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[bookmark: _Toc514331961]Play 
Play is a complex phenomenon (Hughes, 2013), a vital vehicle for learning and crucial for every aspect of a child's development.  As a child develops, its play can take a multitude of various guises.  It is through play that children find out about the world, trying out unfamiliar words and gaining experience of the expected behaviours of society (Tassoni and Hucker, 2005).  Tassoni and Hucker (2005) argue that it is the involvement of others, that is other children and adults, that provide the vital opportunities to extend a child's play and learning experience.  
[bookmark: _Toc514331962]Self-directed play
Brussoni et al (2012) propose that self-directed play, must be: 
· Freely chosen
· Intrinsically motivated
· Personally, controlled and directed
· Goalless, not performed for reward
· Unrestricted, highly creative and imaginative
· Genuinely enjoyable
According to Tassoni and Hucker (2005) a child's play can only be self-directed if it occurs with no adult involvement or intervention.  Self-directed play can take place alone, within a pair, or group of children and as the play changes alterations to the rules and boundaries can made. It allows children to assimilate their learning, making use of their physical, social, emotional and cognitive skills facilitating the development of all aspects of a child and as a result it is considered to be holistic (Brock et al, 2014). Brussoni et al (2012) indicates that if self-directed play is lacking in childhood then the developmental and behavioural consequences can be life-long.
Word Count: 248




There are three main types of self-directed play:
1. Physical play – exercise play or rough-and-tumble play
2. Construction play – involving toys and the handling of blocks and objects
3. Imaginative play – role-play or socio-dramatic play, children can use props to extend this experience.
[bookmark: _Toc514331963]Rough-and-tumble play
Rough-and-tumble play involves vigorous, physical behaviours, that is swinging, chasing and play fighting (Jarvis,2010).  Bokony and Patrick (2009) claim that adults can often discourage it as they misinterpret rough-and-tumble as being aggressive misbehaviour.  Nevertheless, it is beneficial to the healthy development of a child. 
Through rough-and-tumble play children can explore their own capabilities in comparison to others.  It helps them to discover the boundaries of self-control and compassion whilst encouraging the development of physical, cognitive, social and emotional skills in the following ways (Bokony and Patrick, 2009):
· Providing opportunity for physical exercise alongside the development of social skills
· Encouraging independent problem-solving and regulation of behaviour 
· Learning how to negotiate and be flexible, make and play by others rules whilst adjusting to change in response to others and changes in the play
· Express their thoughts and show care should another child fall or become injured
Bokony and Jarvis (2009) state that this type of play should not be discourage and that adult fears of rough-and-tumble play developing into real fighting are unfounded as research shows that this rarely occurs.
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Socio-dramatic play is a simple and natural pastime for children which is important for their cognitive, social and emotional development. It requires a combination of social and dramatic play skills (Kitson, 2005), and allows children to express their increasing awareness of their social environment by ‘acting out’ their imagined interactions with others so enabling them to realistically experience relationships with others by means of symbolic representation.  Whilst considered similar dramatic play has one significant difference to socio-dramatic play in that it only requires one participant, Kitson (2005) states that socio-dramatic play is more mature and requires interaction, communication and cooperation.
For play to be considered socio-dramatic, Smilansky (1968) advocates the presence of six elements of play:
1. Imitative role play
2. Objects for make believe
3. Make believe with actions and situations
4. Interaction
5. Verbal communication
6. Persistence 
According to Smilansky (1968) a child’s creative, intellectual and social skills are enhanced by participating in socio-dramatic play.
[bookmark: _Toc514331965]The role of the adult
Whilst research shows that self-directed, free play, is important for a child’s development, a point is reached whereby an adult is required to assist in supporting and extending their thinking and learning.  From a child’s perspective it is essential that the adult is skilful and has the ability to develop their free play whilst not assuming control or undermining their free play experience (Tassoni and Hucker,2005).  ATL (2016) advises that this can be achieved by a skilful and knowledgeable adult or practitioner scaffolding a child’s learning, a theory developed by Bruner.  Vygotsky’s zone of proximal development states that with the support of an adult a child’s learning can progress beyond what they already know to new levels of knowledge and development. Word Count: 286


