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	Targets from previous module
	How have I worked on these?
	An example can be seen on…


	Continue to draw on independent sources of literature to develop a supported critical approach throughout, offering the opposing view whenever possible.
	I have identified critical views to majority of my statements with the use of multiple literature. I have ensures to highligh the opposite views.
	An alternative viewpoint to self-evaluation is reported by Black (2003), self-evaluation cannot be performed accurately without the correct guidance. Without correct understanding of how to critically evaluate the strengths and weakness to supply practical feedback, pupils may not engage correctly with self-reflection (Black, 2003).

	Continue to synthesise research into your writing to aid the support of your key points.

	I read several pages of the books, articals and journals based on the same topic to get a better understanding to then be able to create key points to write in my assignment.
	Through the use of peer assessment children evaluate the quality of their peer’s work by referring to vital information from the lesson. Influencing deeper understanding of the content learnt during the lesson to support the pupil in creating useful feedback (Topping, 2009).



Research Question - What benefit does the assessment for learning strategy peer assessment have on teaching and learning?

Introduction 
The importance of conducting this research study is to develop an advance understanding of the importance of the Assessment for Learning (AFL) strategy peer assessment during professional practice, through exploring the benefit staff and pupils receive to their teaching and learning in a year 4 to 5 classroom. The research conducted will identify how peer assessment enhances teaching and learning, the use of peer assessment for immediate feedback, the quality of the feedback given, and the influence peer assessment has on teaching methods aligning with the content in the Curriculum for Wales. The research based around the AFL strategy is carried out in a year 4 to 5 class within a Welsh Primary school, where they use peer assessment regularly as a formative assessment approach. The purpose for writing this research assignment is to better understand the benefits of the AfL strategy peer assessment and underpin potential areas for improvement in professional practice. 
 
Literature Review
The focus of this literature review is to outline the benefits of peer assessment in an educational setting through recent literature. Assessment for Learning (AFL) is crucial in an educational setting because assessments identify areas a pupil needs to improve to supply essential feedback that can support the child in understanding their own goals to enhance their learning progress (Nicol and Macfarlane-Dick, 2006). The AFL strategy peer assessment is a formative assessment approach that allows pupils to make judgements about a peer's work using a criterion to refer to, in order to supply relevant comments that can influence improvement and progression (Black and Wiliam,1998). The Welsh Government (2022) emphases that when peer assessment is performed appropriately it plays an important role in teaching and learning by influencing independence, engagement and understanding of how to succeed through their work. This statement aligns with the purpose of the new Curriculum for Wales by focusing on the learner’s development through the child’s motivation and engagement when learning (Welsh Government, 2024).
The effectiveness of peer assessment has been outlined by numerous literatures. Through the use of peer assessment, children evaluate the quality of their peer’s work by referring to vital information from the lesson. Influencing deeper understanding of the content learnt during the lesson to support the pupil in creating useful feedback (Topping, 2009). This outcome will improve the pupil’s academic development because the child does not only develop an advanced understanding of the lesson, but they must critically evaluate the content. Falchikov (2013) outlines that peer assessment can improve understanding of content, however if the child’s understanding of content is not up to standards of the curriculum, the child could struggle to produce relevant feedback to support progression. Additionally, peer assessment can benefit children’s emotional development towards their academic learning (Black and Wiliam, 1998). Peer assessment requires a child to identify areas for their peer to develop which can enhance the child’s confidence in their own work. When the child receives a positive and improvement comment from their peer, it can boost their confidence levels by highlighting their strengths in their academic skills (Black and Wiliam, 1998). Contrastingly, Boud and Falchikov (2006) identify that the outcome of peer assessment relies on the specific child marking their work. Peer assessment can impact a child’s confidence due to harsh feedback from children who may favour other peers, affecting their motivation to learn. According to Dweck (2006) peer assessment requires children to self-evaluate their own work before being able to critically evaluate their peers. Evaluating their own work supports the child in identifying the possible development areas from diverse perspectives by comparing both peer’s work. Self-evaluation is not only a crucial skill in teaching and learning, but the ability to also critically evaluate is an essential skill that is needed during personal life events. An alternative viewpoint to self-evaluation is reported by Black (2003), self-evaluation cannot be performed accurately without the correct guidance. Without correct understanding of how to critically evaluate the strengths and weakness to supply practical feedback, pupils may not engage correctly with self-reflection (Black, 2003). Although there are numerous benefits of peer assessment in an academic environment, peer assessment can support pupils in additional ways outside of the classroom environment. Peer assessment helps children develop necessary skills needed regularly outside of the classroom (Falchikov, 2013). Communication skills are developed continuously during the process of peer assessment by sharing feedback to one another in a considerate matter. Communication skills are needed in a child’s personal life to share and understand their own and others feelings and emotions to develop personal relationships outside of school (Falchikov, 2013). Children are required to assess their peers work during the lesson rather than the teacher marking all work after the lesson affecting the teacher workload (Sadler, 1989). On the other hand, Liu and Carless (2006) imply that incorrect feedback may be received due to the lack of expertise, requiring the teacher to remark each work to check the quality of feedback. Overall, peer assessment has been proven to have multiple benefits on learning and teaching as well as a child’s development skills. However, it has been evident that there are numerous contrasting views that can affect the process of peer assessment that will be taken into consideration throughout this assignment.
 
