez and Sammons, 2013). Teachers formative interactions and summative assessment practices become focused on encourages and supporting pupil engagement with key subjective ideas in order to move learning forward (Jones and Moreland, 2005). This helps create a supportive and inclusive learning environment where learners can thrive and reach their full potential. 
Recording and reporting 
Recording and reporting in pedagogy plays a crucial role in supporting overall learning for pupils.  By keeping records of pupil’s progress, teachers can track their growth and development over time and identify areas where additional support may be needed (Tomlinson, 2014). This information helps teachers personalise their instruction and provide targeted interventions to meet learners’ individual needs. Reporting on learners’ achievements and areas of improvements allows for effective communication between teachers, parents and the pupils themselves. This collaborative approach fosters a supportive learning environment and encourages ongoing reflection and goal-setting, ultimately enhancing the overall learning experience for pupils. 
Reflection on learning
Reflection on learning is a powerful tool that helps enhance overall learning for pupils. When teachers and learners take the time to think about their learning experiences, it allows for a deeper understanding and meaningful connections to be made. By reflecting on what worked well and what could be improved, both teachers and learners can identify areas of development and set targets for future learning. This self-awareness promotes metacognition, critical thinking and problem-solving skills. It also encourages learners to take ownership of their learning and become active participants in the learning process (Rivas, saiz and ossa, 2022).  Through reflection, pedagogy becomes a collaborative and dynamic journey that supports continuous improvements in the classroom. 


	What next?
	In future practice I would continue to use self-assessment and record all data accordingly. I found that this approach worked well with my class as both myself and the learners were able to reflect on learning to identify potential development. However, I would take into consideration the idea that some pupils do not answer honestly when self-assessing as they may not have enough time critically reflect on their learning. Therefore, I would ensure to provide pupils with extra time at the end of each lesson so they are able to reflect in detail. 






	Professional Experience Template 2
	Carousel of activities 


	Pedagogy Standard
	Employing a broad repertoire of teaching 
Approaches
Cross Curricular Themes

	What did you do and why?
	During my PTE2 experience, I implemented a lesson that included four different activities which aimed to cover numerous areas of learning. This was introduced through a carousel of activities. The pupils were placed into four groups and had the opportunity to exploit different areas of learning through different activities. There were four activities; creating their own football kit, creating a football chant using digital competency skills, creating a football scene and writing a poem. These activities were relevant to the topic for the term which was 'the football world cup'. This topic was authentic for the learners as Wales were a part of this tournament. Each group were able to complete each section of the carousel and were given a time frame for each activity. 
The four activities were apart of language, literacy and communication, expressive arts and the digital competency framework. I decided to run the lesson in this style to allow cross curricular themes to be implemented in an engaging and enjoyable format. I ensured to link the AOLE's to the four purposes of the Welsh Curriculum, such as enterprising creative contributors, healthy confident individuals and ambitious capable learners. 


	What have you learned?
	This lesson was extremely engaging and relevant for the learners due to the whole topic being based on current situations in real life. The learners were interested in Wales football being in the world cup and were excited to create their own activities that linked to this. The learners met their intended outcomes as they were able to exploit different areas of learning through blended experiences. The lesson was also beneficial for myself as a practitioner as I was able to use my skills and knowledge on the Welsh Curriculum 2022 to introduce it to the class. It was a valuable experience to understand how the four purposes can fit into learning for pupils which allowed me to gain confidence in teaching in different ways. 
Four Purposes for Learners 
Implementing lessons that encourage the four purposes are essential in learners progress. It helps pupils to connect their learning to real-world contexts, develops critical thinking skills and understand the relevance of their education in their lives. It also promotes a sense of identity and wellbeing through the purpose of healthy and confident individuals. (Robinson, 2022). By incorporating these purposes, lessons become more meaningful and engaging for learners, enhancing their overall learning experience (Welsh Government, 2022). The four purposes were implemented within the activities in the carousel, for example 'designing a football kit and football chant' allowed the learners to become creative to design theirs how they wanted to. They were able to work in groups for this to contribute their ideas. Another example would be that the pupils were ambitious capable learners through writing poems as they were given the chance to set themselves high standards and enjoy challenges through their writing skills. 
Blended Learning Experiences 
Allowing the pupils to engage with blended learning experiences is essential within the Welsh Curriculum. It promotes participation, self-learning, teamwork and pupil motivation (Poon, 2013). Blended learning experiences allow a flow of learning and it is the term used to describe the combined approach to pupils' learning that incorporates the school provision for learning together within the school provision (Muller and Mildenberger, 2021).  The learners were able to utilise a blended learning approach through the different activities that were using digital and creative skills. 
Cross-Curricular Themes 
Literacy, numeracy and digital competence are mandatory cross-curricular skills within Curriculum for Wales. It is the responsibility of all practitioners, across all curriculum areas, to develop and ensure progression in these skills (Welsh Curriculum, 2022). Cross curricular themes are important in the classroom because they allow learners to make connections between different subject areas and see the relevance of their learning across various disciplines. It helps them to develop a holistic understanding of topics and encourages critical thinking, problem solving and creativity. By integrating different areas of learning, pupils can explore concepts from multiple perspectives, fostering a deeper and more meaningful learning experience. It also promotes collaboration, communication and transferable skills that are essential for success in the real world (Main, 2023). 