 
[bookmark: _Toc514331966]The Benefits of Exposing Children to Risk
Risk is a situation involving exposure to danger and to many people is often viewed as something that should, at best be controlled or eliminated, or at worst assessed and managed (Tovey, 2014).  Risk, and being exposed to risk, is part of everyday life.  'Risky' play enables children to gain essential life skills which afford a life-long benefit (Play Wales, 2008).  Limiting a child's exposure to risk by creating too safe an environment can have a detrimental effect on their mental and physical development (Brussoni et al, 2012).  It is important therefore that practitioners and parents find a balance as the benefits of exposing young children to risk are numerous (Tovey, 2014).
[bookmark: _Toc514331967]What is risky play?
Any activity, such as swinging round and round a post, climbing a tree and then hanging upside down from a branch or simply jumping off higher and higher steps, can be classed as risky play (Play Wales, 2008).  Whilst not essential, as risk can be a characteristic of play itself, the unpredictable, versatile and varied terrain of the outdoors provides the ideal environment.  It allows children greater freedom of space, movement, choice and control enabling them to freely choose the exact location and nature of their play while taking the level of challenge and risk into account (Tovey, 2007).
[bookmark: _Toc514331968]Why is risk taking beneficial?
Firstly, through exposure to risk through risky play and provided with the opportunity to manage it, children can develop the following essential skills: 
· Resilience and persistence - by extending boundaries, pushing limits and viewing problems as challenges to be enjoyed rather than feared (Tovey, 2014).

· Motor-skills, balance and coordination - Greenland (2006) declares that these skills are developed by engaging in physically challenging play such as swinging, sliding, climbing and jumping Word count: 300



· Creativity, innovation and problem solving -  the outdoor environment is rich in possibilities and allows children the freedom to combine materials and ideas to 
create a multitude of ideas such as transforming a milk crate and a plank of wood into a see-saw or an unsteady canoe to be paddled down a river to escape the crocodiles.  Bruner (1976 cited in Broadhead et al, 2010:82) claims that such play possibilities contribute to the trialling of new behavioural combinations and greater flexibility of thinking.
Secondly, research conducted by Brussoni et al (2012) suggests that by allowing children to engage in risk-taking will protect them against the negative effects of failure by enabling them to extend boundaries, push limits, to develop the ability to persevere and view problems as challenges to be enjoyed rather than feared.  Tovey (2014) asserts that this positively impacts upon a child’s emotional well-being and mental health and an open attitude towards risk taking is one of the key attributes for an effective learner.
[bookmark: _Toc514331969]The negativity and decline of risk
Furthermore, risk taking opportunities have diminished in recent years (Tovey, 2010).  Introductions of regulations, controls and management in relation to risk have almost seen it being removed altogether with the assumption that this will provide a safer play environment for children. This in itself produces a risk as children have been found to recklessly pursue riskier adventure and challenge (Tovey, 2010).   This negative portrayal of risk is damaging as it neglects to recognise the positive effects that risk taking can have on a child’s development and learning.  In addition, Brussoni et al (2012) have raised concerns about the implications that this has had on altering children’s play habits and the consequential effects on their mental and physical health.  
[bookmark: _Toc514331970]Changing Attitudes and Increasing Risk Taking Opportunities
Raising awareness about the positive aspects of risk taking and risky play with parents by practitioners is crucial.  Informing parents of the positive implications for their child’s health, learning and development may encourage parents to perceive risk as a positive experience and reduce parental anxiety (Richardson, 2013).  Word count: 347


