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This piece of research is aimed at investigating ‘the main causes in a Higher Education experiential learning setting that can trigger anxiety levels in students.’  The main focus of the research will investigate the student participant’s anxiety levels in five areas of evaluative methods centring on; ‘cold calling random questioning upon students, delivering presentations, groupwork, exams and class debate’.  This research follows on from a study by Cooper et al. (2018) into evaluation methods in STEM, that can generate anxiety.  
In order to carry out this piece of research, the sample choice will be derived from the full cohort of both level four and five Health and Social Care students on a degree programme, all students on the two courses will be invited to participate.  Research will take place at the Institute of Health and Management within the Business campus at the University of Wales Trinity Saint David (UWTSD) in October 2020.  The sample will be made up of both male and female students including mixed culture, however, due to the nature of the course, the sample choice will be predominately female.  
 Adhering to the British Education Research Association (BERA) (2018:55) ethical guidelines, a written informed consent form will be given to the fifty participants prior to the research. The consent form outlines a clear agreement between the researcher (I) and participants (Health and Social Care students) about what the research is intended to do, which is to measure the levels of anxiety to each of the five evaluative methods used in Higher Education.  The participants role is to be honest with their personal experiences, upload or write out weekly diary entrees and fill out monthly GAD-7 forms.  Holloway and Jefferson (2000) infer that in order to reduce the risk of harm to others in research, the participants should be given enough knowledge and have a level of responsibility to know what they are getting involved in with, in order to decide if they consent to being part of the research.  Blaxter et al, (2006) considers informed consent as one of the founding principles of ethics in research. The intent of the informed consent form is so human participants can enter research voluntarily and know they have the right to withdraw at any time without consequences (Bell and Waters, 2014).   Benefits of the consent form are highlighted by Cohen et al. (2018), who observed that participants are more likely to want to be involved if they know what the research is about and know that there is a level of confidentiality and Crow et al. (2006) suggest it can build a relationship of trust.
A contention arising for this research is cited by Oliver (2003) in Cohen et al. (2018) about informing participants with too much information, may lead to the ‘Hawthorne effect’, altering the natural behaviour in participants. The research requires  participants to have prior knowledge of the five areas, in order to document their feelings for the data, however, if participants are set up to know these areas are known to stimulate levels of anxiety, then there can be  a bias towards  the participants having  simulated  feelings of anxiety, instead of  participants natural response levels. This is an area that can be addressed at each monthly debriefing sessions. 
 Adhering to (BERA, 2018:40), Confidentiality will clearly state that it relates only to the participants names.  Codes for the participants will be used when disseminating data on to graphs and in written documents.  Anonymity cannot be guaranteed in this research, because the researcher requires to know the names in order to plot all student’s monthly anxiety levels using a graph.  BERA (2018:41) recognise that anonymity is not always possible in all research.
‘Non-maleficence’ meaning to do no harm is a main part of the Hippocratic oath and a cornerstone of ethics in research (Cohen et al, 2018).  Hammersley and Traianou (2012) propose the risk of harm should never outweigh the risk of everyday life, whether it is physical, psychological or involving reputation.  Iphofen and Tolich (2018) advocate that harm must be evaluated independently over stress and that risks are exposed and minimised.  In accordance with BERA (2018:84/85) guidelines of minimizing  harm to the participants and factoring support, the researcher is aware that there may be some psychological distress that may present itself throughout this research with particular participants, but no more than they would normally feel in the same situation without doing the research. The research is purely an observation of the participants anxiety levels, the research has not put conditions into the learning environment to stimulate distress that are not already there.    
To help mitigate any emotional issues any participants may experience, monthly individual debriefing sessions are offered after filling out the General Anxiety Disorder form (GAD-7).  Here the participants will also be offered Mindfulness and breathing techniques as self-help to manage a rise in anxiety.  Referrals to self-help literature and outside service help lines will be given.  Self-esteem surrounding the feelings of anxiety may cause distress along with the stigma of anxiety (Cooper et al, 2018), participants can at any time self-refer to the University’s student and counselling services.  Participants will have the option to withdraw their consent from the research which can be done either in person, via email or in a letter (BERA, 2018:31). 
Iphofen (2011) recognises that multiple roles can often produce ethical issues surrounding power and participants are likely to say and do things differently if they knew the researcher independently. The research can bring to light a conflict of interest with dual roles of the researcher and the participant’s lecturer.  To combat this issue, the researcher will keep clearly defined ethical boundaries in both roles and scheduling separate meetings regarding the research outside of the lectures.
[bookmark: _GoBack]Participants will upload monthly  diaries to an online one note application on the university’s one drive system, where students can only see their own page that they have created with a code name which requires a login and password to access their own page.  Only I will have access to view and listen to voice recordings of all the participants data on one note, which will be done in private and in line with Information Commissioner’s office (Ico.) (2019).  The computer device that will be used to store the data on requires a log in password to open the laptop and another login and password to access the one note.  The GAD-7 monthly forms will have a code, no name on the paper and kept in a locked filing cabinet in a locked room.  Data will be stored until the exam board and a qualification issued which adheres to the General Data Protection Regulation (GDPR) (2018: 89.1) guidelines of not keeping data longer than you need it.  During the time of storing of the data, participants will have the right to request any information about themselves at any point of the research (Ico., 2019).  Individual feedback and information about the research will be given at the end of the research in June 2021.  Data will then be deleted from the one drive by deleting the folder and secondly deleting the folder in the recycling bin which permanently deletes all data.   If any data is stored on a hard drive, a software overwrite will delete it and all paper copies shredded.
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