A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience.
During this assignment, I will be evaluating how assessment for learning (AFL) can be utilised in a series of learning opportunities to aid progression across three chosen areas of learning and experience (AOLE’s). I believe that learning about the importance of different AFL strategies is extremely beneficial to me as a student teacher because according to Paul Black and Dylan Wiliam's (1998) research, in the UK, pupils who learn in a formative manner in schools outperform other students in terms of learning and performance. They demonstrated the potential of AFL for boosting the teaching-learning process in their book The Black Box: Raising Standards via Classroom Assessment. (Black, P., & Wiliam, D. 2006). 
[bookmark: _Int_AQCeKj6s]The lessons I have planned are directed towards a group of 9/10 year old year 5 pupils who I taught during my placement. An initial ‘I wonder’ statement is given to the children at the start of the year, the children make the decision in which direction they wish their learning to progress. From the ‘I wonder if one person can change the world’ statement, the children chose to learn about Hitler and how he changed the world. The children have not had any previous lessons on Hitler although they are familiar with how the ‘I wonder’ statements work. These lessons fit as part of a three-way rotation across the two year 5 classes. The three rotations have been planned so that the children are in differentiated ability groups. This topic has slotted well into the rotation as religion, values and ethics (RVE) is one of the rotations that the children are currently learning, within the Hitler topic, the main focus is for the children to understand that he was an antisemitic person and what the effect of antisemitism has on Jewish people which links well to their RVE AOLE rotation. 
Within my assignment I will be focusing on the following three AOLE’s; humanities, expressive arts and mathematics and numeracy. The Humanities Area of Learning and Experience (Area) aims to spark learners' imaginations, arouse a sense of wonder, and encourage them to advance their knowledge, wisdom, and understanding. The most pressing challenges facing humanity, such as sustainability and social change, are encouraged in this area, which also aids in the development of the abilities needed to interpret and communicate the past and present (Curriculum for Wales, 2022). As my topic is Hitler and how he changes the world I will be focusing on the history element of humanities. Within humanities there are five statements of what matters (WMS). I will be focusing closely on two of these statements which I will talk about during the discussion of my lesson plans. Within my three humanities lessons I will be teaching using cross curricular links. 
[bookmark: _Int_UvZKHqYF][bookmark: _Int_uxqIKmwk]One AOLE within my lesson is expressive arts. The dynamic nature of the expressive arts can engage, motivate and encourage learners to develop their creative, artistic and performance skills to the full (Welsh Government, 2020). Within expressive arts there are three WMS. I will be focusing on one in particular and will talk about this during the discussion of my lesson plans.
The last AOLE that I will be focusing on is mathematics and numeracy. Within mathematics and numeracy there are four WMS. I will be focusing on two WMS. I will talk about these WMS further along during the discussion of my lesson plans. 
Throughout my three lessons it is important that they provide pupil progression. The engagement of learners with a growing depth of knowledge and underlying concepts is a sign of progress in the humanities area (Curriculum for Wales, 2022). Within my lessons I want the children to progress from learning about what antisemitism is, to being able to identify antisemitic behaviours and the effects that antisemitism had on Jewish people, to finally being able to identify whether antisemitism happens now in 2022 and how they would respond to it. As a teacher it is important to be aware of pupil progression as some children progress with their learning quicker than others. By being aware of where an individual child is, it can help give the correct amount of support needed to aid further progression. AFL strategies such as thumbs up and thumbs down was a good strategy that I used as a quick assessment of how the learners were progressing within my lessons. 
The technique of assessing pupils' knowledge as they study is known as formative assessment. It is a technique for continuous assessment and entails creating a sequence of quick-fire questions and exercises to track the learner's development throughout their education (Blog, 2022). Formative assessment is commonly referred to as assessment for learning or AFL. The Welsh Government have identified that the use of assessment for learning accelerates progress. The Welsh Government believe that the purpose of assessment is to support the progression of each individual learner in relation to the 3 to 16 curriculum (Welsh Government, 2022). According to the Welsh Assembly Government (2010), there are three core elements of AFL, which are questioning strategies, peer and self-assessment, and giving students feedback. 
[bookmark: _Int_aQE7s5OD]In relation to this, according to Black and William (2009) key features of formative assessment include where the learner is going, where the learner is and how to get there. Under the title ‘where the learner is going’ the role of the teacher is to clarify and share learning intentions whilst the role of the learner is to understand the learning intentions. John Hattie (2010) emphasises the importance of practitioners sharing the success criteria with learners by explaining in basic terms that when the success criteria is shared with learners then the learners have the same idea as the teacher in terms of what it takes to be successful within the lesson. Under the title ‘where the learner is’ the role of the teacher is to engineer effective discussions, tasks and activities that elicit evidence of learning whilst the role of the learner is to activate themselves as owners of their own learning. The role of the learner links to the new curriculum and the importance of pupils taking responsibility of their own learning, this links to the 4 purposes which is now embedded throughout schools across Wales - one purpose in particular links to the role of the learner as it states children should be ‘ambitious, capable learners’ as this purpose encourages pupils to set themselves high standards and to seek and enjoy challenges (Curriculum for Wales, 2022). Advantages of children taking on their own learning include that children collaborate and learn from one another in a child-directed classroom. They are more likely to learn to share, take turns, and generally be better social beings as a result of this exposure (Harmony, 2017). Under the title ‘how to get there’ the role of the teacher is to provide feedback that moves learners forward, this is an advantage to learners as it gives them the opportunity to act upon the feedback given to improve their piece of work. 
