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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;

· Intervention and application of professional judgement in increasingly complex situations;

· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;

· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;

· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;

· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;

· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1

Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);

· You should use this pro-forma to insert your text within each section; 

· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  

           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



I understand that a collaborative approach in social care requires individuals and groups to come together to share information, knowledge and ideas on a specific area for improvement (SCIE, 2010). My first year in practice provided multiple opportunities to work collaboratively with service users, carers and professionals in a variety of situations. For example, I chaired regular meetings, which brought service users, carers and professionals together to share updates and information. Over the course of my first year in practice, I would often feel slightly anxious about presiding over what could be sensitive and emotional meetings. I realise that with experience my anxieties around this will decrease. I feel that I would benefit from shadowing senior staff in meetings to draw upon their skills and approaches. It may also be useful to gain feedback from service users, carers and professionals as to how they felt I lead meetings. 

Another aspect of the role that demands working collaboratively is the process of gathering information for assessments. During my first year of practice I completed numerous single assessments and several Public Law Outline assessments. When completing such assessments I would be expected to critically analyse the information I had gathered and recommend any additional interventions. Whilst I enjoyed gathering the information I would sometimes find it difficult to write succinctly so that my recommendations would be clearly understood by families. I have discussed this with my mentor who offered constructive criticism and encouragement; we talked about incorporating research into my analyses to strengthen my judgments. Dyke (2016, p.68) recommends that the author should ‘write so it can be read, not so it can be written’; I will keep this in mind when writing future assessments to ensure that my style is straightforward but sensitive. 

During my first year of practice my assessments were never required for court. I feel that I need to gain more experience in not only writing assessments and reports for court but also gaining a familiarity with court processes. As suggested above I could shadow senior staff in their work with court cases, or my mentor has suggested that I co-work a case that is entering the court arena. I think that this will be highly beneficial as I will have the advantage of contributing towards the process and learning from an experienced member of the team. 
Hollows (2013) suggests that social workers are expected to exercise a mixture of knowledge, experience and skills, and use these qualities to make professional judgements. I’ve found that formal and informal supervision helps to aid my confidence in decision-making. I have yet to undertake a section 47 enquiry without senior support. I feel that this is an area where I could apply my professional judgement, and further develop my knowledge, experience and skills. I would like to increase my confidence in making professional judgements and believe that going forward additional child protection training may support this, and allow me to refresh my learning. 
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Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  30/08/2018 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)
The observation is taking place in a supervision session with a 42-year-old white Welsh female foster carer (1) at her home. 1 resides in a privately owned property in local authority B. 1 is a fluent Welsh speaker. 1 is in a relationship with a 35-year-old white Welsh male (2) who does not reside at her property; 2 has been successfully assessed to provide babysitting support for 1. I have been working with 1 for six months.

1 is approved to care for one child aged 0 to 18 years on a respite or short-term basis. 1 works fulltime in a different role but accepted a short-term placement in the Summer of 2018. The child in placement is a white Welsh 3-year-old male (3). 3 can display unpredictable behaviours and there are concerns that he has attachment disorder. 

Supervision sessions with 1 take place monthly. Standard 21 within The National Minimum Standards for Fostering states that foster carers must receive support and supervision in order to appropriately care for children placed with them (National Minimum Standards for Fostering (Wales) 2003). My local authority (local authority A) has devised a supervision proforma; the proforma focuses on specific areas for discussion, for example the children in placement, foster carer support needs, and development and training. 

The objectives of the observation are to follow the supervision proforma and to support 1 with any issues that she may raise. I will seek to accurately record topics and discussions. I will arrange the following session and ask 1 to read through the proforma at the end of the session before signing to confirm that she agrees with the content. The supervision session should last around 1.5 hours. 
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	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)
Prior to the observation, I had contacted 1 to provide the ‘Active Offer’. The ‘Active Offer’ is set out in ‘More Than Just Words’ (Welsh Government, 2017) which states that all care providers must be able to offer services in the Welsh language to the same standard as services provided in English. The ‘Active Offer’ reinforces the expectations of the Welsh Language Act (1993), which specifies that people in Wales should receive services in their language of choice. By presenting 1 with the option to communicate in Welsh at the supervision she was able to make an informed choice. 1 decided that she wished to communicate in English. To date I have always asked 1 if she would prefer to carry out any meetings or supervision sessions in Welsh and she has refused. 

The observation was due to commence at 4:00pm, however 1 contacted me at 3:00pm and asked that I visit sooner as she was worried about something 3 had said in placement that morning. During the conversation I asked if 3 was present and safe, 1 confirmed that he was. I left the office as soon as the call ended and reached 1’s home at 3:30pm. On reflection I feel that it is positive that 1 felt she could contact me ahead of the session to relay her anxieties. I believe that our professional relationship is one of trust and confidence, which I have strived to establish and sustain across the previous 6 months (SCW, 2017; BASW, 2014). 