	What next?
	As a result of this experience, I will ensure to keep trailing these lessons to improve my teaching practice. Engaging with a carousel of activities allows numerous opportunities to exploit the main purposes within the Welsh Curriculum. Therefore, I will continue to incorporate these lessons into future placements as they were beneficial to the learner’s progress. To ensure that I keep up to date with the changes within the curriculum, I will read relevant academic sources to broaden my knowledge. 







	Professional Experience Template 3
	Mining role play lesson


	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	During my PTE3 experience, the class topic was 'mining'. The placement school follows inquiry-based learning and the question was "How has mining effected past and present lives in the Rhondda?". Due to this, I decided to create a role play lesson for the learners to participate in. The intended outcome for the lesson was for learners to connect their role play experiences to real life contexts which may be in the upcoming trip to the Rhondda Heritage Park. The lesson consisted of a mine built from cardboard boxes and tables, where the pupils were assigned different job roles to complete challenges throughout the lesson. The learners were encouraged to work as a team to complete the challenges set, and engage with real life situations that might occur down a mine. Some jobs were miners, engineers, safety officers, collier's helper's, managers and geologists. Every job role required different outcomes such as the geologists had to research different minerals that were commonly mined to allow the miners to continue crawling through the mine. This allowed the learners to use their technology and researching skills to complete the task. Furthermore, the collier's helpers had to build different mining tools from playdough and match them with the correct flash cards. This enabled them to use their creative and thinking skills. It was essential that during this lesson that all pupils were engaged and having real life experiences through different areas of learning. 


	What have you learned?
	This experience was both important and relevant for myself and learners. It allowed the opportunity for pupils to exploit different areas of learning through real authentic contexts. The learners achieved the intended outcomes by completing their job roles effectively and engaging in class discussions about how they felt during the role play by linking the experience to real life.  
 
Pedagogy: Exploiting subject disciplines in areas of learning:
Exploiting subject disciplines in areas of learning is crucial to ensure a cross curricular approach within learning.  By ensuring that the learners have the opportunity to explore the six areas of learning (AOLE's), they will have the chance to progress effectively due through a range of subject disciplines. This is relevant in teaching and learning because the Welsh Curriculum highlights the importance of a cross curricular approach which should be embedded in every lesson (Welsh Curriculum, 2022). This professional standard and intended outcome was met through the pupils engaging with different job roles that encouraged different areas of learning to be exploited. 
 
Pedagogy: Real life, authentic contexts:
Providing learners with the opportunity to have real life, authentic contexts through pedagogy is essential to engage pupils in the classroom while providing connections to their world through solving real-life problems. It provides them with the opportunity to find solutions on their own and by working together as a team (Education Advance, 2024). To provide children with real life experiences it was significant to offer a hands on experience that enables to be fully engaged with the inquiry challenge. Hands on experiences increases pupil engagement and knowledge retention (Structural learning, 2023). This is essential to progression and overall learning because it helps learners to appreciate the relevance of disciplinary knowledge and skills. 