Little (2010) believes that attention also needs to be given to addressing the issue of gender and those children who may require additional support to engage in risky play.  More should be done by parents and practitioners to ensure that all children regardless of gender or additional needs can become involved and have equal access to risky play activities.
Richardson (2013) draws attention to the fact that accidents can happen.  They are an everyday occurrence and experience of them for both practitioners and children alike provides an opportunity for discussion and a valuable learning experience to be drawn upon in the future.  
[bookmark: _Toc514331971]Conclusion
Risk is part of everyday life and reducing the opportunities for children to encountering risk is a risky pursuit in itself.  Risky play affords children many developmental and health benefits.  It enables children to discover and be aware of their own physical, mental and social limitations, allowing them to gain and develop essential life skills. Therefore, it is fundamentally important a sensible approach to risk is taken by adults and affording children the opportunity to experience positive-risk taking as part of their daily lives, the benefits of which are lifelong.
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[bookmark: _Toc514331973]Risk Assessment: 	Trip to Caswell Beach Risk Assessment 
Details: 	Word count: 117

	Description
	Children to undertake field study of beach and rock pools.  Participate in creative art using natural beach related materials and free play. With previously identified staff and parents/ supervising in accordance with water risk assessment, free play of small groups of children to take place around water’s edge. 
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	Ref
	Hazard / Task / Activity
 Area of Concern
	Persons at Risk
	Existing Controls
	Describe Any Further Controls / Actions Needed
	Actions By Whom
	Action By When

	
1
	Insufficient planning and itinerary awareness
	Pupils, staff, parents/carers
	1. Trip Leader to carry out venue risk assessment 
2. Meeting with staff to discuss risk assessment and trip itinerary
3. Pupils to take part in Seaside Hazard and Risk Awareness lesson (completed during week prior to trip)
4. Roles and responsibilities briefing to take place with staff and supervising parents/carers before departure 
	1. Gain advice from coast guard about tide times and general beach safety information
2. Written parental consent gained for trip 
3. Trip safety information for parents to be included in weekly school newsletter.
	Trip leader/ Reception Class Teacher
	1. 11.07.18

	
2
	Emergencies/ injuries
	Pupils, staff, parents/carers
	· Copy of Emergency Procedures to be carried by Trip Leader
· Staff and supervising parents/carers to be aware of Trip Leader and briefed on emergency procedures
· Trip Leader to carry First Aid Kit
· Staff, parents/carers to carry mobile phones and have other adult’s numbers

	· Pupils made aware of emergency procedures during Seaside Hazard and Risk Awareness lesson (completed during week prior to trip)
	Trip leader/ Reception Class Teacher
	

	
3
	Pupil lost from group
	Pupils, staff parents/carers
	· Correct staffing levels
· Children to wear school uniform
· Regular head counts
	· Pupils made aware of emergency procedures during Seaside Hazard and Risk Awareness lesson
	Trip leader/ Reception Class Teacher
	

	
4
	Travel by minibus
	Pupils, staff, parents/carers
	· Hired through reputable company
· Vehicle safety checks carried out by Trip Leader in line with Hired Vehicle Risk Assessment
· Staff, parents/carers and pupils made aware of travel sickness procedures
	· Pupils made aware of behaviour code and emergency travel procedures during Seaside Hazard and Risk Awareness lesson.
	Trip Leader/ Reception Class Teacher
	

	5
	Weather
	Pupils, staff, parents/carers
	· Advance weather forecast gained to ensure that pre-prepared suitable clothing and additional equipment letters go out to parents on Friday prior to trip. 

	· Weekly school newsletter to remind of suitable clothing and equipment for school trips.
	Trip Leader/ Reception Class Teacher
	

	6
	Sea, waves, drowning

	Pupils, staff, parents/carers
	· Trip planned in accordance with advice from coast guard (tide times, sand banks etc.), and venue visited a week prior to trip by Trip Leader.
· Pupils only allowed to paddle at water’s edge under close adult supervision.
	· Children provided with water safety information and acceptable behaviour at water’s edge during Seaside Hazard and Risk Awareness lesson.
	