Upon arriving at 1’s home we immediately discussed the issue she had mentioned on the telephone. 3 was present in the same room; he was playing with various toys but we were mindful that he could hear our conversation and so we ensured that we kept our volume relatively low. 1 advised that 2 had assisted 3 to put his school jumper on that morning. As 3’s arms were raised he accidentally knocked his right hand on his head. 1 added that 3 then said to 2 “you hurt me then!”. 1 also said that 3 has said something similar recently when she helped him to put his trousers on, she said that 3 had lost the grip of the waistband and accidentally hit himself on the leg. On that occasion 3 said “you just hurt me”. 1 shared her worries that such comments from 3 could be seen as allegations of physical abuse.

It was evident from the speed at which 1 was talking, along with her worried tone that she was anxious about 3’s comments. I proceeded to listen attentively, allowing her to speak and finish what she wanted to say before offering my view and asking any questions. Koprowska (2008) notes that foster carers credit social work practitioners who listen and have time to attend to their concerns, and value their views about the placement. I believe that I was able to deliver such an approach during the observation. In addition to this I have been able to build an awareness of 1’s strengths as a carer and have also been able to familiarise myself with 3’s behaviours. 

I asked 1 several solution-focussed questions after she had finished speaking. The questions were inline with the Signs of Safety model (Turnell and Edwards, 1997), which my local authority has adopted.  I asked how she and 2 had felt after 3’s comments; 3 advised that they had felt worried as although they have not harmed 3 they were anxious in case he repeated his comments to others. I reassured 1 that she had acted appropriately in bringing the comments to my attention. 1 had already noted the comments in her daily recordings for 3. I told 1 that I was available to talk to 2 if he wished, as I understood that he too may be anxious. 1 said that she would call 2 in the evening and notify him of my offer. I advised that I would need to make 3’s social worker aware. I then suggested that we meet together with 3’s social worker and devise a plan to be clear about 1’s responses to 3 with regards to such comments and reoccurring behaviours. I felt that this alleviated 1’s anxieties. We then proceeded to the supervision proforma.

I summarised our conversation within the proforma and referred to 1’s recordings for further information. 1 went on to speak about 3’s recent behaviours and we also discussed her need for respite over two upcoming periods. From knowing 3’s background and the instability he has experienced I found the topic of respite to be quite challenging. I felt that I had to prioritise 3’s best interests and safety but also support 1 to maintain the placement in a positive way. I understand that person centred social work practice involves working collaboratively with service users to enable and empower (BASW, 2014). In this session 1 is viewed as a staff member and 3 as the service user. I feel that I had to balance two aspects of my role those being a) to ensure that 3 was safe and cared for in a positive and consistent way, and b) to support 1 in her task as a foster carer. I could see that 3 was safe and content, but am aware that he requires consistency which respite could potentially jeopardise if not planned carefully, that is with carers he has met before, and with 3 understanding that the respite was for a short time and he would be returning to 1. We discussed the impact that respite may have on the placement; I feel that I was open and honest with 1 and was able to effectively communicate my thoughts around 3’s best interests (SCW, 2017). I agreed that I would explore whether specific foster carers were available as 3 has spent time with them previously and is familiar with their home. 

As 3 was present during the session it was sometimes difficult to discuss 1’s worries. 3 played contently for most of the session; 1 provided him with a drink and a snack and put his favourite cartoon on the television. The supervision session should take around 1.5 hours, however on this occasion it lasted for almost 3 hours. Whilst it was beneficial to see 3, and also to observe 1 and 3’s interactions I felt that due to the issue raised by 1 and the duration of the supervision it may have been more appropriate if 3 had not been present. Towards the end of the session 3 was becoming increasingly frustrated and was turning to 1 for attention. 

I noted the action to set up a meeting between 1, 3’s social worker and myself. I completed the proforma and we arranged to meet in 4 weeks. I provided 1 with the proforma and went to play with 3 whilst she read the contents. 1 signed the proforma and provided me with all of her recent recordings. I feel that the written recording of the session is not only important as it provides an accurate account of discussions held, but it also reinforces accountability of my practice (SCW, 2017) and allows me to develop my listening and writing skills. 
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Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes, she arrived early as requested. 

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?

	Yes, I was made aware several weeks in advance. 

	Were you clear why the social worker met with you today?

	Yes, for supervision. 

	How well prepared do you think, the social worker was for his or her meeting with you?


	Well prepared, she brought along the previous supervision proforma so could refer to that if needed. 

	  How has the social worker listened to you and respected your views and wishes?


	Yes. 

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	Yes, I chose to communicate in English. 