Gilbert (2010) agrees with Black and William (2009) by suggesting that any learner needs to know what they are learning to do and what they will be judged on. In further agreement with this D.Royce Sadler (1998) implies that we need to let the students into the secret allowing them to become insiders of the assessment process. He explains that we need to make provisions for them to become members of the guild of people who can make consistently sound judgements and know why those judgements are justifiable. According to Education advanced (2021), helping students develop their competencies is the main objective of formative assessments as it aids the development of skills. Other advantages of formative assessment include that it gives teachers time to examine students work and attitude, encourages questioning techniques which enable children to think more about their work and their learning. Additionally, formative assessment provides documentation of the learning progress. Improved student results have repeatedly been linked to formative assessment. Black and Wiliam (1998) write in their meta-analysis of more than 250 assessment studies: "The research reviewed here shows clearly that formative assessment does promote and improve learning.” Although this evidence implies that AFL does aid pupil progression, on the other hand, there is also research that suggests challenges that are faced from using AFL within the classroom. 
According to Browne (2016), the implementation of AFL within classrooms remains problematic, especially in developing contexts. Browne (2016) suggests that poor teaching conditions may affect the effective implementation of formative assessments. The ability of teachers to give each student individualised attention may be hampered by large class numbers. Additionally, teachers may view formative evaluations as an "administration burden" due to worries that they would be time and resource consuming, especially in light of the substantial curriculum requirements. Another challenge faced when implementing AFL in the classroom include that it's possible that formative assessments aren't always welcomed in the school environment. The emphasis continues to be on more noticeable summative evaluations carried out for accountability in many nations (OECD, 2005a; Browne, 2016). 
After taking this research into consideration, I have concluded that I will use the research found by Black and William (2009) and implement this into my planning as the research shows a clear demonstration of how their way of implementing AFL and the roles of both the teacher and learner would progress learners understanding, skills and experiences further. 
[bookmark: _Int_Nl9MKBuG]For my three lesson plans I have chosen humanities, expressive arts and mathematics and numeracy as my 3 AOLEs. As the topic chosen by the pupils was Hitler, this comes under the humanities AOLE. As a class we discussed how they would like to lead their learning and in which direction they would like to take the topic. Expressive arts slotted well into this topic as this AOLE encourages and motivates pupils to be creative and artistic which was one aspect the children wanted to improve. Finally, mathematics and numeracy was chosen as the last AOLE as the topic progressed as the children wanted to learn more about the holocaust, therefore I focused on Anne Frank and found that a timeline of her life would be beneficial for the children to create.  
For my first lesson plan the humanities WMS is ‘events and human experiences are complex, and are perceived, interpreted and represented in different ways.’ The description of learning within this WMS is ‘I can use evidence to explain how aspects of the past have been represented and interpreted in different ways.’ For this lesson, the ‘We Are Learning To’ (WALT) of the lesson is to ‘use evidence to explain how aspects of the past have been represented and interpreted in different ways.’ (See appendix 1). This lesson has been planned on a cross curricular basis with expressive arts. Byrne (2017) explains how regularly integrating brief cross-curricular lessons can be extremely beneficial. A study by the UK's National Teacher Research Panel from 2010 made the case that cross-curricular learning can enhance pupils' problem-solving skills. Additionally, it can help students recognise "thinking skills" tasks.  Within the expressive arts AOLE there are 5 disciplines which include drama, art, music, digital film and dance. It is acknowledged that, even if each field has a distinct body of knowledge and set of abilities, they all share the creative process. Within this lesson I will be focusing on the art element to expressive arts. As discussed in my introduction I will be focusing on one WMS which is ‘creating combines skills and knowledge, drawing on the senses, inspiration and imagination.’ The description of learning within this WMS is ‘I can combine my knowledge, experience and understanding to plan and communicate my creative work for a range of different audiences, purposes and outcomes.’ (Curriculum for Wales, 2022). The skills that I want the children to achieve during this lesson are their creativity and artistic skills when having to design their own pictures to show what Germany looked like after the first world war (see appendix 2). The knowledge that I want the children to gain from this lesson is an introduction into what Germany was like before the war and who Hitler was. I hope to see progression by the end of the lesson from the children not knowing anything about Hitler prior to the lesson to by the end being able to explain why he was so popular in 1919 by using the information from the PowerPoint provided. My placement school choose their topics based on an initial ‘I wonder’ statement. This is how the topic of my lesson plans were chosen; however, research shows that by teaching history in schools this will help children to understand present-day issues and spark the curiosity within children to begin thinking and questioning about why things are the way they are. History also gives us the opportunity to learn from past mistakes which links to the topic of Hitler and the mistakes he made. History helps us understand the many reasons why people act and behave the way they do. As a result, it helps us become more impartial as decision-makers – linking to the new curriculum, four purposes of becoming ethically informed citizens (University of the People, 2020).

