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Research Question:  


What are staff and year 5 pupil’s perceptions and opinions of self-assessment within the learning environment?























	Targets for Assignment

	1. Provide a greater use of literature to support views 

	2. Show contrasting viewpoints

	3. Read widely around theoretical concepts to build links between theory and practice



ECAD5010
Design and conduct a small-scale research study, and critically evaluate the chosen research tools and the impact of findings on the learner and on your professional practice. 


Introduction
[bookmark: _Int_ifiaLCY0][bookmark: _Int_9vMrOtc8]The purpose of this assignment is to specifically identify staff and pupil’s perceptions on Assessment for Learning Strategies (AfL) within the learning environment.  Cambridge Assessment International Education (2019) identifies AfL as a form of formative assessment which supports both the teacher and the learner in their focus for their learning. It is also viewed as an essential part of the Welsh Curriculum to support and evaluate learner progress (Welsh Government, 2020) within the learning environment. AfL is a critical part of The Welsh Curriculum and is regarded as a fundamental role in creating a supportive environment for each individual with the means to challenge them accordingly, while also creating a holistic picture to inform progression in learning and teaching, by taking into account their strengths and weaknesses, areas of development and the ways in which they learn on a day-to-day basis (Welsh Curriculum, 2020). 

[bookmark: _Int_8wJtKYbA]The rationale behind the research question “What are staff and year 5 pupil’s perceptions and opinions of self-assessment within the learning environment?” is to explore the views and opinions of the chosen AfL aspect Self-assessment, while discussing misconceptions and oppositions to the chosen strategy. It was hypothesised before the study that there would be a wide range of positive views regarding Self-assessment and the pupils within the learning environment would have an extensive knowledge and understanding of the implementation and activities they participate in. This study will investigate the hypothesis and evaluate the staff and pupils' perceptions within the school setting by using the Mosaic Approach (Clark and Moss, 2001) as a research method which includes learner interviews and online questionnaires for data collection. 

Literature Review
[bookmark: _Int_Xrf4xncP]Within education, AfL is used extensively throughout everyday practice and is comprised of an approach of formative assessment which practices methods such as providing feedback and peer and self-assessment which provide information to the learner to support their desired performance level (Rushton, 2005). In comparison to summative assessment, which employs assessment in a controlled environment such as an exam, strategies of formative assessment directly link to the enhancement of low-achievement learners to aid in their progression (Cambridge Assessment International Education, ND). In addition to this formative assessment has gained a prominence in practice by closing the gap between learning, however this can be seen as a limitation due to the demand for meeting targets to improve levels in proficiency instead of the focus on teaching and learning itself (Ninomiya, 2016). Assessment for Learning has four main elements which include sharing criteria with learners, quality of questioning and talk, use and quality of feedback and peer and self-assessment which enable the effectiveness in teacher and learner progression (Black & Wiliam, 1998). In support of this, Florez and Sammons (2013) highlight the ten principles in AfL and discuss how it is a key professional skill which requires teachers to develop necessary skills in order to support students in developing their learning. AfL is seen as a constructive and sensitive tool which fosters motivation throughout the learning environment whilst serving the purpose of promoting learning for students (Black, Harrison, Lee, Marshall and William, 2004). With the use of AfL in the classroom setting, it can be considered a challenge as discussed by Bennett (2011, cited in DeLuca, Luu, Sun and Klinger, 2012) due to other factors which can limit the effectiveness of the implementations such as demands that need to be supported and the various contexts in which it is portrayed. Notably it was also discussed how teachers’ misconceptions and perceptions on AfL can be viewed as barriers to the integration of AfL in the classroom (DeLuca, Luu, Sun and Klinger, 2012).