	How has the social worker’s involvement met your expectations for this visit?


	Yes. 

	Are there any other comments or suggestions that you would like to make?
	N/A. 


Section 4 

Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)


Safeguarding is defined within the All Wales Child Protection Procedures (AWCPP, 2008) as ‘protecting children from abuse and neglect; preventing impairment of their health or development and; ensuring they receive safe and effective care’. With the AWCPP (2008) definition in mind I will critically reflect on an assessment, completed in my second year of practice, concerning a mother and the safeguarding of her four children. I will apply Gibbs’ (1998) Reflective Cycle throughout the case study to allow for detailed reflection. I will also  refer to relevant legislation, policy and guidance to expand on my decision-making and practice. 
The case concerns a 38-year-old mother (4) who is white English and single. 4 has four children: a 13 year old male who is white English (5), a 9 year old female who is white Welsh (6), a 7 year old male who is white Welsh (7) and a 5 year old female who is white Welsh  (8). At the beginning of the assessment 4, 5, 6, 7, 8 resided in a council rented property in my local authority (local authority A). The children’s father (9) is a 39-year-old white Welsh male and resides in a privately rented property in local authority A. 4 and 9 have not been in a relationship since 2013. All members of the family speak English as their first language. 

The family have been open to the department since 2013 due to concerns that a family member had sexually abused two of the children, and parents had failed to protect. Following the investigation into the sexual abuse it became known that 9 had a conviction of indecent exposure towards a child dating from the late 1990s. As a result the local authority proposed that social services staff supervise his contact with the children; this has been the case since 2013. The children remained in 4’s care with a Supervision Order in place, which was granted in 2015 to provide the local authority with legal powers to monitor the children’s safety and well-being (Children Act, 1989). At the time of the assessment the children’s names were on the child protection register under the category of neglect. It is important to note that the AWCPP (2008) defines neglect as “The persistent or severe neglect of a child, or the failure to protect a child from exposure to any kind of danger, including cold, starvation or extreme failure to carry out important aspects of care, resulting in the significant impairment of the child’s health or development, including nonorganic failure to thrive”. 
I undertook the assessment of the in the Autumn of 2017 following increasing concerns around 4’s parenting capacity, the children’s behaviours and hygiene, poor home conditions, and ongoing neglect. The escalating concerns coincided with the end of the Supervision Order and as a result I had to take the case before senior management and the local authority’s head legal representative to formulate next steps. Our options were to end the Supervision Order, to extend the Supervision Order for a third year (the maximum duration available), or to apply for an alternative Order, for example a Care Order (CA, 1989). I found these discussions to be very challenging and thought provoking. I believed, and still believe, that 4 was not meeting the basic needs of the children and that definitive action needed to be taken to safeguard the children from future harm. The discussions were lengthy and we decided to apply to the court for an Interim Supervision Order (CA, 1989), and to request psychological assessments of 4 and the children to assist in care planning going forward. I felt that this was the correct course of action as further professional assessments were needed to ensure that the best outcomes were available for all four children. 

I had been working with the family for some time and could evidence that progress had not been made across a considerable period. I also recognised that one outcome could be for the children to be accommodated and removed from 4’s care. The impact of such an outcome would no doubt create immeasurable sadness and grief for the family, however this had to be balanced with the best interests of the children. The best interests of the children were paramount and so reiterated my belief that the application to court was warranted (SCW, 2011). A Public Law Outline Meeting was scheduled; 4 and 9 were asked to attend with legal representation. 4 and 9 had separate legal representatives and meetings. On reflection when thinking about my feelings, with regards to the meetings, I felt empathetic towards 4 and 9 as they were visibly emotional and the sadness I had already thought about was materialising before my eyes. I felt that it would have been easy to question myself and re-think the local authority’s application to the court, however as the concerns were read aloud to 4 and 9 I felt certain that the local authority had met threshold, and that the application to court was the right decision for the children. 

I then had to complete the Social Work Evidence Template (SWET) paperwork for the court to outline the local authority’s concerns. This was my first experience of completing the paperwork and I had four days to do so. I had to include a chronology and so compile relevant information dating back to 2013. This proved to be time consuming but was vital in enabling me to record the extent of the longstanding neglect. I was aware of the importance of the document and its content, and made efforts to prioritise this. I had to reschedule several visits and meetings to provide me with enough time to complete the paperwork. I did complete the SWET paperwork by the deadline for court. The judge granted the Interim Supervision Order along with the psychological assessments. 

The judge requested that I complete a core assessment and four care plans along with final evidence by mid-October 2017. My approach to the assessment was directed by the Signs of Safety model (Turnell and Edwards, 1997). The Signs of Safety model promotes a strengths based and solution focussed style to risk assessment and case planning  (Bunn, 2013).  I feel that the Signs of Safety model allowed me to consider the strengths and worries associated with 4’s parenting in a balanced way. 