[bookmark: _Int_ZoMJNoQW]Within AFL there are four elements which include sharing criteria with learners, quality of questions/quality of talk, use of quality feedback and peer and self-assessment. During the first lesson I used KWL grids as an AFL strategy as I believe this strategy ticks all the boxes of AFL. This is because the KWL grids are designed to ask the pupils the 3 following questions... what do I know? What do I want to know? What have I learnt. I have used this strategy at the start of the topic as I believe it was a good way of being able to assess the pupil's knowledge of the topic prior to the learning taking place. KWL is a metacognitive reading approach that frequently poses as a comprehension strategy. It was created by Donna Ogle in 1986, at the height of the "whole language" movement (Pennington, 2009). KWL grids give students the opportunity to draw on existing information, find an interest-based learning goal, and summarise their learning. This enables pupils to create meaning from what they have learned by comparing new information with what they already know. This enables them to keep track of their progress and spot any knowledge gaps (Twinkl). The KWL grids have a similar objective to the Black and William (2009) key features of formative assessment but from a different perspective. According to Daniel (2011) there are 3 main benefits of KWL grids, one being that they promote active learning by making it easier for teachers to gauge how well their pupils are learning throughout the course. The second benefit is that they encourage academic success because through KWL grids they are learning actively and according to studies, when students actively participate in class, they better understand the subject and retain it for a longer period of time. Finally, Daniel (2011) explains how KWL grids enhances learning by activating prior knowledge. Despite this, Daniel (2011) explains that a disadvantage of KWL is that it requires students to have prior knowledge that is related to their current topics, which is not always possible. Pennington (2009) agrees with this by explaining that because KWL grids are pupil centred, students frequently provide irrelevant or incorrect information, which may make their work complicated/hard to understand. 