[bookmark: _Int_x87vhhzu]This study focused on Self-assessment in the school environment and as discussed before, outline and explore the perceptions of others. Self-assessment is a crucial element to the AfL process and aids in assessing their knowledge base and assessment of their own work (Jones, ND). The Welsh Assembly Government (2010) identifies that in order for self-assessment to be meaningful teachers must be aware that they need to support learners, especially low-attainers, to further develop the skill they are learning and is created as an entailment of effective peer assessment. 
Similarly, Black and Wiliam (1998) identified that self-assessment is a key component in learning as it creates a deeper awareness of how they learn to promote better thinking and learning. According to an AfL study taken from NFER (2012), it identified that assessing their own work can build knowledge to support other elements such as developing an understanding of the success criteria. In correlation to this it can also promote students independent learning by creating an opportunity to take responsibility for their own personal progress (National Strategies, 2008). On the other hand, Tierney and Charland (2007) identified the absence of greater research with this method arguing their concerns around effectiveness or overall impact of student self-assessment. This view can also be supported by Scott N. Taylor (2013) who discussed several limitations of self-evaluation, describing it to be biased and unreliable whilst presenting a narrow view of oneself. 

Self-assessment within the learning environment can be used as a means to train learners in providing opportunities to be each other's learning resources (Cambridge Assessment International Education, 2019) and it is recognised as a development for many areas of the learner’s own development, such as supporting the capacity for self-assessment by gaining new skills and engaging in self-reflection (Assessment Reform Group, 2002). However, Black and Wiliam (1998) discussed how pupils can only achieve successful means of self-assessment if they have a clear understanding of the targets and aims within their learning and this can be supported by Ndoye (2017) who identifies that the effective learning achievements can only be executed when pupils are engaged in order to create responsibility for their own outcomes. So, in order for successful implementation of self-assessment it could be seen that the leaners need a supportive and collaborative environment without the impact of learner temperaments which may disrupt the benefits of self-assessment within the environment (Ndoye, 2017). Although self-assessment can be viewed as a strategy that can aid their further learning and engagement (Spiller, 2012) it could also be argued that without correct guidance and awareness of the requirements of the success criteria, it may lead to them having a false sense of achievement (One Education, 2024). 

Methodology
The aim of this research was to identify staff and pupils' perceptions and opinions on self-assessment and in order to complete this, using the Mosaic Approach (Clark and Moss, 2001) was considered as an effective use of research approach. This study used a pragmatic research approach which included pupil interviews and a staff questionnaire in order to gain a general perception of both the learners and the staff.
The Mosaic Approach ensures that there is not a hierarchy of listening and provides a process for multiple listening opportunities between practitioners, while also ensuring the focus of multiple listening between different groups and individual’s perceptions (Clark, 2005). The Mosaic Approach also ensures that the learners are able to discuss their own opinions while also listening to other peers' perspectives on their own learning (Clark and Moss, 2001). When considering this approach, it was identified that it may have been beneficial as a research method as the questions can be presented in ways such as taking pictures, creating books, making maps and also role playing with conversations (Brown, 2024). However, when discussed, Clark (2001) identified that some methods such as observing young people may only give the adults’ perspective on the young people’s lives. As a way to defer from this happening it is then placed in conjunction with the pupils' perspectives to compare both. This method of research also an authentic and effective methodology to respectfully value the views of others (Greenfield, 2011). However, when using the Mosaic Approach, there may be some limitations as identified by Danby, Ewing and Thorpe (2011) as a novice researcher which could alter the outcome of the interview process. Such limitations mentioned by Danby, Ewing and Thorpe mean that learners may become uncomfortable depending on the chosen environment and the interviewer may infer or adjust answers taken from a child. 