	What next?
	From discussions with my class mentor, it was evident that I need to continue on my classroom management when teaching practical lessons. It was discussed that clear expectations should be made before the lesson starts as the learners became excited and they increased in volume. Therefore, in future lessons I will ensure to explain my exceptions before going into the hall to complete practical lessons. For example, I will reinforce that the classroom rules still apply when doing hands on lessons. These improvements can be shown in future lessons which will be recorded in my learning journal by my class mentor. 



































	Targedau / Targets
	Sut rydych wedi gweithio ar hwn / How you have worked on this 
	Ceir enghraifft ar / An example can be found on

	Read more widely surrounding your area of study from credible and relevant sources. 

	I have worked on this by using google scholar to provide me with credible and relevant sources. 
	This can be found in my reference list.

	Try to incorporate critical thinking strategies into your work. Aim to analyse rather than describe information. Utilise evidence-based arguments instead of generalisations. Here is a resource that you may find helpful:

	I have ensured to critically analyse pedagogical principles and used theorists to back these arguments up. 
	This can be found in my literature review.






Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 


The aim of this paper intends to critically examine two pedagogical principles selected from the Welsh Curriculum's professional teaching standards. There are twelve pedagogical principles that are intertwined with the four purposes of the curriculum design, which should be implemented in all school’s curriculum (Welsh Government, 2020). Pedagogy is paramount within teaching and learning due to its framework for effective instruction by aiding teachers to design a meaningful curriculum to meet the needs of all learners (Welsh Government, 2019 and Loughran, 2013). Pedagogical principles support educators to understand the optimal methods for a classroom setting. They are fundamental concepts that serve as the foundation for teaching methodology and practice (Korthagen, Loughran and Russell, 2006).


The two chosen pedagogical principles that aim to be analysed in this study are ‘Real life authentic contexts’ and ‘Cross curricular themes.’ To effectively incorporate these elements into professional approaches as a reflective practitioner, it is imperative to comprehend both their benefits and limitations to overall learning (Candy, 2019 and Stock, 2001). Therefore, it is meaningful to identify the two aspects of pedagogy to warrant further attention to enhance the educator’s instructional approach. Real life authentic contexts and Cross curricular themes are important aspects of pedagogy and have been exploited effectively in the classroom to enhance learning outcomes during numerous teaching practices. In this discourse, the writer will justify the imperative for advancing skills in these domains and outline strategic steps that are intended to take in ongoing professional development. Embarking on the journey of refining teaching methods, reflective practice to evaluate progress in planning, preparing and executing lessons that are grounded in specific pedagogical principles, are essential in the recognition of areas of development in teaching and learning (Johnson, 2010 and Cambridge International Education Teaching and Learning, 2019).  

Exploiting real life authentic contexts and cross curricular themes within teaching and learning has become highly significant in improving overall learning and development for pupils. Implementing these forms of pedagogy maintains a consistent focus on the overall purpose of the curriculum while challenging all learners, encouraging them to recognize the importance of sustained effort (Education and Teaching, 2019). This study contends that pedagogical concepts can be utilised to guide and construct learning environments based on practical and theoretical ideas, hence increasing student engagement through innovative learning tasks (Williams et al, 2011). 

The educator applied the two chosen aspects effectively during teaching practices that aimed to increase the engagement of learners and extend their progression in education. Real life authentic contexts are used in the classroom to make learning more meaningful and practical. By connecting lessons to real-world situations, learners can see the relevance and apply their knowledge in a purposeful way (Finch, 2023). Authentic learning experiences are those that are personally relevant for the learner and located within appropriate social circumstances. (Isaacs and Andrews, 2004). This indicates that this approach enables learners to have a robust knowledge ready for context in their future uses (Herrington, Reeves and Oliver, 2013). 
This concept was shown in the classroom when the educator constructed a 'real life' mine out of cardboard boxes, linking the topic of mining to real-world challenges. This event gave students the opportunity to immerse themselves in a mine and utilise their imaginations to generate meaningful learning experiences and ideas. The learners were able to connect their knowledge by having purposeful discussions with a tour guide from a heritage park who had previously worked down the mines. Therefore, the real-life authentic lessons were able to bridge the gap between real life and classroom learning for the pupils (Ruhanen, Axelsen and Bowles, 2020). 