Within and across the 3 learning episodes I shared the success criteria with learners at the beginning of the lesson which links to the sharing criteria with learner's element of AFL. Sharing success criteria with learners encourages them to take control of their own learning. Under the new curriculum in Wales, there is an emphasis of the importance of learners taking control of their own learning which is something I took into consideration when planning my learning episodes. By sharing success criteria, the learners will know what and why they are learning which is extremely important if we want learners to reach their full potential during the lesson. It also gives the opportunity to connect with previous lessons, which I took into consideration when planning for my learning episodes as I decided to use the same learning objective twice to show the pupils even though the objective is the same, progression within the objective is what will make them successful (RSC Education, 2008). Despite this Sadler (1989, p.134) explains that when success is defined using precise success criteria, students' work may match the success criteria but still fall short of the required standard, which increases the likelihood of "frustration because of their inflexibility” (Improving Teaching, 2018).
For my second lesson plan the humanities WMS I am focusing on is ‘informed, self-aware citizens engage with the challenges and opportunities that face humanities and are able to take considered and ethical action’. The description of learning within this WMS is ‘I have an understanding that injustice and inequality exist in societies.’ For this lesson the WALT is ‘understand that injustice and inequality exists’ (see appendix 3). This lesson has been planned on a cross curricular basis with mathematics and numeracy. As discussed in my introduction I will be focusing on one WMS which is ‘geometry focuses on relationships involving shape, space and position, and measurement focuses on quantifying phenomena in the physical world’. The description of learning within this WMS is ‘I have explored and used different ways of showing the passing of time, including calendars, timelines, simple timetables and schedules.’ (Curriculum for Wales, 2022). The skills that I want the children to achieve during this lesson is to be able to create their own timeline of Anne Frank’s life and progress by using that timeline to express how they think Anne would have felt during that period in her life. The knowledge that I want the children to gain from the lesson is to build on prior knowledge from the lesson before and progress from learning about what Germany was like before the war to being able to understand the effects of the war and antisemitism towards Jewish people. 
Within this lesson plan I used think, pair share from within the quality of questions/quality of talk element of AFL. Frank Lyman created this strategy to offer pupils the time and structure they need to reflect on a particular subject. (LearningTeachingHub, 2021). Think-Pair-Share, enhances student achievement by giving students the chance to put newly learned skills to use, to reinforce important ideas and to give them more frequent and immediate feedback on their comprehension of the topic. Additionally, it expands opportunities for social and cooperative contact, two elements that have been demonstrated to be especially significant for minority students in STEM fields (Crescente&Lee, 2011). Researchers have discovered that giving pupils lots of opportunity to talk about their views can help them learn more (Pressley 1992). The think, pair, share method boosts the types of interpersonal interactions needed for pupils to internally organise, process, and retain ideas (TeacherVision, 2007). Think-pair-share is a straightforward method that helps students develop their critical thinking abilities, listening and reading comprehension, cooperation, and presentation skills (University of the People, 2020).  On the other hand, students work at different paces, therefore some pupils will need longer to think for themselves before moving on to working in a pair (Coursehero, 2020). Some children may not think for themselves first and then wait until they are placed in a pair and claim someone else’s opinion or ideas as their own. As a practitioner it can be difficult to judge if every child thinks for themselves before pairing up. 
Within this lesson plan I used peer and self-assessment which links to the peer and self-assessment element within AFL. This AFL strategy can help students understand success criteria, increase their motivation to learn, and improve their social skills (Black et al., 2003; Topping, 2017). It also encourages students to give feedback on their peers' work. (Boon, 2018). The key advantages of peer assessment are that it fosters critical thinking, feedback-based learning, and active participation in the process. A study demonstrated that using peer assessment encourages learning and enables a teacher to concentrate on assisting students with more challenging or advanced work (Double et al., 2019). Peer assessment, on the other hand, can restrict students' learning if low-quality, insensitive, or unhelpful peer criticism is given and may deteriorate relationships between students (Topping, 2017, 2018). Another challenge of giving feedback is that students have a variety in their knowledge. Some students will understand a topic more than others; therefore, this can make marking each other's work a lot more difficult. Friendship bias is another challenge that can be faced when peer assessing work as this could mean a student's work is not assessed correctly and affects future work. Self-assessment encourages children to take control of their education. It enables them to set objectives and monitor their development. Students can find areas for growth with the use of self-evaluation (Dimochkino, 2022). From my experience self-assessment gives the children opportunity to see where they can improve. In my placement school, the marking policy was to highlight any work that needed to be corrected and the children would look at the highlighted aspects of their work and find out what was incorrect and correct it themselves. I found this more beneficial for the children as instead of the teacher correcting it for them, it gave the students the opportunity to rethink and still complete work independently. 
For my last lesson plan the humanities WMS remains the same as the previous lesson plan as I believe that it is important to show progression whilst still having the same learning objective (see appendix 4). For this lesson the WALT remains the same as the objective of the lesson hasn’t changed. This lesson has been planned on a cross curricular basis with mathematics and numeracy. As discussed in my introduction I will be focusing on one WMS which is ‘statistics represent data, probability models chance, and both support informed inferences and decisions.’ The description of learning within this WMS is ‘I am beginning to record and represent data in a variety of ways, including the use of tally charts, mind maps, frequency tables and block graphs’ (Curriculum for Wales, 2022). The skills that I want the children to achieve during this lesson is to be able to create their own mind map with information about Kanye West to progress towards writing a response to his antisemitic tweets by the end of the lesson. The knowledge that I want the children to achieve from this lesson is a progression of what they have learnt about antisemitism and the affects it has on Jewish people, to now being able to use 280 characters to write a response to Kanye’s antisemitic tweet. 
Within this lesson plan I used thumbs up, thumbs down from within the quality of feedback element of AFL. This AFL strategy instantly enables teachers to assess the level of understanding of the students within the classroom by inviting pupils to raise their hands before, during or after teaching a lesson to indicate how well they understood it (Plymouth CS, 2019). Within my lesson I used this strategy before and after the lesson to evaluate how much progression has been made from the beginning to the end. This allowed me to evaluate the effectiveness of the lesson and whether I need to change anything about the lesson before teaching it to the next rotation group. On the other hand, disadvantages of this strategy may be that children are too afraid to put their thumbs down and show the class that they don’t understand a topic, therefore they may indicate they understand when they do not. To avoid this a teacher can request that if the children feel comfortable in doing so that they close their eyes and not look at anyone else’s answers to help provide some confidentiality. 
At the end of every lesson, I also included ‘purple pen questions’ (PPQ) which are questions related to the lesson that extend the learning further. I used Bloom’s Taxonomy action verbs to begin every PPQ as this helps extend further learning and ensure progression (Tulungagung, 2019).
[bookmark: _Int_O0fyIbgi]To conclude, using the research that I have undertaken from this assignment I believe that it changed the way that my learning episodes were planned as I researched fully into the advantages of my chosen AFL strategies and what limitations and challenges I may face along the way. This enabled me to take the necessary actions for the lessons to be as best as they could be. I believe that I have included the strategies that will benefit the children the most as I first included KWL grids for the start and the end of the topic. This benefitted not only the children but myself as well as I was able to take actions from the ‘I want to know’ section and ensure that I covered as many aspects from what children wanted to learn into the next two lessons. Sharing success criteria is something the school implements always; this was something I continued within my lessons and can see that the children take notice of what the WALT of the lesson is and are keen to see if it gets marked with two ticks which means that they have achieved the WALT by the end of the lesson. Thumbs up thumbs down strategy was beneficial as it gave me immediate feedback, although this may be something I would change for future lessons as I was aware that some children may be uncomfortable to show that they don’t understand the task, and this was evident in one of my lessons as the work produced didn’t reflect the thumbs up that they had portrayed.  I have researched into a different strategy ‘secret notes’ which I will be keen to try next time as this would give children more confidence as their answers are confidential. Peer and self-assessment were a great way of allowing the children to take on the responsibility of their own learning and I reflected on challenges that I came across whilst researching before teaching the lessons such as how friendship biased would affect the assessment and took appropriate actions to avoid this. Think, pair, share worked well within my chosen lesson and would be something I will use again to create a quality of questions and talk within my lesson. 
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APPENDIX 1 – Lesson Plan 1
	Student-teacher:
	Megan Browne
	Class / Group:
	Year 5