[bookmark: _Int_WUMXwY6d][bookmark: _Int_Svs3zRSX]Justification for using a questionnaire and interview for this study is that they provide a qualitive and quantitative approach to ensure an in-depth comparison with a holistic picture and comprehensive background for discussion (Almeida, Faria and Queiros, 2017). Qualitative research methods such as a questionnaire provide a bigger dimension for group studies and a larger focus on the surroundings of a problem (Almeida, Faria and Queiros, 2017). It also provides a wide description of the participants’ opinions, feelings and experiences with interpretation for their actions, while holistically interpreting the human experience (Denzin, 1989, cited in Rahman, 2016). However, when discussing qualitative methods, smaller sample sizes can present an issue in the generalisation of the research (Harry and Lipsky, 2014) and analysing data may be more complex due to the ways in which it was recorded (Richards and Richards 1994). It also has a less structural overview on exploratory analysis with little flexibility (Almeida, Faria and Queiros, 2017). In comparison to qualitative research, quantitative research can provide an external point of view whilst having an immediate scope of the study in real time (Almeida, Faria and Queiros, 2017). However, it may require a large number of respondents and the outcomes may be fairly limited due to the structure or pattern of the questions produced (Chukwuemeka, 2021).
[bookmark: _Int_wWQNhg8v]This study used a semi-structured interview with nine pupils from nine to ten years of age. A semi-structured interview is beneficial as it provides practicality for an in-depth conversation with the use of following up questions if needed (Kakilla, 2021). However, it was important to ensure questions and responses which were understandable throughout due to the nature of the interview as this could have resulted in a sub-standard quality of answers (Kallika, 2021). An online questionnaire was also shared with teachers within the school in order to gauge their understanding and perceptions which was easy to follow and access. This ensured anonymous feedback and analysation of quantitative data which was able to be completed in a short amount of time through graphs and charts (Nayak and Narayan, 2019). However, as this online questionnaire was optional it may have affected the outcome of the sample size due to it not being obligatory (Adam, 2023).

This study was completed in a medium sized school in South Wales which holds around 500 pupils and for ethical purposes this school will be named as School A. Before the research day, a questionnaire was produced through an online document (See Appendix 1) to send to teachers throughout the school while holding a small sample of learners to interview as a group (See Appendix 2).  Although this research provided some depth of discussion when doing a semi-structured interview with the learners, there were some limitations when completing the results as there were only three responses collected for the questionnaire. This in time can only provide this study with a small amount of feedback to discuss. Also, when interviewing the learners, it was important to ensure the questions were of age and understandable and in order to prevent limitations, in future this could be completed with more than one group to provide a more in depth and wider range of discussion to use in comparison. Also, in future a structured teacher interview could be done to provide a clearer idea around the chosen topic.

[bookmark: _Int_qugVaUs1][bookmark: _Int_UpeQZ1N0][bookmark: _Int_BxEUJ86B]Throughout this research, Ethical considerations were paramount and the British Educational Research Association (BERA) guidelines were closely followed. Initially an ethics form was completed (See Appendix 3) and also a consent letter (See Appendix 4) was completed by the headteacher to provide information and gain their consent to be involved in the study (BERA, 2018). Teachers and learners were all aware of their right to withdraw at any time and a consent form was signed in order to get assent from the pupils (BERA, 2018). It must also be noted that all information and data was stored in a confidential way in order to protect the learners’ and teachers' personal information (Shawa, 2017). 

Findings and Discussion
[bookmark: _Int_Wn1mRC72]The overall aim of this research was to investigate staff and pupil’s perceptions and opinions of self-assessment in the learning environment, and it is evident to see in Appendix 3b that the staff have a good understanding of AfL as a whole. It can also be noted that of the three responses, two understand self-assessment very well while one understands it well. In comparison to the pupil’s perceptions (Appendix 2 question 1) most pupils had a clear understanding of when and how they use self-assessment within their classroom. This can be supported by Ndoye (2017) who discusses the necessity for pupil engagement in order to have a successful means of self-assessment. Thus, showing that when all pupils are aware of the self-assessment method it creates a generally effective learning outcome (Ndoye, 2017). As discussed before, pupils may have a false sense of achievement if not applicated correctly (One Education, 2024) and this could be seen during the interview, as some pupils were not aware that they used self-assessment methods and when questioned could not produce an answer for what it does to support them (Appendix 2 Q2). When comparing this to the questionnaire (appendix 3c) it is also evident that teachers do not value self-assessment as much as the other elements of AfL with only one of the three responses showing that it is used within their classroom the most. It was also shown (Appendix 3e) that out of five, the effectiveness of self-assessment was rated at 3.67 with one response showing that it “is a useful tool because children from deprived areas like ours will only success in life if they have self-motivation and a realistic view”. Although this could be seen as a negative response to self-assessment it supports the Welsh Assembly Governments (2010) statement for the support of low-attainers to further develop their skills. 
[bookmark: _Int_ySdmTAJl]One response taken from the staff (Appendix 3i) discusses how self-assessment needs a “serious investment of time” and that it could be used completing more meaningful areas of AfL which can be compared to Boud (1995) who discussed how self-assessment can be time consuming, however when compared to the pupils’ discussion they identified how they do self-assess their work at the end of every lesson using coloured pencils to “let the teacher know if they found it hard or not” (see appendix 4 Q4). Although the questionnaire raises some issues with time consumption it can be seen that the pupils do regularly use some form of self-assessment. 

