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Task Description
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process, you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature from the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment). 
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

Rationale
This rationale will support the creation of the rubric (appendix 1) and explain why cognitive, social, physical and affective domains of learning were chosen to assess within a year six Physical Education lesson (Bailey et al., 2009). Alternative methods of assessments such as fitness testing and exams will be critically discussed (Cale, Harris and Chen, 2007). Also debated within this rationale are types of assessment including criterion, ipsative and normative and an explanation as to when and where each of these assessments may be useful (Lockwood and Bowler, 2013). Finally, potential issues will be identified and strategies which may help educators overcome these will be suggested.

Physical Education can allow for assessment of physical competence (Edwards et al., 2017). There are many ways physical competence can be assessed including fitness testing and observations (Edwards et al., 2017; Lloyd, Colley and Tremblay, 2010). As many Physical Education classes within the United Kingdom currently have other thirty pupils in each class, fitness testing may allow for more than one assessment of physical competence to take place at a time (Lloyd, Colley and Tremblay, 2010). Furthermore, encouraging pupils to keep a track of their fitness scores can allow for more independence in their learning (Lloyd, Colley and Tremblay, 2010). Although Pate (1994) suggests fitness testing can also allow pupils and educators to see how much pupils have improved over a scheme of work or unit, Hattie (2013) argues that no matter what the child does over the scheme of work, they will improve. Whilst fitness testing may be useful for athletes, due to the lack of validity fitness testing may not be appropriate for Physical Education lessons, for example, not knowing whether scores are caused from Physical Education lessons or physical activity participated in outside of the classroom, an alternative approach, such as observing specialized movement skills, may be more valid and reliable (Hulteen et al., 2018; Hattie, 2013; Cale and Harris, 2009). Additionally, pupils should have previously learnt and acquired foundational movement skills by the age of seven years and, according to Hulteen et al. (2018) will now be in the process of progressing onto specialized movement skills. Within both Clark and Metclafe’s (2002) study and Hulteen et al. (2018) study, there are no specific foundational movement skills or specialized movement skills. Therefore, this allows the teacher to teach the pupils the skills they think will enhance pupils’ physical competence (Hulteen et al., 2018; Welsh Government, 2022a).

As pupils progress and build upon what they currently know and are capable of, their confidence can increase (Ryan and Deci, 2018). Whilst pupils may make mistakes and errors in their technique may occur, when feedback is given, from teachers, peers or themselves, it can further motivate pupils to participate in physical activity and Physical Education (Ryan and Deci, 2018; Welsh Government, 2020). However, if feedback is negative and overwhelms the pupils, the affective domain could be hindered and the intrinsic motivation of the pupil can decrease (Ryan and Deci, 2018). Whitehead (2000) and Whitehead (2010) imply that intrinsic motivation is the key for pupils to have a lifelong passion for physical activity, both beyond the classroom and after they leave education. Therefore, it may be necessary for teachers to explain to pupils how to give peers and themselves feedback which could encourage development, rather than encourage disengagement, Carpentier and Mageau (2013) suggests that this type of feedback is known as change-orientated feedback. However, it may not be practical for peers or teachers to assess the affective domain of learning (Department for Children, Education, Lifelong Learning and Skills (DCELLS), 2008). Within the previous curriculum in Wales, the affective domain was the least assessed (DCELLS, 2008). Possibly because questioning can allow for assessment of affective domain and when a Physical Education class has around thirty pupils in, it is not always possible to question each pupil individually (DCELLS, 2008). Teraoka, Ferreira, Kirk and Bardid (2009) found that intervention programmes, especially target based interventions, which lasted eight to sixteen weeks, allowed for an increase in motivation, self esteem and emotional responses, which all link to the affective domain (Bailey et al., 2009). Therefore, this could lead to pupils having a passion for physical activity and be one way to assess the affective domain (Whitehead, 2010).