I reflected on how I could apply systems theory to my practice during a supervision session in the early stages of the assessment. Systems theory focuses on the development of systems and the interactions between them (Teater, 2014). Systems theory appeared to be the most logical theory to apply to this assessment as there were so many elements to analyse that were directly or indirectly related. For example, the individual needs of each child were related to 4’s parenting capacity; the children had varying needs, some of them complex, and so they had to be fully explored in order to draw upon 4’s ability or inability to provide good enough care (SCW, 2011). Applying the theory to my practice enabled me to decipher information according to systems; I found this to be complemented by the Framework for Assessment of Child in Need and their Families (DoH, 2000). 

The Framework for Assessment of Children in Need and their Families (DoH, 2000) provides designated areas to explore under three inter-related systems: ‘child’s developmental needs’, ‘parenting capacity’ and ‘family and environmental factors’. Before commencing the assessment I felt overwhelmed by the amount of information I would need to gather and analyse about the four children and their mother. I found the framework to be especially helpful as it guided the flow of my writing, and ultimately made the task feel less daunting.

I devised an assessment schedule and mini-deadlines, which were monitored through supervision, to ensure that the assessment was as thorough and as timely as possible. As part of my assessment schedule I met with 4 and 9, separately on several occasions, to discuss their understanding of the local authority’s concerns, and also to obtain their views on the assessment (SCW, 2011) (SCW, 2017, 1.2).  During my first assessment visit I asked 4 a variety of solution-focussed questions, in accordance with the Signs of Safety approach. I also asked 4 about her understanding of the local authority’s concerns. I found 4’s response was very limited, and she stated that she did not fully appreciate the level of the concerns.  When applying Gibbs’ (1998) Reflective Cycle to this visit, and concentrating on the analysis question (what sense can you make out of the situation?), I was perplexed as to 4’s claim that she did not know what the concerns were. The concerns had been shared with 4 in numerous child protection conferences, core groups, and at the PLO meeting. I was not sure whether 4 was opting to ignore the concerns or whether she was genuinely confused and distressed about the experience and in turn this had affected her understanding. 

I also referred to Prochaska and DiClemente’s ‘Comprehensive Model of Change’ (1982) to further analyse 4’s motivation to make changes. I felt that 4 fluctuated between ‘contemplation’ and ‘determination’ (Prochaska and DiClemente’s, 1982). During ‘contemplation’ parents begin to consider the possibility that there is a problem and explore whether or not they are able to address it (Prochaska and DiClemente, 1982). I believed that 4 presented as ambivalent and was evidently anxious about what change would mean for her and the children. ‘Determination’ is achieved when parents can make a more formal expression of the problems they gave and how they impact on their children (Prochaska and DiClemente, 1982). 4 had worked with additional services and as part of these interventions she had identified goals, however she had not been able to demonstrate appreciable change. 

Although 9 was not assessed to care for the children it was crucial that he was involved in the assessment, and the children’s care planning going forward (SCW, 2011) (SCW, 2017, 1.5). During the assessment sessions 9 demonstrated that he understood the local authority’s concerns. 9 stated that he believed it was in the children’s best interests to be removed from 4’s care. It was clear that this was a difficult admission for 9; I felt that he trusted me and that this trust may have supported him to talk about his views open and honestly (SCW, 2017, 2.1). 

In addition to meeting with 4 and 9 it was imperative that I carried out direct work with 5, 6, 7, and 8 to obtain their wishes and feelings (SCW, 2011) (SCW, 2017, 1.1- 1.5). The United Nations Convention on the Rights of the Child (1989) states that children have the right to say what they think should happen when adults are making decisions that affect them. With the UNCRC (1989) in mind I met with the children separately, in their schools. I had previously visited all four children at school and was aware that they felt comfortable and happy talking to me in this environment. Tait and Wosu (2013) state that it is important to consider the child’s developmental age when determining the type of work undertaken. I chose the direct work tools in preparation for the sessions; the tools were used in an age appropriate way with each child. For example, I utilised the ‘Three Houses’ tool with all of the children; with 5 I asked if he would prefer to draw or write his responses. 5 chose to write his responses, whilst 6, 7, and 8 preferred to draw as I had expected. 5 had demonstrated a good understanding of the local authority’s concerns and articulately offered his views on what he thought needed to happen. 5 concluded that the he and his siblings should be removed from 4’s care. 5’s insight into the concerns was admirable; he did not blame 4 for the situation and provided mature and meaningful responses. I felt privileged to be working with the children, and to share the their wishes and feelings in the court arena. 