Methodology 
Throughout this research, the use of questionnaires and interviews are identified as data collection methods to develop an understanding of the benefit peer assessment has on teaching and learning. Both methods were used when collecting quantitative and qualitative data from an urban primary school on their views of peer assessment. 
 
Questionnaires are used as a research tool to collect essential data from participants related to the subject. Questionnaire results can differ on how it is used and validated, affecting the result outcomes (Ranganathan, Caduff, 2023). The questionnaire contains open-ended, closed ended and Likert scale questions. Open-ended questions allow the participants to share their feelings and thoughts by elaborating on their points, whereas closed ended questions require short answer that include a yes or no (Bryman, 2016). Furthermore, Likert scale questions often collect a ranking response from agreement to disagreement (Bryman, 2016). These types of questions were chosen because the relevant questions give the opportunity to expand on their feelings, whereas the questions that do not need an extended answer can be answered accordingly. The questionnaire conducted is shared through an online platform such as google forms. Online questionnaires reach the participants efficiently and allow the participants to answer in their own time. By conducting the questionnaire online, it can prevent stress for needing to complete an immediate response (Bradburn, Sudman and Wansink, 2004). An additional benefit to online questionnaires is that they can be anonymous by ensuring no personal information is taken. A critical view is offered by Couper (2000), he implies that online questionnaires can often produce bias responses due to the questionnaire not being accessible to a further range of population that may not have access to the internet. The research results may be invalid due to the implication. The advantages for conducting a questionnaire are that the online questionnaire can reach the participants fast and allow the participants to take their time to complete (Welsh Government, 2015). However, the return rates may be significantly low due to the participants forgetting to complete. Another advantage for the use of questionaries is that the cost is low because there is no printing cost and postal cost (Bryman, 2016). Cohen and Manion (2018) indicated that participants that volunteer to take part in online research are often self-selected with specific characteristics which can be biased as the research is not conducted in a broader group.
 
Moreover, interviews are completed with two or more individuals. One individual known as the interviewer, ask relevant research questions and the participant supply essential responses. The purpose of an interview is to gather specific information related to the research topic (Campion, Palmer, and Campion, 1997). The interview in this research is a semi-structured interview that consists of a group of pupils. A semi-structured interview follows a set of research questions that are asked to each participant that prevents biased answers.  Semi-structured interviews allow the participants to elaborate on their responses related to the research (Campion, Palmer, and Campion, 1997). The set of questions used for the semi-structured interview are six open-ended questions that enable the participant to explain and elaborate their answers. There are several advantages and disadvantages to the use of interviews to complete research. An advantage is there is a higher response rate because the interviews are arranged beforehand, and the interviewer is aware of how many people are participating (Welsh Government, 2015). Contrastingly, interviews require a long period of time and become time consuming affecting the number of volunteers that want to participate (Cohen and Manion, 2018). Furthermore, interview participants can ask for prompts if they do not understand questions. This can help the quality of the results if the interviewee develops a better understanding of what each question means (Welsh Government, 2015).
 
The research was taken place at a primary school in Wales. The school consists of 166 pupils from the age range of five to eleven years old. The location of the school is in a deprived area as suggested in the percentage of free school meals which is 31.6% (Estyn, 2024). The percentage is above the average of 24.6% of pupils that are entitled to free school meals (Department for Education, 2024). The school that participated in the research will be referred to as ‘School A’ for confidentiality reasons. 
 
Confidentiality and protection of the participants were considered before the research day and were in line with ethical guidelines. The British Educational Research Association (2024) Ethics Guidelines inform the researcher that before directing ethical research, the rights and well-being of all participants are too be considered and protected. Respect for all participants is continuous throughout the research by respecting their confidentiality (The British Educational Research Association, 2024). Consent from pupils’ parents for participating in the interview was granted from the school ahead of the research day to ensure the pupils and parents are aware of the purpose and process of the research. By conducting consent from the participants, it algins with The British Educational Research Association (2024) Ethics Guidelines of receiving informed consent from each participant and that they are aware of the purpose for their research beforehand.  The consent form also made the participants and parents aware of the child’s rights to withdraw from the research at any given time (see appendix 26). The data acquired from the research will continue to stay anonymised and all personal information about the participants will be confidential ensuring there is no ability to identify individual participants. School A received an ethics form created by the researcher and confirmed by a university lead (see appendix 25).
 