The second pedagogical principle that was selected by the writer was ‘cross curricular themes.’ Cross-curricular work offers a creative way to develop children’s knowledge, skills and understanding while motivating them to learn through stimulating, interconnected topics (Historical Association, 2023). Cross-curricular teaching involves the utilisation of many academic disciplines in each lesson. This teaching style improves students' skills, boosts engagement, and helps with retention rates (Chiangpradit, 2022). This concept provides a holistic approach to learning; the aim to develop physical, intellectual, emotional, cognitive and social abilities to support learner’s growth and accomplishments (Badjanova and IIisko, 2015). This approach was implemented by the educator through a carousel of activities. The learners were in small groups and rotated around the classroom, stopping at various stations for a designated period of time. Each station consisted of different activities from numerous areas of learning; expressive arts, digital competency framework and language, literacy and communication. This concept is at the heart of the Welsh Curriculum design and is seen as the utmost importance for all learners. It is the responsibility for all practitioners to develop a cross curricular approach to develop and ensure progression in various areas of learning (Welsh Government, 2022). 

Learning progression is vital because it helps students to build on their prior knowledge and skills. It ensures that they are constantly challenged and interested in their learning experiences (Furtak, Morrison and Kroog, 2014). Learners can proceed from simple to more difficult concepts, progressively increasing their understanding. It allows them to build a solid foundation and prepares them for more advanced scenarios in the future (Learning Journals, 2021). Progression also fosters a sense of achievement and encourages students to continue their education by allowing them to see their own growth and progress over time, enhancing their confidence and self-esteem (Kuh et al., 2006). 



Pedagogical principle 1: Real-life authentic contexts 

The use of real-life authentic contexts is argued to promote and increase progression in learning. There are numerous benefits of implementing this approach in the classroom, indicating why the educator exploited them throughout their teaching practices. 
By making learning experiences more authentic, the learning process becomes more relevant and engaging to the learner, increasing their preparation for the real world (Lombardi, 2007). This strengthens meaningful learning which becomes motivating for the pupils. When learning is meaningful to students it becomes relatable and memorable, thus improving retention of the academic content (Karpicke and Grimaldi, 2012). This is beneficial for learners' growth and development because it empowers them to connect new material to previous knowledge and experiences, which deepens understanding and improves critical thinking and problem-solving skills (Maryville University, 2023). This is supported from Bruner (1966) who argued that learning is an active process and learners construct meaning from their previous authentic experiences (Mcleod, 2023). Bruner (1966) states that students should discern for themselves and engage with the structure of subject, rather than the teacher just telling them. His theory is based on active doing, and iconic means which is visual and symbolic, showing the importance of authentic learning (Hurst, 2013). 

In contradiction to this, there may also be some limitations to real-life authentic learning. It may be argued that there are contextual constraints. Contextual constraints within this approach may include limited resources, time pressures and the complexity of real-world situations that can’t be fully replicated in a controlled environment (Filazzola and Cahill, 2021). It may be difficult for stakeholders to create an authentic lesson that connects to real-world circumstances due to limited resources or space. However, it is essential that this concept is implemented effectively to reach its full potential for learners due to its high level of engagement benefits (Pappas, 2023). Another argument may be when incorporating this pedagogical approach into educational settings, ethical considerations must be carefully weighed. The educator should ensure that such contexts do not inadvertently expose pupils to sensitive or confidential information that could breach privacy norms (BERA guidelines, 2018). Additionally, educators have a responsibility to creative inclusive scenarios that respect the diverse backgrounds and experiences of all learners, avoiding any form of bias or discrimination. There is also an ethical imperative to provide equal access to learning opportunities, ensuring that all pupils benefit from the authentic experiences regardless of their socioeconomic status or available resources (OECD, 2019). Ultimately, the goal is foster an ethical learning environment that promotes respect, fairness and integrity within the authentic learning experiences provided. 
Therefore, it was crucial that when building a real life mine, the learners needs were at top priority for the educator to implement a fair ethical lesson. 