I had to acquire up to date information from professionals working with the family. For example, teachers, health professionals and therapists. It was vital that each professional communicated openly and honestly in line with the expectations set out by our local Safeguarding Children Board. I was mindful, from the outset, that I had to be accountable for my work and thus wanted to make the assessment as detailed and objective as possible (SCW, 2017, 6.1-6.10). All professionals provided statements, which informed my assessment and enabled me to add in relevant detail. 

The Code of Ethics for Social Work (British Association of Social Workers, 2014) specifies that social workers have a duty to support, empower and protect. Anti-oppressive practice was at the core of my approach to this assessment. I was mindful that I wanted to provide a fair but accurate account of the children’s experiences and 4’s parenting capacity, whilst including their views and producing a balanced analysis. Effective communication was also key in ensuring that the family felt empowered. I had to consider my use of language when talking to each of the family members, and adapt it according to their age and level of understanding. In addition I was conscious that the questions posed to 4 and 9 were emotive and so I adjusted my tone, body language, and eye contact as appropriate (SCW, 2011) (SCW, 2017, 2.2). 
It is important to note that in addition to my assessment, 4 had proposed that her sister (10) be assessed to care for the children to provide options under a Child Arrangement Order or Special Guardianship Order (CA, 1989). An assessment was initiated, however 10 was not successful due to concerns that she would not be able to meet the children’s needs due to overcrowding at her property and her complex health conditions. 

The psychological assessment of 4, 5, 6, 7, and 8 was completed several weeks before my assessment in order to allow me to consider the findings and recommendations within my conclusion and care plans. The psychological assessment was in-depth and offered an insight into 4’s mental health, and the children’s attachment styles. The assessment concluded that 5’s attachment style was insecure anxious avoidant, and 6, 7, and 8 all displayed disorganised attachment styles. At that I time believed that my understanding of attachment theory was good, however I found that the psychologist referred to terms I was not familiar with. As a result I felt the need to undertake additional reading around attachment theory. My reading further expanded my knowledge on attachment styles and how they differ. I am now fully aware that 5’s attachment style developed as a result of 4’s rejection and unavailable parenting, which has negatively effected their emotional connection (Fowler, 2003). 6, 7, and 8’s attachment style developed as a response to 4’s emotional unavailability and lack of effective communication (Fowler, 2003). The psychologist recommended that the children be removed from 4’s care due to her inability to meet their needs, further to this the psychologist advised that the children should be placed in separate placements. The recommendations were vital to inform my assessment. I utilised supervision to discuss the psychological assessment at length and how this would impact on my conclusion and final evidence. 

I had to analyse my findings along with the assessments carried out by other professionals. My assessment largely focussed on the children’s needs, 4’s parenting capacity and the neglect experienced by all four children. Stone (2003) notes that social workers tend to have lengthy involvements with chronically neglectful parents and this can make it difficult when making judgements about the standards of care. In this case the local authority had been involved with the family for 4 years, with various concerns materialising over the course of engagement. During the assessment I found it challenging to write about my concerns, and read the recommendations of others whilst the children were still in 4’s care; I had to balance my professional and personal judgements with regards to the placement with 4. The children were not deemed to be at imminent risk of significant harm and the local authority did not meet threshold for immediate removal. 

Due to 8’s age I had to undertake a Child Adoption Report (CAR) to provide as many permanence options to the court as possible. The CAR has was prepared in compliance with Schedule 1 Adoption Agencies (Wales) Regulations 2005. The CAR was completed, however parties agreed that 8 had a good understanding of her identity and family, and thus adoption would not be in her best interests. 
I devised 4 separate care plans, which covered matters of contact (parental and sibling), identity, education and health. I proposed that the children be removed from 4’s care and separately placed in long-term foster care. The final hearing took place at the end of November 2017. By this time parents had provided their statements and clarified their positions; neither parent contested the care plans. The children’s Guardian ad Litem was in full agreement with the local authority. The judge granted full care orders for the children and approved the care plans for long term foster care (CA, 1989). The full care orders stipulate that the local authority will share parental responsibility with 4 and 9. The final hearing lasted less than 30 minutes. 

It was agreed by all parties that it was in the children’s best interests to move them to long term foster care in a planned way and so I had to complete a Placement with Parents Regulations in accordance with The Care Planning, Placement and Case Review (Wales) Regulations 2015. The document was presented to and approved by the head of children’s services in my local authority. This meant that the children would be introduced to their prospective foster carers before being moved. Over the following two weeks the children were placed into long term foster care. 