	AoLE or Subject:
	Humanities

	Date:
	09/11/22
10/11/22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	· What Matters Statements = Events and human experiences are complex, and are perceived, interpreted and represented in different ways. 
· Description of learning = I can use evidence to explain how aspects of the past have been represented and interpreted in different ways

	Four Purpose driver: 
(Remember to go ‘beyond the headlines. Only main links should be identified here) 

	· Ambitious capable learners
· Building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts.
· Use digital technologies creatively to communicate, find and analyse information.
· Undertake research and evaluate critically what they find

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Expressive Arts
I can combine my knowledge, experience and understanding to plan and communicate my creative work for a range of different audiences, purposes and outcomes.


	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· Develop questioning techniques

	Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	At the end of the lesson the children will have a greater understanding of who Hitler was and why he was so popular. The children will begin to explore the meaning of antisemitism. 


	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	For the learners to be successful they will research what Germany was like in 1919 to have a wider view of the effect Hitler had on Germany. The tasks will relate to the learning objective by giving the learners the opportunity to research what Hitler was like in 1919 in order to have a deeper understanding of who Hitler really was and what he did before the war. This will help the children reach a conclusion as to why he was so popular in Germany at this time.

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	When planning for misconceptions, I anticipate that the children may not understand certain aspects of the language within the text, as the language includes long words, they may be unfamiliar with. My response to this would be to explain the meaning of the words and include a key with definitions of words that I anticipate could be an issue for some children. 



	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
[bookmark: _Int_EdQ7JUuF]key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
5 minutes
	Brief description of what today’s lesson is going to be about.
Discussion about the WALT – sharing the learning objective with the children for them to know what is expected of them to be successful in the lesson.
Provide KWL grids for children to fill as this is the start of a new topic. 
I will ask the children to show thumbs up, middle or down to receive feedback on whether the children understand the meaning of antisemitism. 
Beginning a discussion about Hitler by asking children what they already know about him. 
	The children will write the date and the WALT to begin the discussion into the topic of Hitler. WALT - I can use evidence to explain how aspects of the past have been represented and interpreted in different ways.
The children will cut and stick KWL grids into their books and fill them in before the lesson begins... what do I know? What do I want to know? 
The children will show thumbs up, middle or down to show if they understand what the meaning of antisemitism is. 
	Differentiation
Green – higher ability
Yellow – middle abilities
Red – lower abilities
	Key Questions
‘Can you tell me what you think you already know about Adolf Hitler?’

AFL
KWL Grids
Sharing success criteria
Thumbs up thumbs down

[bookmark: _Int_VwqPqR9Q]APK – Activating what the children may already know about Hitler.

	
20 minutes 

	I will read through the slide on the presentation titled ‘What was Germany like in 1919?’. I will question children by asking
‘What do you think Germany was like in 1919?’ - before reading the slide. 
‘What key factors can you take from this slide?’
I will give the children a directed task to complete based on the slide. 
I will also take time to refer to a key that I have created in order for the children to find out the meaning of words they may not understand.
	The children will answer key questions and join in with group discussions about the slide. 
Green Group
Yellow Group
Red Group 
During the first directed task the children will open their books and split 2 pages into 4 boxes. The task is to be creative and draw 4 pictures/symbols to show what Germany was like after the First World War. 


	In this part of the lesson all three ability groups will complete the same task. 
	Key Questions
‘What do you think Germany was like in 1919?’ - before reading the slide. 
‘What key factors can you take from this slide?’

Live Feedback
‘What key factors can you take from this slide?’