	

	7
	Cliffs, rocks, natural and litter hazards (sharp and slippery rocks, broken glass, tins, dog  poo)
	Pupils, staff, parents/carers
	· Adults to regularly check surrounding areas for litter and natural beach hazards  
· Appropriate footwear to be worn 
	· Children made aware of natural and litter hazards during Seaside Hazard and Risk Awareness lesson
	
	





[bookmark: _Toc514331974]Reflection
Reflection is a process which can take place either before or after an event and involves asking critical questions. It can enable self-assessment to take place, needs to be identified and, if required, changes to be made. To complete my reflection, I have used Gibbs Model of Reflection (Gibbs, 1998) to assist me.
During this module and assignment, I have gained an improved understanding of play and its distinct types, the benefits of risk, the process of completing a risk assessment for a class trip and finally reflecting upon the whole experience. Although I understood that play was important to a child it was only on undertaking this module that I started to comprehend just how complex a phenomenon it is and how crucial a role it takes in a child’s development and physical and mental health.  It has also highlighted to me how pivotal and responsible the role of an adult, Early Years practitioner, is when it comes to delivering a holistic approach to a child’s learning and development.
On starting the assignment, I decided to complete the section on the importance of play types first, followed by the benefits of risk section.  I found this beneficial as it provided me with valuable knowledge and greater understanding placing me in an informed position which assisted me in my research, planning and completion of the risk assessment and reflection sections.
Having little practical educational experience to draw upon, and at this stage primarily relying upon my research and educational theory I do experience difficulty when trying to contextualise and organise my assignments.  Having minimal contact with experienced practitioners to discuss my thoughts and ideas also injects further uncertainty and doubt which makes me feel a little anxious at times.
Having never completed a formal risk assessment before I sought guidance form Midlothian Council (2010) who emphasised the importance of the planning stages and including those adults who were to be present at the trip on the day so that everybody was aware of their roles and communication was established.  The Health and Safety Executive (HSE) (2011) support this view and state that school trips should be well managed.
I discovered that both Midlothian Council (2010) and HSE (2011) advocated a sensible approach to the completion of a risk assessment stating that whilst risk assessments should be detailed they need not be overly complicated.  I was relieved to read that the HSE (2011) were fully supportive of school trips and outdoor activities as they recognised that outdoor learning promoted child development and deeper learning.   
Through my research I have discovered that there is now a wealth of evidence that supports the developmental benefits that play affords a child (Whitebread et al, 2012). So fundamental is play that Brussoni et al (2012) indicate that a child's right to play is now acknowledged in Article 31 of the United Nations Convention on the Rights of a Child. Indeed, Brussoni et al (2012) specify that restricting a child’s free play can have repercussions that last a life time.  
[bookmark: _GoBack]Whilst free, self-directed, play is vital there is a risk that without the involvement of others it will stagnate.   Tassoni and Hucker (2005) stress that children benefit from adult involvement in their play and if the adult is skilful then they can develop and extend a child’s free play experience so enabling learning to take place.  This view is supportive of Vygotsky’s and Bruner’s theories but contradictory of Piaget’s. 
Unfortunately, research indicates that children’s play experiences are still being limited due to parental and societal concerns (Brussoni et al, 2012).  Participation in outdoor free play has decreased significantly as a result of negative attitudes and perceived restrictive regulations regarding risk (Little and Wyver, 2008).  Allowing children to participate in risky play as outlined in section 2 provides children with valuable learning opportunities enabling them to gain new skills, discover new limits to their physical, social and mental development whilst experimenting with new behaviour and so reaching their developmental potential (Brussoni et al, 2012).
What has become increasingly apparent to me throughout this assignment is that the play is fundamentally important to a child’s learning and development.  The more varied and extensive a child’s learning experience then the greater the benefit there is to their holistic development.  Adults play a key role and from my research I have discovered that a sensitive, knowledgeable and skilful adult who is able to take a balanced approach towards risk and utilising adult led, imaginative structured play is of a huge benefit to a child’s overall development.
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