I had supervision after moving the children to their placements. In this supervision session I was able to reflect on the assessment in it’s entirety, including the final hearing and children’s first weeks in placement. I applied Gibbs’ (1998) Reflective Cycle to support me to understand my feelings about the process. I was able to discuss a multitude of thoughts, feelings and emotional responses that I had almost ignored along during the assessment. I experienced feelings of sadness and blame; at times I felt solely responsible for the futures of the children. My supervisor encouraged me to appreciate that 4 was afforded with numerous opportunities to create change and there were limitations to her parenting capacity that she could not overcome. We also discussed the views shared by myself and other professionals, which substantiated the local authority’s concerns. 

When evaluating the experience I spoke about the final hearing in detail. For me the final hearing was a culmination of months of assessing and writing. The focus of the final hearing was, of course, on the judgement, which was life changing for 4, 5, 6, 7, 8 and 9. The duration of the final hearing took me by surprise at first; I felt that it was too short and did not acknowledge the change for the family. From using Gibbs’ (1998) Reflective Cycle I was able to identify the final hearing as a positive experience on the whole rather than a negative one, as I had originally thought. As 4 and 9 did not contest, and the Guardian ad Litem agreed with the care plans there was no need for oral evidence or to draw out the hearing. 

I found myself questioning whether the assessment or hearing could have taken place at an earlier time in the year. The children were removed from 4’s care in December and I felt that this was a particularly emotional time, for the family, as Christmas was approaching. My supervisor suggested that there was no ideal time of year for children to be removed from their parents, and that it was important to concentrate on the children’s support needs over this time, rather than how the process could have been any different. 

In further reflection I had managed the case for over a year at the point that the children were removed. I felt that I had invested a lot of time and energy into the case. As I wrote the assessment I often thought that the children may read it when they are older, and this allowed me to focus on the language I chose, and how I described each of the children’s needs. I presented facts but was mindful that I did not want the tone of the assessment to be judgemental or biased towards the local authority (SCW, 2017, 2.1, 2.2). 
When concluding on the experience I firmly believe that the judgement was in the best interests of the children. I had the advantage of managing the case for two further months before it transitioned to a different team (due to the Looked After status of the children). During those two months I visited the children numerous times and was able to monitor their care plan carefully. Whilst I expect that the children may face difficulties with regards to managing contact and understanding what has happened as they grow, it has been positive to see that the children have settled as well as I could have hoped. If the experience arose again I’m not sure I would do anything drastically different; I was lucky to have consistent support and guidance from my supervisor and legal representative. I feel that my resilience has improved and so would feel better prepared with regards to managing my emotions and personal judgements in a similar situation.  
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Section  5

Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)


My place of work is based within child safeguarding. Since commencing the Graduate Certificate in Consolidation of Social Work Practice I have attended Level 2 Adult Safeguarding training which was provided by my local authority. From this training I am aware of the referral process. Furthermore, I have an awareness and understanding of the legislation, and the national, local and organisational policies and procedures for adult safeguarding. 

The implementation of the Social Services and Wellbeing (Wales) Act 2014 (SSWB(W) Act 2014) “provides the legal framework for improving the well-being of people who need care and support, and carers who need support, and for transforming social services in Wales” (SCW 2017). The principles of the SSWB(W) Act 2014 are: ‘voice and control’, ‘ (early intervention and prevention’, ‘wellbeing’ and ‘co-production’. 

Safeguarding is an overarching theme within the SSWB(W) Act 2014. Part 7 of the Act defines an ‘adult at risk’, and asserts that a local authority must investigate where they suspect that an adult with care and support needs is at risk of abuse or neglect (SSWB(W) Act 2014, PART 7). In addition to this the Act introduces adult protection and support orders allowing an authorised offer to enter a premises to assess whether an adult is at risk of abuse or neglect and, if so, the course of action to be taken. Furthermore, a relevant partner of a local authority has a duty to report where they suspect that an adult or child may be at risk of abuse or neglect.
The SSWB(W) Act 2014 reinforces a partnership approach to safeguarding by establishing the National Independent Safeguarding Board (Welsh Government, 2017); section 134 of the SSWB(W) Act 2014 refers to safeguarding boards for adults and children (Welsh Government, 2017). The aims of the safeguarding adults board are to protect adults in  who have care and support needs, and who are experiencing or at risk of abuse or neglect, and also to prevent adults with care and support needs from becoming at risk of abuse or neglect (Welsh Government, 2017).
Before the implementation of the SSWB(W) Act 2014 adult safeguarding in Wales was directed by the In Safe Hands policy (Welsh Government, 2000) and later The Wales Interim Policies and Procedures for the Protection of Vulnerable Adults (2013).  ‘In Safe Hands’ (Welsh Government, 2000) outlines the proposed arrangements for adult protection in Wales. It also refers to the importance of interagency working, information sharing and case management. 
The Wales Interim Policies and Procedures for the Protection of Vulnerable Adults (2013). The policy sets out the legal and ethical frameworks within which adult protection operates, as well as clearly describing the types of abuse and setting out the risk assessment process for designated lead managers and ten stages of the adult protection process (SCW 2018). 
The Mental Capacity Act (MCA) 2005 remains a piece of key legislation in Wales. The MCA 2005 applies to those involved in the care and support of people aged 16 and over who are not able to make any decisions for themselves (SCIE, 2016). The MCA (2005) is also designed to support individuals over the age of 18 who have capacity and wish to plan for their future (SCIE, 2016). 
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	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