	


15 minutes
	I will read through the slide on the presentation titled ‘Who was Hitler in 1919?’. To activate prior knowledge that they may have I will ask the children what they already know about Hitler before I read the slide. 
I will question children by asking ‘What key factors can you take from this slide?’
I will give the children a directed task to complete based on the slide.
	During the second directed task the children must note down facts that they have learnt from the slide that explains who Hitler was in 1919.
	Green Group/Yellow Group
Note down at least six key facts
Yellow Group/Red Group
Note down at least 4 key facts
	APK – Activating what the children may already know about Hitler. 

	

15 minutes 

	I will give the children another directed task and offer guidance when required. I will ensure I provide the resources that are required for this task.
	During the third directed task the children must stick a table into their books. The table is a list of words that describe Hitler and some words that don’t. The children must circle the words that they think are correctly describing who Hitler is. 
	In this part of the lesson all three ability groups will complete the same task.

	

	15 minutes 
	I will read through the slide on the presentation titled ‘How popular was Hitler in 1923?’. I will lead a group discussion with the children and ask them to explain why the Putch failed in 1923’. 
I will read through the slide on the presentation titled ‘How popular was Hitler in 1933?’. I will lead a group discussion where I will pull out key facts for the children to identify. 
	Engage with the group discussion and be able to identify key facts from the slides. 
	
	Key Questions
‘Why did the Putch fail in 1923?’
‘What kind of leader does this show Hitler was?’

	15 minutes
	I will give the children another directed task and offer guidance when required. I will ensure I provide the resources that are required for this task.
	During the last task the children will need to stick the image into their book and pick 3 people from the picture and explain why they think these people support Hitler. 
	In this part of the lesson all three ability groups will complete the same task.
Yellow and Red groups will be offered more support when required.
	

	
	I have created a purple pen question
/* What are the reasons for Hitler being so popular in 1919?

At the end of the lesson, I will ask the children again to show thumbs up, middle of down if they understand the meaning of antisemitism. 
	During this task the children will have to give detailed answers on why Hitler was popular in 1919 using the information they have learnt from the PowerPoint. 

The children will show thumbs up, middle or down to show if they understand what the meaning of antisemitism is.
	In this part of the lesson all three ability groups will answer the same purple pen question.
Green/Some yellow group will be expected to write more extended answers.

	AFL
Thumbs up thumbs down.



APPENDIX 2 – Evidence from lesson plan 1
[image: ]

APPENDIX 3 – Lesson Plan 2
	Student-teacher:
	Megan Browne
	Class / Group:
	Year 5

	AoLE or Subject:
	Humanities 

	Date:
	30/11/22
01/12/22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What Matters Statements
· Informed, self-aware citizens engage with the challenges and opportunities that face humanities and are able to take considered and ethical action.  
Description of learning
· I have an understanding that injustice and inequality exist in societies. I also have an understanding of what human rights are and why they are important to me and other people.

	Four Purpose driver: 
(Remember to go ‘beyond the headlines. Only main links should be identified here) 

	· Ambitious capable learners
· Building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Mathematics and Numeracy
I have explored and used different ways of showing the passing of time, including calendars, timelines, simple timetables and schedules.

	Personal Targets (make reference to targets identified in Planning Guide or QTS Professional Standards and weekly mentor meetings. You may also draw from targets linked to the Welsh Language Competency Framework) 
· 

	Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	WALT – Understand that injustice and inequality exists 

	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	For the learners to be successful they will engage with the PowerPoint and tasks, watching video clips that will provide extra information to have a clearer picture of what the Holocaust was like for Jewish people, to answer the purple pen regarding how they think Anne Frank felt during the period of the timeline. They will progress from understanding what antisemitism is to now being able to provide some examples of antisemitic behaviours by using information learnt from the lesson. As a class they will then progress to make their own informed decision on whether we have antisemitic people that they know of living in the world now.

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	When planning for misconceptions, I anticipate that the children may not understand certain aspects of the language within the text, as the language includes long words, they may be unfamiliar with. My response to this would be to explain the meaning of the words and include a key with definitions of words that I anticipate could be an issue for some children.  



	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
5 minutes 
	Introduction discussion with the children about the Holocaust and what they have learnt so far from previous lessons. 
Discussion about the WALT – sharing the learning objective with the children for them to know what is expected of them to be successful in the lesson.
I will ask the children to show thumbs up, middle or down to receive feedback on whether the children understand the meaning of antisemitism.  
	The children will write the date and the WALT to begin the discussion into the topic of Hitler. WALT - understand that injustice and inequality exists.
Think, pair, share - children will think by themselves about any information that they know about the Holocaust so far from previous lessons or research, they will then pair up and expand their knowledge and then share their ideas with the group. 
The children will show thumbs up, middle or down to show if they understand what the meaning of antisemitism is.  

	Differentiation
Green – higher ability
Yellow – middle abilities
Red – lower abilities
	Key Questions/APK
“What have we learnt about the Holocaust already?”