In addition, it may be perceived that without critical thinking, real-world learning can become an exercise in absorbing information without analysing or questioning it. 
This is supported by Paul (1975) who emphasised the importance of critical thinking and explicating intellectual tools for analysing and assessing reasoning (Prime, 1998). There are three components to his critical thinking framework; elements of reasoning, standards of evaluation and intellectual traits (University of Louisville, 2010). It is argued that without these skills, the opportunity to grow from real-life authentic contexts is decreased and causes assessment challenges. It may be difficult to assess the development and progress made by learners in this approach due to active learning not being recorded academically. This implies that an opportunity to question and reason may be missed, which is difficult to assess for the educator. Questioning and reasoning stimulate discussions and critical thinking, as well as determine how pupils are thinking. Questions help retain material by putting the thoughts into words, which enables teachers to analyse and assess learners progress (Tofade, Elsner and Haines, 2013). Therefore, as a professional practitioner, it may be essential for critical questioning and reasoning to be embedded within real life authentic learning, to ensure assessment and development. 

Moreover, another benefit of implementing the pedagogical principle of real-life authentic contexts could be how it aids transferable skills in education. Certainly, when students engage with authentic learning they are exposed to situations that resemble what they may encounter in the real world (Harvard University, 2023). By working on these authentic tasks, learners can apply their knowledge and skills in a practical way, allowing them to develop transferable skills. Through experimental learning, students are encouraged to synthesise information, collaborate with peers and apply critical thinking to solve complex problems (Main, 2023). This implies that this pedagogical approach supports the cultivation of a skill set that is adaptable and applicable across various domains, thereby enhancing learner’s ability to navigate diverse challenges and environments (national Academies Press, 2019). In essence, the use of real-life authentic contexts in education not only deepens understanding but also equips learners with a versatile toolkit for lifelong learning and success. 




Pedagogical principle 2: Cross-curricular themes

The overall aim of cross-curricular themes is to aid progression and growth for teachers and learners in education by denoting to an approach that includes contributions from several different disciplines and viewpoints (Bechmann, 2009). However, it may be argued that there are both numerous benefits and limitations of implementing cross-curricular themes within the classroom. It is essential that the educator facilitates meaningful connections between different areas of learning to assist students to see how concepts and skills can be applied and integrated (Nebraska Department of Education, 2017). Cross-curricular themes have the potential to build enhanced learning connections for learners as it encourages them to understand diverse contexts, fostering deeper cognitive engagement (Barnes, 2015). This holistic perspective not only strengthens their grasp of individual subjects but also cultivates problem-solving abilities and adaptability. By experiencing the interconnectedness of knowledge, learners can develop a more comprehensive framework for understanding new information, which may lead to a more robust and enhanced learning experience (Dantas and Cunha, 2020). When learners are exposed to enhanced learning experiences, their engagement and motivation is most likely to increase. Motivation is the driving force that causes students to take action in their learning, while engagement is the observable behaviour or evidence of that motivation (Dornyei, 2000). Learners need to be engaged and motivated to be willing to learn new skills so they can feel that they can succeed in the classroom. Without those dispositions, they will be unable to translate their raw protentional into high-level skills (OECD, 2023). This was observed in the classroom when the educator implemented a carousel of activities relating to the topic of “Football World Cup.’ The learners were interested in the idea that Wales were a part of this competition, and eager to intertwine this into different activities through various areas of learning. Almost all pupils were engaged within the lesson which led them to experience an enduring educational lesson, by making meaningful connections through all disciplines and real-life authentic learning. 

[bookmark: _GoBack]This benefit may be supported by Vygotsky’s theory of the Zone of Proximal Development. He believed that learning is a social process and by integrating different subjects, students may collaborate and learn from each other, enhancing their cognitive development (Mcleod, 2024). Cross-curricular themes create a context for learners to engage in this kind of social interaction and learning. The Zone of Proximal Development also comes into play as learners can challenge themselves within the context of multiple areas of learning, with the support of their peers and educators, potentially leading to greater understanding and skill development across the curriculum (Gowri NSW, 2022). 