Prior to the implementation of the SSWB(W) Act 2014 there was no formal legislative support for adult safeguarding; policy and guidance shaped adult safeguarding. Child protection and safeguarding however have been guided by the Children Act 1989 and later the Children Act 2004, along with various guidance for example the All Wales Child Protection Procedures (AWCPP, 2008). The SSWB(W) Act 2014 has sought to address the legislative imbalance by introducing orders to protect adults at risk along with safeguarding boards which function like their child protection counterparts. 
It is worth noting that the types of abuse associated with adults and children can differ greatly. For example, the Social Care Institute for Excellence (2018) highlights the following as types of adult abuse: physical abuse, domestic violence, sexual abuse, psychological or emotional abuse, financial abuse, self-neglect and modern slavery. The AWCPP (2008) refer to the following as categories of abuse for children: physical abuse, sexual abuse, neglect, and emotional abuse. However, in an ever-changing society it is apparent that additional types and indicators of abuse are emerging, for example: female genital mutilation (FGM), child trafficking and online abuse (NSPCC, 2018). Whilst there appears to be some similarities in the categories of abuse, there are stark differences in the type of issues facing adults and children which place them at risk of harm. 

In addition to issues of risk there are also matters of capacity and consent which create further differences between adult and child safeguarding. As set out in the SSWB(W) Act 2014 Local Authorities have a duty investigate suspicions of abuse however, these duties do not extend to adults who prefer for no intervention. The Human Rights Act 1989 specifies that choices made by those with capacity must be upheld. If an adult is assessed as lacking capacity and believed to be at risk of harm, interventions can be made and consideration must be given to the best interests of the adult in accordance with the Mental Capacity Act 2005.

Parents and carers are often asked to provide consent, if appropriate, when child protection investigations are initiated (All Wales Child Protection Procedures, 2008). The child’s wishes and feelings are also a key consideration in section 47 enquiries (Children Act 1989). However, if there is a concern that a child is at risk of suffering significant harm and the parent or carer has not been asked to consent or provided consent for intervention, then elements of additional legislation and policy, for example the Human Rights Act 1989 along with the UNCRC (1989), can be set aside as the child’s safety and welfare are paramount. 
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Section 6

Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)


I believe that critical reflection has been highly beneficial in my first two years of practice. I have utilised Gibbs’ (1998) Reflective Cycle within numerous supervision sessions. Gibbs’ (1998) Reflective Cycle provides six prompt questions, which I’ve found, can be easily applied to my practice; the questions encourage thinking and reflection around description, feelings, evaluation, analysis, conclusion, and action plan. I feel that this model allows practitioners to unpick their experiences in detail, which creates opportunities for meaningful, critical reflection and learning. 

Since completing section 2 I have commenced a role in a different team within children’s services in my local authority. I am no longer a children’s social worker; my current role is supervising social worker within the fostering team. I began working in the fostering team at the end of January 2018. 
At the end of my first year in practice I did not feel confident in presiding over sensitive and emotional meetings. During my second year in practice I have been able to shadow senior members of staff, both within my previous team and current team. I feel that shadowing different members of the department in various meetings has been advantageous as I have been fortunate to identify skills and approaches needed in a range of situations. For example, I have shadowed senior staff in Public Law Outline (PLO) meetings and foster placement agreement meetings. I have since attended these meetings for my own cases and been able to deliver updates and information confidently. I found my first PLO meeting to be challenging as one parent was extremely upset, and disagreed with the local authority’s position. I later discussed this example in supervision, utilising Gibbs’ (1998) Reflective Cycle to support my learning. The evaluation stage was particularly helpful as I felt negative about the experience due to the parent’s reactions. However, I could identify positive aspects of the meeting for example my effective communication skills, and inclusive and respectful approach. 
In this last year I have written assessments, which have varied in nature. I feel that my style improves with every assessment I write. I make efforts to try and avoid using complex language, and ensure that I justify my judgements with evidence. I have used reading material to expand my analytical skills, and often referred to Jeff Fowler (2002) and Martin C. Calder and Simon Hackett (2003) in my previous role. I now utilise recommended reading by CoramBAAF to assist with my Form F assessments. As a result I believe that my analytical skills have developed and I am able to provide measured and succinct recommendations.
Within section 2 I also suggested co-working court cases and completing section 47 enquiries. Upon completing section 2, one of my cases soon escalated to child protection, then to PLO and into the court arena. Whilst I did feel supported in managing the case I did not co-work the case. At that time I also managed an adoption case and completed numerous Section 7 Reports.  I have had opportunities to give evidence in court; I found this to be very daunting at first but felt prepared through supervision, and talking to colleagues about their experiences. 
I have now completed Section 47 enquiries without senior support.  I have successfully formulated safety plans, accompanied children to child protection medicals and sought alternative accommodation for children when appropriate. I feel that such experiences have allowed me to develop my skills around decision-making and crisis intervention.  
My mentor has indicated that my confidence has improved in several areas, those being chairing meetings and writing assessments. We have also discussed how my increased confidence has had a positive impact on my decision-making skills; I tend to go to my mentor with suggestions about case management, which illustrates my proactive thinking and broader knowledge base. 