The questionnaire target participants were teaching staff at an urban primary school in Wales, that have regularly used peer assessment as an assessment strategy to identify strengths and weaknesses. The questionnaire was created before the research day and distributed to the staff through a link online. The interview target participants were pupils in a year 4 to 5 class, that have taken part in numerous peer assessment marking. The interview took place for the approximate duration of 10 minutes. The interview questions were open-ended question that allowed the children to communicate their views and opinions of the use of peer assessment in their academic work. The Rights of the child (UNCRC) outlines the importance of giving the pupils the ‘right to express their views’ leading to an impact on their learning experiences (UNICEF, 2025). The sample included two teachers completing the questionnaire and 10 year four to five pupils taking part in the interview.
 
Qualitative data from the interview was written into detailed notes due to consent for recording (see in appendix 2). To analyse the research data, the detailed notes were coded to chunk information to identify similar themes in the data (NFER, 2013). I used the method coding to analyse my research findings because it highlighted the patterns between the participants answers, making it easier to compare the research results from the interviews and questionnaires. The quantitative data from the questionnaire online was inverted into graphs (see in appendix 4-22). Cohen and Manion (2018) emphases that using visual aids as a part of research findings highlights the advantages and disadvantages making it easier to compare research findings.
 
There are limitations to the research because the staff who completed the research were from the same school, who could possibly follow the same structure of using peer assessment leading to possible biased findings. Another limitation to the questionnaire is that only two teachers completed the questionnaire which could lead to the results being invalid. A limitation for the interviews was that not all children had the opportunity to answer because there were certain participants that would speak over individuals. To overcome limitations in the future, numerous schools could complete the questionnaire which may result in a range of various answers and experiences of using peer assessment. To overcome the limitations of the interview, the interviews could be on a one-to-one basis to ensure each participant has the opportunity to answer.
 
Findings and Discussion
The research results of the questionnaire were conducted on two staff at School A in key stage 2 who have being using the AFL strategy for over two years. It was evident from question four (see in appendix 7) that the main use of peer assessment is during the mathematics and numeracy and Languages, literacy and communication areas for learning. Topping (2009) suggests that it is important to use peer assessment in the two specific areas for learning because the children self-reflect on their work which improve understanding of advanced vocabulary and various writing styles. Peer assessment is essential in mathematics and numeracy because it benefits teaching and learning due to identifying mistakes and overcoming misconceptions (Topping, 2009). However, this suggests that peer assessment needs to be brought into additional areas for learning. Questions five and six (see appendix 8 and 9) emphase that both participants believe that peer assessment improve the outcome of the pupils learning and understanding. Comparing to the interview question, the participants also believe that peer assessment supports the pupils understanding of their own work by receiving feedback that helps the child improve further. Bransford, Brown and Cocking (2000) suggest that when pupils have a deep understanding and knowledge it allows the child to be critical and develop problem solving skills to enhance teaching and learning. It has become evident through question ten (see appendix 13) that peer assessment can have a negative impact on teaching and learning due to the quality of feedback. Contrastingly, question three of the interview (see in appendix 2) shows that some the pupils believe that by receiving the positive feedback from peers it improves their self-esteem. However, other pupils imply that they receive comments that are not beneficial to their improvement. According to Nicol and Macfarlane-Dick (2006) low quality feedback creates misunderstanding and misconceptions if the feedback is not specific to the pupil’s work affecting the overall learning outcome. Through question six of the questionnaire, the pupils have identified areas of improvement when using peer assessment. The peers have suggested using the same partners to assess their work in all areas of learning to build a better understanding of how each other learn. Topping (1998) identifes that when pupils consistently mark the same peers work it enables the peers to become more aware of each other’s strengths and weaknesses and support each other to overcome these. An alternative point of view is that the peers can become reliant on the pupils to assess each other’s work accurately. However, this may not occur throughout all areas of learning due to lack of knowledge (Topping, 2009). The questionnaire results indicated that peer assessment has not made a drastic effect on lesson planning and teaching. The teachers suggest that their teaching and planning has changed slightly. However, their teaching and planning mainly stays the same. As highlighted in the literature review, Sadler (1989) implies that peer assessment reduces the amount of workload for teachers, helping the planning stay consistent. Contrastingly, according to Topping (2009), teachers are required to monitor students through the process of peer assessment to ensure it is completed correctly. This requires additional planning, to identify which students may need extra help completing feedback correctly. 
 
Conclusion
To conclude, peer assessment is an essential pedagogical tool that improves the learning outcome for pupil by taking responsibility for their learning and academic performance (Johnson and Johnson, 1994). Educational research has a ginormous impact on learning practices. Educational research ensures that the curriculum is meeting standards and learning outcomes by pinpointing the important content and areas for improvement in the curriculum to improve learning outcomes (Sweller, 1988). However, I have acknowledged the limitations to the research conducted as possibly unreliable to the lack of responses received. It has become evident through various literature that peer assessment can benefit professional teaching and learning in numerous ways including supporting the children to self-reflect on their own work critically to understand learning content (Black, 2003). Contrastingly, it has been highlighted by other literature that peer assessment can negatively impact teaching and learning which has been highly considered throughout the process of this assignment. I will implement the use of peer assessment into my teaching practice regularly to increase the benefit of teaching and learning because it magnifies learning experiences through active engagement (Hattie, 2009). 
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