To further support pupils in having a passion for physical activity, educators can teach them the benefits of physical activity and living a healthy life (Welsh Government, 2020). Although the new curriculum in Wales potentially means less physical activity during the School day, ensuring pupils know the benefits and options for physical activity in their area could increase their passion (Welsh Government, 2020; Whitehead, 2010). Traditionally, the cognitive domain is usually assessed using an exam if pupils take GCSE Physical Education and A Level Physical Education (WJEC, 2016a; WJEC, 2016b). However, in younger years questioning may be more appropriate (Hannel, 2009). Despite questioning allowing the teacher to see what the pupil knows, asking a class of thirty pupils enough questions to gauge their level of understanding could be difficult (Nappi, 2017). Therefore, alternative forms of communication, such as Edmodo (2021) and Socrative (2022), which allow educators to ask questions and receive multiple responses at the same time could be more appropriate for younger pupils. Due to the different tasks which can be set on Socrative (2022), such as exit tickets, true or false and quizzes, it can be used both formatively and summatively. As pupils' cognitive ability increases, questions can become more advanced using keywords such as apply, analyse and evaluate (Bloom, 1956). Additionally, using a similar format for both formative and summative assessments, may give pupils to chance to showcase their full potential as they know how to use the app and may feel less nervous as it is what they are used to (Welsh Government, 2022). To further demonstrate pupils potential, ensuring pupils have good peer relationships can allow them to feel comfortable when performing their skills and answering questions (Welsh Government, 2022a).

Finally, development of the social domain within Physical Education lessons can engrave positive social behaviours and possibly reduce the number of antisocial behaviours (Bailey et al., 2009). Although, Sandford, Armour, and Warmington (2006) highlight this reduction of antisocial behaviour is linked to participation in Physical Education, rather than the specific activity. Therefore, educators could prepare lessons which will challenge pupils socially and encourage them to mix group dynamics in order to build empathy, responsibility and cooperation (Bailey et al., 2009). Having said this, when educators come to assess the social domain, formatively or summatively, if the balance of group dynamics and challenges is off then pupils may not achieve a grade they deserve (Bailey et al., 2009). In turn, it is important for educators to decide what type of assessment is most appropriate for their pupils (Green, 2008). There are a number of ways which pupils can be assessed; criterion based, ipsative and normative (Lockwood and Bowler, 2013). Although there is no one correct way to assess the social domain; ipsative can give an idea of how much pupils have improved in their group dynamics over a term, however, this may contradict Hattie’s (2013) suggestion that no matter what, pupils will progress. Normative could be useful to compare all pupils’ social skills, however, this may put pupils whose first language is not English or Wales and pupils’ who join the School part way through the year at a disadvantage (Lockwood and Bowler, 2013). Although criterion based assessment may not cover everything the educator sees whilst assessing, it gives an idea to what extend a pupil interacts with their peers (Lockwood and Bowler, 2013).

To conclude, the domains of learning were chosen to underpin the rubric (appendix 1) as they allow the educator to focus on the whole child (Bailey et al., 2009). Fitness testing, usually used to assess the physical domain, may not be valid and reliable, therefore, an observation which compares the pupils abilities to a criteria could be more valid and reliable (Lloyd, Colley and Tremblay, 2010; Lockwood and Bowler, 2013). Although the affective domain may be difficult to assess, due to the educator not being able to see exactly how the child is feeling, target based programmes could allow for this domain to be assessed (Ryan and Deci, 2018; Teraoka, Ferreira, Kirk and Bardid, 2009). Traditionally, the cognitive domain is assessed by exams, however, this may not be appropriate for year six pupils (WJEC, 2019a; WJEC, 2019b). Therefore, using questioning tools such as Edmodo (2020) and Socrative (2022) could allow for assessment of the cognitive domain in younger years. Finally, to assess the social domain educators could create a criteria based form of assessment, such as a rubric, to see how much and how well a pupil interacts with their peers (Lockwood and Bowler, 2013; Bailey et al., 2009).

Report 
Report for: Child A

Areas of Assessment:
Physical: Competent 
Social: Competent 
Cognitive: Competent
Affective: Competent

This report was based off a one hour observation within an athletics lesson. The child did not know she was being observed.
Child A is a keen and confident participant who is always ready to learn and has the correct kit. She can describe how they feel during physical activity and shows some understanding of the importance of health, fitness and wellbeing. She takes a variety of physical activities, such as athletics, seriously and understands the associated risks. Child A listens very well and asks both her peers and teachers if help is needed. She works very well with close friends, however, could further develop this by working with other members of the class. She regularly asks for feedback on performances and will try to apply this in her next performance. To further encourage this, she could analyse their own performance via video analysis. Overall, Child A is a hardworking pupil who is self motivated to achieve their best. 

Next Steps 
To continue to reach her potential, Child A can continue to improve her confidence when explaining her ideas with a range of her classmates. She could also gain an understanding of a variety of roles within different sports, this can be further enhanced by attending and participating in extra curricular activities.