I have attended several training courses in my second year of practice on topics such as child protection and Section 31 of the Children Act 1989. I am aware that the Code of Professional Practice for Social Care (SCW, 2017) states that social work practitioners must be accountable for the quality of their work, and undertake relevant learning and training to develop their knowledge and skills. Thus, I will make it a priority to identify relevant training courses that will support my continued professional development and future practice. 

At the end of my first year I suggested that I should incorporate more research into my assessments. I believe that this is something I can continue to work on to ensure my analyses are thorough. Furthermore, I could consider applying theories to my practice for example attachment theory. I feel that this would aid my learning and I could share my knowledge with foster carers to support them in their roles and understanding of children’s experiences and how they can impact on behaviours. 

With regards to feedback from service users, I hold supervision with foster carers regularly and as part of the supervision session I always ask if the foster carers are happy with the level of support I provide. This presents foster carers with an opportunity to share any feedback, which can allow me to improve my practice. I actively listen to the foster carers, and believe that this is a valuable way to inform my practice (SCW, 2017, 3).  
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	31/10/2017

	2
	11/01/2018

	3
	16/03/2018

	4
	07/06/2018


Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.


The learner has evidenced how she has used supervision, case discussion and feedback from colleagues to critically reflect on her practice within complex situations. The learner has used supervision to support her understanding of processes, legislation and theories.  In addition the learner has further evidenced that she has met the learning needs set out in section 2 through developing her writing style within her core assessments, Form F assessments, PLO assessments and court experience. The assessments completed by the learner have been evidenced based and linked to research.  
 
The learner was able to evidence that she had developed skills, which were transferable to a fostering setting, following her move to a fostering team within the same organisation. Making use of her assessment skills and Signs of Safety knowledge the learner was able to build on existing skills and also develop new ones. This included using a Signs of Safety approach to prevent placement breakdown, and in assessing new applicants to foster. 
 
The learner has been observed in a fostering setting, presenting at panel and supporting foster carers to meet the needs of children with complex needs. She has evidenced that she has been able to maintain a child centred approach in tandem with the required application of fostering regulations and procedures. The learner has evidenced that she has robust assessment and analysis skills through quality assurance of her fostering assessments.  
 
The learner has been observed to be confident in expressing her views and evidenced based opinion’s in a range of settings, and with a diverse audience, including colleagues, managers, foster carers, children and families.  This has been evidenced in the observation completed by myself.  The observation centred around a foster carers’ possible safeguarding concerns.  The learner was able assess at the initial point of contact, whether there were any immediate safeguarding issues.   During this interaction the relevant information was ascertained to establish the child was not at risk of immediate harm.  A home visit was completed whereby the learner was able to draw out the concerns and de-escalated the situation, together with identifying actions in confident manner.  The feedback form the foster carer highlighted the learner’s skill in taking control of the situation, elevating her worries and a clear action plan on how to proceed. 
 
The learner has evidenced that she has achieved the learning outcomes required. She has held a complex caseload within a children’s safeguarding team and has been able to transfer her skills to work effectively in a fostering setting. The learner’s assessments are of a high standard and feedback in respect of her direct work with children, families and foster carers has been positive. The learner has been reflective and has evidenced her desire to continue with her professional development. The learner is motivated, enthusiastic and passionate in her commitment in her role as a social work practitioner.   
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Learner details, Signatures and Line manager verification
It is the learner’s responsibility to ensure that their university learner number is correctly inserted wherever requested within the portfolio
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Signatures and Line Manager Verification

CONFIDENTIALITY and PLAGIARISM – to be completed by the learner
All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _ _ _ _ _ _ _ _
 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.
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 Line manager verification

Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Section 9

PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Lauren Thomas

	Name of Team/Agency 
	Foster Swansea

	Name of Mentor 
	Kate Stanaway-Jones

	Name of Line Manager 
	Kate Stanaway-Jones


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)

Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 

(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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