AFL
Sharing success criteria
Think, Pair, Share
Thumbs up thumbs down
 

	
10 minutes 

	I will read through the slide's titles “What is the Holocaust?”
Engaging with relevant conversations with the children and answer questions regarding the slides, to assess pupils learning. 
	The children will engage with the group discussion.

	
	

	


20
 minutes 
	I will read through the slide’s titles 
“The life of Anne Frank” 
Engaging with relevant conversations with the children and answer questions regarding the slides, to assess pupils learning.

I will then provide a video clip explaining Anne Frank’s life in detail in order for the children to have a clearer view of what life was like as a Jewish child in Germany during the war.
	The children will engage with the group discussion and watch the video clip that is provided.
The children then must explain what they have watched and pick out key information that they have learnt from the clip.

	
	Key Questions
“Have you heard of Anne Frank before? What do you know about her already?”

	20 minutes
	I will show the children pictures of Anne Frank’s diary and the secret annex which she lived in for those years. I will also use a 3D live moving picture to search around the annex for the children to have a better understanding of where Anne Frank hid herself from the Nazi’s.
	The children will engage with the group discussion and explore the secret annex together as a class using the link provided.
	
	

	20 minutes 
	I will then provide a timeline of Anne’s live along with the timeline of the antisemitism in Germany for the children to glue into their books in the correct order. 
	The children must glue the timeline of Anne’s live along with the timeline of the antisemitism in Germany in the correct order into their books.
	In this part of the lesson all three ability groups will complete the same task.
Yellow and Red groups will be offered more support when required.
	

	10 minutes 
	I will read through the slide’s titles 
“Kindertransport” 
Engaging with relevant conversations with the children and answer questions regarding the slides, to assess pupils learning.

	The children will engage with the group discussion, answering key questions to encourage pupil thinking. 
	
	Key Questions 
“Do you think it would be difficult to leave your family and travel to a different country?”
“Have you ever heard of children doing this before? “

	20 minutes 
	I will read through the slide’s titles 
“Remembrance of the Holocaust” 
Engaging with relevant conversations with the children and answer questions regarding the slides, to assess pupils learning.
I will ask the children to show thumbs up, middle or down to receive feedback on whether they understand the meaning of antisemitism and can give me some examples of antisemitic behaviour.  
	The children must engage with the slide and write down in their books who they think they are remembering and why they think it is important to remember them.  
The children will show thumbs up, middle or down to show if they understand what the meaning of antisemitism is and explain some examples of antisemitic behaviour.  

	In this part of the lesson all three ability groups will complete the same task.
Yellow and Red groups will be offered more support when required.
	Key Questions 
“Why do you think it is important that we remember victims 
of the Holocaust?”

AFL
Thumbs up thumbs down

	
15 minutes


	I have created the purple pen question

/* Express how you think Anne Frank felt during this period of time.  
	The children must answer the purple pen by using the information they have learnt from the lesson and refer to the timeline they have created and express how they think Anne Frank would have felt during that period in her life. 
The children will then swap books with a partner and peer assess their work providing a star and a wish. When they receive their feedback from a partner, they must self-assess their work by making any changes from the suggestions of a partner. 
	In this part of the lesson all three ability groups will complete the same task.
Green group will be expected to have more of an extended answer. 
	AFL
Peer assessment
Self-assessment



Appendix 4 – Lesson Plan 3
	Student-teacher:
	Megan Browne
	Class / Group:
	Year 5 

	AoLE or Subject:
	Humanities
	Date:
	08/12/22

	Meaningful links to Curriculum (What Matters Statements, Descriptions of learning, previous curriculum...)
	What Matters Statements
· Informed, self-aware citizens engage with the challenges and opportunities that face humanities and are able to take considered and ethical action.  
Description of learning
· I have an understanding that injustice and inequality exist in societies. I also have an understanding of what human rights are and why they are important to me and other people.

	Four Purpose driver: 
[bookmark: _Int_1X43Eomb](Remember to go ‘beyond the headlines’. Only main links should be identified here) 

	· Ambitious capable learners
· Building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts.

	Meaningful links across the curriculum 
Links to other AoLEs or the  Cross-curricular skills frameworks)
	· Mathematics and Numeracy
I am beginning to record and represent data in a variety of ways, including the use of tally charts, mind maps, frequency tables and block graphs. 

	Learning Objectives (4:15 on video)
What do you want the pupils to have learnt by the end of the lesson? Is this a lesson about building tools or learning to use them better? ‘You are learning X to develop an understanding of Y so that you can apply to Z in the future’.

	WALT - Understanding that injustice and inequality exist in societies

	Success Criteria (6:42 on video)
Help pupils develop a deep understanding of what they are supposed to learn, help them understand what success will look like, how the lesson’s tasks relate to the objective.