Reflection
This reflection will look at the effectiveness of the assessment and rubric that took place. Strengths of the assessment were the conciseness of the rubric, which makes it easier for pupils, teachers and parents to understand (Burrows, 2018). An issue which occurred whilst the assessment was undertaken and that will be discussed throughout this reflection was the difficulty in assessing the affective domain, due to the majority of this domain developing internally (Bailey et al., 2009). An improvement that will be suggested and discussed within this reflection is the need to continuously assessment to get the full understanding of the whole child (Burrows, 2018). Finally, the next steps which could be taken to fully understand the effectiveness of the rubric, assessment and report is to further assess the child after they have read and understood what they could do to achieve higher results in the rubric (Thompson and Penney, 2018). 
The rubric which was used to assess the pupil within this assessment was concise. Hay and Penney (2013) suggests concise rubrics and criteria allows the assessment to run smoothly as, at a quick glance, assessors can read the rubric and have an idea of how competent a pupil is. Furthermore, rubrics allow for consistency in assessments which, therefore, make is valid and reliable (Thompson and Penney, 2018). Additionally, pupils at all abilities can be assessed using the same rubric as it focuses on the level and to what extend pupils can achieve the key principles of the unit (Hay and Penney, 2013). With simple concise terms pupils can understand what is expected of them and know how to achieve it. Adding to this, parents can see and understand the teachers justifications to their child’s grade and also support them at home to encourage development (Hay and Penney, 2013). However, if a rubric is used within just one lesson, an advanced pupil could be having a bad day and therefore not get the deserved grade. To overcome this, teachers could assess pupils over a few lessons (Hay and Penney, 2013). Having said this, it may not be possible to assess over thirty pupils more than once (Hay and Penney, 2013). Peer assessment could allow for assessment over a few sessions, but it is essential teachers ensure that pupils understand the criteria (DCELLS, 2008). Hay and Penney (2013) adds to this by implying rubrics that are over complicated can make pupils feel anxious and not support development of the affective domain (Bailey et al., 2009). 

An issue which came up during the process of the assessment was the difficulty of assessing the affective domain (Teraoka, Ferreira, Kirk and Bardid, 2009). The assessment which formed the basis of the report was purely observational. As the affective domain includes how the child feels, asking the pupil questions about how they feel before, during and after exercising could have been beneficial (Nappi, 2017). Even with this, the pupil may not have felt comfortable to express exactly how they feel because they did not know the assessor (Ryan and Devi, 2017). Whilst this may not have happened if they knew the assessor, the pupil may still have been influenced by their friend’s responses (Ryan and Deci, 2017). In turn, Edmodo (2020) with private settings, so only the pupil and teacher can access responses, could allow for pupils to express how they feel without being persuaded by external factors (Ryan and Deci, 2017). Although there is potential to say the affective domain is too difficult to be assessed, due to the complexity of the child expressing exactly how they feel. Whitehead (2010) suggests an aim of Physical Education is to ensure children participate in physical activity for life, and therefore, ensuring the motivation is developing is essential (Teraoka, Ferreira, Kirk and Bardid, 2009).

To further enhance the assessment that took place, the pupil could have been observed over a number of lessons. This could have allowed the assessor to observe and assess the pupil in a wider range of athletics activities and to ensure motivation, knowledge and social skills were maintained over the scheme of work (Thompson and Penney, 2018). Dochy and McDowell (1997) imply assessing a pupil over just one lesson, usually lasting an hour, is not sufficient enough evidence to prove how competent they are in any domain (Bailey et al., 2009). This, therefore, could question the validity and reliability of the rubric used within this assessment as it has not been used enough to demonstrate its effectiveness when assessing pupils (Dochy and McDowell, 1997). However, as the rubric was based off high quality literature this could add some validity and reliability to it (Thompson and Penney, 2018). Further, adding to the issue of assessment over just one lesson, is if the pupil was absent, the assessor may be unable to decide their grade. Whilst predicted grades could and have been used to assess how capable a pupil is, mainly physical and cognitive competence, this approach to assessment would need to given to all pupils to ensure reliability (Thompson and Penney, 2018). With a subject such as Physical Education, which can develop multiple domains, continuous assessment throughout the unit could give a view of the child as a whole (Bailey et al., 2009; Whitehead, 2010; Dochy and McDowell, 1997). Whilst pupils may have an extended periods of absence, there is more opportunity to show their potential through continuous assessment (Dochy and McDowell, 1997). 
 