[bookmark: _Int_RXEUVwOq]When discussed with the pupils during the semi-structured interview, it was made aware that they prefer when the teacher marks their work as they “could get it wrong”. This identifies the pupils' own opinions of self-assessment and shows that they would favour a teacher's opinion on their work or assess with their peers as this helps them “find out another person's ideas” (Appendix 2 Q5). This could be cross referenced with Black, Harrison, Lee and Marshall (2004) which identify AfL as a constructive and sensitive tool, showing that self-assessment is not as preferable as other methods for assessment. Question 3d of the questionnaire also indicates that teachers prefer other strategies such as oral feedback as it is more “immediate and often” and also “pupils can see their mistakes and then and correct” them. This somewhat criticises the likes of Black and Wiliam (1998) as they discuss that self-assessment is a key component of AfL. Many of the learners were not aware of how often they used self-assessment and when asked (appendix 2 Q9) they mentioned of “hardly ever” using this method or that they “never do it”. Although in comparison to the learners, 100% of the teachers when asked (Appendix 3g) indicated that self-assessment aids in pupil progression which also supports the NFER (2012) statement that it builds personal knowledge. Black and Wiliam (1998) also discuss and consider how AfL strategies can not solely rely on self-assessment so in comparison with the quantitative study it could be seen that although it is one of the main areas of AfL, it is not commonly used due to the unreliability or time consumption it holds. During the interview it was evident to see that not many of the learners understood the full effects of self-assessment and ways in which they use it through their learning journey. This may show that they are unaware of how they are assessing their own work and may not provide a relevant basis for assessing their own knowledge (Jones, ND). However, due to there being an unsubstantial amount of research with this method it could be argued as less favourable due to the concerns around the overall impact of student self-assessment (Tierney and Charland 2007).

Within the qualitative study it is evident to see that although the teachers feel that self-assessment can aid pupil progression and it does support their own teaching, it is not as effective or widely used in comparison to feedback. Teachers' opinions and perceptions on self-assessment are within the learning environment are lesser than other elements of AfL and it is apparent to see this throughout the study. Also, when observing the pupil study and the quantitative research it is shown that although the pupils do use some form of self-assessment, they are less likely to favour their own marking or opinions compared to those of a teacher and they would promote teacher marking or peer assessment more. Although they are provided opportunities to further their learning using self-assessment, they discussed how some may see this as a means to “cheat” and that they self-assess to “save the teachers time” (see Appendix 2).

Conclusion
The aim of this study was to explore staff and pupils' opinions and perceptions of self-assessment within their learning environment and conclude with findings and a discussion based around this. This study also hypothesised that there would be positive opinions on self-assessment due to the work completed in their learning environment and also there would be an extensive discussion with the learners in the hope that they would have a good knowledge of self-assessment. However, to conclude, it is evident to see from the qualitative data that the opinions on self-assessment were lesser than other methods of AfL. Also, in comparison to other methods of AfL when referenced within the literature review, although self-assessment is a main element it is not always prioritised by the learners when they are in their environment, and they do not seem to understand the aims of their own learning.
[bookmark: _Int_0C7BM0j0][bookmark: _Int_3qkk9xQB]For future professional learning, this study has shown that there will need to be a wider range of self-assessment used within the learning environment and also more time awarded to this element. Although it has also shown that as a whole AfL substantially supports pupil development and learner outcomes can not benefit from just one method of AfL. For future research it should be noted that other methods of quantitative studies should take part such as using a wider range of sample sizes. Also, when comparing qualitative research, using more than one study group could be beneficial for the overall outcome of the study. 
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