	In order for the pupils to be successful they must engage with the PowerPoint and create a mind map explaining who Kanye West is. They then must make notes of their own opinion on why they think Adidas should drop him from their company. The children must then write their own tweet in their book using up to 280 characters as a response to Kanye’s antisemitic tweet. Finally, as a purple pen the children must write down any similarities and differences between Kanye West actions today and Hitler in 1930. This lesson progresses the children from understanding what antisemitism is and identifying some antisemitic behaviours to now being able to create a response to antisemitic comments. 

	Planning for misconceptions:
Every lesson holds the promise of both learning and mistakes. Use this section to anticipate pupil errors and your responses to them and seek guidance if required.

	When planning for misconceptions, I anticipate that some children will not know who Kanye West is and what kind of antisemitic behaviour he is portraying therefore in response to this I have created a slide with background information on him and created a task where the children will create a mind map with information about him to refer back to. 



	
SEQUENCE OF TEACHING & LEARNING
(Add or remove rows below as appropriate)


	
Timing:
Break down timings into groups if appropriate. Consider pace, engagement levels (ensure pupils are ‘doing’ quickly), managing transitions

	
Role of the teacher & support staff:
e.g., key questions, retrieval of prior learning (What previous learning needs to be revisited in today’s lesson?), modelling and explanations, checking understanding, planned use of additional adults. Choice of pedagogical model or of the 12 pedagogical principles
	
Pupil’s learning:
What will the pupils be doing and what learning will be taking place?
Consider CHUNKING (too much information can limit learning)
	
Inclusive Strategies (including differentiation):
‘Focus on the what is to be taught, (and how) rather than who is to learn it’ (Florian, Black-Hawkins, 2011). Make appropriate reference to resources which support this.
Reasons for, and details of scaffolding.
Types of representation in tasks? 
	
Checking what pupils know, understand, and can do:
key questions, self, and peer assessment opportunities, effective AfL strategies, live marking opportunities, planned feedback.
Types of Retrieval Practices?



	
15 minutes
	Discussion about the WALT – sharing the learning objective with the children for them to know what is expected of them to be successful in the lesson. 
Does anti-Semitism happen in 2022?
I will ask the children to show thumbs up, middle or down to receive feedback on whether the children think antisemitism happens in 2022.
Allow children to extend and record their thoughts in books.

	The children will write the date and the WALT to begin the discussion into the topic of Hitler. WALT - understand that injustice and inequality exists. 
Does anti-Semitism happen in 2022?
Children to record their thoughts in books.
	Shorter ideas from lower ability. Encourage higher ability to write a detailed response.
	Key Questions
Does anti-Semitism happen in 2022?

AFL
Sharing success criteria
Thumbs up thumbs down 

	15 minutes
	Explain task to children and support when needed.
	Stick in image of Kanye West and create a small mind map to show who he is.
	Shorter ideas from lower ability. Encourage higher ability to write a detailed response.
	

	
20 minutes 


	Look at the article from BBC that was released this year (also on PPT)
https://www.bbc.co.uk/news/business-63387607
Adidas cuts ties with rapper Kanye West over anti-Semitism – discuss.
	In books, children to write why it was so important for Adidas to cut ties with Kanye West.  

	Shorter ideas from lower ability. Encourage higher ability to write a detailed response.

	Key Questions 
Why is it so important for Adidas to cut ties with Kanye West?


	15 minutes
	Look at the Tweets from celebs all over the world responding to Kanye West’s behaviour. Discuss.  
	Children to discuss why celebrities were angry with Kanye West. 
	
	Key Questions 
Why are people all over the world so angry about Kanye’s behaviour?


	30 minutes 
	Explain the task to children and support where needed. 
Check LA tweets before they write into their books. 
Children to peer assess each other's tweets using ‘Perfection in pink’.
	Using less than 280 characters write a tweet responding to Kanye West’s anti-Semitic statements.  

Children to peer assess each other's tweets using ‘Perfection in pink’. Children to draw a pink box around a word/sentence from their partners tweet that could be improved. 
	Lower ability to use whiteboards to write tweet, teacher to support and mark before writing it into books.
	AFL
Peer assessment 

	25 minutes 
	Write purple pen question in children’s book. 
/* What are the similarities and differences between Kanye West today and Hitler in 1930?
	Children to answer purple pen question in books and discuss the differences between Kanye West and Hitler. 
	
	Key Questions 
/* What are the similarities and differences between Kanye West today and Hitler in 1930?

	10 minutes 
	Provide KWL grids for children to fill as this is the end of the topic. 
I will ask the children to show thumbs up, middle or down to receive feedback now that it is the end of the topic in order to see if the children can explain the effects of antisemitism on a whole. 

	The children will fill in the ‘What have I learnt’ section of the KWL grid. 
	
	AFL 
KWL Grids
Thumbs up thumbs down
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