On the other hand, it may be argued that implementing this pedagogical approach can have some limitations regarding classroom management. There may be time and resource constraints when using cross-curricular themes in the classroom; limited time to allow numerous subject areas to be exploited effectively, a shortage of materials and resources due to the school budget and space within the classroom (My RPL Australia, 2024). 
These factors may limit the classroom management for the educator due to pressures to manage creativity and include rich, engaging activities (James, 2015). This indicates the important role of the practitioner, to ensure that the lesson is planned out appropriately, to avoid any issues within the lesson. If the approach is not implemented correctly, it may cause behaviour disputes for learners due to engagement levels being decreased. This limitation may be supported by Bloom (1992) who mainly critiqued contemporary education and culture. He might argue that cross-curricular themes could dilute the focus of mastering individual disciplines. Bloom (1992) emphasised the importance of classical education and might view cross-curricular approaches as potentially distracting from deep engagement with a single area of learning (The Montgomery programme, 2016). Therefore, suggesting that cross-curricular may cause complications for the educator, which limits time and efforts to focus on the main skills in subject areas. Despite that, it may be seen that Bloom’s theory is outdated, and cross-curricular themes bring new and exciting educational experiences for pupils, while building on meaningful connections in the world around us (Historical Association, 2024).

In summary, both real-life authentic contexts and cross-curricular themes are significant pedagogical principles that comprehend benefits and limitations for the educator and learners. These concepts are interlinked with each other due to their approach to create deeper, meaningful learning for students (Fullan and Langworthy, 2013). They have been implemented by the educator during teaching practices, who have observed and analysed the benefits and limitations throughout each lesson. This indicates the importance for analysing different approaches to ensure that a practitioner implements a lesson that increases knowledge and learning which meets the needs of all individual students (Learning Journals, 2021).

As a reflective practitioner, it is up most important to reflect on experiences and practice to gain insights on how to continually improve the way they work or the quality of teaching they provide to learners (HCPC, 2019). Reflective practice is ‘learning through and from experience towards gaining new insights of self and practice’ (Finlay, 2008).  
It is essential that educators analyse their teaching practices to ensure the improvement of pupils overall learning outcomes and development (Victoria State Government, 2019).  Reflecting on practice offers growth, development and personal and professional maturity (Johns, 2013). This emphasises the importance of the reflective cycle; teaching, self-assess, consider and practice. The educator should self-assess the effect that the teaching has had on learning, consider new ways of teaching which can improve the quality of learning and try new ideas in practice (Cambridge International Education Teaching and Learning Team, 2019). This cycle was significant when the educator implemented pedagogical principles into their teaching and learning experiences. 

During teaching practices, the educator taught and explored real-life authentic contexts and cross-curricular themes. However, it was crucial that these principles were analysed and reflected on to promote improvement and growth. After reflection, it was noticed that both approaches had numerous benefits and a few limitations. As stated in literature, both real authentic learning and cross-curricular themes provide learners with deep and meaningful opportunities that are connected to real world experiences. This was analysed when pupils were able to use their communication and critical thinking skills to work their way through the built-up mine and complete many different challenges. They were able to have critical and meaningful conversations about how a real miner would feel in those circumstances, connecting to situations outside of the classroom. This observation is supported from Burners (1966) theory, when he states that learners should become engaged with the subject and create their own learning experiences, instead of the teacher telling them in a tedious manner. 

In agreement with literature, it was analysed that there are limitations in using the pedological principles in the classroom. Firstly, the educator recognised that classroom management was difficult to regulate. This may have been due to the excitement levels of the learners as they were extremely engaged and motivated during the lessons. They were interested in the topics and were excited to explore new skills and opportunities. This however caused minor issues with behaviour management. To overcome this, the educator ensured to set clear and consistent expectations when continuing to implement these pedagogical principles. In future practice, the educator will also apply their organisation skills when teaching, to ensure that all resources and materials are appropriately selected to allow for the lesson to run smoothly and effectively to minimise any disruptive behaviour. 


Finally, educators seeking for excellence in teaching must reflect critically on the design, preparation, and delivery of classes that contain specific pedagogical principles. This technique enables constant personal and professional development based on classroom triumphs and difficulties. Educators who engage in reflective practice may optimise their instructional practices, align them more closely with pedagogical theories, and ultimately improve students' learning experiences (Mohamed, Rashid and Alqaryouti, 2022). Through this reflective journey, teachers become more competent at adapting to the dynamic nature of educational contexts and learners' different needs, ensuring that their instruction remains relevant, effective, and grounded in educational research.
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