A final recommendation to develop the assessment is to evaluate whether the feedback given is effective in enhancing development and can be implemented in the next stage of the pupils learning (Thompson and Penney, 2018). When pupils receive feedback, it can motivate them to do even better (Ryan and Deci, 2018). In the next stage of their learning, a more complex rubric could be designed to assess whether or not they listen and implement feedback, given formatively or summatively (Thompson and Penney, 2018). This can result in the pupil continually learning both independently and as a class, creating a positive learning environment (Ryan and Deci, 2018). If pupils are not given the chance to implement feedback then their full potential may not be achievable as they may not know, how to implement and improve their performance, knowledge and social skills (Thompson and Penney, 2018; Burrows, 2018). Furthermore, given pupils the chance to do this, allows the teacher to see how effective their assessment and feedback is and if necessary make adjustments to the rubric, writing style or any other aspect which may have confused or hindered the child whilst implementing feedback (Burrows, 2018). Whilst this might be time consuming, educators understanding the type of feedback pupils respond to best is essential in giving pupils the chance to thrive and achieve their best in all aspects of their development (Bailey et al., 2009; Thompson and Penney, 2018).

To conclude, this reflection looked at what went well, the conciseness of the rubric, difficulties which were raised, an improvement, applying continuous assessment and the next steps which further looked at the effectiveness of the overall assessment. Thompson and Penney (2018) supports the idea of assessment tools being clear, simple and concise to allow teachers, parents and pupils to understand exactly what if needed in order for them to improve, develop and achieve the next level of learning. Although the affective domain was relatively difficult to assess, through tools such as Edmodo (2020) this could have been assessed in more detail (Teraoka, Ferreira, Kirk and Bardid, 2009). Adding to this, continually assessing the domains of learning further support and enhance holistic learning (Whitehead, 2010). Finally, if more time was given pupils could read, discuss and understand the report and implement the improvements suggested to give an understanding of how effective feedback was (Thompson and Penney, 2018; Burrows, 2018). 
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Appendices
Appendix 1 - Rubric
Affective
	Beginner 
	Improver
	Competent
	Advanced

	Explain how they feel during exercise

Motivated in some PE lessons

Lacks confidence when communicating to groups
	Has some confidence in activities

Motivated in most PE lessons

Has some confidence when explaining ideas
	Has increased confidence in activities

Motivated in all PE lessons

Shows some confidence when explaining ideas
	Has high levels of confidence in most activities, even when they have not done it before

Motivated in all PE lessons and shows interest in participating in physical activity outside of the classroom

Shows high levels of confidence in explaining ideas



Cognitive
	Beginner
	Improver
	Competent
	Advanced

	Learn basic tactics that can be applied in small competitive situations

Understand basic aspects of different roles of a team
	Aware of simple tactics and can describe how, when and where they would be used in an activity

Can suggest two stars and a wish on their own performance

Can set up basic equipment

Describe some aspects of different roles in a team


	Can explain how, when and where tactics are used in more than one activity

Can suggest two stars and a wish on their own and others performance

Explain most aspects of different roles in a team

	Can explain how, when and where tactics are used in more than two activities

Aware of other teams/individuals strengths and weaknesses and suggests strategies to beat them

Can suggest two stars and a wish on their own and others performance and identify how and where to achieve this

Explain most aspects of different roles in a team




Social
	Beginner
	Improver
	Competent
	Advanced

	Participate in some team and individual activities
	Work with others and individually in a range of activities

Communicates well in a team 
	Listens to others and communicates ideas in a respectful manner

Shows good sportsmanship
	Listens, communicates and collaborates with others

Applies group suggestions to activities

Shows excellent sportsmanship



Physical
	Beginner
	Improver
	Competent
	Advanced

	Can perform basic specialized movement skills in a competitive environment
	Performs simple specialized movement skills in a competitive environment

Apply basic tactics in a competitive environment

Exercises regular
	Performs intermediate specialized movement skills in a competitive environment

Practice skills in a range of activities

Participates in most PE lessons
	Perform advanced specialized movement skills in a competitive environment

Practice and apply skills in a range of activities to achieve very good levels of performance

Participate in the majority of PE lessons










Appendix 2 – Notes from observation 
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